INTRODUCTION
The Article 45 of the Constitution of India states, “The State shall endeavour to provide,
within a period of ten years from the commencement of the Constitution, for free and
compulsory education for all children until they complete the age of fourteen years.”
Education was included in the Directive Principles of State Policy and not in Fundamental
Rights. Remaining in the domain of Directive Principles of State policy, education could not
be acclaimed as a Right and was not justifiable. Education being in the concurrent list, Govt
of India, State Govt. /UTs has tried to promote Elementary, Secondary and Higher
education, but Universalisation of Elementary Education (UEE) continues to remain a
distant goal for many states and UTs. Efforts from educationists, academics and civil
society groups that focused on a Right based approach finally yielded results in 2002, when
the 86th Constitutional Amendment was passed by Parliament and Article 21A, which
makes right to education a Fundamental Right, was included in the Constitution in the
chapter on Fundamental Rights. In doing so, it put the Right to Education on par with the
Right to Life stated in Article 21.

Article 21A states: "the state shall provide free and

compulsory education to all children of the age of 6 to 14 years as the state may, by law
determine".
As a sequel to this, Right to Free and Compulsory Education Act (RTE) was drafted and
passed by Parliament on August 27, 2009, notified on February 16, 2010 to come into
effect from April 1, 2010. This Act is called the Right of Children to Free and Compulsory
Education Act 2009 (RTE). Right to Education Act 2009 implies that every child of 6-14 age
groups has a right to elementary education of satisfactory and equitable quality in a formal
school which satisfies certain essential norms and standard. The new law makes it
obligatory on part of the state governments and local bodies to ensure that every child gets
education in a school in the neighbourhood.
The RTE Act also aims at reaching to the unreached and disadvantaged groups with
providing specific provision of Free and Compulsory Education for every child who is above
six years of age and has not yet been admitted to any school or though admitted, could not
complete his or her education up to elementary level, then, he or she shall be admitted in a
class appropriate to his or her age. To accomplish this task, there is a provision for Special
Training (Chapter II, para 4) in RTE Act for such children to bring them at par with their
peer groups in the class.
MAIN FEATURES OF THE RTE ACT:


Free Elementary Education for ALL children in age group 6-14 years in a
neighbourhood school.



Completion of Elementary Education even after fourteen years of age.
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Makes Elementary Education Compulsory for the State to provide



No child is denied admission due to lack of age certificate.



Mandates education of children along their peer age group (“age-appropriate”); provides
for “special training” to facilitate age appropriate education



Right of child to seek transfer to any other schools at any time during session.



Sets quality norms for all schools



Formulation of school development plan



Ensuring teacher pupil ratio as per norms



Sets qualification and working norms for Teachers in all schools



Filling up vacancies of teachers



Prohibition of deployment of teachers for non educational purposes.



Prohibition of private tuition by teachers.



Mandates curriculum in all schools to be in consonance with Constitutional Values



Mandates a system of evaluation that is free of the oppression of annual exams



Enhances role of PRIs in implementation as well as grievance redressal.



Formulating standards and norms for school management committees.



Mandates participation of civil society in the management of schools; makes teachers
accountable to parents and the community



Democratizes education delivery in the country by mandating 25% reservation for
children from weaker sections in private schools.



Prohibition of corporal punishment, trauma and mental harassment.



Protects children from labour, marriage, exploitation, discrimination, abuse, violence
and neglect.



Separates agency for implementation of Act (Education Department) from agency
charged with monitoring the implementation of the Act (NCPCR).



Constitution of National/State Advisory Council.



Monitoring of child’s right to education, among other features of the RTE Act.
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Special Training under RTE Act
Implementation of the historical “Right of Children to Free and Compulsory Education Act,
2009” (RTE) brings with it the promise of a paradigm shift in the manner in which education
is perceived and delivered. This ambitious initiative will fulfill the aspirations and dreams of
all such children, who remained out of school or could not complete elementary education
due to various reasons. The RTE Act specifically provides opportunity for admission to all
such out-of-school children (OoSC) in the age appropriate classes and continues support to
them till the completion of elementary stage for the achievement of Universalization of
Elementary Education (UEE).
With a view to bringing all never enrolled and drop-out children within the ambit of
elementary education, a special provision has been introduced in Chapter II Para 4 of RTE
Act. It reads, “Where a child above six years of age has not been admitted in any school or
though admitted, could not complete his or her elementary education, then, he or she shall
be admitted in a class appropriate to his or her age.” In this endeavour, it further states,
“Provided that where a child is directly admitted in a class appropriate to his or her age,
then, he or she shall, in order to be at par with others, have a right to receive special
training (ST) in such manner, and within such time limits, as may be prescribed.” This
special provision in the Act necessitates a meticulous and time bound action plan. The plan
would invariably include-identification of learners, development of Special Learning Support
Material (SLSM), arrangement of special classes, mainstreaming of out-of-school children
and evaluation. Training of teachers and other concerned functionaries has also need to be
planned carefully who will be involved in this activity.

In such context, SLSM may be

different from the existing teaching learning materials. Hence, evaluation of such children
will vary in respect of its organization and approach commensurate with the learning needs
and styles of these learners so as to bring them at par with their peers. Further, in the Act,
it is stated that a child so admitted to elementary education shall be entitled to free
education till completion of elementary education, if needed, even after 14 years.

Out-of-school children: Who are they?
The National Policy on Education (1986) identifies universal access, universal enrolment
and universal retention as the major targets to achieve the long cherished goal of
Universalization of Elementary Education (UEE). Since then, many programmes and
mission mode projects have been launched from time to time to accomplish the goal of
UEE. But still, wide gender disparities remain across the country with regard to access,
enrollment, retention and quality education in schools. The programme and policy of SSARTE have significantly contributed to bring a paradigm shift in the elementary education
system. The RTE Act has added momentum to all the earlier efforts of the country to
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universalize elementary education. There are significant developments during the last
decades in terms of enrollments and gender and social category gaps in enrollments
narrowed down considerably. Expansion of school infrastructure and facilities significantly
increased access to schooling, and incentives and child entitlements, such as textbooks,
mid day meal and uniforms started reaching to considerably larger number of children. Still,
the issue of drop-outs continues to remain a major concern at the elementary stage. Out-of
School children may be those who are non-enrolled in any school or dropped out at any
stage before completing elementary education
There is a great heterogeneity among children who are out-of-school. Various categories of
‘out-of-school’ children may include children living or working in urban slums, in streets, on
railway platforms or construction sites. They may be found engaged as domestic workers,
child labourers, tending cattle, working for wages in dhabas, mechanic shops, and rag
pickers and as shoe shine boys. Other categories may be those children who are involved
in sex trade and migratory children whose parents migrate from area to area in search of
work employments, usually may belong to SC, ST category. Children with special needs,
who may belong to any of these categories, need to be identified. Those children who have
a “disadvantage owing to social, cultural, economic, geographical, linguistic, gender or such
other factors are also to be identified and brought into mainstream education. Besides
these, children who get their education in minority communities run Maktabs and Madarsa
learn religious texts and get little or no input on mainstream curriculum. Similarly, there may
be adolescent girls, who have never attended school or may have dropped-out from school
during early years. Children living in disturbed areas or in difficult circumstances, who are
not attending school, also need to be identified and admitted in neighbouring school. Such
diverged category of children need special training to bridge their learning gaps and
mainstreamed in age appropriate classes.
A strategy for mainstreaming of these categories of children is a challenge; it needs to be
worked out carefully taking into account all aspects which are related with educational
developments of such children to fulfill the mandate of RTE Act.
Reasons for dropouts of such categories of children need to be explored. Dropouts may be
due to parents’ illiteracy and lack of awareness, child labour, lack of quality, lack of
professional competency and commitment in teachers, quality of curriculum and textbook,
lack of physical facilities and infrastructure, lack of supervision and monitoring are some of
the major reasons of drop out. Hence, this calls for urgent and strategic intervention of
educational activities which would motivate such children to come to school again,
participate in learning activities and remain in school till completion of elementary stage of
education. Special training is significant in many ways in the context of bringing OoSC in
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school. As such, implementation of special training is a complex activity. There may be
several issues and concerns which may vary from state to state. These need to be
addressed as par state specific circumstances. At the same time, curricular and
pedagogical approaches have to suitably moduled for learning enhancement of such
children which is also a challenge and concern, deserve priority attention in the whole
exercise of special training programme for its effective implementation..

Issues and Concerns
Keeping in view the different categories and various backgrounds of Out-of-School
Children, organizing Special Training involves critical issues and concerns which need to be
resolved in order to achieve the very purpose of special training stated in RTE Act. These
issues and concerns are related with regard to identification of Out-of-School, assessment
of entry level knowledge and skill, development of teaching and learning material/ Bridge
Course, training of teachers involved in special training and other activities. Some of the
other related issues are, mainstreaming of such children in age appropriate classes after
special training, tracking of children after mainstreaming to find out if the children are coping
with new environment in the school and to find out whether they need additional academic
assistance to sustain their retention and continue till completion of elementary stage of
education. Other issues and concerns may be as under:


Identification of the procedures for assessment of competencies of OoSC enrolled in
schools.



Evolving a workable plan for organization of special training and ensuring quality
education for OoSC within the stipulated time frame.



Evolving monitoring and supervision mechanisms for realizing the objectives of
special training.



Ensuring roles and responsibilities of Head Teacher/ Teachers in organizing special
training.



Development, procurement and timely availability of Special Learning Support
Materials (SLSMs) in all schools/ special training centres.



Ensuring equitable social environment so that no child is subjected to caste, class,
religious or gender discrimination in the school/ centre.



Ensuring continuous comprehensive evaluation (CCE) of children to record progress
for maintaining individual profiles and finding ways for appropriate and timely
corrective measures.



Training for all functionaries at various levels from State level to School/ SMC level
in order to meet the learning needs of out-of-school children.

Suggestive strategies and interventions have been provided in the Guidelines to address
some of these issues enumerated above..
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2. Need and Significance for Development of the Guidelines
As per RTE Act, 2009, every child of the age of six to fourteen years, has right to free and
compulsory education in a neighborhood school till completion of elementary education.
More than 95% children are already receiving education in schools. Still, there may be
about one crore children, who are out-of-school and are required to be identified and
mainstreamed in the age appropriate classes. In order to mainstream all out-of-school
children in age appropriate classes as envisaged in RTE Act 2009, Special Training has a
significant and important role to play. Special training is also significant in enabling such
children to adjust socially, emotionally and academically with other children of their age
groups.
It is categorically mentioned in the act that where a child is admitted in a class appropriate
to his or her age, then, he or she shall in order to be at par with the peers, has a right to
receive special training in such manner and with such time limits, as may be prescribed.
The special training is a challenging task as children requiring special training would have
diverse and complex social, emotional and learning needs. Similarly, it is necessary to
address the other related issues and concerns which are mentioned above. In organizing
special training, the key role is to be played by SMC members, teachers, head teachers,
CRCCs, BRCCs and other SSA functionaries. As far as development of condensed
curriculum/ Bridge Course, special Learning Support Material is concerned; SCERT/ DIET
faculty is to play a significant role as well. To facilitate such other concerned officials who
will be involved in performing their roles and responsibilities, they are required to be
oriented and empowered for implementing the task of special training and its related
aspects. To meet such felt needs, the Department of Elementary Education, NCERT has
taken initiative to develop ‘Guidelines for Special Training of out-of-school children admitted
in age appropriate classes’ under RTE Act 2009.
The present Guidelines aim to facilitate and provide support to teachers, Head teachers
and other functionaries to organize special training programmes. These guidelines have
been developed in the light of Right of Children to Free and Compulsory Education Act,
2009 (RTE) and Model Rules of MHRD.
Besides Guidelines, Learning Indicators at elementary level, Format for recording child
profile, proforma for visit to special training centres (STCs) and Quarterly Assessment
Format have been provided in the document for teachers and other concerned functionaries
to assess the performance of children and their learning competencies for mainstreaming in
age appropriate classes. Learning indicators, which have been formulated by NCERT for
assessing learners who are in formal school, because of dissimilar learning circumstances
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will not equally hold good for non-enrolled and drop-outs. Accordingly, the indicators which
have been provided in the Guidelines have to be understood in their special context. They
need those competencies which will facilitate them to bridge learning gaps and catch up
lessons up to class 8th.and pave the way for further learning. As such, teachers need to
maintain some flexibility in assessing knowledge and skill of children in special training
centres against these learning indicators.
It is expected that the guidelines will meet the specific needs of concerned functionaries
particularly of teachers in mainstreaming out-of-school children through special training.

7

Design of Special Training
As mentioned above, RTE Act 2009 states that where children not admitted to, or who have
not completed elementary education, is directly admitted in a class appropriate to his or her
age, then, he or she, in order to be at par with others, has a right to receive Special
Training (ST). Mainstreaming of such children into formal schools is to be done through
special training of varying durations, which would enable them to be at par with other
children in the class and facilitate them in getting admission into age-appropriate classes to
fulfill the goal of Special Training. In this endeavour the long cherished goal of Universal
Elementary Education could also be realized. The purpose of the special training is to
integrate the children with rest of the class academically and emotionally. ST should
not be seen as only renaming of erstwhile Non-Formal Education (NFE) or Education
Guarantee Scheme /Alternative and Innovative Education (EGS&AIE) centres which
provided for Residential Bridge Courses (RBCs) and Non-Residential Bridge Courses
(NRBCs) for dropouts/non-enrolled. As a matter of fact, ST is a specific intervention which
aims at enabling admission of OoSC in age appropriate classes with comparable
competencies enabling retention of such children and facilitates them to complete
elementary stage of education.
There are critical areas, which need to be taken into consideration in the whole process of
implementation of special training, such as, assessment of entry level competencies of the
children, the nature and duration of the special training, devising and developing curriculum
and Special Learning Support Material (SLSM), location of the training, ensuring roles and
responsibilities of various functionaries and their training. Transactional strategies for varied
learning abilities of children, handling of heterogeneous group of children, coping with
adjustment issues of children after their mainstreaming are other significant aspects need to
be addressed during special training. Continuous and Comprehensive assessment of
children along with Supervision and Monitoring of the whole process of special training at
regular intervals need to be ensured for successful implementation of special training under
special provision of RTE.
Keeping in view the complexities and significance of the special training, it has to be
designed in a way that it takes into account all such aspects, which have been mentioned
above, each of these aspects has been explained in detail as given below:

1. Duration of the Special Training
Duration of special training shall be for a minimum period of three months extendable up to
two years (Model Rules, Part II, d). There should be periodic assessment of learning
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progress made by such children on continuous basis in special training. The entry level
assessment will determine the duration of special training in each case and placement in
age appropriate class thereafter. The Head teacher/ teacher must ensure that a
consolidated record of all children is maintained in the training centres for better traceability
of learning outcomes for necessary interventions.
The assessment of the children shall be done by the concerned teachers. Preferably, it
should be validated by the Head teacher or the CRCC.
The school shall maintain performance record of children, clearly indicating the progress
made during the period of special training at regular intervals, stating the milestones
accomplished for further action with regard to children’s admission in age appropriate
classes.

2. Location
Special training may be held on the premises of the schools, or through classes organised
in safe residential facilities. (Model Rules, part II, c) It may also be organised in and around
the locality as decided by the School Management Committee members (SMCs). Special
training may be provided by teachers working in the school or by teachers specially
appointed for the purpose. The help of NGOs/volunteers may also be taken.

3. The Nature of Special Training
Special Training may be residential or non-residential in nature:


Residential – where out-of-school children are scattered, and who need residential
facility such as in hilly areas.



Non Residential – where out-of-school children are very much concentrated in an
area and school is located within walking distance.

4. Special Learning Support Materials (S LSM)
As par sec 29, (I), RTE ACT the special training shall be based on specially designed, age
appropriate learning material, approved by the Academic Authority, these may be reffered
as Special Learning Support Materials
During training programme the teachers should be familiarized with the special training
support material in the context of pedagogy, as given below:
The SLSM should be developed in such manner which enables learners to develop their
knowledge and competency levels as per their age, by adopting a condensed curriculum.
This will help the learners to bridge the learning gaps to be at par with their peers in short
duration.
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Recognizing the scale and time-bound nature of the task, innovative and flexible delivery of
curriculum and suitable teaching learning strategies should be devised to enable children
to be at par with other children and mainstreamed in a regular class suited to his/her age.
Enrolment of out- of- school children can be made at any time during the academic session.
Such children should be welcomed in the school and special attention should be paid for
their mainstreaming through special training programmes.
Special Learning Support Materials should be developed and designed in a manner, which
will help in preparing out-of-school children to join formal schools and adjust with the school
environment. Suitable teaching learning strategies should be adopted accordingly to enable
the learners to achieve the competencies appropriate for their age in short period, during
which the children are allowed to learn at their own pace. This prepares the children to
cope with the demands of the formal school system. The curriculum transacted to the
learners should be in a condensed form so that the learners achieve equivalence with their
peers in the formal school and get admitted in the appropriate class.
The SLSM should be based on specific requirements of multi-level teaching of children of
different age-groups and abilities. It should be so designed that it is free from all biases.
There should be flexibility for accommodating contextual and local specific requirements
and learning contents. SLSM should be easy for teachers and enjoyable for children.
While developing SLSMs, it is desired that the experts/ agencies/ institutions should adopt
the strategies already tried out to be effective in schools under SSA (existing bridge
courses), and several interventions made by different NGOs for the purpose. However, the
spirit of these SLSMs should centre on the following objectives:
(i)

To unearth the hidden knowledge of children in order to assist them to progress
further.

(ii)

To help and support teachers in learning enhancement of children enrolled for
special training

5. Core Components of Special Learning Support Materials (SLSM)


The Curriculum/Syllabus prepared, should facilitate inculcating values enshrined in the
Constitution such as equality, liberty, fraternity, socio-economic justice, democracy,
secularism and scientific temper and human rights amongst the children.



SLSM shall be in consonance with NCF 2005. However, enough flexibility should be
maintained within the overall Frame Work of NCF-2005. .The curriculum may be
shortened and adapted version of school curriculum per local requirements of the state.



The core subjects of elementary stage should be a necessary part of SLSM.
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Other curricular areas viz. work experiences, arts and heritage, craft, music, theatre,
health & physical education, peace education, gender, culture and extracurricular
activities and other social issues should be integrated holistically in the SLSM.



Effort should be made to develop bridging materials enabling the creation of intensive
teaching-learning environments, which may accelerate learning.



Development of special learning material should be in a manner which provide
opportunity for children to enter and exit special training programme at levels that are
age/class appropriate for them



While developing SLSM, focus should be on the initiatives such as, relevant and
contextualized content and pedagogy. Focus of interventions should not only be on
teaching of the 3Rs, but on process of building confidence, self-esteem, communication
abilities, etc.



Contents should be simple, related to real life situations, including such activities so as
to encourage participatory learning, providing opportunity for creative expression as
well.



Since the duration of special training may vary as per the requirements of children
hence, adhering to class specific competency levels is important and should be
prepared keeping in view the needs of the children



Training timings should be flexible, planned and executed as per local specific
requirements.



NGOs and civil societies may be involved to broaden the perspectives of the SLSMs
and organizing special training.



SLSM should also include worksheets and be made available for all children in the
Special Training Centers.
Confidence building among the children is particularly important to enable all children
particularly from the disadvantaged groups to integrate within the system.

Since OoSC and drop outs also constantly interact with various circumstances in their life
for their living, they are much more exposed with outer world as compared to other school
children. When such children attend special training they would bring with them varied
knowledge and experiences though they are not enrolled in any school. The biggest
challenge will be to incorporate such experiences and knowledge in special training
material. At the same time during teaching, teachers will be required to integrate such
knowledge and skills and their previous vast and varied experiences during classroom
transactions. This will facilitate accelerated and enhanced learning of these children,
making learning relevant, more interesting to make the children motivating and growing
confident gradually.
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6. Transactional Strategies
In special training centres, children may be heterogeneous of nature in terms of age levels,
socio-cultural background, maturity and learning levels. Some of them might be first
generation learners. In such situation, the teachers should ensure creating a child friendly
classroom environment to make the children feel comfortable and free from any anxiety. It
is true, that initially, the children may feel hesitation to talk to the teacher or mix up with
others. He/she may face coping problems. It is desired that the teacher provides necessary
moral, social, emotional and psycho-social support to such children so that they become
well adjusted to the new set up. To a large extent, the teachers’ behavior determines the
kind of psycho-social climate provided to the child. What required in the training centers is
that, teachers develop sensitivity to the children’s emotional and specific learning needs. At
the same time teachers will provide a range of suitable and appropriate

learning

opportunities for all age group of children to learn and for all-round development of every
child. In special training centres, Let the children feel that, ‘it’s different, than what we
(they) have experienced earlier.’
Classroom climate can be looked in terms of the physical and psycho-social environment that is
provided in schools keeping in view the needs and context of children of different age groups,
where the child feels at home, secure, happy and enjoys while learning.
Textbooks do indeed play a very crucial role in determining the nature of classroom
transaction. But in the case of special training, transactional strategies need to be carefully
planned. Considering the time limit of the task, extensive supplementary material in the
form of picture charts, maps and others should be used to facilitate and enriching teaching
learning interaction in the training centers. The situation may demand support programmes
to enable children integrate within a particular class. These are being envisaged as ‘extra’
inputs after induction of such children, besides what the teacher will be able to do within the
classroom.
In the whole process of transaction, the teacher will ensure that more and more
children participate in the learning process and enjoy learning as well. To meet the
basic learning needs, it is expected that the children are provided with academic,
cultural and social education through a host of activities in the classroom,
comprising of art, games, role playing, etc. for their learning enhancement and
enabling them to be at par with other regular students .Precisely, activity based
learning is more effective for teachers to manage the special training classroom.
It is likely that some children have learning gaps in the group and may require extra time.
This calls for individual attention and guidance to such children by teacher, such as, in case
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of children with special needs/different abilities, the teacher shall provide necessary support
and corrective measures as and when required, such as, taking care of their specific
learning needs, paying attention to their inconveniences and discomforts and the like.. The
teacher may like to take peer learning support and activities by children if the situation so
demands.
While imparting special training, the teacher should be communicative with children.
Verbal communication with such children can prove to be a significant motivating factor in
arousing interest in the children in learning. It is desired that the teachers in the training
centres encourage children to ask questions, participate, react and deal with student’s
queries in positive manner and with right attitude, particularly with differently abled children
and with first generation learners. Children in the special training centres will be from
different socio-cultural background having varied interests. As such, it is desired that during
classroom transaction the teacher through her/ his communication skills needs to build
strong relationship.

Use of appreciative words like ‘good’, ‘well done’, etc. will also

encourage such children to participate in the activities, which can have positive effect on
their learning. Once a conducive and joyful learning atmosphere is created inside the four
walls, it will spontaneously motivate students in learning.

The training centre may be

organized accordingly.
The teacher may like to make sitting arrangements and organize the classroom in a childfriendly manner to facilitate learning.
Example: Teaching EVS
Let the children sit in pairs or in groups. Provide the learning material. Also provide the support
material, if available. Ask the children to read, to observe the illustrations and discuss in the group.
Ask simple questions in the group and ask to supplement the answer given by another child in the
same group, if required. Give opportunity to all in the group by asking variety of questions. Provide
worksheets as and when required. Monitor and supervise the activities. Provide support and
guidance. A word of appreciation for the children is desired from the teacher. Ensure that the
whole exercise is as per the individual learning levels of the children and all are involved in the
activities.
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Roles and Responsibilities of Various Functionaries
In view of the importance of the task and complexities associated with Special Training, the
entire elementary education set-up of States/UTs needs to play a role in achieving the goal
of educating never enrolled or drop-out children. The present SSA and elementary
education set-up should make necessary convergence with other departments and
agencies as far as possible for special training programme, such as, Women & Child
Welfare, NCLP, Labour Department, SCPCR, Urban & Rural Department, and child care
organizations and other concerned functionaries. In this context, an indicative division of
task and duties may be as under.
Nodal Agency
Village/School level
(SMC,
agency/group/institution
Head
teacher, teacher, local
authority i.e. Gram Panchayat)
in urban areas, municipal wards
will be the unit
Cluster Level (CRCC)

Block Level (BRCC)/
Education Officer

Duties and responsibilities
Mass mobilization, Identification and admission of out of
school children and children with special needs, assessment
(informal) of competencies at entry level, organization of
Special Training, monitoring of Centre/ School.

Monitoring and Supervision of schools/ centers, on site
academic support to teachers/education volunteers, tracking
of children receiving special training, validation and
certification of completion of special training, ensuring
mainstreaming of children in age appropriate classes
Block Monitoring
of schools / centers, academic
according toand
theirSupervision
learning level.
support, release of resources [funds and materials], need
based training of teachers and different functionaries,
ensuring availability of suitable ‘Special Learning Support
Materials’ (SLSMs).

District Level (DEO, District DEO/SSA Co-coordinator: Monitoring and Supervision of
SSA
Coordinator
and centre/ centers, academic support, release of resources
DIET/DRU)
[funds and materials], planning for implementation, issuing
necessary instructions, administrative support.
DIET/DRU: Training of teachers and other such
functionaries associated with the process, developing of
Special Learning Support Material and Assessment Tools ,
monitoring of learning centers and providing necessary
support, training teachers in maintaining learner profiles and
providing timely corrective measures with regard to children
with special needs in particular.
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State Level (SCERT/SIE/
Department of Educationa/
SSA-RTE)

SCERT/SIE
Preparing modules/teacher’s hand book/training manual for
capacity building of different functionaries, procurement of
assessment tools for the children, developing special
learning support material, Training of State Core Group
members, Master Trainers and Key Resource Persons.
SSA-RTE /DEPARTMENT OF EDUCATION - Monitoring of
learning centers and providing necessary support and timely
corrective measures with regard to ensuring distribution of
such materials in adequate number to all centers/ schools.
Planning and incorporating the strategies into annual work
plan, capturing data of such children, issuing necessary
instructions, monitoring and supervision of the progress.

National Level
(NCERT/RIE/NIE/NUEPA)

Advisory role in providing various guidelines, academic
support and orientation of state level key functionaries.

1. School Management Committees (SMCs)
Functioning of special training centres largely will depend on the performance of the
members of the School Management Committee/ local authority. SMC members shall
identify out-of-school children (non-enrolled or drop-outs) requiring special training. The
SMCs will mobilize parents to admit such children in schools. It is imperative that the
members of concerned SMCs shall make special efforts to motivate parents of children with
special needs to enrol them in the neighbouring schools. They will provide all possible
support to parents for enrolling Out-of school children and make provision for Special
training of such children. Other functions of SMCs are:


Taking decision regarding Residential or Non-residential centre as the case may be



Making arrangement for space, lighting, drinking water, etc. for the special training
centre.



Day-to-day running of the centre will be over seen by SMC members.



The SMC members shall maintain Child Profile to maintain record of all such children
and monitor their regularity in schools. They will also identify the children with special
needs of their level of disabilities (Child Profile- see annexure I).



The record of such children shall be updated once in every 3 months.



The information of such children may be put on the notice boards of the Village
Panchayat and schools in its jurisdiction. The record shall include name of child, date of
birth, sex, parent’s name(s), and the class in which he /she left the school and the class
in which he/she has been admitted in the school. The SMC members will provide
necessary infrastructure and support for the special training.
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For sustaining the interest of the children in schools, SMC members will have regular
interaction with the parents and also with the children. They will also make efforts to
remove the problems faced by them, if any.

2. Head Teacher / Principal
The Head Teacher / Principal along with school authorities shall grant admission to such
children in age appropriate classes. They will assess the ‘Entry level competence’ of such
children in Languages, Mathematics, and EVS with the help of teachers preferably oral. The
teachers/ HM may like to take help of Assessment Tools, which may involve oral/ written
questions as the case may be. This information shall be utilized to plan and organise
special training of the out-of-school children. The Head Teacher/Principal shall provide
necessary resources to create a conducive atmosphere and provide necessary support to
these children. The Head teacher should ensure that school time table reflects the
organization of special training classes. Other roles and responsibilities are as follows:


Head Teacher/Principal will shoulder the responsibilities to conduct survey of out-ofschool children in the neighbourhood once in every 6 months.



She\he will ensure suitable location for the Special Training in consultation with local
authority/ NGO. It may be organized in the school premises, at cluster resource centre,
Panchayat Bhawan, community centre and other suitable place.



She\he will make suitable arrangements to conduct entry level test, quarterly tests and
final achievement tests to assess the children’s learning levels at regular intervals.



She\he will arrange Special Learning Support Materials and provided to children.



She\he will ensure that the children have achieved the desired competencies suitable
for a particular class during the period of special training.



Monitor ST and ensure integration of children with regular school processes.



She\he will ensure that no child shall be subjected to physical punishment or mental
trauma.



Ensuring that no such child shall be denied admission in school for lack of age proof.

3. Teacher


Teacher’s role is crucial in the whole exercise of organizing special training with regard
to conducting training as well as planning, development and execution of test items for
each level. These test items will be administered by teachers. Proper coordination with
CRCCs/BRCCs and District Level Functionaries (SSA) shall be ensured in the whole
operation. It is also likely that some children are unable to cope with the new situation
after entry to the school. In such situation, children need special assistance of teachers
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to achieve knowledge/ competencies and develop adjustment ability with other children
in the class.

4. Teachers in particular will


visit households during annual survey/ enrolment drive to motivate parents for sending
their children to school.



participate in various training programmes;



participate in developing special training modules, SLSMs and sensitization
programmes;



acquaint with child-friendly and child-centered classroom processes.



acquaint themselves with the psychological, emotional, educational and social needs of
children with special needs;



administer various assessment tools (quarterly) for determining the achievement levels
of children;



prepare and mobilize available
teaching learning support materials such as
worksheets, workbooks, flash cards, etc. to facilitate learning;



adopt proper teaching strategy suitable to various learning levels of children;



report progress of children to higher authorities at cluster/ block/ district levels and
attend meetings with them for further planning;



make necessary arrangements for age appropriate admission of children after they
complete a certain period of special training



take desired steps for mainstreaming of children on regular basis



ensure that in any circumstances, no child shall be subjected to physical punishment or
mental harassment causing trauma;



take help from suitable individuals in community such as a doctor, postmaster, etc.;



participate in review and planning meetings for maintaining the quality of educational
programmes for developing their qualities further; and



Familiarize themselves with local resources like public library, mass media such as
television, newspapers, etc. and utilize suitably
All teachers undertaking this task would be expected to undergo special training to
equip them to shoulder this responsibility. For this a teachers training programme
should be developed. SSA should facilitate a consultative process for developing the
framework for this training programme with the inclusion of persons and institutions
which have experience of delivering such programmes.
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Administering Assessment Tools
The teacher should:

If any written test is administered at entry
level in the learning center,(if situation
demands) the teacher should ensure the
following:



Be
friendly
while
competencies orally.



assess the child in what he/she knows
and what he/she does not know.



The child is provided time to settle
down properly.



ask questions from familiar situation of
the child with objects taken from his/
her environment.



Explained properly about the test.





Children are informed that the test is
for better learning.

allow the child to express himself/
herself freely.





The children are allowed to take their
own time for completion of the test.

assess the child by administering the
test items. e.g., in case the child is in
the age group of 13 to14 years, start
with level IV entry test. Then, gradually
move to lower level to place him/ her in
the age appropriate class



The whole process is
encouraging and enjoyable.

assessing

flexible,

Knowing and Understanding Children with Special Needs
In case of Children with Special Needs (CWSN), the teacher needs to be extra cautious in
handling such children in the school. Teacher needs to realize their emotions and specific
requirements physical as well as intellectual.
The term special needs evoke different connotations to different people. In school context,
teachers need to know and understand specific physical and learning needs of CWSN.
She/he has to develop sensitivity towards such children. With positive and practical attitude
the teacher should be able to inculcate courage and develop self-esteem among such
children to facilitate learning.
First eight years of a child’s life provide the foundation for self-esteem and a child’s view of
the world. It is especially important that early childhood educators/ teachers provide a safe
and secure environment. While early childhood educators will not replace the specialists in
assessment of special child’s needs. However, having knowledge of common childhood
special need areas are important for serving CWSN better in schools. In the early years of
education, the learning needs of such children have to be handled with utmost sensitivity on
the part of the teachers and parents as well to build confidence in them to get along well
with other classmates.
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Role of Teachers
The role of the teacher becomes significant while dealing with CWSN in the classroom
situation. It becomes all the more important for the teacher when such children belong in
the category of drop out or non-enrolled. In this situation the teacher has to pay individual
attention to these children in comparison to other children in the class. Sometimes teachers
may ignore the specific learning needs of these children due to time constraints which may
adversely affect future learning of such children. On the contrary, the concerned teachers
can ask the parents of children with special needs about their disabilities for the benefit of
the children.

In addition, it will be helpful for the teacher to talk with such child separately

which will help the child to get integrated into the regular curriculum and enjoy learning with
all children in the class. The teacher may like to share the results of specific activities for
the child with the parents. Importantly, the role of the teacher also implies that she/he asks
peers to show positive attitude towards such new comers and cooperate in their activities
and help them to meet their petty needs. The teacher should feel concerned about the
child. The teacher may have to devote extra time to help CWSN beyond classroom hours to
make up their range of special need, such as,
-

thinking and understanding

-

extreme changes in mood, energy and behavior, depression

-

Physical or sensory difficulties (difficulty in detecting, controlling, discriminating or
integrating sensations correctly.

-

visually impaired;

-

emotional and behavioral difficulties or difficulties with speech and language or how
they relate to and behave with others

While dealing with Children with Special Needs [CWSN] the teachers may:


need support programme – coordinated support during teaching-learning process;



need extra teaching learning resources to facilitate learning for such children;



need to organize the classroom with regard to their learning requirement;



need Individualized Educational Plan (IEP) for desired learning outcomes in the
stipulated time.



need to do some reasonable adjustments in creating a comfortable and conducive
environment for such children, allowing them to take their own time to perform in the
class
Teachers shall identify CWSN in Special Training Centre (STC) and inform concerned
BRCCs/CRCCs for procuring assistance and suitable support for such children to meet
specific learning needs of CWSN
Teachers should be aware of the support facilities available in Resource Centre for
CWSN, such as, Spectacles, Hearing Aid, Wheel Chair, crutches and Speech Therapy
and learning materials etc.
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Teachers of special training programme should be aware with various concerns of such
children to provide necessary support and assistance in learning. Similarly Special training
programme for teachers should be designed and conducted for handling CWSN which
should include a set of resources and activities for parents as well.

Role of Parents
Parents also need honest and open communication with the teacher in meeting the special
requirements of such child. It may so happen that the parents may be required certain
medication to be given at a specific time to the child. It is essential that the tasks are
completed on the part of the teacher as well. Parents need to coordinate with the teacher in
such regards.
With a concerted efforts and coordination from the teachers and parents, such children can
overcome many problems enabling them to integrate in the main stream of education and
develop zest for knowledge and learning, moving ahead and become a socially useful
citizen.

5. Cluster Resource Centre Coordinators (CRCCs)


CRCC is responsible for conducting and monitoring special training programs in the
schools concerned. Visit to the special training centers should be made from time to
time to provide necessary academic guidance and on-site support to teachers ;



CRCC shall work as a link between BRC and schools in sorting out the academic and
administrative issues, if any;



CRCC shall also make sure that the children are mainstreamed to their age appropriate
classes after special training and continue their studies in school till they complete
elementary education. Devise strong mechanism for tracking of children for the
purpose.



Functionaries of CRC shall ensure in providing facilities for CWSN available in
Resource Centre wherever possible.

6. Block Resource Centre Coordinators (BRCCs)


BRC coordinator shall organize training/orientation programme for capacity building
of Head teachers/teachers to organize special training
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BRCC should keep the list of out- of- school children of the concerned block, who
are being enrolled. They shall coordinate with Head Teacher/teacher and plan and
organize special training as per requirement of such children.


With the help of CRCCs, annual plan should be prepared every year and approval for
the same should be taken from the higher authorities.



BRCC shall take necessary action to start the special classes at the specified schools /
centers or any other suitable locations having proper facilities.



BRCC will also ensure supply of required Special Learning Support Material to the
schools/centers.



BRCC shall keep record of teachers / volunteers and NGOs, who are involved in the
special training program for children.



BRCC will monitor and supervise ST programme and provide necessary academic and
administrative support to HT/Teacher in Special Training Centers as per their needs.
Tracking of children once they are mainstreamed has been a weak area
and would require special intervention and monitoring of concerned
functionaries.

SCERT/SIE and DIET
The SCERT/SIE, DIET or any such authority as deemed appropriate by State Government,
shall ensure planning and developing SLSM by adopting/ adapting core components of
curriculum. SCERT, as Academic Authority it shall ensure incorporating local context in
order to make materials child friendly. The special training shall be based on specially
designed age appropriate learning material, approved by academic authority specified in
Section 29(i) of the Act. (See annexure V for details) The NGOs participation in developing
SLSM will be of significance.
These should be developed in various forms and formats to suit the likings of the targeted
children.SIE/DIET faculty along with other concerned functionaries (BRCC, CRCC, Head
Teacher/ Teacher) will design the assessment tools to assess ‘Entry level knowledge and
skill of the children in various subjects’. The State level academic authority should plan
appropriate capacity building programme of teachers for effective assessment of children
and its follow-up strategies. The agency should ensure that the teachers are trained in
designing assessment tools based on local context and syllabus.

21

Training of Functionaries
Implementation of Special training, and its organization under RTE calls for capacity
building and skill training of functionaries at all levels. It attaches more significant for
teachers. Developing specialisation/skill to deal with special training of children in an
effective manner is a challenging task. This calls for capacity enhancement and support for
teachers in particular, along with CRCs and BRCs. It is desired that there should be basic
training for all staff and specialisation for some. To meet this requirement, each State and
UT will develop training packages for training of the following academic and administrative
staff members:
(i)

Head Teachers/ Principal

(ii)

School Teachers

(iii)

Cluster Level functionaries

(iv)

Block Level functionaries

(v)

District Level functionaries (DPOs/DIETs)

(vi)

State Level functionaries (SPO, SCERT/SIE)

The SCERT/SIE, DIET or any such authority shall design SLSM and also training Modules
for capacity building of above functionaries. If needed, help from National Organisations
such as NCERT may be taken.
In addition to the functionaries, mentioned above, experts from NGOs or other related
institutions should also be trained. The State Academic Authority shall decide the duration
and content of training package.

Selected NGOs/ institutions with expertise could be

identified to play as resource support role as well as to strengthen capacities of CRCs,
BRCs and other concerned functionaries and agencies/institutions.
The State Academic Authority shall also ensure the supply of specially designed training
modules and SLSM as per needs. It should also device a monitoring mechanism to provide
additional support and onsite guidance to the functionaries during training.
1. Core Components of Training Package
The core components of the training package may include:


The basic framework of RTE Act, 2009;



Identification of children, who need special training in the light of RTE;



Assessment of entry level knowledge and skill of children;



Teaching learning strategies to handle heterogeneous and multileveled class
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Regular assessment of children progress in the special learning centres;



Adjustment of CWSN in classes and attending their learning problems;



Monitoring and tracking progress for each child and developing a profile;



Strategies for mainstreaming of the children.

2. Duration of Training for Different Levels of Functionaries
A suggestive schedule has been illustrated below for the trainers for organizing

special

training programme for functionaries at various levels. Concerned functionaries may reschedule the training programme as per their need and requirement. State level trainers
and pedagogy experts may be involved for the training programme.
Duration and organising agency of training programme for different level of functionaries
are as follows:
Organizing
Agency
CRC/BRC

Participants

Duration

Issues

One
day
(Half Yearly)
Five
days
(Half Yearly)

Updating VER/AER, mass mobilization ,



SMC members



Teachers/
Masters



Cluster and Block
level functionaries

DIET

Two
days
(Half Yearly)

Admission of children, provision of special
training, assessment and their follow up
strategies for mainstreaming



DIET
faculty
District
functionaries

and
level

SCERT/SIE/SSA

Two
days
(Half Yearly)

Provisions of RTE. Monitoring of special
training programmes at district level,
development of SLSMs, organizing
capacity
building
programmes
on
classroom transactions and assessment
techniques.



Functionaries
of
SCERT , SSA and
Department
of
Education

NCERT, NUEPA

One day (yearly)

Orientation on provisions of RTE and
relevant policy guidelines.

Head

DIET/DRU/
BRC/CRC

Provisions of RTE, Tracking out-of-school
children and assisting in their admissions
in age appropriate classes, transaction of
special
learning
support
material,
assessment
strategies,
sensitizing
teachers on emotional and psycho-social
needs of children, emphasis on child
friendly and child centred environment,
prohibition of Physical Punishment
(Corporal Punishment)* or mental
harassment to child
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*Physical Punishment
Physical punishment is corporal punishment which is physical torture in the form of beating,
canning, thrashing or even whipping. Corporal punishment is a common feature in schools.
In recent past several incidents of such occurrences have been reported in the newspapers
from across the states. Such kind of punishment can physically impair a student for his/ her
whole life and there can be alarming effect on the child. It may also affect him/ her
psychologically, disturb his/ her mental balance. Punishment should be stopped
immediately. Teachers should deal with their students patiently, advising and guiding them
in every sphere of life. The National Commission for Protection of Child Rights (NCPCR)
has suggested a code of regulations on the conduct of teachers in schools. A standout
feature of the code is a total ban on corporal punishment. Corporal Punishment is physical
violence and has no place in an enlightened society. The National Policy on Education says
that corporal punishment is not permissible. The RTE Act, 2009 categorically states, ‘No
child should be subjected to physical punishment or mental harassment’. Discipline is a
must for students in schools and colleges. However, enforcing it through Corporal
punishment is highly objectionable and rather, inhuman. Physical punishment is not the
right procedure or technique to discipline a student.

Given the challenging and time bound nature for implementing the provision of
special training of the Act, SSA also should provide support towards,
(i)

Developing curriculum framework and materials for SLSM/ bridge courses;

(ii)

Developing training packagte for teachers and other capacity building
requirements; and

(iii)

Supporting state governments in designing and developing appropriate
strategies.

Note: Trainers should ensure that during the training programe special emphasis should
be given on prohibition of Corporal Punishment , trauma or mental harrassment, to
the children in any form.
All the concerned teachers dealing with the mainstreaming of out-of school children should
be oriented and thier capacities should be developed in the following aspects:

3. Capacity building programme for teachers:
(i)

Facilitate the teachers to know their own duties and responsibilities;

(ii)

Age appropriate enrolment, cross cutting with gender and other social issues
needs to be developed and used in the in-service programmes
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(ii)

Teachers should be enabled as a regular part of their work to be inclusive and
able to deal with children with different abilities and learning at different pace

(iii)

Special thrust should be given on classroom processes – pedagogy, keeping in view
the heterogeneous groups and children with special needs in particular;

(iii)

Continuous and Comprehensive Evaluation for assessing the progress of children - ,
what, when, and how?

(iv)

Active use of Teaching learning resources [TLR], acquaintance to joyful and playway strategies;

(v)

How to complete time bound competencies for mainstreaming of children

(vi)

Appraisal of the recent researches and developments in the area of education, the
changing trends in the relationship between the school and the society, issues
related to why children have been out-of-school, drop-out problems, child rights,
child labor and the like.

Suitable NGOs/Agencies could also be given responsibility for imparting training to teachers
and SMC members to perform the task of ST under the supervision of BRCCs and CRCCs.
Rewards, recognition and motivation to the teachers could act as a source of motivation. In
case of necessity, specially designated group of teachers shall be appointed to undertake
the task of imparting special training programmes in schools.
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Assessment Tools and Techniques
1. Entry Level Assessment
It is stated above that as soon as a child is enrolled in a school in age-appropriate class, it
becomes necessary to identify his/her competency level so as to decide the duration of
his/her special training. Any special training programme has to be based on previous
knowledge and experience of the child at the entry level. The teachers and other school
level functionaries involved in administering entry level assessment test shall refer to the
learning indicators (annexure V) to identify the knowledge and skills of children.

2. Tools for entry level assessment (knowledge and skills)
States conduct tests for all levels of school education, viz., elementary, secondary and
senior secondary, at regular intervals i.e. quarterly, half-yearly and yearly. It is a general
practice that State Examination Boards develop their own sets of question papers for
conducting these examinations. It is, therefore, desired that test items developed for
elementary level can be utilized for organizing entry level assessment of the children for
special training. Alternatively, the concerned BRCC and CRCC shall coordinate in
developing easy and simple test items for elementary level in language, mathematics and
EVS (Social Science), along with head teachers and teachers. The primary focus should
be to assess the learning level of these children in order to place them in age appropriate
classs and provide them special training so that they may be at par with others in that class.
In the RTE Act, it is categorically mentioned that, “Where a child above six years of age,
has not been admitted in any school or though admitted, could not complete his or her
elementary education, then, he or she shall be admitted in a class appropriate to his or her
age.” It is to be noted here, that the child, who is admitted in special training centre is
above six year. Hence, the same set of assessment tools could be administered to each
age group of children as mentioned below to assess their learning levels. Accordingly,
duration of the special training should be decided to meet the learning gaps of individual
child. At the same time, it is important to assess the achievement level of each child at
regular interval for mainstreaming. This exercise should be planned accordingly and test
items should be made available in the special training centers in advance.
Children of various age groups may be divided into the following four levels for providing
special training:
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Level

Age Group

Equivalence

Level 1

7 – 9 years

Class I to III

Level 2

9 – 11 years

Class IV – V

Level 3

11 – 13 years

Class VI - VII

Level 4

13 +

Class VIII

3. Assessment of Children’s knowledge and skills for the purpose of
admission in age appropriate class
Entry level assessment test will be indicative for placing the child in a particular class, once
special training is initiated. The very purpose of the assessment is to determine the
competency level of children at the entry point. It may consist of assessing the basic
reading, writing and numeracy skill of children.
It is desired that assessment of knowledge and skills in various subject areas should be
made at regular intervals during the process of Special Training. Comprehensive test for
assessment of desired level of knowledge and skills may be prepared and administered by
the head teacher and the outcomes should be recorded for the purpose of mainstreaming in
age appropriate class.
Here the question arises, how to decide the appropriate class of any child undergoing
special training? It is a significant aspect of the whole exercise.
RTE Act emphasizes that children who are non-enrolled or dropout and are above 6 years
of age is to be admitted in a class appropriate to his/ her age. He/she in order to be at par
with others may be required special training based on specially designed learning materials.
The duration of training may range from 3 months to 24 months as per the individual needs
of the child.
To initiate the special training, the first step shall be that the process should begin to ensure
that the child’s name is entered in the school records to induct children into the age-specific
class. At this stage, parents/ guardians should be intimated regarding the need for their
child to undertake special training, as the case may be.
In this endeavour, if it is required to prepare and administer test for assessing the existing
abilities of the child, such test may be approved by the State Academic Authority. If on the
basis of this test, a child is found to possess the necessary abilities in various subject
areas, he/she may not require any special training and shall be inducted in the age
appropriate class. Such a case may however be rare. If a child possess, say 60% or 80%
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of the abilities for a particular class, the duration of his or her special training may range
from 3 months to 6 months. The duration of the special training will be decided based on
the needs of the child to master all the competencies. If however, a child lacks in almost all
abilities, the duration of the special training of such children may be of greater duration and
may extend up to 18 months, 21 months or even 24 months. At the end of the duration of
special training for a particular child, the suitability of placing the child in a class
may be reviewed (quarterly assessment format, see Annex-III).
Suppose, a 8 years old child was admitted to class 3, and received one year of special
training till age 9 years, an assessment may be made as to whether the child could cope
better in class III or IV in the formal school, and the child appropriately placed.

Therefore,

after special training, the child will be required to be inducted in class IV instead of class III.
Hence, his/ her special training must contain at least the core components of class IV also
along with those of classes I, II and III. Besides, he or she must continue to receive special
attention by the concerned teachers to enable him/ her to integrate successfully with the
rest of the class.
Precisely, a flexible and realistic view should be taken regarding age appropriateness, and,
after special training, the actual admission should be in the class in which he/ she would be
able adjust academically to be at par with other children, even if that class is different from
the one to which he/she was admitted in the first place. In fact, the objective is to see the
child participates comfortably in all class activities and learns at his/ her own pace joyfully.
It is imperative that concerned schools imparting Special Training shall maintain records of
individual child undergoing such training and submit the status of quarterly progress report
to BRCC/ CRCC to place the child in age appropriate classes.
In the whole process of ST, the system of continuous evaluation should be put in
place to enable children to enter the class at an appropriate juncture and progress
Provision should be made for special support to the child once inducted, so that the child
can integrate with the class academically, socially and emotionally. It is desired that the
schools should select a suitable place for special training, either in the school premises or
any other place outside school.
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Core Group
The State SSA authority shall formulate a Core Group comprising members from the
teaching community, SCERT, DIET, BRC and CRC level functionaries. It may also include
administrative staff of block, district and state level units. Members of NGOs and
educationists may also be inducted into the core group.
The core group will work out strategies for:
(I)

School level activities.

(II)

Designing and developing of training package training module for teachers/EVs

(III)

Planning and development of SLSM/Bridge Courses and other supporting TLMs

(IV)

Transaction of SLSM keeping in view the heterogeneity of children

(V)

Continuous and Comprehensive assessment of children for learning enhancement
of children in special training for mainstreaming.

(VI)

Keeping track of progress by maintaining profile for all such children.
The State SSA authority shall coordinate the activity of core group. Core group
members should meet twice in a year or as par convenience for overall guidance,
monitoring and supervision of special training programme
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Monitoring of Special Training Programme
Monitoring and supervision are continuous procedure. The regular monitoring of special
training during the implementation process is an integral part of whole exercise. A well
planned monitoring mechanism should be devised to strengthen the special training
programme in all aspects.

Monitoring responsibility should be entrusted to various

stakeholders including SMC, local authority, BRCC, CRCC and concerned functionaries at
district level. The Monitoring task will also involve arrangement for academic support at
cluster level through CRCC.
Regular monitoring can provide effective strategies for continuous and comprehensive
evaluation and improvement in the special training programme.

The Block Resource

Centre (BRC) would also have to be used for regular monitoring. The regular monitoring
schedule/ formats for the training centres of cluster and block level and reporting formats
would need to be decided by State Academic Authority. The district level office, DIETs,
District Resource Group (DRG) should be assigned responsibility of monitoring and
supervision of the training programme at district level. This would not be an inspection type
work; rather it will help in review, planning and academic support for training centres and
onsite guidance to the teachers (Proforma for center visit, see annexure II). The monitoring
team should also find time to solve the problems faced by the teachers and provide
corrective measures.
Monitoring team should ensure that the teachers are highly motivated who
undertakes this activity. The teachers will have to persuade these children to remain
in the classroom, to participate in the activities and learn. It needs extra effort and
commitment on the part of the teacher to fulfil the objectives of the special training.
In this context, each States/UTs should develop an effective tracking mechanism for OoSC,
mainstreamed, till they complete elementary stage of education. For this there should be
coordination between teachers, SMC members and other concerned functionaries. At the
state level, an intensive monitoring system has to be established through the involvement of
SCERT, State Resource Groups (SRG) and some Voluntary Organisations (NGOs).
At the National level a comprehensive monitoring mechanism have to be evolved by
involving officers of the Department of School Education and Literacy [MHRD], national
level apex institutions like NCERT, reputed NGOs, Resource Institutions and Resource
Persons.
Note: The Department has conducted study titled ‘An Exploratory Study of Implementation of the Right
of Children to Free and Compulsory Eudcation Act 2009 in States/UTs (2011). The finding on status of
age appropriate admission of Out of School Children and Special Training is placed in Annexure-VI.

Annexure - I
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Child’s Profile
TO BE FILLED BY THE TEACHER FOR ADMISSIONS UNDER PROVSION (4) OF PART II RTE
ACT, 2009

1.

Name of the child

: ___________________________

2.

Mention the category

:

3.

Children with Special Needs

:

SC
VI

ST

OBC

ORTO HI

OTHERS

OH

MH

4.

Sex

: Male/ Female

5.

Name of Father/ Mother/ Guardian

: ___________________________

6.

Date of birth of the child and age

: (a) Date of Birth
(b) Age

:
:

_____

years
7.

Residential Address of the child

: ___________________________

8.

Never Enrolled/ Drop-out

: ___________________________

9.

Reasons for being out-of-school

: ___________________________

10.

If drop-out, Class last attended by the
child

: ___________________________

11.

Location of special
training centre [Address]

: ___________________________

Nature and duration of special training

12.

i)

Residential

Duration

ii)

Non-Residential

Duration

Periodic assessment (* mention class)

a) Performance in Subjects
Subject

At the time
of Entry

After
I quarter
test

After II
quarter test

Final
assessment

Corrective
measures
undertaken

Language
Mathematics
EVS
Social Science
31

Art/Work/Physical
Ed
* A – Good, B – Satisfactory, C – Need Improvement
b) Attendance
I Qtr

II Qtr

III Qtr

Total

No.
of
days
attended
Total No. of working
days
13.

14.

Details of Mainstreaming (after the completion of special training)
i)

Name of the School

:

ii)

Class

:

iii)

Admission No. and date

:

If not mainstreamed, reasons for the same
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________

Signature of the Teacher ___________Signature of the HM/Principal ________
Name : ______________________

Name : ___________________________

Name of School/ Centre :
_______________________________________________
It is desired that the teachers engaged in imparting special training to the
children should ensure that this particular format is duly filled for assessing the
performance of each child at the completion of each quarter. This exercise will
help in deciding admission of individual child in the age appropriate grades.
Annexure – II
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Annexture II
Performa for Visit to Special Training Centres
i)

Name and address of Special Training Centre :----------------------------------

ii)

Nature of Centre
residential

non-residential

iii)

Date of visit

iv)

Total number of children
at the Centre:

Boys

Girls

Total Attendance

Boys

Girls

v)
No

:

Physical Facilities available at the centre :

(i)

Drinking water :

Yes/

(ii)

Toilet

:

Yes/

(iii)

Electricity

:

Yes/

No
No
(iv) Light/ventilation:
Yes/No
(iv)

Ramps/

Slopes;

Yes/No
vi)

Whether children’s performance is being monitored and recorded regularly .
Yes

vii)

No

Learning Levels of children A-good, B-satisfactory, C-need improvement
Language(s)

-

Mathematics

-

EVS

-

Social Studies

-

Work Ed/Art Ed/Physical Ed viii)

Quality of food provided
(in case of residential centres)

:

ix)

Special Learning Support Materials
provided to children (list)

:

(i)
(ii)
(iii)
(iv)
(v)
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x)

Specific suggestions for improvement :
Signature of Visiting Officer: ___________
Name : ____________________________
Designation ________________________

Date:

Official Address: ____________________
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Annexure - III
Quarterly Assessment Format for Age-Group 7 – 9 years (Level I)
Progress after
S.
No.
1

Names of children

I
quarter

II
quarter

III
quarter

IV
quarter

V
quarter

VI
quarter

VII
quarter

VIII
quarter

Languages
Maths

2

Languages
Maths

4

Languages
Maths

5

Languages
Maths

6

Languages
Maths

7

Languages
Maths

8

Languages
Maths

9

Languages
Maths

10

Languages
Maths

11

Languages
Maths

12

Languages
Maths

Note: Grade A : 75% and above B: 60% to 75% C: 50% to 60% D: 33% to 50% E: Less than 30%
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Quarterly Assessment Performa for Age-Group 9 – 11 years (Level I)
Progress after
S.
No.
1

Names of children

I
quarter

II
quarter

III
quarter

IV
quarter

V
quarter

VI
quarter

VII
quarter

VIII
quarter

Languages
Maths

2

Languages
Maths

4

Languages
Maths

5

Languages
Maths

6

Languages
Maths

7

Languages
Maths

8

Languages
Maths

9

Languages
Maths

10

Languages
Maths

11

Languages
Maths

12

Languages
Maths

Note: Grade A : 75% and above B: 60% to 75% C: 50% to 60% D: 33% to 50% E: Less than 30%
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Quarterly Assessment Performa for Age-Group 11 – 13 years (Level III)
Progress after
S.
No.
1

Names of children

I
quarter

II
quarter

III
quarter

IV
quarter

V
quarter

VI
quarter

VII
quarter

VIII
quarter

Languages
Maths
EVS

2

Languages
Maths
EVS

4

Languages
Maths
EVS

5

Languages
Maths
EVS

6

Languages
Maths
EVS

7

Languages
Maths
EVS

8

Languages
Maths
EVS

9

Languages
Maths
EVS

10

Languages
Maths
EVS

11

Languages
Maths
EVS

Note: Grade A : 75% and above B: 60% to 75% C: 50% to 60% D: 33% to 50% E: Less than 30%
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Quarterly Assessment Performa for Age-Group ( 13+ years) Level IV
Progress after
S.
No.
1

Names of children

I
quarter

II
quarter

III
quarter

IV
quarter

V
quarter

VI
quarter

VII
quarter

VIII
quarter

Languages
Maths
EVS

2

Languages
Maths
EVS

4

Languages
Maths
EVS

5

Languages
Maths
EVS

6

Languages
Maths
EVS

7

Languages
Maths
EVS

8

Languages
Maths
EVS

9

Languages
Maths
EVS

10

Languages
Maths
EVS

11

Languages
Maths
EVS

Note: Grade A : 75% and above B: 60% to 75% C: 50% to 60% D: 33% to 50% E: Less than 30%
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Annexure IV
Learning Indicators Class I to V
Learning indicators incorporated in the Guideline are based on NCF-2005. These are
examplar. These will guide and support the teachers and other school functionaries
involved in organizing special training of out of school children, admitted in the school for
their induction in to formal schools and are in the mainstream of education. These
indicators will help the teachers in evaluating and identifying entry level competencies of
children for their admission in age appropriate class. The entry level assessment tools
should be competency based and contextual.

The learning indicators in English,

Mathematics, EVS/Science and Hindi have been developed by the Department of
Elementary Education.

English
Class I
Listening

Speaking

Reading

 Can follow simple  Can differentiate  Can
recognize
instructions.
between various
small and capital
sounds of English.
letters.
 Can follow simple
stories, etc. that  Can talk about  Can read simple
are narrated to
himself/ herself –
words with the
(S)he.
what (s)he likes
help of pictures.
and
dislikes.
 Can
follow
 Can read simple
requests,
simple  Can tell simple
poems and stories
questions
and
stories, particularly
with the help of
orders.
in
her
first
pictures.
language;
if
encouraged, (s)he
should be able to
create
novel
stories.
 Can recite poems.
 Can talk about
family and friends.
 Can
make
requests.

Writing
 Can join letters
with some help.
 Can write simple
words of day-today use.
 Can use simple
words in her/ his
own sentences.

Class II
Listening

Speaking

Reading

 Can follow simple  Can recognize and  Can read simple
instructions
and
pronounce most of
stories,
poems
directions.
the
sounds
in
and descriptions.
English.
 Can
understand
 Can
locate
stories
narrated  Can talk about
information in a
orally
(as
on
herself, family and
give text.

Writing
 Can write simple
words
and
phrases.
 Can write short
sentences.
 Can write small
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radio/TV) to (S)he.
friends.
 Can grasp ideas.
 Can recognise the  Can
narrate  Can
draw
different sounds of
simple
stories,
conclusions
on
English.
experiences.
the simple stories,
 Can
understand  Can recite poems.
etc.
greetings
and  Can use greetings
polite forms of
and polite forms of
expressions.
requests.

compositions
comprising
5-6
sentences.
 Can use full stop
and capital letters.

Class III
Listening
 Can
recognize
differences
between sounds of
English.
 Can follow simple
oral
directions,
instructions,
requests,
questions,
and
orders.
 Can understand or
identify the main
ideas
and
important narrated
orally in the class/
in
peer
conversation/
in
teacher-child
interactions.

Speaking

Reading

 Can
pronounce  Can read simple
the sounds of
words
and
English with ease.
descriptions with
the
help
of
 Can talk about
pictures.
herself,
her
friends, and family  Can read stories,
members.
poems
and
folktales.
 Can tell stories
and narrate his/her  Can grasp ideas
experiences.
and
draw
conclusions from
 Can recite poems
the given text and
with
suitable
materials such as
expressions.
posters,
 Can retell main
hoardings, poems,
events and recall
stories, folktales,
main ideas in the
etc.
stories.
 Make
requests;
give
orders,
advice; and use
greetings.

Writing
 Knows the use of
capital letters, and
punctuation marks
such as full stop,
comma, question
mark,
and
apostrophe.
 Can take dictation
of simple words
and sentences.
 Can copy words
and
sentences
from
the
blackboard.
 Can write simple
descriptions
of
self, people and
things around, and
write
short
(consisting of 5-10
words) messages.

Class IV
Listening

Speaking

Reading

Writing

 Can
follow
a
variety
of
oral
directions/
instructions,
requests,
questions
and
orders.
 Can summarize in
her/ his own words
the key ideas and
important details in
stories,
class
lectures, etc.

 Can participate in
dialogues,
roleplays, etc.
 Can answer and
ask
simple
questions.
 Can produce an
oral text in a
logical sequence.
 Can participate in
pair work and
group discussion.

 Can read texts
orally and silently
with
increasing
accuracy, fluency
and confidence.
 Can predict what
the text may about
by looking at the
pictures, title, etc.
 Can
grasp
meanings/ ideas.
 Can
identify
relationships
between
ideas/
events.
 Can inter from a
passage/ text.

 Can
combine
related sentences
using appropriate
conjunctions (E.g.
and,
but,
or
because, if).
 Can spell common
words correctly.
 Can
organize
ideas
and
information
in
logical sequences.
 Can
write
descriptions
of
events,
places,
things,
process,
etc.
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Class V
Listening

Speaking

Reading

Writing

 Can understand a
class lecture, a TA/
radio/
news
broadcast,
announcements,
debates,
instructions.
 Can recognize or
identify main words
and phrases.
 Can
summarize
main points in an
oral text.
 Can
write
sentences
and
passages dictated
by the teacher.
 Can
draw
conclusions
and
make predictions.

 Can talk about
personal opinion
and support it with
example
or
details.
 Can
ask
and
answer questions
about
ideas
presented.
 Can carry out
conversations on
day-to-day
matters.
 Can participate in
pair and group
discussions.
 Can express and
support
for
opinions
and
conclusions
clearly, concisely
and
accurately
with examples.

 Can
read,
understand
and
appreciate a story,
a poem, an article,
a
poster,
an
advertisement,
etc.
 Can grasp main
ideas and details
used in the above
mentioned texts.
 Can
use
the
dictionary
and
encyclopaedia.
 Can
draw
conclusions and
make predictions.

 Can
organize
ideas
and
information
in
logical sequences,
and make suitable
paragraphs.
 Can
build
a
coherent
and
cohesive
paragraph
(correctly ordered
and
logically
sequenced) with
facts,
examples
and arguments.
 Can write letters,
reports,
descriptions,
prepare posters,
notices,
write
messages
and
take notes.

Mathematics – Class III
S.N.
1.

2.

Indicators
I. Number
Meaningfully reads and writes
numerals for numbers upto 1000
(three digit numbers)

Solves addition and subtraction
problems in different situations
presented through pictures and
stories (sum not exceeding three
digit numbers)

Profile of a Child
The child can collect or count the given number
of objects like pebbles, seeds, leaves, plants,
children at school, etc. in her immediate
environment and write the same in figures. She
can also read any given number of three digits.
She compares two collections of objects
available in the surrounding.
A child can add two given collections of objects.
She can add any two numbers like number of
boys of two classes, passengers in two buses or
compartments of trains, fruits given in two
baskets. Similarly a child can subtract the two
numbers presented through pictures and stories.
She also compares two collections of objects
available in the home or school by subtracting
one number from other.
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3.

Estimates the sum of and
difference between two given
numbers (not exceeding 3 digit
numbers)

If a child is presented two numbers, she is not
expected to answer the exact sum of these.
Instead she may estimate the range of addition
for example she will be able to tell the estimation
of 72 flowers and 59 flowers. One child may
estimate it as 130 (70+60), another may estimate
it as more than 120 (70+50), third child estimates
it between 120 and 140. The teacher has to
accept all the answers within range as correct.
Similarly, the difference of two numbers may
also be estimated by a child. For example the
estimation of difference between population of
one village 478 and another village 322 may be
taken as 100.

4.

Constructs the multiplication
tables of 2,3,4, 5 & 10

A child can construct the table by any method.
For example she can add the number of objects
repeatedly. She can also count the same number
of real objects placed in different groups. She
has the freedom to group/ arrange them to
construct the table. Similarly she an also draw
the pictures in groups and count them to make
the multiplication table.

S.N.
5.

Indicators
II. Application in Daily Life
Converts rupees to paise

Profile of a Child
A child is familiar with the coins. She can read
both the sides of the coins. She can tell the paise
in a coin. If a child is presented notes and coins
(10, 25, 50) she is able to tell the number of paise
in them. A child is also able to read/ write the
amount, for example, Rs.8.50 as 8 rupees and 50
paise or 850 paise.

6.

Adds and subtracts small
amounts of money mentally.

A child can add small amount orally for example
Rs.1.50 and Rs.2.50 is equal to Rs.4.00.
Similarly if a pencil costs Rs.1.50 and the child
pays Rs.5.00 She will get Rs.3.50 back.

7.

Estimates the length of given
object in standard units and
verifies by measuring it.

A child estimates the length of an object (e.g.
pencil, book, etc.) and then verifies it with the
help of measuring scale. Similarly a child can
also estimate the length of table, blackboard, etc.
in meter. She can also compare the length of two
objects.

8.

Finds a particular day and date
from a calendar.

A child can read a calendar. She can find a day
on a particular date with the help of a calendar.
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A child understands the use of calendar for
finding a day or date. She is familiar with the
repetition of a day in the calendar after every
seven days.
9.

Mentions the time shown by a
clock in hours (Time in relation
to daily activities of a child).

A child is familiar with the time of opening and
closing of school. Similarly she can narrate the
time of her daily activities like time for getting up
in the morning, taking bath, going to bed. She is
also able to read the time in hours in a clock.

10.

Reads simple free hand map (not
to scale) in terms of distance.

A child comes to school. Similarly, she also visits
different places. A teacher is expected to draw a
line map (not to any scale) of distances between
different places. A child is able to read the
distance between any two given places on the
line map. The child is able to narrate the distance
between two places shown in the map (line
diagram).

S.N.

Indicators
III. Observation,
Identification and
classification
Identifies geometrical patterns in
the surrounding and describes
various 2-D shapes by counting
their sides and corners (triangle,
square, rectangle, etc.).

Profile of a Child

11.

12.

13.

A child can recognize the triangle, square,
rectangle, etc. and count their sides and corners.
She can identify these figures in different existing
structures available in the surrounding and find
out the repetition patterns in them, for example,
patterns on window grill, rangoli, pictures etc.
She can also count the number of such figures in
a given picture or design
Observes 3-D objects in the
A child can identify the 3-D objects like eraser,
surrounding and counts the lunch box, pencil, textbook, chalk box, duster,
edges and corners.
etc. on the basis of their shapes and sizes. She
can count the number of edges and corners in
each one of them.
Classifies objects according to
different characteristics.

A child can classify the objects available in the
surroundings like flowers, vehicles, food, etc. on
the basis of characteristics like colour, shape,
size. A child is given a number of objects in a
basket, for example, vegetables of different
colours or shapes. A child can sort out the
vegetables of different colours or shapes in
different groups. She counts them and writes on
the sheet.
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Mathematics Class V
Indicators
I

Numbers and Operations

Profile of a Child

1.

Solves
addition,
subtraction
and
multiplication problems in different
situations involving numbers up to 6
digits

The child is able to (i) solve simple addition or subtraction
situations correctly (ii) create stories situations for given
addition or subtraction fact (iii) use standard procedures to
multiply numbers correctly (iv) create stories / situations
for given multiplication fact.

2.

Use informal
algorithms

3.

Explains the meaning of factors and The child is able to find the factors and multiples of a
multiples
given number. She can find the common multiples of two
one-digit numbers and common factors of two 2-digit
numbers.

4.

Finds the fractional part as a part of whole The child is able to use fractions to represent it as a part of
or of a collection
one and the relation between a part of the group to the
whole group.

5.

Applies decimal in the context of units of The child is able to represent the length and money in
length and money
decimals and identify its value in terms of units of length
and money.

II.

and

standard

division The child understands the rationale of standard procedures
of division and is able to use both informal and standard
procedure of division.

Application in Daily Life

Profile of a Child

6.

Applies in solving problems involving The child is able to (a) add and subtract (b) multiply and
money
(c) divide to solve problems involving money.

7.

Applies the four operations in solving
problems involving length (metre and km)

i.
ii.
iii.

8.

Applies the four operations on solving
problem involving weight (Kg, and g)

i.
ii.

The child is able to take in cognizance of the
different units of length.
Before performing any operation she is able to
make the units uniform.
She is able to (a) add and subtract (b) multiply and
(c) divide to solve problems involving length.

The child is able to take in cognizance of the
different units of weight.
Before performing any operation she is able to
make the units uniform.
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9.

Applies the four operations on solving
problem involving volume (litre and ml.)

iii.

She is able to (a) add and subtract (b) multiply and
(c) divide to solve problems involving weight.

i.

The child is able to take in cognizance of the
different units of volume.
Before performing any operation she is able to
make the units uniform.
She is able to (a) add and subtract (b) multiply and
(c) divide to solve problems involving volume.

ii.
iii.

10.

III

Solves addition and subtraction problems
in finding time intervals

Observation, Identification,
Classification and Construction

i.
ii.

The child is able to read the clock.
She is able to calculate the time taken for
performing completion of a given activity.

Profile of a Child

11.

Observes 2D and 3D figures in the The child is able to observe the basic characteristics of 2D
environment
and 3D shapes in the environment.

12.

Classifies angles into right, acute and The child recognizes right angles acute angles and obtuse
obtuse angle
angles in the environment and classifies them accordingly.

13.

Constructs / draws right angle, acute angle Child draws a right angle, acute angle and obtuse angle and
and obtuse angle
measures it correctly.

14.

Draws shapes of cubes, cylinders and The child makes models of cubes, cuboids, cylinders and
cones
cones by paper folding. The child is able to draw the
sketches of objects having shapes of cubes, cylinders and
cones.

15.

Finds out the information from a given bar The child is able to read a given bar graph and pictograph
graph and pictograph
correctly and finds out the various information provided
therein.

16.

Identifies patterns in square numbers and The child is able to recognize a given pattern involving
triangular number
shapes and numbers and finds out the missing number in
the pattern and extends it if required.

17.

Draws border strips and tiling patterns

The child is able to draw a border strip / tiling pattern on
her own or as per instructions.
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INDICATORS OF LEARNING IN MATHEMATICS FOR CLASS VIII
Indicators

Child Profile

 Child can form the largest and smallest numbers using
given digits (upto 5 digits).
Consolidation of basic concepts and
skill learnt at primary level.
 Child can arrange the given collection of numbers in
ascending and descending order.
(i) Knowing large numbers
 Child can round off the given number to nearest ten,
hundred, thousand, ten thousand or lakh.
I. Number System

 Child can estimate the sum, difference or product of two
numbers (atmost 3 digits each) by suitable approximation.
 Child can write factors of a given number (limited upto 3
digits)
(ii) Playing with numbers
(a) seeing relationship between
numbers
(b) ideas of prime numbers

 Child can find HCF of two or three numbers.(limited to 3
digits)
 Child can identify pairs of co-primes from a given
collection of numbers.
 Child can find out the least common multiple (LCM) of
two or three numbers(limit 2 digits)
 Child can solve and make daily life problems using HCF or
LCM.
Example 1
Suppose two tankers carry respectively 850 litres and 680 litres
of oil. Child can find the maximum capacity of a container
that can measure the oil in both the tanks separately in an exact
number of times.
Example 2

(c)

test of divisibility

Suppose three bells ring at intervals of 3 minutes 5 minutes and
8 minutes respectively. If they ring together at 6AM. Child
can calculate when will they all ring together again?


Child can use the tests of divisibility by 2,3,4,5,6,8,9,10
and 11.

Example :
123456 is divisible by 8 as 456 is divisible by 8 and hence
by 2 and 4.
It is divisible by 3 & 6 but not by 9 as the sum of the digits
is 3.
It is not divisible by 11 as the difference of sum of the
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digits in the even places and sum of the digits in the odd
places is not divisible by 11.
(iii) Knowing more about fractional 
numbers and decimal.

(a) Visual
representation
of
fractions


Child can explain what a fractional number is?
Child can define denominator and can identify it in a
fractional number.
Child can represent a fractional number pictorially and on
number line.

 Child can make equivalent fractions and can chose
equivalent fraction in a given collection.
 Child can choose the biggest and smallest fraction in a
given collection.
 Child can explain fractional number as an operation of or
division and as including a part of a whole.
For example – Half apple, one fourth of bread etc.
 Child understands that for addition or subtraction of
fractions; she needs to change to equivalent fractions with
the same denominator.
 Child can multiply two fractional numbers to get another
fractional number.
 Child understands some situations where use of decimal is
required
(b) Decimal representation and viceversa.
For example Money, Height etc.
 Child can read and write a decimal number according to its
place value chart.
 Child can write a fraction (p/q) in decimal form
 Child can write a decimal in fractional form.
 Child can represent metric measures – kilometer, meter,
kilogram, gram, rupees and paise in decimal form.
 Child can add, subtract, multiply and decimals (atmost 3
digits only)
For example –
A ribbon of tricolour of length 5 meters is to be cut into pieces
to prepare flags. If the length of each piece needed is 0.4
meters. Child can calculate number of flags that can be
prepared out of it and how much length of ribbon left.

(iv)Understanding

of

Rational 

Child is exposed to situations to go beyond counting
numbers and the need for integers. This may be done by
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Numbers

(v)Operations on Rational Numbers
and their properties

need of negative numbers while doing subtraction.


Child can choose fractional numbers from rational
numbers, integers from rational numbers and can also give
common properties between integers and rational numbers
and integers and whole numbers.



Child can represent different rational numbers on a number
line keeping in view that positive rationals lie to the right of
zero and negative rationals to the left of zero.



Child can write equivalent rational numbers for a given
rational.



Child can compare two given rational numbers.



Child can arrange a given collection of rationals in
ascending or descending order.



Extending the concept of operations on fractions. Child can
add, subtract and multiply two or more rationals (not all of
them integers)
e.g. (i) 2  1  2
3

5

(ii) 2  5
3

7

(using common

denominator)


Using the concept of reciprocal of a non-zero rationals,
child can divide a rational by any non-zero rational
e.g. 2  5
3



6

Child can list properties of operations on the number
system
e.g.
closure
property,
Commutatively,
Associatively, Role of zero, Role of 1 (one), Negative of a
number, Distributive property of multiplication over
addition and subtraction. Child can also appreciate the use
of these properties.
Child can see their validity on the system of whole
numbers, integers and rationals e.g. Division is not closed
in non-zero integers but closed in non-zero rationals.
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II. Linear equations
variable

in one



Constructing/ Framing and solving

III. Data Handling

Child can construct a linear equation in one variable for a
given context.
e.g. The sum of the ages of John and his sister is 13 years.
If John is 2 years older than his sister, find their present
ages.



Child can construct rules for solving equations including
transposition (solution may be a rational number)



Child can solve some daily life problems reducible to linear
equations in one variable e.g. suppose there is a narrow
rectangular plot reserved for a school in a village. The
length and breadth of the plot are in the ratio 11:4. At the
rate of Rs. 100 per meter it will cost Rs. 75000 to the
village panchayat to fence the plot. Child can calculate the
dimension of the plot.

 Child can collect, count and tabulate the data

Understanding /
representation/interpretation of the data

(a)

Collect data about choice of food and no. of students,
year and population, marks obtained in different
subject etc.

(b)

Count data using tally marks and tabulate it for
Number of family members and number of students
etc.

 Child can read, interpret and draw inferences from the
following
(a)

Table

(b)

Pictograph

(c)

Bar graph

 Child can make pictograph-using data included in the kind
of tables made above. (In pictograph one symbol may
represent one object or group of objects)


Child can draw bar graphs using bars of uniform width
with equal spacing between them choosing an appropriable
scale for the data.

 Child can read, interpret and make the following



(a)

Double bar graph

(b)

Pie graph

Child can understand the meaning and use of range mean
median and mode in different situations. She can also
calculate them.

 Child can arrange the given raw data in the form of
ungrouped and grouped frequency distribution.
(a)

Child can represent a given frequency distribution
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(with equal width) in the form of histogram.
(b)
IV. Drawing graphs

Child can read interpret and draw inferences from a
given histogram.



Child can draw graphs (such as time vs temperature, time
and distance, side of a square vs its perimeter) on a graph
sheet choosing suitable axes and scale.



Child can read and interpret a given graph



Child can classify the given graph as (i) line graph and (ii)
linear graph.

V. Direct and Inverse  Child can give situations where change in one quantity is related to
Proportion
change in the other quantity like if the number of articles purchased
increases, the total cost also increases. For different speeds of a vehicle,
the time taken to cover the same distance etc.
 Child can select and make new examples of situations where two
quantities increase (or decrease) simultaneously and the situations where
one quantity increases and the other decreases & where there is no
definite rule.
 Child can select and make new examples of situations where the ratio of
their corresponding values remain constant (direct proportion) and
situations where an increase in one quantity causes a proportional
decrease in the other quantity and vice-versa(inverse proportion)
 Child can solve daily life problems involving direct proportion or inverse
proportion or both like Number of sheets and weight of sheets, time and
work etc.
Child calculates the missing values of quantities when the quantities are
given (varying in direct or inverse proportion). e.g.
Petrol in litres

4

Distance covered in
kms

Number. of pipes

60

8

-

-

180

6

5

80

-

Time to fill a tank
(in minutes)


Child can relate the solutions of problems under direct proportion and
inverse proportion to unitary method.

 Child can give examples of ray, line- segment and lines from her
environment.
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 Child can identify different types of curves (such as open and closed
curves, simple curve and simple closed curve from a given collection).
 Child can give examples of angles from her environment.
 Child can classify given angles into acute, right, obtuse, reflex, complete,
zero angles etc.
 Child can identify polygons (including regular polygon) from a given
collection.
 Child can classify polygon with respect to their number of sides (triangle,
quadrilateral, pentagon etc.)
 Child can give parallel, intersecting and perpendicular lines.

GEOMETRY
VI. Understanding of
basic geometrical ideas
and shapes.
(a) Understanding
of
basic
geometrical
ideas.

 Child can identify the following pairs of angles from the given collection
of angles
(i)

adjacent angles

(ii)

vertically opposite angles

(iii) supplementary angles
(iv) complementary angles
(v)

alternative interior/exterior angle

(vi) Interior angles on the same side of the transversal.
(vii) corresponding angles
(b) Pairs of angles

 Child can construct and prove the properties. Vertically opposite angles
are equal.
 Child can construct the following property; If two parallel lines are
intersected by a transversal then
(i)

corresponding angles are equal

(ii)

alternative angles are equal

(iii)

Interior angle on the same side of a transversal is supplementary.

 Child can solve simple problems based on these properties and pairs of
angles.
 Child can classify different types of triangle according to their sides
(isosceles, equilateral and scalene) and also according to their angles
(acute, obtuse and right angled triangle).
 Child can construct and argue the following property:
(i)

Angle sum property

(ii)

Exterior angle property of a triangle.

 Child can construct the following property:
(i)

Sum of the two sides of a triangle is greater than the third side.
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(c) Triangles

(ii)

In a right triangle, the square of the hypotenuse is equal to the sum
of squares of other two sides. (Pythagoras theorem) and its
converse.

 Child can solve different problems (including some daily life problem)
based on the above properties.
 Child can give examples of congruence from daily life such as two blades
from the same packet, two postcards, two stamps of the same
denomination etc.
 Child can understand the congruence of two geometrical figures as
figures of the same shape and same size such as line segments of same
measure, two angles of same measure two triangles whose all the
corresponding elements are equal etc.
 Child can write the congruence of two triangles symbolically with the
correct correspondence of the vertices.
(d)Understanding
congruence of triangles

 Child can construct and use the following criterion of congruence o f two
triangles
(i)

Side-Side- Side (SSS)

(ii)

Side-Angle- Side (SAS)

(iii)

Angle-Side-Angle (ASA)

(iv)

Right angle – hypotenuse – side (RHS)

 Child can give examples of symmetric and non-symmetric figures about a
line from daily life such as butterfly, human face (symmetric), television,
radio, table (non-symmetric)
 Child can examine the symmetry of some known figures such as
rectangles, squares etc. about a line by paper folding (line symmetry)
(e)Understanding
symmetry in figures.

 Child can identify the figures having the symmetry about a line (line
symmetry from a given collection)
 Child can identify and state the number of line of symmetry in different
given figures.
 Child can complete a given figure by using the idea of symmetry (line
symmetry and reflection).
 Child can find the line of symmetry, if any, in the letters of English
alphabets.
 Child can examine the symmetry of some known figures (such as
parallelogram, rectangle, and square) about a point by rotating the figures
about that point. (rotational symmetry)
 Child can identify the figures having rotational symmetry along with their
rotational angle.
 Child can give examples of figurers having line symmetry but not
rotational symmetry (such as symmetry of letter A).
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 Child can give the figures having rotational symmetry (such as symmetry
of parallelogram)
 Child can give examples of those figures which have both line symmetry
as well as rotational symmetry (such as rectangle, square)
 Child can identify centre, radius, diameter chord and arc of a given circle
 Child can identify interior, exterior and the circular region of a given
circle.

(f)Understanding
of
various parts of circle.
 Child can identify sector, segments and semi-circular region in a given
figure.
(g)Understanding
Quadrilaterals
(h)Understanding
different
kinds
quadrilaterals

of



Child can identify sides, angles and diagonals of a quadrilateral



Child can construct the angle property of a quadrilateral.

 Given a collection of different kinds of quadrilaterals child can recognise
name and categorise them, under the heads, e.g. rectangles, square,
rhombus, parallelogram, trapezium etc.
 Child can give examples of different kinds of quadrilaterals


Child can construct and provide a simple arguments for the following
properties:
(i)

The opposite sides of a parallelogram are of equal length.

(ii) The opposite angles of a parallelogram are equal.
(iii) Diagonals of a parallelogram bisect each other.
(iv) Diagonals of a rectangle are equal and bisect each other.
(v) Diagonals of a rhombus bisect each other at right angles.
(vi) Diagonals of a square are equal and bisect each other at right
angles.
 Child can solve the problems using the above properties.
 Child can extend the angle sum property of a quadrilateral through angle
sum property of polygon of n-sides by dividing it into (n-2) triangles
 Child can use the angle sum property in solving problems of a polygon
of n-sides
 Child can construct
(i)

Line segment

(ii)

Circle

(iii)

Perpendicular bisector

(iv)

Angles (using protractor)

(v)

Angle 60º, 120º (using compasses)
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(vi)

Angle equal to a given angle (using compass)

(vii)

Angle bisector making angles of 30º, 45º, 90º etc (using
compasses)

(viii) A line-perpendicular to a given line from a point (a) on the line
(b) outside the line.
(ix)
(i)Construction of traingle

(j)Construction
quadrilateralss

A line parallel to given line from a point outside it.

 Child can construct a traingle when requisite data is given
(i)

three sides (SSS)

(ii)

two sides and included angle (SAS)

(iii)

two angles and included side (ASA)

(iv)

Hypotenuse and a side of a right traingle (R.H.S).

of  Child can show that different quadrilaterals can be constructed, when
measures of only three or four sides are given.
 Child can construct a quadrilateral when requisite data is given, e.g.

(k)Distinguishing
between 2D and 3D
shapes

(i)

four sides and diagonal

(ii)

three sides and two diagonal (iii)
angle, etc.

four sides and any one

 Child can measure the dimensions of given objects and express them
properly.
 Child can classify the objects or figures as 2D or 3D.
 Child can draw simple figures, shapes on a sheet of paper.

(l)Visualizing 3D or solid
shapes and naming them.

 Child can recognise and name simple solid shapes, e.g., cuboid, cylinder,
cone, sphere, etc, she can also give examples of these from surroundings
 Child can observe and describe certain objects as combinations of
different shapes or parts of a shape.

(m)Viewing 3-D shapes

 Child can look at different simple solid shapes such as a cylinder, a
cone, a ball and a box etc from different positions and describe and draw
the different views.
 Child can differentiate among top view, front view, side view.
 Child can observe the scale and symbols used in a given map.


Child can locate position and compare distance in a given map.



Child can draw a map for a given path.



Child can distinguish between polyhedron and non-polyhedron.



MENSURATION

Child can calculate the area and perimeter of a given square, rectangle,
traingle, parallelogram, circle and trapezium.

(i)Understanding
and 
computing area of plane

Child can calculate the area of figures formed by combining the figures
or parts of them mentioned above.

V.
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objects



Child can compute the area of a quadrilateral by dividing it into two
triangles by joining diagonal and dropping perpendiculars on it.



Child can compute the area of a rhombus when its diagonals are given.



Child can compute the area of a polygon by splitting into triangles,
rectangles and trapezium etc.



Child can compute the area enclosed between i) two concentric circles
ii) a rectangle and a circle

(ii)Understanding
and  Child can observe the number of faces in a solid
computing surface area
 Child can identify the congruent faces of a cuboid, cube and cylinder etc.
and volume of solids.
 Child can observe that the surface area of a solid is the sum of the areas
of its faces.
 Child can calculate the total surface area of a cuboid, a cube and a
cylinder.
 Child can compare the volumes of two given objects.
 Child can compute the volume of a cuboid, a cube and a cylinder when
the requisite measurements are given.
 Child can convert units of volume from m3 to cm3 etc.
VI. Understanding of  Child can write a repeated multiplication with one number in the form of
important mathematical
powers/exponential notation e.g. 4×4×4=43
tools
like
power,
exponents,
squares,  Child can geometrically interpret/calculate the square of a given number (
2 digit number)
square roots, cubes and
cube roots and its  Child can identify perfect squares (max. 3 digits)
application in solving
 Child can observe some patterns in the sequence of perfect squares and
daily life problems
can write the next number using the pattern.
 Child can identify/construct Pythagorean triplets.
 Child can calculate square root of a number
 Child can estimate the value of a square root to the nearest whole number
like square root of 250 is approximately 16 (limited to 4 digits)
 Child can geometrically interpret/identify the perfect cubes.
 Child can observe pattern in the sequence of perfect cubes and write the
next perfect cube.
 Child can find the cube of a given whole number (Max upto 2 digits)
 Child can compute the cube root of a perfect cube.
 Child can solve daily life problems involving concept of square, square
roots, cubes and cube roots.
e.g. 1. to find the area of a given square
2. To find the side of a squire of given area
3. To find the volume of a box in the form of a cube of given side
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4. To find the side of a cube of given volume
 Child can write number given in exponential form in the usual form
e.g. 103=1000, 152=225, 25=32
 To find the area of a given square
 Child can verify/construct the following laws for integral exponents m
and n and for positive integers x and y and use them to simplify large
expression
(i)

xm×xn= xm+n

(ii)

xm ÷xn= xm–n

(iii)

(xm) n= xmn

(iv)

xm. ym = (x y)m

(v)

xm  x 
 
ym  y 

m

 Child can write very large and very small numbers in the standard form
using exponents
e.g. (i)

15600000 = 1.56×107

(ii)

0.00015 = 1.5×10–4

Child can name the contexts where we need to write the numbers in the
standard form e.g. the approximate distance between the Sun and the
Earth is 149,600,000,000 metres = 1.496×1011 metres
VII.
Comparing Quantities

 Child can express some daily life situations in the form of ratios.
e.g. the length of a room is double the width of the room.
length: Breadth is 2:1
 Child can construct some real life situations corresponding to the given
ratios.
e.g. 1:1 every child has one head or every school has one principal
2:1 In a class two students sit on each bench.
 Child can check whether given four numbers (quantities) are in
proportion or not.
 Child can solve daily life problems by using ratio or proportion.
 Child can compare any two given ratios.
 Child can write ratios equivalent to the given ratio.
 Child can solve daily life problems.
 Child can convert percentage into a fraction and a fraction into percent.
 Child can compute a given percent of a quantity.
 Child can understand the idea and give examples involving percentage,
discount, simple interest, profit and loss.
 Child can solve the daily life problems like problems involving
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percentage, discount, simple interest, compound interest, profit and loss,
sales tax, VAT etc. by
(1)

Simply applying definition of the concept involved.

(2)

By applying formula

e.g. (a) Find profit or loss when cost price including overhead charges
and selling price are given. Find the actual discount when marked
price and rate of discount are given. Find the simple interest when
principal and amount are given etc. (By simply applying
definition of the concept involved)
(b) Find the simple interest when principal, rate of interest and time
are
given/ Find the compound interest for two or three years for a
given sum of money at a given rate compounded annually or semi-annually/
Find profit% (loss%) when marked price, cost price and discount are given
etc. (by applying formulae)
VIII.



Child can construct an algebraic expression in a given situation e.g. the
length and breadth of a rectangular field are x and y units respectively.
Its area is xy square units. If the length increases by 2 units and breadth
by 1 unit, its area will be (x+2) (y+1) square units.



Child can identify like and unlike terms from

ALGEBRA
Use of algebraic language

3x2, 5x3, -4x, -x2, 2x3, 7
Here 3x2, -x2 are like terms
5x3, 2x3 are like terms


Child can write the numerical coefficients of terms .



Child can classify algebraic expressions as monomial, binomial,
trinomial.



Child can find the value of an algebraic expression for the given values
of the variables.
e.g. fox x = 2, 5x-2 = 5(2)-2 = 10-2 = 8



Child can add, subtract and multiply algebraic expressions
e.g. (x + a) (x + b), 2x + 5 (x-1) + (x-a) (2-x)



Child can apply the standard identities in solving problems
e.g. (3 x + 7)2 –84x = (3x – 7)2



Child can factorise a given algebraic expression
e.g. 2x = 2 × x
x2 – 4 = (x-2) (x + 2)



Child can divide a polynomial by another polynomial by factorising the
dividend and divisor (Restricted to trinomials)
e.g. : a child can divide a monomial by a monomial by cancelling
common factors in the dividend and divisor.
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Environmental Studies Class III
S.N.

Indicators

Profile of a Child at the end of Class III

1.

Observation and Reporting Reporting, Narrating and
Drawing; Picture Reading,
Making Pictures, Tables and
Maps

A Child can observe fine details. For example, she can
identify and list common plants and animals of her
immediate environment (around home and school). She
can report certain observable features of these animals
(such as their colour, beaks, feathers, claws) and plants
(such as shape, size, colour, texture of leaves, shape,
colour of flowers). Given an opportunity, she draws leaves
and floral patterns she has seen on several objects at
house/school. If she is allowed to write freely in her own
language, without being corrected for grammar or
spellings, she can begin to write a short report – say, on a
visit to a garden, organized by her school.

2.

Discussion
–
Listening,
Talking, Expressing Opinion,
Finding out from Other
People.

If properly encouraged in class to do so, she can orally
share her experiences of a particular place she has seen
(mela/Railway station). For instance, in a discussion on a
topic ‘Water In Our Life’, she can participate in the group
discussion and narrate her own experiences of where she
has seen people wasting water, as in the washing of
scooters, cars or bathing animals. If given an opportunity,
she can suggest concrete ways about how can we stop
wastage of water at home/in school. She will express her
opinion about her likes and dislikes for different food items
eaten in raw/cooked/fried form. When asked to find out
from her elders/grandparents about the kind of food items
cooked when they were young, she communicates the
information gathered in the class with clarity.
It is important to note that all children must routinely be
given such opportunities in class to engage fearlessly in
discussion, and that their own observations and
experiences need to be elicited.

3.

Expression – Drawing, Body A Class III child can express - through free drawing,
Movement, Creative Writing, creative writing, gestures or movements –descriptions
Sculpting, etc.
about a familiar scene or a situation from a story. For
example in a creative writing exercise on – “If I could fly
like a bird”, she can describe her own ideas creatively
(where would I like to go? what would I be able do that is
different). If given an opportunity, a child can begin to
write her own simple stories/poems.
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S.N.

Indicators

Profile of a Child at the end of Class III

4.

Explanation – Reasoning For instance, she can explain the relationships of various
Making Logical Connection
family members with herself. She will try to give her own
reasons and explanations about the diversity in the
families of her classmates. If made to do in class with
some help she can draw a family tree of her family and
make logical connections between members and their
relationships with her.

5.

Classification
– In activities organized in the class and outside, she can
Categorizing,
Grouping, make categories and classify various concrete objectsContrasting And Comparing such as, for food items on the basis of her family
experiences – she can list food items taken raw/cooked/or
in both raw and cooked form. For food items taken in
cooked form, she can find similarities and differences in
different ways of cooking for food items used at her home
- like frying, roasting, steaming. If given adequate
practice, she can classify animals she has seen on the
basis of their observable features, such as colour, shape
of the beaks and claws, colour of feathers, tail, neck
movement. She can also find differences and similarities
in these animals.

6.

Questioning – Expressing In a project on animals, a child can express her curiousity
Curiosity, Critical Thinking, by asking and framing questions about her observations
Developing Good Questions at home/in her immediate environment, such as - From
where do the plants around her home get water? Where
do lizards go in winter? Why do birds fly? If given an
opportunity a child can make good questions about what
she needs to enquire, e.g., why do we not eat all
vegetables through out the year? Why does my four
month old sister only drink milk? If encouraged through
adequate group exercises, children can develop their own
simple questionnaire for a field visit or survey (e.g., to
post office or a survey of vegetable sellers).

7.

Analysis
–
Predicting, A child can predict and list reasons on her own in simple
Making Hypotheses and language – why and in what way were utensils in her
Inferences
grand parents’ time different from those in her house?
Why do some old people find it difficult to eat hard things?
What would happen if all the animals should start walking
on land? In a familiar context, she can make simple
inferences between say the shapes of vessels and the
water stored in them.
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S.N.

Indicators

Profile of a Child at the end of Class III

– Given opportunities to do so, she can independently make
Making simple objects with clay, and simple paper folding through
Doing pictorial instructions. A child can make her own designs
by thumb printing/paper cutting.
If given adequate
practice in class, she can do simple experiments
independently, e.g., measuring how many spoons fill a
bowl, how many bowls fill a mug?
She can
make/improvise with local materials – e.g. a toy-train from
empty matchboxes, simple jigsaw puzzle using
cardboard, etc.

8.

Experimentation
Improvisation,
Things
and
Experiments

9.

Concern for Justice and
Equality
–
Sensitivity
Towards the Disadvantaged
and Differently Abled.

10.

Cooperation
–
Taking When given such opportunities, a child of Class III can
Responsibility and Initiative, take initiative in group work in the class, e.g., to wait for
Sharing
and
Working her turn, to take responsibility to lead her group for certain
Together.
expected tasks, to learn to share her things with
classmates, to negotiate disagreements, etc. She can
show cooperation in games or other collective tasks
undertaken in the school.

If given such opportunities - through reading of suitable
narratives, participation in critical discussion, performing
picture reading tasks, a child can express her concern for
equality and for justice for the disadvantaged, using her
own judgment. She will be sensitive towards the needs of
differently-abled children, and can learn to express in
different ways. For example she could make a ramp for
people on a wheelchair, write a poem for her classmate
who cannot see, or even make drawings expressing
concerns that she might not yet be able to articulate.

Note:



Assessment of learning across different indicators in EVS cannot be combined to give one
‘overall’ class in EVS. Each indicator must be separately classd.
There will be different processes at different levels of development in each child, so a child
must not be labelled or put into one slot for all the indicators. For instance one child may
have her understanding and observation well developed with respect to her age, may
perform adequately for classification, while in expression she may require greater
motivation to do better through proper feedback, and need a lot of support on the indicators
for prediction and cooperation. The three levels of performance given in the Source Book
on Assessment of Children’s Learning are:
Level 1 – Child needs a lot of support from adults/peers for developing these
processes
Level 2 – The child performs adequately but can be motivated to do better with
proper feedback
Level 3 – The child’s understanding or skill is well developed with respect to her age.
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Environmental Studies Class V
S.No.

1.

Profile of a child at the end of Class V

Indicators

Observation and Recording -reporting, A child of Class V can observe and report specific
narrating and drawing, picture reading, details. For example, about different kinds of plants
making pictures, tables and maps.

and algae in water; how ants locate food and inform
other ants; how different animals’ sense sounds and
smells, etc.
She can read and try to make sense of real life
documents like electricity and water bills, rail tickets,
etc. She can present an oral or written report for, say,
the TV or newspaper, about an exhibition or a visit.
She can record her observations in a simple table, for
example, the colour, shape and texture of various
seeds.
She can read pictures/photographs minutely and
narrate and analyze in simple sentences. She can be
encouraged to draw pictures of simple objects like a
table, bus etc. from different perspectives - top view
or side view.
She can draw and label the parts of a familiar object
such as a cycle.
She can read a simple iconic map (with icons and
symbols), which is not an abstract map used for
adults. She can read maps of a colony/ shopping
complex/ village/ state, etc. but is not yet expected to
read conventional maps (physical/ political). She can
also draw a simple map of a place which she has
visited.

2.

Discussion – listening, talking, and If encouraged in class, she can orally express/share her
expressing opinions, finding out from experiences about a visit to a dispensary or a cottage
elders / others.

industry, or undertake a survey of people who keep
animals. She can also listen carefully to the experiences
narrated by her classmates/elders and express her views
coherently.
She can participate in group discussions, can express her
own opinions and also negotiate disagreements in the
group. For example, on the theme ‘water’, she can narrate
her experiences about the use of water at home, or how
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people conserve/waste water, and critically discuss if each
family has the freedom to dig deep down to pump out
water for itself. She can prepare posters on different issues.
She can collect historical information from her elders and
compare and contrast features of life then and now, such as,
the crops, metal utensils used, etc.

3.

Expression
through

–

body

drawing,

expressing A Class V child can express her understanding

movements,

creative through drama and body movements, for example, an
enactment of the ‘Chipko Andolan’, a traffic scene, a

writing, sculpting, etc.

mountain expedition or any situation she has read or
heard about. She can mimic voices and expressions
(sad, happy face, etc.) through drawings or gestures.
While learning about a fort, she can imagine and
creatively write about how ordinary people or kings
and queens lived at that time.
She can creatively write on different themes - an
infant she has observed, why accidents happen on
roads, or what it would be like ‘If I were a queen
honey bee’.
She can be encouraged to make pots, different
ornaments, and tools with clay.

4.

Explanation – reasoning, and making

She can explain the relationships between herself and

logical connections.

various family members and show these through a
family tree diagram.
For the theme on ‘shelter’, she should be able to
reason out and explain how the lives of people living
in a village/ forest change when they are displaced
from their homes.
She can reason and make logical connections on,
say, food spoilage - How do we know that food is
spoilt? Which foods spoil sooner than others? In a
discussion on fuels, she should be encouraged to
explore reasons for why we hear about the need to
conserve fuel.

5.

Classification
grouping,
(discriminating).

–

categorization, In activities organised in/ outside the class, she can

and

contrasting make different categories and classify - animals/
leaves/ food items, etc. - on the basis of their
observable characteristics. Having observed plants
and animals in water she can look for similarities/
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differences in those.
Based on the games they know, she can group
games which are played in national or international
matches. She can classify indoor/ outdoor games;
games played with a ball; games which have rules
that depend on a line.
After doing the experiment she can classify things
which dissolved and which did not dissolve in water.
She can classify cooked food items on the basis of
their method of preparation. She can find out from
people around her how wheat/ rice can be cooked in
different ways, and different dishes made from the
same grain (e.g. wheat) or pulse (e.g. moong).

6.

Questioning – expressing curiosity, Children

are

naturally

curious

and

must

be

critical thinking, and developing good encouraged to further develop this faculty; they must
questions.

think of good questions, rather than only be expected
to answer questions made by adults. For instance, on
the theme ‘food for plants and animals’, a child can
express her curiosity and develop questions like What do plants need for food? How do they ‘eat’ or
‘drink’ their food (different from the way we or animals
eat food!)? How do animals look for their food?
She must also be encouraged to ‘critically’ read
advertisements and posters. For instance, on reading
a typical newspaper advertisement on ‘prevention of
malaria/dengue’, she should be able to critically raise
questions like - Are there more mosquitoes in
stagnant water? Why should coolers and pots be kept
dry and clean? Why do they tell us to put oil on
stagnant water - to stop malaria from spreading?
Similarly, for the theme ‘Farmers and Seeds’, she can
develop questions like ‘Where do farmers get the
seeds they plant every year? How does such a big
plant grow from a tiny seed – how does the seed help
it grow? Do some plants grow without seeds? How do
seeds spread to far off places?

7.

Analysing - predicting, making

She can read and analyse pictures/photographs and

hypothesis and Inferences.

draw simple inferences. For example, after observing
a historical painting of a fort being constructed, she
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can analyse the following - why kings built huge walls
and a moat around a fort; who were the different
people involved in building construction, and how it
was different or similar at that time from the way it
happens now.
She can predict and make hypotheses about different
situations – like, why dals/seeds are soaked before
cooking; why round, smooth pebbles are found near
the river side; how grass and small plants grow on
their own, without being planted by anyone. After
some discussion, she can make inferences and
analyse different possibilities for how seeds of plants
travel to far off places.

8.

Experimentation – improvising, making She can do simple experiments on her own and in a
things and doing experiments.

group. For example, while studying germination of
seeds, she can experiment to see what conditions
help germination; for the theme on ‘food spoilage’ she
can demonstrate how fungi grow on a piece of
bread/roti.

She can perform an activity to find out

what happens to the taste of rice/roti on chewing;
simple experiments on what sinks and what floats in
water.
She can work with her hands and improvise to make
models/objects by using locally available materials –
such as, a water wheel, water sprinkler, step well etc.

9.

Concern for Justice and Equity – When given opportunities to participate in group
sensitivity towards the disadvantaged discussions, to read newspapers, draw pictures or
and differently abled.

narrate stories about the challenges faced by
differently

abled

children,

or

those

from

disadvantaged groups - she shows concern, can take
action in situations at school or the neighbourhood,
can challenge gender stereotyping, and sensitively
voice her opinions on issues about equality and
justice.

10.

Cooperation – taking responsibility and During group activities, she can take responsibility for
Initiative, sharing and working together.

her group, can plan work for herself and other group
members, can take turns to co-ordinate and share in
the group, and under the guidance of the teacher can
help organise school activities, such as, a Bal mela,
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games, etc.

She can listen to others, learn to

negotiate differences and quarrels, make rules for
better functioning of the group and also take
decisions/initiatives collectively.

Theme

Materials

Indicators

Profile of a child at the end of class VIII (Science)

Observation and
Reporting:
Drawing figures of
observations made and
apparatus used, narrating,
presenting data as tables,
graphs etc.

 A child can collect objects made up of different
materials used in day-to-day life and observe
properties like hardness, appearance, transparency,
roughness, solubility in water, etc.
 A child can present data of properties of materials
in tabular form.
 A child can narrate the properties and uses of
various fabrics such as cotton, jute, wool, and
synthetic fabrics.
 A child can make a list of items which can be
recycled; various exhaustible and non-exhaustible
resources of energy, combustible and noncombustible materials in neighbourhood.

Classification:
Categorising, grouping,
comparing, contrasting

Asking Questions:
Expressing curiosity,
critical thinking

 A child can classify the substances in the
neighbourhood as combustible and noncombustible substances, classify combustible
substances based on forming flame on burning,
classify exhaustible and non-exhaustible resources
based on their sources and use.
 A child can classify substances into acids, bases
and salts based on their chemical properties.
 A child can classify natural and artificial fibres
based on their properties and uses.
 A child can classify material into metals and nonmetals based on their physical properties.

A child can express her curiosity and critical thinking
by asking questions like:
 Why sodium metal reacts vigorously with
water.


Why zinc replaces copper from copper
sulphate solution.
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Discussion:
Listening, presenting
arguments, expressing
opinion, trusting
observations of others,
arriving at conclusion

Explaining:
Reasoning and making
logical connection



What is the reason for rusting of iron.



Why polybags should not be used to carry the
things.



What measures be taken
environmental pollution.



Why substances do not burn on their own.



Why certain substances start burning only at a
definite temperature.



Why CNG is better fuel than diesel/petrol for
vehicles.



How to save petrol and diesel while driving.



Why the use of alternate sources of energy is
important.



How the fuels such as petrol/diesel/coal are
major cause of air pollution and how they are
linked with global warming.

to

minimize

 A child can discuss various uses and applications
of metals and non-metals, limited availability of
natural resources of fuels, their efficiency as fuels
in various ways; alternate sources of energy, uses
and misuse of plastics, and their effect on
environment, factors responsible for global
warming, harmful effects of acid rain on crops,
buildings, monuments and soil.
 A child can explain chemical reactions between
acids and bases and use of indicators therein.
 A child can explain various technological
applications of metals and non-metals, effects of
excessive use of exhaustible resources of energy on
environment.
 A child can logically explain the use of
biodegradable plastics.
 A child can give reasons for global warming,
judicious use of exhaustible resources of energy
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Analysis:
Making hypotheses,
predicting and drawing
inferences, application to
daily life

Experimentation:
Improvisation,
fabrication of models,
doing experiments

Concern for social
justice, equity and
environment:

Cooperation:
Sharing and working
together

 A child can predict about uses of plastics based on
their properties like non-reactive, lightweight,
strong, durable, bad conductor, etc.
 A child can draw inference about general behaviour
of metals and non-metals towards reaction with
acids.
 A child can develop strategies for economic use of
various fuels used in day to day life.
 A child can predict about efficiency of fuel based
on data on calorific value of different fuels and can
infer about their use for different purposes
 A child can perform experiment for showing that
oxygen is a supporter of combustion by burning of
wax candle, magnesium wire etc.
Experiments:
- Rusting of iron nail
- Collection of rust from iron nail
- Testing the suspension of rust in water with
red/blue litmus paper to find whether solution is
acidic or basic.
- Displacement reaction of copper from copper
sulphate by putting zinc rod.
- Finding out good and bad conductors of electricity.
 A child can show her concern by developing
environment friendly habits like saving water,
managing daily household waste, using solar
energy for lighting, cooking and heating and tries to
implement 4R principle in day-to-day activities –
Reduce, Reuse, Recycle and Recover. Write an
article on importance of metals in human body for
biochemical balance, judicious use of metals,
pollutants produced by burning of fuel and their
harmful effects on environment and human health.
 She can take initiative by organizing street plays,
exhibitions, and making people aware about
importance of conservation of environment,
develop tips for minimizing use of petroleum
products, awareness about the alternative to metals.
Thus, initiating people in developing environment
friendly habits and becoming fibre wise.
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Theme

Indicators

Moving things,

Observation and
Reporting: Drawing
figures of observations
made and apparatus used,
narrating, presenting data
as tables, graphs etc.

People and
Ideas

Profile of a child at the end of class VIII (Science)















Classification:
Categorising, grouping,
comparing, contrasting






Asking Questions:



The child can observe that forces are due to
interaction between objects, such as pushing
and pulling.
The child can observe in different situations
that pressure depends on the magnitude of the
force applied and the area on which this force
is applied.
The child can observe that friction is always
present when two surfaces are in relative
motion and the force of friction always
opposes motion.
The child can observe and report that wear and
tear of objects can take place due to friction.
For example, soles of shoes wear out due to
friction. Steps of foot over bridges are worn
out due to friction.
The child can report on the basis of her/his
observations that friction between two surfaces
can produce heat, such as rubbing palms
produces heat and striking a matchstick heats
it so that it burns.
The child can observe that things can move
more easily with the help of wheels. Use of
ball bearing in machines makes rotational
motion easier.
The child can observe that sound is produced
only when a body vibrates. For example, a
school bell produces sound when it is struck
with a hammer to make it vibrate.
The child can observe the various musical
instruments, identify their vibrating parts and
display her/his observation in the form of a
Table.

The child can classify forces as contact forces
and non contact forces. For example, friction
is a contact force whereas magnetic force is a
non contact force.
The child can classify friction as static friction
sliding friction and rolling friction.
The child can classify sound either as music or
as noise.

On the basis of her/his experience, the child
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Expressing curiosity,
critical thinking







Discussion:
Listening, presenting
arguments, expressing
opinion, trusting
observations of others,
arriving at conclusion








Explaining:
Reasoning and making
logical connection




can inquire why objects fall always towards
the earth.
The child can inquire why a nail cannot be
pushed into a wooden plank through its head.
The child can express her/his curiosity why we
are not crushed under the weight of the
atmosphere.
The child can apply critical thinking to explain
why a porter places a round piece of cloth on
his head while carrying heavy loads.
The child can inquire why objects which move
in fluids have special shapes and why shape of
an aeroplane is similar to that of a bird.
The child can inquire how whales and
dolphins communicate with one another.
The child can be curious to know why adult
female voice is different from the adult male
voice.

On the basis of their experiences children can
discuss the cause of motion and conclude that
an object can move from rest only if a force
acts on it.
Children can present arguments to show that
friction is sometimes desirable and sometimes
undesirable.
Children can discuss and express their opinion
as to how noise pollution can be controlled.
The students can conclude logically that if the
two forces of equal magnitude act on an object
in opposite directions then the net force on the
object in zero.
Children can conclude logically that if two
forces of equal magnitude act on an object in
opposite directions then the net force on the
object is zero.
The children can explain that water gushing
out of pipes at joints is due to the pressure
exerted by water on the walls of pipes.
Children can reason out that the use of a
lubricant can reduce friction between two
surfaces.
Children can explain why the sound of a drum
is different from that of a whistle
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Analysis:
Making hypotheses,
predicting and drawing
inferences, application to
daily life







Experimentation:
Improvisation,
fabrication of models,
doing experiments








Concern for social
justice, equity and
environment:




Cooperation:
Sharing and working
together

Theme

Indicators

Natural
Phenomena

Observation and
Reporting:
Drawing figures of
observations made and
apparatus used,
narrating, presenting data
as tables, graphs etc.

Observing the action of a magnet on another
magnet, the children can infer that like poles
repel each other and unlike poles attract each
other.
Children can predict that the shape of
aeroplanes would be similar to that of birds.
Children can predict that our ear-drums must
be acting like stretched rubber sheets.
Children can design simple experiments to
show that liquids exert pressure on the walls of
containers.
Children can improvise experiments to
estimate the magnitude of the force due to the
atmosphere.
Children can design experiments to identify
factors affecting friction between two surfaces.
Children can improvise experiments to show
that rolling friction is smaller than the sliding
friction.
Children can demonstrate by simple
experiments that sound is produced only when
an object vibrates.
Children can fabricate models showing the
function of vocal cords.
Children can feel concerned about noise
pollution and can suggest steps to reduce it.
Children can feel concerned about the plight of
hearing-impaired and can help them in leading
a normal life.
Children can work together to show that sound
needs a material medium for propagation.

Profile of a child at the end of class VIII (Science)



The child can list some of the natural
phenomenon s/he has observed such as windstorm, cyclone, lightning and earthquake.
The child can observe the various phases of
the moon and s/he can draw the sketches of the
moon as seen on different nights.
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Classification:
Categorising, grouping,
comparing, contrasting







Asking Questions:
Expressing curiosity,
critical thinking

The child can observe and identify different
constellation in the night sky and s/he can
draw shapes of different constellations.
Children can observe that white light can split
into its component colours.
Children can observe multiple reflection from
two or more mirrors.
The child can group the various objects seen in
the night sky into different categories such as
planets, stars, constellations etc.
On the basis of experiments children can
classify charges (electrical) into two kinds.
Children can categorise mirrors as plane and
spherical mirrors and further they can classify
spherical mirrors into convex and concave
mirrors.
Children can distinguish between convex and
concave lenses.



Children can express their curiosity why
scientific breakthroughs take long time.
 Children can question why charges developed
by rubbing cannot be used to run electrical
appliances.
 Children can express their curiosity why
thunderstorms are often accompanied by
lightnings and cyclones.
 The child can ask questions such as; How do
we see objects moving in a movie? How do we
observe different patterns in a Kaleidoscope
every time?
 Children would express their curiosity as to
why during lightening positive charges
developed near the ground and negative
charges developed in clouds closer to the earth
surface.
 The child can ask questions about her/his
observations of the night sky, such as;
i)
Why stars appear to move from east to
west,
ii)
Why pole star is stationary,
iii)
Why planets do not collide while
revolving around the sun.
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Discussion:
Listening, presenting
arguments, expressing
opinion, trusting
observations of others,
arriving at conclusion







Explaining:
Reasoning and making
logical connection





The child can participate in the discussion on
the various ways of protection against
earthquakes, lightning and thunderstorm.
The
child
can
present
her/his
observations/experiences and listen to the
observations/experiences of others regarding
happening during the various natural
phenomena such as windstorms, cyclones and
earthquakes and discuss with arguments how
these phenomena cause such large scale
destruction of property and life.
Children can discuss the causes of occurrence
of natural phenomena.
Children can discuss their observations
regarding phases of moon.
The child can explain the occurrence of
lightning in terms of electrical charges.
The child can explain the cause of an
earthquake in terms of movement of earth
plates.
The child can explain the regular and irregular
reflections in terms of the nature of the
reflecting surface.
The child can explain why objects in sky
appear to move from East to West.


Analysis:
Making hypotheses,
predicting and drawing
inferences, application to
daily life

The child can argue why all tall buildings
should have lightning conductors.
 By looking at construction of buildings and
considering the material used the child can
predict the extent of damage the building may
suffer during an earthquake.
 The child can reason:
Why no sound can be heard on the moon.
Why stars are not visible during the day


Experimentation:
Improvisation,
fabrication of models,
doing experiments







The child can improvise activities to show that
pole star does not appear to move.
The child can demonstrate dispersion of light
The child can do simple experiments to show
that charges can develop on some objects
when rubbed with a suitable material.
Children can improvise experiments to show
that like charges repel each other while unlike
charges attract each other.
Children can fabricate kaleidoscope, periscope
and electroscope.
Children can make a simple model to show
72

that moon appears different every night.

Concern for social
justice, equity and
environment:
Cooperation:
Sharing and working
together

Theme

Indicators

Natural
Resources

Observation and
Reporting:
Drawing figures of
observations made and
apparatus used,
narrating, presenting
data as tables, graphs
etc.



The child can express concern for visually
challenged persons and help them in leading a
normal life.



The child can take initiative in groups in the
class to show how planets move in their own
orbit without colliding with each other.
Children can cooperate with one another and
with the society so that damage caused by
natural phenomena may be minimized.



Profile of a child at the end of class VIII (Science)
 A child can identify different types of protected
areas such as sanctuary National Park and Biosphere
Reserve.
 She can also identify deforested areas when she
comes across such areas.
 She can list some endemic and endangered species
of plants and animals.
 A child can identify various air pollutants after
visiting busy traffic intersection and industrial area.
She can present the data of sources and effects of air
pollutants in a tabular form.
 If given an opportunity she can write report about a
trip to a protected area and give the names of
animals and plants present there in a tabular from.
 The child can collect the water samples from
different sources and tabulate the physical features
of water samples like smell, acidity , colour etc.

Classification:
Categorising, grouping,
comparing, contrasting

 The child can classify the types of protected areas
based on the nature of prohibitions like poaching or
felling of trees in such areas.
 She can identify and classify different plants into
trees, shrubs and herbs.
 She can compare the endemic species and the nonendemic species.
 She can identify and classify different types of air
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pollutants and water pollutants.
Asking Questions:
Expressing curiosity,
critical thinking

 A child can express her curiosity by asking and
framing questions on:
-Why there are different types of protected areas.
-Why animals are kept in zoos.
-Why we have botanical garden.
-How air pollutants cause global warming.
-How air and water pollution can be controlled.

Discussion:
Listening, presenting
arguments, expressing
opinion, trusting
observations of others,
arriving at conclusion

 A child can share her experiences of her visit to a
national park or other such protected areas or a place
where deforestation has taken place, with her
classmates and present her arguments related to
these.
 She can express her views in a group discussion on
the effects of deforestation and level of air pollution
in these areas. She can also share her knowledge
about red data book, migratory birds, rain water,
harvesting, recycling of paper.

Explaining:
Reasoning and making
logical connection

 A child can explain the effects of deforestation on
environment.
 A child can explain the cause and effects of air and
water pollution.
 She can explain:
- Why air pollutants cause global warming? And
- Why endemic species are vanishing?

Analysis:
Making hypotheses,
predicting and drawing
inferences, application
to daily life

 On the basis of “case study on Taj Mahal” , the child
can predict the harmful effects of air pollutants on
monuments, structures, crops and soil.
 On the basis of “case study on River Ganga” , the
child can predict the harmful effects of water
pollutants on aquatic life and human health.
 she can predict/generalise various diseases caused
by the disposal of garbage, industrial waste in the
open or in a river.
 A child can make an action plan for disposal of
different types of household wastes in day to day
life.

Experimentation:
Improvisation,
fabrication of models,
doing experiments

 A child can do simple experiments for purification
of water by using sand and gravel.
 A child can do the activity by colleting the samples
of water from different sources and compare these
water samples on the basis of smell, acidity and
colour.
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Concern for social
justice, equity and
environment:

Cooperation:
Sharing and working
together

 A child is aware and can show her concern for
conservation of forest and its wild life.
 She can write articles, poems, prepare posters
pertaining to conservation of water, forests and the
environment.
 She can set an example herself by bringing about a
behavioural change in her by showing compassion
towards plants and animals and for conservation of
resources like water, electricity etc.
 The child can take initiative as a member of a peer
group and community to make aware about
conservation/protection of plants and animals
through activities like tree plantation.
 A child can share her experiences on how to save,
reuse and recycle paper to save trees, energy and
water.
 The child can make aware the community how to
save water consciously and not to waste it and ask
the community people to reduce, reuse and recycle
water.
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Theme

The world of
the Living

Indicators

Observation and
Reporting:
Drawing figures of
observations made and
apparatus used,
narrating, presenting
data as tables, graphs
etc.

Profile of a child at the end of class VIII
(Science)











Classification:
Categorising, grouping,
comparing, contrasting









Asking Questions:
Expressing curiosity,
critical thinking

A child can identify the cells of onion peels
and cheek cell by observing the slides under
microscope. She can identify plant tissues by
observing the slide of transverse section of
stem and animal tissues from a slide of blood
smear.
She can draw the figures of plant cells and
animal
cells
showing the different
components and label them.
She can prepare a list of modes of
reproduction in plants for example, cutting,
budding,
fragmentation
and
sexual
reproduction.
She will be able to give examples of these
types of reproduction.
She can prepare a list of different modes of
reproduction in animals for example, budding,
binary fission and sexual reproduction giving
examples of each.
She can draw the diagram of a flower
showing its various parts.
She can prepare a table and/or graph of the
data on height of boys and girls of her class in
relation to their age.
A child can classify unicellular and
multicellular organisms giving examples.
She can compare plant and animal cell by
giving the similarities and dissimilarities.
She can also classify viviparous and
oviparous animals giving examples.
She can compare the similarities and
dissimilarities in the reproduction of plants
and animals.
She can compare the body changes that take
place in boys and girls during puberty.
She can distinguish the role of male and
female hormones during puberty.
A child can express her curiosity by asking
and framing questions - why the shape and
size of cells are different in different
organisms? why some organisms are very
small and microscopic while some are very
big? why green parts of a plant is essential for
photosynthesis? why cell wall is present in
plant cell? why some leaves are not green in
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colour? why some eggs are very small while
some are very big? why changes in the body
becomes prominent during puberty and not
before that? why facial hair begins to grow in
boys? how sex of a baby is determined? why
the voice of boys become hoarse?
Discussion:
Listening, presenting
arguments, expressing
opinion, trusting
observations of others,
arriving at conclusion



Explaining:
Reasoning and making
logical connection



Analysis:
Making hypotheses,
predicting and drawing
inferences, application
to daily life

Experimentation:
Improvisation,
fabrication of models,
doing experiments
Concern for social
justice, equity and
environment:

Co-operation:
Sharing and working
together



A child can express her opinion about drug
abuse and its effects.
She can present argument against blaming the
women for bearing a girl child.

A child can explain the difference in the
shape of cells in relation to their functions.
 She can explain why leaves are green in
colour.
A child can explain the process of fertilisation
in plants and animals.
 She can explain the differences in internal and
external fertilisation.
 She can explain the role of testosterone and
estrogen and other hormones in relation to
changes in the body.
 A child can predict that plants also respire.
 She can predict that increased physical
activity enhances the rate of breathing.
 She can predict that as the age increases,
there is corresponding increase in the height
till a certain age. She can collect data from
her classmates and juniors of their age and
height and draw inference


A child can prepare models to show the
different steps of budding in hydra and binary
fission in amoeba.



A child is aware that the sex of an unborn
child is determined by the sex chromosome of
the father.
She can convey her knowledge to the
community people where women are held
responsible for giving birth to a girl child.
A child can share information about the
causes and ill effects of drug abuse.
She can collect along with her classmates
information related to drug abuse from
newspapers, magazines, internet, etc. and
put them up in the class display board or
school display board.
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Hkk"kk d{kk 3
ladsrd & rhljh d{kk ds var rd cPps dh {kerk vkSj miyfC/;ksa dk fooj.k
1- cksyuk vkSj lquuk
1-1 viuh ckr
dg lduk

 jkst+ejkZ dh ft+Unxh esa fofHkUu lanHkksZ ds vuqlkj Lo;a dks vfHkO;Dr djrs
gSaA ?kj ls Ldwy igq¡pus osQ vuqHkoksa tSls&lqcg&lqcg mBdj rS;kj gksuk]
jkLrk ÅcM+&[kkcM+ gksuk] nksLrksa dh vkilh dgk&lquh dks lqy>kuk]
bR;kfnA
 dgkfu;ks&
a fdLlks@
a izlaxksa vkfn ds lanHkZ esa Hkh loky djukA
 viuh t+:jrksa dks Li"Vrk ds lkFk dg ikuk tSls&Å¡ps uy ds dkj.k ikuh
ihrs
le; diM+&
s twrs Hkhx tkrs gSaA
 nwljksa dh ckr dks lquus ds fy, mRlqd gksukA mnkgj.k ds rkSj ij vius
laca/h@ fe=k@lgikBh@vè;kid vkfn ls ckr djrs le; mRlqdrk
iznf'kZr djrs gS%&
^vPNk] fiQj D;k gqvk\*
^gq¡g] ,slk Fkk D;k] fiQj vkxs D;k gqvk]*
^rqeus D;k fd;k*] vkfnA
 NksVh&NksVh dforkvksa dks ;kn djosQ lqukukA ;g dfork,¡ ikB~;iqLrd ls
;k vU; lzkrs ksa (tSls jsfM;ks vkfn) ls yh tk ldrh gSaA
 tkus igpkus yksxksa dh dk;Z'kSyh] laokn vkfn dk vfHku; dj ikuk&
tSls&lCthokyk] f'k{kd] iqfylokyk] ekrk&firk vkfn dk vfHku; dj ikukA

1-2 ckr dks è;ku
ls vkSj /S;Z ds
lkFk lquuk

1-3 NksVh dfork
;kn djosQ
lqukuk
vkSj vfHku;
djuk
2- i<+uk
2-1 le>rs gq,
i<+uk
2-2 i<+rs le; vkSj
fp=k ns[kdj
vuqeku yxkuk

2-3 ifjos'k esa
miyC/ vkys[kksa dks
i<+uk
2-4 dYiuk'khyrk
3- fy[kuk
3-1 fy[kuk






vFkZ le>dj i<+ ikukA
dgkuh esa vk, ?kVuk ozQe esa vkxs ihNs gksus okyh ?kVukvksa esa iQoZQ djukA
i<+rs le; vifjfpr 'kCnksa dk lanHkZ ds vk/kj ij vuqeku yxkukA
fp=k ns[kdj mlesa fn[kkbZ xbZ ?kVukvksa ds ckjs esa vuqeku yxkuk vkSj vius
vuqeku ds fy, rdZ@dkj.k nsuk% tSls&bl cPps dh ek¡ 'kk;n vkfiQl xbZ
gksxh]
gkFkh dk cPpk dgha [kks x;k gksxkA
 dgkuh i<+rs le; ?kVukvksa ds lanHkZ dk vuqeku yxkuk% tSls&fcYyh dks
t:j Hkw[k yxh gksxhA
 Ldwy@?kj] dkWyksuh] eksgYys ds vklikl fc[kjh fyf[kr lkexzh (lkbu cksMZ]
lM+d&ladsr] ljdkjh foKkiu] iYl iksfy;ks dk pkVZ] iksLVj bR;kfn dks i<+
ldukA
 i<+h xbZ dgkuh] dfork vkfn dks vius vuqHko vkSj dYiuk osQ vk/kj ij
vkxs c<+kukA
 vius lkekU; vkSj fo'ks"k vuqHkoksa dks fy[kuk% tSls&LowQy ls ?kj tkrs gq,
D;k&D;k ns[kk] NqV~Vh osQ fnu D;k fd;kA
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 dgkuh ;k dfork i<+dj mlosQ ckjs esa iwNs x, ljy iz'uksa dk mÙkj fy[k
lduk% tSls&lqjfHk isM+ ls D;ksa fxj xbZ\
4- ifjos'kh; ltxrk
4-1 voyksdu
 izkd`frd vkSj vU; ?kVukvksa ds izfr viuh izfrfØ;k O;Dr djukA
tSls& vkt bruk dksgjk D;ksa gS\
xje nky vpkud [kk ysus ls oSQlk yxk\
 ns[kh&lquh ?kVukvksa ds ?kVukØe dks le>uk vkSj le>kukA
tSls&?kj esa fctyh osQ pys tkus ij dke /hjs&/hjs gksus ls LowQy esa nsj ls
igq¡phA
4-2 iz'u vkSj roZQ vkl&ikl ekStwn gkykrksa vkfn ds ckjs esa loky djuk] lquh ?kVukvksa osQ dkj.k
tkuus osQ fy, loky djukA
tSls& esjs ?kj ds vkxs dwM+k D;ksa iM+k gS\
4-3 laons u'khyrk
vius vkl&ikl ekStwn i'kq&if{k;ks]a isM+&ikS/ks] bekjrksa] yksxksa (cqtqxksZ] efgykvksa]
pqukSrh okys yksxks]a nksLrksa) ds izfr lEeku] fe=krk] lfg".kqrk dk Hkko j[kukA
tSls&fodykax lgikfB;ksa ds lkFk cjkcjh dk O;ogkj djrs gq, mudh enn
djukA
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d{kk & 5
laosQrd & ik¡poh d{kk osQ var rd cPps dh {kerk vkSj miyfC/;ksa dk fooj.k
1- cksyuk vkSj lquuk
1-1 viuh ckr dg lduk

1-2 ckr dks è;ku ls vkSj
/S;Z osQ lkFk lquuk

jks”kejkZ dh f”kanxh esa fofHkUu lanHkks± osQ vuqlkj Lo;a dks vfHk;Dr djrs
gSa
 [ksy] fo|ky;] ikl&iM+ksl] ?kj&ifjokj ls tqM+h dksbZ fo'ks"k ckr
crkrs gSaA
 vkl&ikl gks jgh ?kVukvksa osQ izfr viuh jk;@er crkrs gSaA
 vius vuqHkoksa] fopkjks]a f'kdk;rks]a leL;kvksa] ftKklkvksa] dYiukvksa rFkk
ilan&ukilan dks vkRefo'okl osQ lkFk vkSj roZQ osQ lkFk crkrs
gSaA
 ?kj] vkl&iM+ksl rFkk fo|ky;ksa esa gksus okys vk;kstuks]a lekjksgksa esa
tSls&rht R;ksgkj] ckylHkk] izkr%dkyhu lHkk] jk"Vªh; mRlo vkfn esa
Hkkx ysrs gSa vkSj viuh ckr dgrs gSaA
 Lo;a dks dkYifud fLFkfr@dkYifud ik=kksa osQ LFkku ij j[kdj
?kVukvksa dk o.kZu djrs gSa] tSls& ,d fnu eSa jsyxkM+h pyk jgh Fkh]
,d fnu eSa taxy esa 'ksj ls feyh Fkh] ,d fnu eSa gyokbZ dh xíh ij
cSBk Fkk vkfnA
 fdlh dgkuh dks vius vuqHkoksa vkSj dYiuk osQ vuqlkj cnydj
lqukrs gSaA
 ubZ dgkuh ;k dfork cukdj lqukrs gSa]
 ns[ks@lqus x, ukVdks]a pyfp=kksa] Vh-oh- /kjkokfgdksa osQ ilanhnk va'k
gko&Hkko osQ lkFk lqukrs gSaA
 i<+h xbZ dgkuh] lekpkj] izlax vkfn dks vius 'kCnksa esa lqukrs gSaA
 [ksyksa osQ fu;e cukrs&fcxkM+rs@la'kksf/r djrs gSa] u, cukrs gSaA
 fdLlksa] dgkfu;ks]a ?kVukvksa vkfn osQ lanHkZ esa loky djrs gSaA
viuh vkSj nwljksa dh ”k:jr osQ vuqlkj nwljksa dh ckr lquus osQ fy,
mRlqd gksuk] tSls&vius laca/h] fe=k] iM+kl
s h] vè;kid vkfn ls ckr
djus&lquus osQ fy, mRlqd jgukA mnkgj.k osQ rkSj ij& vki dy
cktkj xbZ FkhaA vkius D;k&D;k fy;k\ vkidks dkSu&dkSu feyk Fkk]
vkidks pksV oSQls yxh\
 fdLls] dgkfu;k¡] dfork,¡] pqVoqQys lquus osQ fy, rRij jguk]
lqudj viuh le> ls muosQ ckjs esa u, vFkZ x<+uk tSls&vPNk] ijh
dks Mj yx jgk Fkk\ ”k:j og vosQyh xbZ gksxh! ogk¡ ij ?kuk va/js k
gksxkA cPpk LowQy ugha tkuk pkgrk FkkA gks ldrk gS] mlus
gkseooZQ u fd;k gksA




vius rFkk vius tkudkj yksxksa osQ ckjs esa dgh tk jgh ckrksa dks
lqurs gSa vkSj vko';drkuqlkj mls laizsf"kr djrs gSa] muosQ vk/kj ij
fu.kZ; ysrs gSaA
mnkgj.k osQ rkSj ij] ¶banq] euh"k dg jgk Fkk fd dy rqe vosQys
ck”kkj pyh xbZ Fkh! lp esa!¸ ;k ¶eEeh] usgk dh eEeh dg jgha Fkh
fd vki jkst ,d gh lkM+h igurh gSaA D;k ,d lkM+h jks”k&jks”k ugha
iguuh pkfg,\¸ lans'k dks lqudj lacfa /r O;fDr rd lgh :i esa
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1-3 dfork] dgkuh lqukuk
vkSj vfHku; djuk






1-4 iz'u djuk





1-5 Lora=k ,oa l`tukRed
vfHkO;fDr






2- i<uk
2-1 fyf[kr vkSj eqfnzr
lkexzh dks i<+dj
le>uk











igq¡pkrs gSaA mnkgj.k osQ rkSj ij & ¶esjh eSe us dgk gS fd dy
vkius LowQy esa lkbu djus osQ fy, vkuk gSA¸ ;k ¶eqoqQy dg jgk
Fkk fd dy pkSd okys eSnku esa eSp gksxkA Bhd gS] dy igq¡p tkukA¸
[ksyksa osQ fu;e lqudj muosQ vqulkj dk;Z djrs gSaA
ikfjokfjd lnL;ks]a fe=kksa] vè;kidksa osQ lkFk tgk¡&tgk¡ tkus osQ
ekSosQ feyrs gSa] ogk¡ gks jgh ckrksa dks lqurs gSa vkSj nksgjkrs gSa
tSls&eqgkojksa dk iz;ksx] 'yksd cksyuk] [ksyxhr] igsfy;k¡] LFkkuh; uke
vkSj LFkkuh; Hkk"kk osQ 'kCn
LowQy esa dgh tk jgh ckrksa] lwpukvksa vkSj fu;eksa dks lqurs gSa vkSj
muosQ vuqlkj dk;Z djrs gSaA tSls&onhZ esa vkuk gSA
d{kk esa py jgs vkSipkfjd laoknksa dks lqurs gSa vkSj viuh izfrfozQ;k
O;Dr djrs gSaA tSls& i<+s tk jgs ikB dks lquuk] lokyksa dks lquuk
vkSj muosQ mÙkj nsuk] d{kk esa gksus okyh xfrfof/;ksa osQ ckjs esa
lquuk vkSj muesa Hkkx ysukA
ns[kh gqbZ fiQYeks]a ukVdksa vkfn osQ laokn lqurs gSa] muosQ izfr vFkZ
x<+rs gSa vkSj vko';drkuqlkj mUgsa nksgjkrs gSaA
ikB~;iqLrd rFkk nwljs dbZ lzksrksa tSls&jsfM;ks] VsifjdkWMZj] Vh-ohiqLrdky;] lh-Mh-] dEI;wVj] lkfFk;ksa] HkkbZ&cguksa vkfn ls i<+h vkSj
lquh xbZ dforkvksa&dgkfu;ksa dks lqukrs gSaA
dgkuh&dforkvksa dks eap ij izLrqr djrs gSaA tSls&d{kk cky lHkk]
izkr%dkyhu lHkk vkfn esAa
dgkuh] dfork vkfn esa vkbZ ?kVukvksa dk vfHku; djrs gSaA
fdlh Hkh ifjfLFkfr esa gks jgs dk;ks±] ?kVukvksa osQ laca/ esa D;k] dc]
D;ksa] oSQls vkfn iz'u iwNrs gSaA tSls&ckfj'k D;ksa gks jgh gS\ vkt
LowQy esa dkSu vkus okyk gS\ vkfnA
d{kk esa Ik<+s tk jgs IkkB osQ laca/ esa D;k] dc] oSQls] D;ksa tSls Ikz'u
IkwNrs gSaA tSls&lqefr chekj D;ksa IkM+ xbZ\
fdlh oLrq dk o.kZu djrs gSa]
eu ls dgkuh cukrs gSa] vkxs c<+krs gSa]
vius&vkidks nwljksa dh txg j[kdj mudk vfHku; djrs gSa]
fdlh oLrq osQ lkekU; mi;ksx osQ vykok vU; mi;ksx lksprs gSa]
vFkZ le>dj i<+rs gSa]
lwpukvksa vkSj lans'kksa dks i<+dj le>rs gSa ¶dy fo|ky; dh NqV~Vh
X;kjg cts gksxhA¸ ¶tokgj lnu dh cSBd NqV~Vh osQ ckn gkWy esa
gksxhA¸
i<+h xbZ lkexzh osQ izeq[k ^rÙo* xzg.k djrs gSa
fp=kksa dks fyf[kr lkexzh ls tksM+rs gq, mlesa fn[kkbZ xbZ ?kVukvksa osQ
ckjs esa vuqeku yxkrs gSa vkSj vius vuqeku osQ fy, roZQ vkSj dkj.k
nsrs gSaA tSls&^bl cPps dks BaM yx jgh gksxhA*
i<+rs le; vifjfpr 'kCnksa dk lanHkZ osQ vk/kj ij vuqeku yxkrs gSaA
tSls&¶olhe cgqr vPNh i[kkot ctkrk gSA¸ ¶vks bZtk! cgqr Hkw[k
yxh gSA¸
i<+rs le; vifjfpr 'kCnksa dk lanHkZ osQ vk/kj ij vuqeku yxkdj
81





2-2 ifjos'k esa miyC/ iBu
lkexzh dks i<+uk



2-3 iqLrdky; lac/a h
lfozQ;rk




2-4 'kCndks'k ls nksLrh





2-5 fofHkUu fo/kvksa ls
ifjp;
3- fy[kuk
3-1 fy[kuk







4- l`tukRed ys[ku















mi;ksx djrs gSaA
dgkuh i<+rs le; ?kVukvksa osQ lanHkZ dk vuqeku yxkrs gSaA
tSls&¶ekywe gS pedh nks f[kykSus D;ksa ykbZ gS bl ckj] D;ksafd igys
,d f[kykSuk ykbZ Fkh u] rks NqVdh dks og vPNk ugha yxk FkkA¸
dgkuh i<+rs le; vxyh ?kVukvkas dk vuqeku yxkrs gSaA ¶tSls&eq>s
yx jgk gS] ';ke gh vkf[kj esa fot; dh enn djsxkA¸
LowQy] ?kj] vkl&iM+ksl esa miyC/ fyf[kr vkSj eqfnzr lkexzh
tSls&lkbucksMZ] lM+d osQ laoQ
s r] foKkiu] iksLVj] lekpkj i=k]
fyI+kQkisQ (ftu ij oqQN fy[kk gks) if=kdk,¡] dkWfeDl vkfn dks
i<+rs gSaA
d{kk] fo|ky;] leqnk; osQ iqLrdky; ;k vU; lzkrs ksa ls viuh ilan
dh iqLrdsa ysdj i<+rs gSa]
vius nksLrksa ds lkFk feydj LFkkuh; Lrj ij Lo;a dk iqLrdky;
cukrs gSa vkSj mldk mi;ksx djrs gSaA
fdlh u, 'kCn dk vFkZ tkuus osQ fy, vius fe=kksa ;k cM+kas ls
iwNrkN djrs gSa]
fdlh u, 'kCn dk vFkZ] lanHkZ] fofHkUu iz;ksx tkuus osQ fy,
'kCndks'k dk bLrseky djrs gSaA
fdlh Hkh izfozQ;k osQ funs'Z kksa dks i<+dj ml oLrq dk fuekZ.k djuk
tSls&dkx”k dh fpfM+;k cukukA
ikB~;iqLrd vkSj mlls brj lkexzh dh jpukvksa esa ikbZ tkus okyh
fofo/rk dks igpku ikrs gSa vkSj mldh ljkguk djrs gSa tSls&i=k]
dgkuh] dfork] ;k=kk o`rkarA
vius lkekU; vkSj fo'ks"k vuqHkoksa dks fy[krs gSaA tSls&¶igyh ckj tc
fiYys dks ikyk ;k tc e/qeD[kh us eq>s dkVkA¸ ¶dksbZ ikB~; lkexzh
i<+dj mlls lacaf/r iz'uksa dk mÙkj fy[krs gSa] tSls&chjcy dh
f[kpM+h nsj ls D;ksa idh\¸
oxZ igsyh HkjukA
viuh dYiuk ls dgkuh] dfork] ys[k vkfn fy[krs gSa]
i<+h xbZ dgkuh] dfork vkfn dks vius 'kCnksa esa fy[krs gSaA
fdlh dgkuh] dfork] ys[k vkfn dks vius vuqHkoksa o dYiuk osQ
vk/kj ij vkxs c<+krs gSaA
fdlh dgkuh] dfork vkfn dk var cnydj vkxs c<+krs gSaA
O;fDrxr] d{kk ;k fo|ky; osQ Lrj ij viuh cky if=kdk] cky
lekpkj i=k] fHkfÙk if=kdk vkfn rS;kj djrs gSaA
viuh ilan osQ ys[kksa] fp=kksa] dgkfu;ks]a dforkvksa vkfn dh drjuksa
dks fpidkdj viuh LozSQi cqd rS;kj djrs gSaA
vius fe=kksa] lacaf/;ksa] vè;kidksa vkfn dks i=k fy[kdj Hkstrs gSaA
fdlh fp=k osQ vk/kj ij ys[k] dgkuh] dfork vkfn fy[krs gSaA
viuh ilan osQ fdlh fo"k; ij Lora=k :i ls fy[krs gSaA
fdlh dfork] dgkuh ;k ys[k osQ vk/kj ij fp=k cukrs gSaA
viuh ilan osQ yksdxhr] yksddFkk,¡ vkfn lqukrs gSaA
fo'ks"k voljksa ij yksd 'kSyh dk iz;ksx djrs gq, lTtk djrs gSaA
O;FkZ lkexzh dk bLrseky djrs gq, eq[kkSVs vkfn dk fuekZ.k djrs gSa
rFkk vfHku; esa mudk bLrseky djrs gSaA
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ifjos'kh; ltxrk
4-1 voyksdu



Hkk"kk osQ lkSan;Z dh ljkguk djrs gSaA



izko`Qfrd vkSj vU; ?kVukvksa osQ izfr viuh izfrfozQ;k O;Dr djrs
gSaA tSls&ckfj'k gksus osQ ckn oSQlk yxrk gS\
ns[kh&lquh ?kVukvksa osQ ?kVukozQe dks le>uk vkSj le>kukA
tSls&cgqr T;knk lnhZ iM+us ls LowQyksa dh NqV~Vh gks xbZA
vklikl ekStwn gkykrksa vkfn osQ ckjs esa loky djrs gSaA tSls&fctyh
ckj&ckj D;ksa pyh tkrh gS\ ikuh lqcg rhu cts gh D;ksa vkrk gS\
vius vklikl ekStwn i'kq&if{k;ksa] isM+&ikS/ksa] bekjrksa] yksxksa (cq”kqxks±]
efgykvksa] fo'ks"k pqukSrh okys yksxksa)] nksLrksa vkfn osQ izfr lEeku]
fe=krk] lfg".kqrk dk Hkko j[krs gSaA tSls&esjs iM+kl
s esa jgus okyh
u”ek LowQy D;ksa ugha tkrh\
O;fDrxr] ?kjsyw vkSj fo|ky; Lrj ij ph”kksa osQ O;FkZ bLrseky dks
jksdrs gSaA tSls&ikuh] fctyh] xSl vkfnA mnkgj.k&vjs] uy ls ikuh
cg jgk gSA mls can dj nsrk gw¡A
tgk¡ rd laHko gks losQ] ?kj] fo|ky; rFkk leqnk; esa isM+&ikS/s yxkrs
gSa vkSj mudh ns[kHkky djrs gSaA



4-2 iz'u vkSj roZQ



4-3 laons u'khyrk



4-4 laj{k.k





83

Annexure V
Curriculum and Evaluation Procedure
Chapter V RTE Act 2009
(1)

The curriculum and the evaluation procedure for elementary education shall be laid

down by an academic authority to be specified by the appropriate Government by
notification.
(2) The academic authority, while laying down the curriculum and the evaluation procedure
under sub-section (I), shall take into consideration the following, namely –
(a) conformity with the values enshrined in the Constitution;
(b) all round development of the child;
(c) building up child’s knowledge, potentiality and talent;
(d) development of physical and mental abilities to the fullest extent;
(e) learning through activities, discovery and exploration in a child friendly and childcentered manner.
(f) medium of instructions shall, as far as practicable, be in child’s mother tongue;
(g) making the child free of fear, trauma and anxiety and helping the child to express views
freely;
(h) comprehensive and continuous evaluation of child’s understanding of knowledge and
his or her ability to apply the same.
30. (1) No child shall be required to pass any Board examination till completion of
elementary education.
(2) Every child completing his elementary education shall be awarded a certificate, in such
form and in such manner, as may be prescribed.
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Annexure VI

S.No.

1
2
3
4
5
6

7

8
9
10
11

12
13

14

15

States/ UT

Status of Age appropriate admission of children and
Special Training

Andaman & Nicobar AIE centres impart training to children and send them to formal
Islands
schools in age appropriate classes. Bridge Course also developed
Lakshadweep
Provided facilities under SSA
Daman & Diu
Circular dated 12/11/2010 has been issued to all school of Daman &
Diu district for Age appropriate admission of children.
Chandigarh
Survey conducted to track the out of school children. Circular issued
to schools to admit the children in the age appropriate classes and in
the neighborhood schools.
Mizoram
Spl. Course developed (Mizo language) for children admitted in age
appropriate classes
Uttarakhand
The children above the age of 6 years (drop out/never enrolled) shall
be accommodated in neighboring schools as per their age appropriate
class, after providing them special training. The package of special
training is prepared by SCERT, Uttarakhand for the duration of 03
months to 02 years.
Karnataka
Instruction has been give to all schools to admit the children to age
appropriate classes by providing them special training to cope up with
other children. Guideline prepared for implementation of various
strategies for OOSC as interventions for mainstreaming
Andhra Pradesh
Children are being admitted in age appropriate class.
Sikkim
STR (Special Training)
Chhattisgarh
Implemented RTE provision of admission to all the children in the age
group of 6-14 years in their age appropriate classes even if a TC is not
produced. Process has started
Himachal Pradesh
As per RTE norms, out of school children are admitted in normal
schools. Bridge Course of 3 months to 2 years duration has been
implemented. Only about 3.3% of the total children of age group of 614 years are out of school.
Kerala
State Rules has been framed for these purposes as in A) Rule 5(1)
and (2) relating to age-appropriate admission of children. Dropout rate
is negligible, admission and mainstreaming is not an issue
Odisha
As per Rule-5 of the Odisha RCFCE Rules, 2010, provisions have
been made for age appropriate admissions – Special Training for
Children as per RTE norms, Capsule course to be designed by
Teacher Education and State Council of Educational Research and
Training (TE & SCERT) for one year/ two years coaching and training
model also. (2) The child shall, upon induction into the age appropriate
class, after special training, continue to receive special attention by the
teacher to enable him/her to successfully integrate with the rest of the
class, academically and emotionally.
West Bengal
Implementation of Special Training shall be as RTE norms. School
imparting Special Training shall maintain records of the progress of
students undergoing such special training and submit a quarterly
progress report as per format given at Schedule I to these Rules to the
District Project Officers, Sarva Siksha Mission through the CPC who
shall then assess the same in consultation with the District Inspector
90
(Academic) for further course of action.
Tamilnadu
Government orders have been issued for age appropriate admission
in schools (G.O.No. 189 dated 12.07.2010
 Special training is planned to be give to support out of school
85
children admitted in regular schools.



16

Madhya Pradesh

17

Rajasthan

18

Assam

19
20
21

Jharkhand
Punjab
Uttar Pradesh

22

Tripura

23

Goa

24

Meghalaya

25

Haryana

26
27

Gujarat
Delhi

28
29

Manipur
Bihar

Out of school children are inducted to regular schools in age
appropriate levels after special training.
Household survey has been conducted to search out of school
children. Such children are then admitted in age appropriate classes
in the Government schools, Special training is being organized for the
children by holding residential and non-residential bridge courses.
Provision for age appropriate admission of children has been
incorporated in the rules notified by the State Government.
Out of school children have been enrolled in age appropriate classes
for special training. Age specific learning materials have been
developed and provided to the learners of special training.
Age appropriate admission of children will be admitted in all schools.
Yes (No details are given)
Developed curriculum (condensed) and Bridge Course material for
primary level (2-5).
For ensuring age appropriate admission of children in schools the
School Education Department has taken appropriate measures for
starting of special training centres.
This aspect is provided in the State Model Rules and will come into
effect only with the implementation of the Model Rules. Readiness of
different concerned agencies/ NGOs and Community Members
(VEC/PTAs) etc., is being worked upon through interactions, training
programmes, awareness building of the heads of the institutions, etc.
The RTE Rules have been notified. The process of identification of
neighbourhood has been undertaken. Once the neighbourhood is
identified and notified, age appropriate admission of children will be
undertaken.
Age of admission defined in States Rules (Appropriate age for
appropriate class).
Set of special training material (Gujarati) developed by SSA.
Learning centres have been under SSA for providing age appropriate
admission
NA
A set of Bridge Course Material developed from SSA for OOSC

Source: Right of Children to Free and Compulsory Education Act, 2009 –Status
Report on Implementation in States/UTs, developed by Department of Elementary
Education, NCERT, New Delhi-16
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