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FOREWORD
Research indicate that brain connections multiply exponentially in the first five years of life,
and the potential for ensuring optimal development is very high up to eight years. Children
who participate in quality early childhood education program demonstrate considerable gains
in social, educational and intellectual spheres, distinctively different from those who do not
participate in ECE programs. As per the National Early Childhood Care and Education
Policy, 2013, ECCE refers to a program that promotes language, cognitive, socio-emotional
and creative and aesthetic appreciation and ensure synergy with health and nutritional
aspects.
With a view to improve quality of preschool education, Department of Elementary Education
(DEE), NCERT has undertaken the study entitled “Situational Analysis of DM Schools and
Designing a Model Pre-School” in four RIEs and IIT Nursery School. The present report is
an outcome of this research study. This study was undertaken in two phases, Phase-I and
Phase-II during 2017-18 and 2018-19 respectively.
The study was primarily focused on designing preschools attached to Demonstration
Multipurpose Schools of four RIEs along with IIT Nursery School to improve quality of early
classroom processes and training of preschool teachers. The outcomes of the study would be
useful generally to all the stakeholders in Preschool Education and Early Primary classes. It
would help to enhance quality of preschool education with proper implementation of child
friendly Pedagogical Practices and ultimately helping in smooth transitions of children from
preschool to primary classes. I appreciate Dr. Romila Soni for her hard work and sincere
efforts in carrying out this research study and setting up model preschools of RIEs. The
support of Ms. Kritika Marmat, JPF under the project is also acknowledged. She helped the
coordinator in smoothly carrying out her work and bring out the report of phase-I and phaseII intervention.
The report of the research study may be accessed on the NCERT website at www.ncert.nic.in.
The feedback and constructive suggestions of readers and users are welcome for wider use in
the system.
Suniti Sanwal
Prof. and Head,
DEE, NCERT
New Delhi
March, 2019
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PREFACE
The early years of children especially 3 to 8 years constitute the most significant period in
life, because this is the time when the foundations are laid for motor, sensory, cognitive
language, social and other aspects of personality development. Early years of education are
considered to be critical and crucial inputs in improving the enrolment and participation of
children in formal schooling. This is a time of opportunity where even a small positive input
may generate a long –term benefit to children. The integrated schemes for school education
envisages the “School” as a continuum from preschool to senior secondary levels .This has
led to large scale expansion of Early Childhood Education Programs, both in the Government
and Non-Governmental sectors.
Preschool Education has always been an exciting and dynamic area. Quality ECE is an
entitlement of every child and the responsibility of every educationist. Section II of the RTE
Act 2009 states that research and experience have repeatedly demonstrated that preschool
education not only increases the progress and achievement of children in primary schools
and lay the foundation for further growth, learning and development, but also develop
positive attitudes and the desire to learn. Therefore it becomes imperative to provide quality
experiences and strengthening the quality of early childhood education program.
The demand for quality preschool program and its proper delivery by the preschool teachers
provided the stimulus for undertaking the present study. The present study titled ‘Situational
Analysis of DM Schools and Designing of Model Pre-School’ is an approved PAC program of
NCERT.
I feel happy to extend my sincere thanks to all the principals of RIEs, ECE coordinators and
Head Masters for providing consistent support throughout the study. I also extend my
gratitude to chairman (IIT Academic) and HM of IIT Nursery School for all kind of
administrative support. The ECE coordinators helped and supported in the process of data
collection, we gratefully acknowledge their cooperation without which this study would not
have been possible.
I would like to extend my gratitude to Prof. H. K. Senapaty, Director, NCERT and
Prof. Suniti Sanwal, Head, DEE who were always a source of inspiration and encouragement
in carrying out the Phase-II study.
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I would like to extend my thanks to Prof. Manju Jain, Prof. Yogesh Kumar and Prof. K. M.
Gupta who provided academic guidance in carrying out this pursuit task.
Ms. Kritika Marmat, JPF, provided constant support in all phases of this study, particularly in
construction of tools, data collection, analysis and report preparation. My sincere thanks to
Ms. Chanchal Rani for typing this report and Mr. Arun Verma for designing and layout of the
report. My sincere thanks also goes to Ms. Sushmita Malik for going through and editing the
report.
It is hoped that the recommendations emerging from the study would help in improving the
quality of Preschool schools that would help to make necessary changes in planning and
implementing the appropriate pedagogy and practices at preschool stage.
I look forward for valuable suggestions which would help to improve the phase two report of
this study.

Romila Soni
Principal Investigator
New Delhi
March, 2019
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EXECUTIVE SUMMARY
The study titled ‘Situational Analysis of DM Schools and Designing of Model Pre-School’
was carried out by the Principal investigator in four RIEs situated at Ajmer, Bhopal,
Bhubaneswar, Mysuru and the fifth one was IIT Nursery School (Lab school of
DEE,NCERT) in two Phases (Phase-I, 2017-18) and (Phase-II, 2018-19).
The Primary objective of the research study was to design the
preschools attached to Demonstration Multipurpose schools, of
four RIEs and including the lab school IIT Nursery with
‘interest areas’ and improving the quality and functioning of
programmes in these preschools.
To achieve this all teachers were given one induction training
on how to implement quality early childhood education and
other two trainings were focused on the development of TLM
and activities for language and emergent literacy.
Apart from this teachers were given continuous guidance and
scaffolding through specially created ‘Whatsapp Group’ and email. Teachers were also given a demonstration by an external
expert on using TLM with children and activity based teaching
learning methodology. The coordinator also developed Child
Profile for both PS-I and PS-II level for all the four RIE’s and
IIT Nursery School. The portfolio for each child was also been
developed to keep the children’s work samples.

Major areas for
interventions in Model
Preschools at RIEs and IIT
Nursery school
•

•
•

•

Designing and layout
of floor plan with
interest areas
Training of teachers
Development of
Teaching Learning
Material
Two years of
preschool for the age
group of 3+ to 4+ and
4+ to 5+ children

The following research questions were formulated keeping in view the purpose of the study i.
What are ‘the gaps in the Early Childhood Education Programme’ of the preschools
of Demonstration Multipurpose Schools?
ii.

What could be the ‘interventional strategies’ to improve the quality of ECE in these
preschools?

iii.

What are the ‘effects of these intervention strategies’ on the classroom processes of
young children?

iv.

Did the intervention programme help in ‘smooth transition’ of preschool children to
grade 1 of the formal primary school?

v.

How has intervention programme ‘benefitted to
these preschools’?

Methods:
The study followed a non-experimental mixed design
having a balance of quantitative and qualitative research
methods. The researcher collected rich data from different
xiv

Respondents
•
•
•
•
•

Headmaster/Headmistress
Preschool Teachers
ECE Coordinators
Parents
Class –I teachers

sources such as observing the children at a task, the functioning of the preschool programme,
the interaction and play of children during small group activities in the well designated
“Interest Areas” and playing with the material; observation, Interview and interaction with
the preschool teachers and Headmasters was also a vital part of the study. The study
attempted to describe the quality of the actual functioning of preschool programmes on how
the children were exploring the play materials in the Interest Areas by using a descriptive
approach that provides insights into the findings of the evaluation and a better understanding
of it.
Instruments /Tools:•
•
•
•
•
•
•
•
•
•

Questionnaire for the Headmaster (QHM)
Preschool Observation Proforma (POP)
Interview Schedule for Preschool Teachers (ISPT)
Preschool Teachers Self-Assessment (PTSA)
Preschool Observation Checklist (POC)
Interview Schedule for preschool teachers (ISPT)
Furnishings, Play Materials And Equipment Checklist ( FPMEC)
Focus Group Discussion (FGD)
Model Preschool Set-Up Checklist (MPSC)
Questionnaire For Class-1 Teacher (QCT)

The sample included Headmasters/Headmistress, Preschool Teachers, Parents and Class-I
teacher. A total of five preschools from four RIE’s namely Ajmer, Bhopal, Bhubaneswar,
Mysuru and One IIT Nursery School located at IIT Campus, New Delhi. Qualitative data
were collected from these preschools and Focus Group Discussion was conducted with
parents of these preschools. A number of tools were developed to collect data from the
various group of respondents. All the tools were reviewed by external experts.
Intervention strategies
In the first Phase major areas of concerns were identified through visits, interaction with
teachers, ECE coordinators and head of the institutions. Based on identified areas the other
intervention such as setting up of interest areas, classroom organization and development of
child profile were planned.
Major Findings:
With regard to first Research Question:- What are ‘the gaps in the Early Childhood
Education Programme’ of the preschools of Demonstration Multipurpose Schools? the
findings indicated that •

There was one year of pre-primary education in Bhubaneswar and Ajmer in the year
2017-18 i.e.in phase- I (at the time of observation), while in others, it was found of
two years. However, in Phase- II all preschools of RIEs are having two years of Preprimary education programme (3+ to 4+ for PP- I and 4+ to 5+ for PP-II)

xv

•

Teachers still did not have proper clarity on various kinds of assessment practices to
be followed at pre-school stage.

•

Teachers still did not have clear understanding on how to observe and record what
children are doing and how they are progressing.

•

There were no child- friendly toilets and basins available in any of the preschools at
RIE except IIT Nursery School.

With regard to second Research Question What could be the ‘interventional strategies’ to
improve the quality of ECE in these preschools? The specific findings showed that•

All the preschools now have two years of schooling

•

In Phase-I there were no Interest Areas in any of the preschools. However, after
regular intervention and guidance, the basic eight Interest Areas were developed in all
the four RIEs except sensory play area.

•

In Phase - I no labeling (print rich environment in the classrooms) had been done on
in any of the preschools. However, in Phase-II, most of the shelves, storage boxes,
and walls of the classroom were found duly labeled with print and pictures in all the
preschools.

With regard to third Research Question:- What are the ‘effects of these intervention
strategies’ on the classroom processes?
• In all the four RIEs and IIT Nursery School the transactional strategies were for play
activities age and developmentally appropriate but some worksheets were not found
age and developmentally appropriate.
• Although the teachers were observing the children’s play, recording and reporting
needed to be further strengthened.
• In all the RIEs and IIT Nursery School there were more teacher-initiated activities in
Phase-I. However, child initiated activities were found to be performed in Phase-II.
With regard to fourth Research Question:- Did the intervention programme helped in
‘smooth transition’ of preschool children to grade one of the formal primary school i.e.
DMS?
•

Majority of the class-I teachers have observed that Pre-primary children at the entry
level of class-I showed the excepted level of learning.

With regard to fifth Research Question:- How has intervention programme ‘benefitted to
these preschools’?
• Regular PTMs are being conducted in all the RIEs and IIT Nursery School. The
meeting with parents improved the quality of preschool functioning.
• Exemplar ‘child profile’ has been given to all the preschools of the RIEs for PS- I and
PS- II
• Pure play opportunities for children become possible with designated interest areas.
• Now there is a well stated and identified preschool curriculum given to all the RIEs.
• Continuous in-service training and IIT Nursery School given to all the RIEs
xvi

interaction with the preschool teachers and class-I teachers helped improved the
quality and functioning of preschool programme.
Recommendations
1. All the DM Preschools are running on a project basis which creates adhocism in all
aspects of school functioning. In order, to run theses schools as model preschools
these units should run on a regular basis
2. Two years of preschool now has been initiated by all the DM schools after the
interventions during this study. This nomenclature of schooling i.e. 3 + to 4+ and 4+
to 5+ is highly recommended. The nomenclature of both levels across all DMs and
IIT preschools should be similar.
3. All the DM preschools need to develop and maintain child-friendly toilets both for
boys and girls with all facilities for hygiene and cleanliness. The wash basins also
need to be at the level of young children.
4. Interest areas’ in the phase- II have been created at all the places except IIT and
Bhubaneswar preschools. Efforts need to be made to institutionalize these in all the
preschools as these play areas are functional seat for each child’s early learning.
5. Physical and other play learning material needs regular review and updating
according to children’s needs and development.
6. Well designed and designated outdoor play area needs to be created for preschool
children as this was missing in all the DM preschools except RIE Ajmer. However,
Ajmer also needs to provide age-appropriate outdoor equipment.
Future course of Action for sustainability:A Follow up Study for ‘Strengthening model preschools run by RIEs – An Intervention is
taken up for the year 2019-20’
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SECTION-I
INTRODUCTION
1.1 Background
Early Childhood Education or Early Years Education refers to a philosophy of providing
opportunities and experiences to young children from 3-8 years of age, in order to promote
their holistic development. The first 3-8 years of a child’s life, known as the early childhood
stage, is globally acknowledged to be the most critical years of lifelong development, since
the pace of development during these years is extremely rapid. Recent research in the field of
neuroscience, particularly in the study of the brain, has provided very convincing evidence of
the critical periods located within these early years. The first three years, are critical for the
formation of synaptic connections of the brain and for the full development of the brain’s
potential. Research has also indicated that if these early years are not supported by or
embedded in a stimulating and enriching physical and psychosocial environment, the chances
of the development of a child’s brain to its full potential is considerably and often irreversibly
reduced. Therefore, it is in this context that there is a need to take up this field study.
A quality preschool programme provides a unique experience for children as they begin their
developmental journey to acquire the skills and subsets they need to succeed in later years. A
quality Preschool Education is a prime strategy for improving long term academic success of
our nation’s young children.
The quality of the early years’ experience is a critical factor in determining a child’s school
readiness. Research suggests that two very important aspects of ECE are: the content of the
preschool programme curriculum (i.e. what is being transacted) and the quality of the
teaching learning process which is reflected in the implementation of the preschool
programme; teacher-child interactions (i.e. how the early classroom is organised, managed
and early learning activities are structured and supported). However, providing preschool
curriculum alone without attending to the quality of teaching learning practices, rich
classrooms interactions may limit the impact on children’s learning outcomes. Efforts to
improve preschool quality include a dual emphasis:
• Enriching the content of the programme or curriculum to ensure that basic school
readiness skills are included;
• Providing preschool teachers and classes I and II teachers with the developmentally
appropriate teaching practices and supportive child-teacher relationships. The
research investigator therefore feels that the present study helps in making
practitioners, teachers’ educators, psychologists, etc. working in the area of ECE,
aware of the importance of appropriate pedagogy and practices particularly at this
stage.

1.2 What is the current quality of Early Childhood Education Programme in
India?
The Right of Children to Free and Compulsory Education (RTE) Act 2009, guarantees
children their right to quality elementary education. ECE is not recognised as a compulsory
1

provision by RTE, but RTE urges states to provide free pre-school education to children
above three years. The present provision of Article 45 States “The State shall endeavor to
provide early childhood care and education for all children until they complete the age of six
year”. The 12th Five Year Plan acknowledges the importance of ECE and improving school
preparedness.
The Government of India approved the National Early Childhood Care and Education
(ECCE) Policy in 2013. The Policy framework also includes the National Curriculum
Framework and Quality Standards for ECCE.
The Policy caters to all children under six years of age and commits to universal access to
quality early childhood education. The Ministry of Women and Child Development (MWCD)
is the nodal department for ECCE. The MWCD is responsible for the Integrated Child
Development Services (ICDS) programme, which is a centrally sponsored and state
administered ECCE programme, covering around thirty eight million children through a
network of almost 1.4 million anganwadi centres (a village courtyard). ICDS includes
delivery of an integrated package of services such as supplementary nutrition, immunisation,
health check-ups, preschool education, referral services and nutrition and health education.
ECCE is one of the components and aims at psycho-social development of children and
developing school readiness.
The Department of Elementary Education, NCERT has recently brought out two documents
namely, The Preschool Curriculum (PS) and The Guidelines for the Preschool Education for
implementing ECCE policy effectively. The PS Curriculum is meant for two years of PS
Education before class- I between the ages of 3 and 6 years. The PS Curriculum emphasises
Developmentally Appropriate Practices (DAP) and the vital roles of preschool teachers and
parents in connecting the key concepts/ skills, goals, pedagogical processes and thus
ultimately leading to achievement of early learning outcomes.
Despite the recognition of the importance of ECE by the Government of India, the challenge
in its implementation still remains. There is still a substantial number of children not
enrolling in preschools and no authentic data related to preschool education is available.
While there is a significant rise in the enrolment of children in elementary classes, the
dropout rate continues to be a matter of great concern, dropouts being the highest in the first
two grades of elementary schooling. Learning assessments also show that literacy skills are
poor in early primary classes. All these points need to be addressed urgently if we want to
help young children, particularly the first-generation learners.

NECCE Policy 2013 Brief
NECCE Policy 2013, clearly suggests to improve pathways for a successful and
smooth transition from care and education provided at home to centre based ECCE
and thereafter to school – age provision by facilitating and enabling environment
through appropriate systems, process and provisions across the country.

1.3 The need of the present study
Four RIEs situated at Ajmer, Bhopal, Bhubaneswar and Mysuru have Demonstration
Multipurpose (DM) schools functioning on a regular basis. However, the preschools run in
these DM schools of RIEs function on a project basis. There is a demand for preschools in
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RIEs as after completing the preschools, children move to class I in the DM schools. It has
been observed that these children of preschools adjust better in the early primary classes of
DM schools. With the increase in demand for preschools, it was felt at the NCERT level that
there was a need to do a situational analysis of the RIE preschools so that appropriate
modifications in the preschool programme could be done to establish them into Model
Preschools.
Research shows that 3+ and 4+ year-olds who attend a high-quality preschool programme are
more successful in class one and beyond as compared to children who do not attend
preschool at all. But research also shows that most preschool programmes are not providing
quality education. The present study attempts to develop an understanding on what "highquality" means, and how quality early childhood education can be improved in the preschools
of DM schools of RIEs of NCERT.
Preschool programmes are typically rated on two dimensions of quality namely structure and
process of the programme. The component of structural dimension includes the size of each
group of children, the adult-child ratio, and the education and training of the teachers and
staff. The interactions, activities, materials, learning opportunities, and health and safety
routines are observed and rated as a measure of process of the programme.
The study was conducted in two phases i.e. in the year 2017-18 and 2018-19.

1.4 Objectives of the present study
The objectives of the present study were to:
•

identify the gaps for interventions for developing model preschools in demonstration
schools.

•

develop an intervention plan for preschools of demonstration schools on the basis of
gaps identified.

•

implement a workable intervention plan through various strategies in a phased
manner.

•

establish linkage between preschool section and classes 1 and 2 for smooth transition.

•

evolve a follow up –cum- monitoring plan for their sustainability as a model
preschool.

1.5 What do the researchers say about a quality preschool programme?
Research suggests that investing in high-quality preschool education will benefit children and
is worth the cost. But before we make this investment, we must have a clear vision of what a
high-quality preschool programme looks like.
1.5.1 How do we define and measure quality in early education?
It is a programme that provides early educational experiences to young children for one, two
or more than two years in the form of preschool (Meant generally for 3+ to 6 year old
children). Generally an accepted approach to measure the quality of Preschool Education
programme focuses on two parameters namely ‘process’ and ‘structure’.
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(a) Process component of Quality (process/ procedural component of quality):Process or procedural component of quality emphasises the actual experiences that occur in
educational settings, such as children-teacher interactions, types of activities in which
children are engaged during play. Process component can also include health and safety
provisions as well as teaching-learning materials available and relationships with parents and
other family members and the community at large.
Process component of quality is measured by observing the experiences in the preschool and
early classrooms and thereby rating on the multiple dimensions of the programme, such as
teacher-child interactions, type of instruction, room environment, play materials, teaching
learning material (TLM), interaction with parents, classroom processes and health and safety
routines. The researcher here used the pre-school observation proforma (Tool no-2 POP) to
measure the process-quality in all four RIEs and IIT preschools. When the activities and
interactions are rated higher, children develop more advanced language and maths abilities as
well as social skills. Conversely, poorer-process quality indicators have been linked with poor
process quality parameters.
Furthermore, these benefits in cognitive and social development last well into the elementary
years. A longitudinal study of the short and long-term effects of centre-based care on
children's development concluded: "High-quality child care experiences, in terms of both
classroom practices and teacher-child relationships, enhance children's abilities to take
advantage of the educational opportunities in school."
(b) Structural Component of Quality:
The second way to measure quality of ECE is to review the structural component of quality
such as teacher-child ratio, class size, qualifications and competence of teachers and staff,
physical space, square footage, layout and space for activities. The structural features of a
programme are thought to contribute to quality in more indirect ways than the process
component. Structural measures are frequently regulated through state licensing
requirements.
Researchers have consistently found that these two sets of indicators process and structure are
interrelated, and influence the quality of early educational experiences of children mutually.
For example, when groups are smaller, teachers tend to have more positive, supportive, and
stimulating interactions with children. Warm and nurturing interactions are directly linked to
children's social competence and future academic success, and such interactions are essential
to high quality. Early childhood teachers who are comparatively highly qualified and have
smaller groups can more effectively provide individualised, responsive learning
opportunities. Finally, higher teacher wages have consistently been linked to high process
quality.

1.6 Profile of DM preschools and IIT Nursery School in Phase – I and Phase - II
The NCERT has Regional Institutes of Education (RIEs) where demonstration multipurpose
schools run preschool programme on a project basis. Preschools of DM schools serve as RIEs
functional labs for conducting educational experiments and trying out innovations in the area
of teaching learning processes in particular and school education in general. The NCERT also
runs a nursery school at IIT-Delhi, also a lab school for experiments in the area of preschool.
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Three RIEs (Ajmer, Bhopal and Mysuru) have two preschool classrooms, PS I and PS II and
RIE Bhubaneswar has one preschool classroom. All the preschools of RIEs have ECE
coordinators who look after the working of the preschool. The profile of each preschool has
been presented below:
1.6.1 Preschool of RIE, Ajmer

Designing and layout of Interest Areas by
the coordinator in Phase-1 at RIE Ajmer

Activity room with “Interest Areas”
developed in Phase – II at RIE Ajmer

"Muskurata Bachpan” Preschool of Ajmer
"Muskurata Bachpan" is an early childhood care and education (ECCE) programme
running at RIE, Ajmer from year 2009 to cater the educational needs of children in the age
group of 4 to 5yrs. In Phase - I, it had only one year of preschool i.e. for 4-5 year old children
and got two Preschool sections (Section A and Section B). However, presently (Phase-II) it
has two years of preschool i.e. for 3 - 4 and 4 - 5 year old children. The Ajmer preschool
has labeled named it has two levels, Level I (3-4 years) and Level II (4-5 years).There are
four rooms allotted to preschool which is very much a part of Primary Demonstration Model
School.
In Phase- I, an exclusive activity room was designed with well-marked ‘Interest Areas’ in
although it lacked age appropriate play materials and storybooks. In Phase- II, it was found
that children started visiting and exploring the play materials in the Interest Area during free
play time.
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Profile at a glance of RIE Ajmer Preschool
(Phase - I)

(Phase - II)

 Running on Project basis
 Teacher pupil ratio was more than ideal
in both the sections:-

 Running on Project basis
 Teacher pupil ratio was more than
an ideal in both the sections:-

•

Preschool section A :- *2 : 17

 Level I:- 1 : 20

•

Preschool section B :- *2 : 17

 Level II:- 1 : 20

•

Age group- 4 to 5 year olds

 Age group- 3 to 4 and 4 to 5 year olds

 Total number of pre-school staff
was:-

 Total number of pre-school staff was:•

2 Pre-school Teachers (Both are trained
in ECE)

•

2 Helper Teachers (One trained and one
untrained)

 Pre-school Teachers (Both are trained
in ECE)
 Helpers (Both are trained in ECE)
 School timing: 9:30 am to 2:00 pm

 School timing: 8:30 am to 1:00 pm (4

(4 hour 30 minutes)
 Exclusive activity room with wellmarked Interest Areas.

hour 30 minutes)

The prime purpose of this programme is to prepare the children to be a part of the learning
process before joining the main stream of education in class I. The current session of 2017-18
started from May, 2017. A total of 35 children have been enrolled in the preschool classes
covering two sections A and B.
* One teacher and one helper (untrained)

1.6.2 Preschool of RIE, Bhopal

More organised and vibrant classrooms in Phase-II at RIE
Bhopal (still without outdoor play area)

The preschool at RIE, Bhopal started in 2009 and continued till 2011 with one section of KGII consisting of 25 children and two preschool teachers. From 2011 to 2014, there was no
enrollment in preschool because the project school was discontinued. Again, the preschool
was reopened in 2014. In both the phases, it consisted of two years of preschool i.e. for 3+
and for 4+ year old children. It had two classrooms PS-I and PS-II. There were total three
6

rooms allotted to preschool (one classroom for PS-I, one classroom for PS-II and one
common activity room for both the classes) with three attached toilets (two for children
although not child-friendly and one for staff members/helpers).
In Phase- I, both the rooms were designed to create few “Interest Areas” such as ‘Language
and Literacy area’, ‘My Writing Area’, ‘Block Building Area’ and ‘Art Area’. But in PhaseII, both the classrooms had major Interest Areas along with a prominent word-wall. The
physical movement of children in the room (PS-II) was quite limited due to it being small and
narrow.

Profile at a glance of RIE Bhopal Preschool
(Phase - I)
 Running on Project basis
 Teacher- pupil ratio in the preschool
was:
 PS-I class- 1:27
 PS-II class- 1:25
 Age Group :-3-4 and 4-5 year olds

 Total number of pre-school staff
was:
 Three pre-school teachers (trained in
ECE)
 Two helpers
 School timing: 9:00 am to 12:00

noon (3 hours)
 Few Interest Areas in Phase-I such as
block building area, discovery area,
manipulative area and doll area etc.
without an outdoor play area

(Phase - II)
 Running on Project basis
 Teacher- pupil ratio in the preschool was:
 PS-I class- 1:23
 PS-II class- 1:28
 Age Group :-3-4 and 4-5 year olds

 Total number of pre-school staff was:
 Three pre-school teachers (trained in ECE)
 Two helpers
 School timing: 9:30 am to 2:00 pm (4 hours
thirty minutes)

 Well marked Interest areas in Phase-II







Block building area
Manipulative area
Art area
Language and Literacy area
Doll area with Dolls
Writing area
 Reading area

1.6.3 Preschool of RIE, Bhubaneswar

PS of RIE Bhubaneswar in Phase-I (Only one
year of preschool for 4 to 5 years old children
within the primary school building having
inappropriate sized tables, chairs and chowkis)

Preschool of RIE Bhubaneswar in Phase-II:
Shifted to college building
− Vibrant classrooms with happy children
− Absence of child friendly furniture
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The preschool of RIE, Bhubaneswar was opened in the year July, 2011. In Phase - I, RIE
Bhubaneswar, had only one year of preschool i.e. for 4-5 year old children. There was only
one classroom allotted to preschool along with an attached toilet. The preschool was very
much a part of the primary Demonstration Model School. In Phase - II, the preschool of
Bhubaneswar has been shifted to the college building and two big rooms allotted to the
preschool. It consists two years of preschools and had got two classrooms, PS-I for (3-4
years) and PS-II for (4-5 years). In the second phase, the ratio was 1:25 in both the classes.
In both the phases, there was no such well-designated ‘Interest Areas’ because of lack of
space and play materials. However, the investigator still tried to create a ‘My Reading Area’,
‘Word Wall’ and ‘Language and Literacy Area’.

Profile at a glance of RIE Bhubaneswar Preschool
(Phase - I)
 Running on Project basis
 Teacher–pupil ratio was 1:20
 Total number of pre-school staff
was:
 Two pre-school teachers (Both are
trained in ECE)
 One helper
 Age group : 4 to 5 year old
 School timing: 7:00 am to 10:30 am
(3 hour 30 minutes)

(Phase - II)
 Running on Project basis
 Teacher- pupil ratio in the preschool was:
 PS-I class- 1:25
 PS-II class- 1:25

 Total number of pre-school staff was:
 Two pre-school teachers (Both are trained
in ECE)
 Two helpers
 Age group : 3 to 4 and 4 to 5 year old
 School timing: 7:30 am to 11:30 am (4 hour
30 minutes )

In both the phases, there was no such well-designated ‘Interest Areas’
1.6.4 Preschool of RIE, Mysuru

Preschool of RIE Mysuru in Phase-II
Spacious classroom in new exclusive building for
preschool

Preschool of RIE Mysuru in Phase-I congested
class running in staff quarters
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The preschool at RIE Mysuru was established in 2011 as a readiness programme for the DM
School. It is a PAC programme coordinated by an Institute faculty. It has two years of
preschool i.e. for 3-4 year old children and for 4-5 year old children. It has two classes Upper
Kindergarten (UKG) and Lower Kindergarten (LKG). The teachers are qualified Nursery
School Training. The Helper staff has undergone in-service training at the ICDS centre.
Earlier, preschool of RIE Mysuru was running in the staff quarters and new building was in
process. In Phase - II, the preschool has been shifted to the new exclusive preschool
building just adjacent to DMS building.
In Phase-I, there was no such well-designated ‘Interest Areas’ because of lack of space and
congested and overcrowded classrooms. In Phase-II, the preschool has been shifted to the
new exclusive building and there was big hall with interest areas where children perform
larger and small group activities.

Profile at a glance of RIE Mysuru Preschool
(Phase - I)
 Running on Project basis
 Teacher- pupil ratio was:• LKG class- 1:25
• UKG class- 1:25
• Age group : 3 to 4 and 4 to 5
year old
 Total number of pre-school staff
was:• Two Pre-School teachers
(Both are trained in ECE)
• Two helpers
 School timing: 9:15 am to 2:30 pm
(5 hour 15 minutes )
 No such well-designated ‘Interest
Areas’ because of lack of space and
congested
and
overcrowded
classrooms

(Phase - II)






Running on Project basis
Teacher- pupil ratio was:LKG class- 1:25
UKG class- 1:25
Age group : 3 to 4 and 4 to 5 year old

 Total number of pre-school staff was: Two Pre-School teachers (Both are trained in
ECE)
 Two helpers
 School timing: 9:30 am to 2:30 pm (5 hour)
 In Phase-II, the preschool had been shifted to
a new exclusive building and there a big hall
with few Interest Areas such as







Block building area
Manipulative area
Art area
Language and Literacy area
Writing area
Reading area

1.6.5 IIT Nursery school

Open shelves were labeled but still not so organised in Phase-II
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The IIT Nursery school was established in 1968. The IIT Nursery school fulfills the
preschool educational needs of children of the age group 2 ½ to 5 years for a play group,
nursery and kindergarten. It has got six classrooms i.e. one classroom is for the play group,
two rooms are for the nursery class and remaining three rooms allotted for the K.G class. The
strength of children in each group is maximum 25. This school provides preschool education
in a healthy and conducive environment and prepares them for formal education.

Profile at a glance of RIE IIT Nursery School
(Phase - I)

(Phase - II)

 Running on Regular basis
 Teacher –pupil ratio was:• Play- group class -1: 20
• Nursery- 1:25
• K.G class- 1:25
 Total number of pre-school staff
was:• Seven Pre-School teachers (All
Trained in ECE)
• Six helpers
 School timing: 8:45 am to 1:00 pm
(4 hour 15 minutes)
 No Interest Areas at IIT Nursery
School in Phase-I.

 Running on Regular basis
 Teacher –pupil ratio was:• Play- group class -1: 20
• Nursery- 1:25
• K.G class- 1:25
 Total number of pre-school staff was:• Seven Pre-School teachers (All Trained
in ECE)
• Six helpers
 School timing: 8:45 am to 1:00 pm (4
hour15 minutes)
 In the sampled classroom, three Interest
Areas were marked.

1.7 About the present report
The present report (Phase-II) contains four sections along with the annexure.
Section-I includes the background, need and context of the study. It includes the purpose and
objectives of the study. At the end of the section, background information regarding all the
preschools of RIEs (Ajmer, Bhopal, Bhubaneswar and Mysuru) and IIT nursery are also
given.
Section-II focuses on the research methodology used in this study. It gives an insight into
the type of research design, sample, research questions and tools used in this study. Nature of
the data with detailed explanation of the procedure of data collection and phasing out of
activities has also been discussed in this section.
Section-III includes the presentation and data analysis along with results. Both quantitative
and qualitative data along with the verbatim collected during the study have been presented in
this section.
Section- IV includes the findings, recommendations and a way forward.
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The Annexure Contains:
Annexure A :Research Tools of Phase- II
Annexure B : Training-Cum-Workshop for Pre-school Teachers of RIEs and IIT Nursery
School Teachers (4-6 July, 2018)
Annexure C: List of RIEs Principals ,List of Head Master/Head Mistress of RIE's and IIT
Nursery School, List of ECE Coordinators and List of Teachers from RIEs and IIT Nursery
School
Annexure D: Dissemination of Materials/Resources in four RIEs and IIT Nursery School
Annexure E: Child Profile for PS I and PS II
Annexure F: Status of Parameters of Model Schools after intervention (Tool-5)
Annexure G: A brief about visit by the State/UT functionaries to Model Preschool
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SECTION-II
RESEARCH METHODOLOGY
Research is a systematic enquiry, seeking facts through objectives, verifiable methods in
order to discover the relationship among them and to deduce from them the broad principles
or laws. Therefore, the very success of our present research work depends on collecting the
necessary and authentic data and information related to the preschool programme. Various
research methods for collecting data and information on the preschool education programme
and functioning were used to support the research evidences.
As the present study is exploratory and formulative in nature, the observation technique for
each sampled school has been extensively used to collect relevant data. Observation is a
systematic viewing technique, coupled with consideration of the seen phenomenon, in which
the main consideration must be given to the larger unit of activity by which the specific
observed phenomena occurred.
The present section deals with the methodological aspect that includes mainly research
questions, instrumentation (tools), process of data collection, analysis and delimitations of the
study.

2.1 Research Design
The study has a three-fold purpose i.e. to know the status and gap areas of preschool schools
attached with the DM schools of RIEs and the IIT Nursery School, to design interventions
based on identified gaps (both in physical infrastructure and learning processes) and provide
inputs as per the need of each school (tailor-made) to run them as model preschools. The
present study aims to find answers to key questions about the feasibility of a preschool
programme on a pilot basis. Since the study focused on the functioning of RIE preschools
attached to DM schools and a preschool in the campus of IIT Delhi, a mixed approach has
been followed which involved both qualitative and quantitative methods. The main approach
used was the ‘observation of functioning of preschools’ and interviews of stakeholders by the
principal investigator.
The study follows a non-experimental mixed design having a balance of quantitative and
qualitative research methods. The researcher collected rich data from different sources such
as observing the children at a task, the functioning of the preschool as per its programme, the
interaction of children during small group activities in the well designated “Interest Areas”
and playing with the material; observation, interviewing and interacting with the preschool
teachers and Headmasters. The study attempted to describe the quality of the actual
functioning of preschool programmes on how the children were exploring the play materials
in the Interest Areas by using a descriptive approach that provides insights into the findings
of the evaluation and a better understanding of it.
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2.2 The Sample
The study aimed to observe the quality of the preschool programme in all the four preschools
of the RIEs attached to the DM School and the IIT Nursery School, Delhi. Keeping this
objective in view, all the five preschools were undertaken in the study.
The strength of teachers including helpers in the RIEs varies from 2 to 4.The number of
children varies from 17-30. However, in RIE Bhopal, there were total three preschool
teachers and two helpers. In the IIT Nursery school, each classroom had one teacher and one
helper. The details of the schools and staff are given in table-1.
Table – 2.2.1 : Number of Preschools covered in the study
S.NO

Preschools

Teachers

Helpers

1.
2.
3.
4.
5.

RIE, Ajmer
RIE, Bhopal
RIE, Bhubaneswar
RIE, Mysuru
IIT Nursery, Delhi

2
3
2
2
7

2
2
2
2
7

2.3 Research Questions
The following research questions were formulated keeping in view the purpose of the study i.
What are ‘the gaps in the Early Childhood Education Programme’ of the preschools
of Demonstration Multipurpose Schools?
ii.

What could be the ‘interventional strategies’ to improve the quality of ECE in these
preschools?

iii.

What are the ‘effects of these intervention strategies’ on the classroom processes of
young children?

iv.

Did the intervention programme help in ‘smooth transition’ of preschool children to
grade 1 of the formal primary school?

v.

How has intervention programme ‘benefitted to these preschools’?

2.4 Tools/ Instruments Used in Phase - I and Phase - II
Phase - I
Four tools were used in Phase- I to collect data in the study. The tools were developed by the
coordinator, keeping in view the research questions in mind. These tools were reviewed in a
workshop by the experts. The following tools were used:
Tools
Tool-1
Tool-2
Tool-3
Tool-4

Titles
Questionnaire for the Headmaster (QHM)
Preschool Observation Proforma (POP)
Interview Schedule for Preschool Teachers (ISPT)
Preschool Teachers Self-Assessment (PTSA)

Refer (Annexure A) of Phase- I report for Phase- I tools
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Brief description of the tools used in Phase-I:
2.4.1 Tool No-1: Questionnaire for the Headmaster (QHM)
The Questionnaire for the Headmaster (QHM) was developed to get HMs view and
perception on quality and functioning of DM preschools in RIEs. This tool included six
sections. The respondent had to answer and respond to all the questions of all the sections.
The six sections were: (i) General Information (ii) Information related to the Headmaster (iii)
School Background Information (iv) School Management (v) School Resources and
Curriculum and Pedagogy. The total No. of items were 105 in which 5 HMs were responded.
2.4.2 Tool No-2:Preschool Observation Proforma (POP)
The Preschool Observation Proforma (POP) was developed to observe the preschool
functioning, classroom, use of teaching learning material by the children and the teacher,
involvement of children in activities and the pedagogy used by the teachers to involve each
and every child. This tool included seven sections. The seven sections were: (i) General
information; (ii) Physical Environment of the Preschool Centre, Work space and Furnishings,
Display in the classroom; (iii) Teaching and Learning context, (a) Play and Learning material
(b) Literacy Materials available and Displayed (c) Availability and use of Technology; (iv)
Transactional Process (a) Children in the Preschool (b) Teaching Learning Strategies
(c) Engagement level of children across the Day’s routine ; (v) (a) Teacher in the Preschool
(b) Helper/ Support staff; (vi) Social context and ; (vii) Any other observation/ comments.
Each item had detailed descriptors that could be rated on a three point scale. The total No. of
items was 81.
2.4.3 Tool No-3: Interview Schedule for Preschool Teachers (ISPT)
The Interview Schedule for Preschool Teachers (ISPT) was developed to interact with
preschool teachers to get an in-depth information on preschool education. There were eight
sections in the tool. The eight sections were: (i) ECE In-service Training Feedback; (ii)
Planning and Preparation; (iii) Teaching Learning Material and Technology; (iv) Classroom
Management ;(v) Interest Areas ; (vi) Children’s Observation, Assessment Practices at
Preschool ; (vii) Parents / family involvement; (viii) Overall Remarks. All the interviews
were conducted by the investigator. The total No. of items were 68 in which total 16 teachers
responded.
2.4.4 Tool No-4: Preschool Teachers Self-Assessment (PTSA)
The Preschool Teachers Self-Assessment (PTSA) was used to identify the gaps in teacher’s
knowledge towards preschool education and the steps required to address them. Selfassessment also helped the preschool teachers to identify and explore their interest and skills
in preschool education to keep them better informed. This assessment tool was a part of the
preschool programme and would provide opportunities to participate in the programme and
bring about improvement in the programme. There were total five sections and under each
section there were statements for which the teacher had to choose ‘Yes’, ‘No’, or ‘Don’t
know’. The five sections were: (i) Physical Environment and maintaining an atmosphere for
early learning; (ii) Play and Learning Material; (iii) Transactional Strategies; (iv) Parents/
Families Involvement; (v) Personal Evaluation. The total No. of items were 66 in which total
16 teachers responded.
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Phase - II
Six tools were used in Phase - II to collect data in the study. The following tools were used:
Tools
Tool-1
Tool-2
Tool-3
Tool-4
Tool- 5
Tool -6

Titles
Preschool Observation Checklist (POC)
Interview Schedule for preschool teachers (ISPT)
Furnishings, Play Materials And Equipment Checklist ( FPMEC)
Focus Group Discussion (FGD)
Model Preschool Set-Up Checklist (MPSC)
Questionnaire For Class-1 Teacher (QCT)

The tools used in the study are appended in the annexure (Annexure A)
Brief description of the tools used in Phase-II:
2.4.5 Tool No-1: Preschool Observation Checklist (POC)
The purpose of this tool was to observe the physical, social, interpersonal environment and
gain insight into the daily routine of the children at the preschools in the RIEs and the IIT
Nursery School. This tool included seven sections. These were: (i) General Information; (a)
Children enrolled in the Preschool; (ii) (a) Physical Environment of Preschool (Indoor &
Outdoor); (b) Work Spaces and Furnishings; (c) Display in the Preschool Classroom; (iii)
Teaching-Learning Context, (a) Play & Learning Materials, (b) Literacy Materials Available
and Displayed, (c) Availability and Use of Technology /ICT; (iv) Transactional Process, (a)
Teaching- Learning Strategies, (b) Engagement Level of Children Across Day’s Routine,
(v) (a) Teacher in the preschool, (b) Helper/ Support staff in the Preschool; (vi) Social
Context and (vii) Any other Observation/Comments. Each item had the detailed descriptors
that could be rated on a three point scale. The total No. of items were 109.
2.4.6 Tool No-2: Interview Schedule for Preschool Teachers (ISPT)
The Interview Schedule for Preschool Teachers (ISPT) was developed to interact with
preschool teachers to get in-depth information on preschool education. There were eight
sections in the tool. The eight sections were: (i) Awareness about preschool education; (ii)
Planning and Preparation; (iii) Teaching learning material and use of technology; (iv)
Interest/ activity areas; (v) Children’s observation, Assessment practices at the preschool; (vi)
Parents/ Family Involvement; (vii) Transition to class-I; (viii) Overall remarks. All the
interviews were conducted by the investigator. In all the total no of items were 77 in which
total 16 teachers responded.
2.4.7

Tool No-3: Furnishings, Play Materials And Equipment Checklist ( FPMEC)

The purpose of this tool was to observe the furnishings, play materials and equipment at the
preschools in the RIEs and the IIT Nursery School. The tool contained seven sections. (i) (a)
General information, (b) Physical and Motor Development, (c) Large Motor Development,
(d) Fine Motor Development, (e) Self-help Skills; (ii) Intellectual /Cognitive Development,
(a) Manipulative/ Maths Area , (b) Sensory Rich Play Activities (Sensory Play Area) ,(c)
Environmental Understanding ,(d) Discovery / Science Area; (iii) Language and Literacy
Development, (a) Receptive and Expressive Language Skills, (b) Reading Readiness
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Material, (c) Writing Readiness; (iv) Social and Emotional Development, (a) Dramatic/
Pretend Play/ Dolls Area and (b) Working Cooperatively and Independently; (v) Art and
Creative Expression, (a) Art Area , (b) Music and Movement Area; (vi) Technology Area
(TV, video, smart board, computers) and (vii) Any other Observation/Comments. This tool
also helped in getting to know the “Interest Areas” designed and equipped with play
materials. The total No. of items were 126.
2.4.8

Tool No- 4 : Focus Group Discussion (FGD)

One of the tools used under the study was to conduct Focus Group Discussion ( FGD) with
parents. The purpose of this tool was to triangulate the data on different parameters. The total
No. of items were 7.
2.4.9

Tool No-5: Model Preschool Set-Up Checklist (MPSC)

The purpose of this tool is to observe the physical and learning environment of the preschool
at the RIEs and the IIT Nursery School .This tool contains 5 sections (i) Early Learning
Environment; (ii) Daily routine/ Schedule; (iii) Preschool teacher-child interactions; (iv)
Curriculum, Planning and Assessment and (v) Records. The total No. of items was 49.
2.4.10 Tool No- 6: Questionnaire For Class-1 Teacher (QCT)
The purpose of this tool is to know the perception of class –I teachers about preschool
education, it’s functioning and how preschool education helps in smooth transition of young
children to class-I. The total No. of items were 10 in which total 22 class –I teacher
responded.
2.5 Data Collection Procedure
 The principal investigator and her team visited all the four preschools of RIEs including
the IIT Nursery School in Delhi. The classrooms of all the preschools were observed by
the team on various parameters namely, adequacy of indoor/outdoor space, utilization of
the space, availability of TLM, how the children were playing and involved in play
activities, display of relevant preschool materials/ charts at the eye level of children and
how the teacher’s talking to the children and involving them in activities/ tasks. For this, a
detailed classroom observations checklist tool was used by the investigator.
 The investigator along with her team spent ‘three full days’ in each of the five preschools
to observe all the other aspects of the preschool programme and collected the data by
using various tools. Each of the activity catering to all five domains of child development
along with the school readiness activities were thoroughly looked into. The observation
data helped to know how the children reacted and explored the play material which at few
places showed that many of the play materials were new to them and they did not get
opportunities to play, interact and explore the material. The materials were kept in closed
almirahs and were not easily accessible by the children. Each observation
proforma/checklist was filled by the investigator.
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 In Phase-I, the questionnaire for the HM was given to the respective HMs of all the DM
Schools who were responsible to look after the preschool as well. In both the phases, all
the preschool teachers were interviewed by the investigator to know their knowledge,
attitude, skills and feedback on the functioning of the preschool. In brief, the following
process was followed:
− Three days observation in each preschool was carried out to complete the data
collection.
− Interaction with children and observation of children performing in play activities.
− The preschool teachers were interviewed individually.
− The classroom of preschools was observed by using the classroom observation
proforma with detailed description.
2.6 Nature of Data and Data Analysis
Phase- I
The quantitative data obtained was subjected to analyse converting into frequencies,
weighted scoring on a three point scale.
• The qualitative data obtained was subjected to content analysis. Being descriptive in
nature the coding of the content was done and broad categories identified. Field
observations of the investigator were also a part of qualitative data which were also
analysed.
• The study consisted of the following steps:1. Visit to DM preschools in the RIEs;
2. Meeting with the ECE coordinator to develop the intervention plan;
3. Conduct of in-service training of teachers of all the preschools of the RIEs and
the IIT Nursery School;
4. Dissemination of sample theme based programme plans;
5. Development of research tools;
(a) Questionnaire for Head Master
(b) Preschool Observation Proforma
(c)Interview Schedule for Preschool Teachers
(d) Preschool Teachers Self- Assessment.
•

Phase- II
• The qualitative data obtained was subjected to content analysis. Being descriptive in
nature the coding of content was done and broad categories identified. Field
observations of the investigator were also a part of the qualitative data which were
also analysed.
• Phase - II of the study consisted of the following steps:1. Visits to DM Preschools of the RIEs and the IIT Nursery School to observe
the functioning and strengthening of the preschool programme;
2. Meetings with HMs and ECE coordinators;
3. Dissemination of sample worksheets for young children;
4. Development of a child’s profile;
5. Organisation and conduct of 3 days training on Emergent and Early Literacy
for all the Preschool Teachers and Class I Teachers;
6. Development of Research Tools
a) Preschool Observation Checklist (POC)
b) Interview Schedule for Preschool Teachers (ISPT)
c) Furnishings, Play Materials And Equipment Checklist ( FPMEC)
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d) Focus Group Discussion (FGD)
e) Model Preschool Set-Up Checklist (MPSC)
f) Questionnaire For Class-1 Teacher (QCT)
2.7 Phasing of Data Collection
2.7.1:Visits to the preschools in Phase - I were planned as given below:Name of the school
Ajmer
Bhopal
Bhubaneswar
Mysuru
IIT, Nursery

Time duration
23-08-17 to 25-08-17 (three days)
3-10-2017 to 7-10-17 (three days)
22-10-2017 to 24-10-2017 (three days)
05-09-2017 to7-09-2017 (three days)
20-09-2017 to 22-09-2017 (three days)

2.7.2: Visits to the preschools in Phase - II were planned as given below:Name of the school
Ajmer
Bhopal
Bhubaneswar
Mysuru
IIT, Nursery

Time duration
25-07-18 to 27-08-18 (three days)
5-9-2018 to 7-9-18 (three days)
1-8-2018 to 3-8-2018 (three days)
28-8-2018 to30-8-2018 (three days)
20-09-2018 to 22-09-2018 (three days)

RIE Ajmer

RIE Bhopal

RIE Mysuru

RIE Bhubaneswar

IIT Nursery School

Visits to the Preschools of the RIEs and the IIT Nursery school
(Phase - II)
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2.7.3 Intervention Plan (awareness, need identification) was decided in two phases. Phase-I included training of teachers and
administration of tools. Phase –II included development of plan for a model preschool.

Phase –I (2017-18) and Phase –II (2018-19)
Phase - I Activities
April-June, 2017
Phase-I ( A)

July-September, 2017
Phase-I ( B)

October-December, 2017
Phase-I ( C)

January-March, 2018
Phase-I ( D)

Planning

Intervention /Training

Monitoring and follow up

Reporting

1.1 In-house Activities
•
Preparation of a work plan
•
Development of a Background paper
•
Development of Programme Schedule for
preparation of Phase - I level work
•
Preparation for expert-group meeting

2.1 Visited preschools of the DM schools at
the RIEs to identify the gaps by using an
observation profroma
• Provided guidance to develop a floor plan and
layout of the classroom with interest areas/
activity areas
• Identification of intervention areas and
preparation of Development of Programme
Schedule of Training
• Organisation of first level training for DM
and IIT Nursery School teachers
− Handouts / designing of activities/ assignment
− Logistic management for Organisation of
training
• Development of three months Theme based
planning for implementation in ECE
classrooms
2.2 Organised Induction Training programme of
newly recruited preschool teachers of the RIEs
and the IIT Nursery school (3-7 July, 17)

3.1

4.1 Reporting: Progress in Infrastructure
/ Layout in all the preschools of the
RIEs
•
Report on training of Teachers
•
Review report on TLM and other
equipment

1.2 Visited DM preschools to identify the gaps
(Physical and academic areas) on the
preschool observation profroma

• Reviewed
TLM
available
in
preschools of the RIEs based on the
curriculum and Training interventions
(simultaneously it was done in all the
preschools of the RIEs by the DEE
faculty) during November, 2017 for
two days.

3.2 Conducted classroom Observation of
transactional processes and assessment
practices by ECE coordinators in
preschools
•
•
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Visied the RIEs by the DEE
faculty to observe classroom
transaction
Conducted Interview of teachers
by using the Interview schedule
for preschool teachers tool

4.2 Prepared a brief report of each
Preschool of the RIEs

1.3 Organised two days meeting with the ECE
Coordinators of the RIE’s (4&5 May, 2017) at
DEE, NIE.

2.3 Visited the RIEs by the DEE faculty to
observe the functioning of the Preschools in the
early phase using the observation proforma

1.4 Developed suggestive floor plan given to RIEs
preschools by the coordinator

2.4 Self- assessment of preschool teachers of
the RIEs and the IIT Nursery school by using
the self-assessment tool

1.5 Finalised of minutes and a brief report of the
two days meeting. Sending it to the concerned
persons of the RIEs

1.6 Initiated work on the floor plan by the RIEs of
early classroom (for both 3-4 and 4-5 year old
children) and to be finished by 3rd week of May
•
Follow up of floor plan by the coordinator

4.3 Initiated report preparation process of
Phase-I (draft report, review of report)

3.4 Play based Interactions with children

4.4 Organised second level training of
preschool teachers on ‘ Development of
TLM (5-7 March 2018)

3.5 Interacted with Head masters of DM
schools to get the feedback of HM on the
functioning
of
preschools
using
Questionnaire for Headmaster

4.5 Finalisation of the report (Phase-I)

4.6 Showcase the work of Phase-I

1.7
•
Distributed Sample Preschool Programme to
each preschool of the DM schools. (In-house)
•
Review/Finalization of work with experts
1.8 Interacted with Headmasters of the DM
Schools and Principals of the RIEs (Questionnaire
for HM) to work out the plan of action of RIE
level.

20

Phase –II Activities
April-June, 2018
Phase-II ( A)

July-September, 2018
Phase-II ( B)

October- December, 2018
Phase-II ( C)

January-March, 2019
Phase-II ( D)

Planning for the Model preschool
1.1 Development of research tools
( in house)

Intervention Strategies
2.1 Planning for Training workshop

Data collection and Monitoring
3.1 Reviewed the TLM based on the
Preschool curriculum and Training
interventions (Simultaneously in all the
RIEs)

Data Analysis and Reporting
4.1 Analysis of Data by using
the following the steps:
•
Tabulation of data
•
Coding of data
•
Data cleaning
•
Parameter wise division of
tables
•
Interpretation
•
Analysis

3.2 Observed and guided the age and
developmentally appropriate learning
material to be kept in the “Interest
Areas”

4.2 Developed a draft report

3.3

4.3

Observed the Transactional processes
and Assessment practices followed by
teachers, ECE coordinators of the RIEs
and the Programme Coordinator (Visit
to RIEs) (Interview schedule of
Preschool teachers)

Initiated process to Finalise of the
report (Jan-Feb)

•
Developed of Background Note for In-service
Training
ToolNo-1: Preschool Observation Checklist (POC)
Tool No-2: Interview Schedule for Preschool Teachers
•
Developed of training schedule
(ISPT)
•
Developed handouts for dissemination
•
Tool No- 3: Furnishings, Play Materials And
•
Initiated process for organisation of training
Equipment Checklist ( FPMEC)
•
Tool No- 4: Focus Group Discussion (FGD)
•
Tool No- 5:Model Preschool Set-Up Checklist (MPSC)
•
Tool No – 6: Questionnaire for Class-1 teachers (QCT)
1.2 Review of Research tools (4-6 June, 2018) in a workshop 2.2 Guided and helped in setting up/ reorganisation of
mode by external experts
‘Interest Areas’ at each of the sampled preschool
•
•

1.3
•
•
•

2.3
Developed suggestive floor plan given to RIE by DEE in
2017 (RIE Bhubaneswar was designing their two year of
preschool classroom in 2018)
Designed /Layout for Interest Areas (Simultaneously
done in Ajmer, Bhopal, and Mysuru and to be continued
in Phase-II)
The Preschool at the RIE Bhubaneswar has shifted to the
college building and layout of the indoor class
environment has been suggested to the teachers

•

Organised Training-cum-workshop on Language
and Literacy for preschool teachers of the RIEs
and the IIT Nursery school (4-6 July, 2018)
Training also included class- I teachers of the
DM School of all four RIE’s

•

2.4 Developed three month Theme based programme
for implementation in the preschool

•

•

2.7
Created whatsapp group which included all the
preschool teachers of the RIEs, the IIT Nursery
school, class I teachers, HM’s, ECE
Coordinators and Principals of all the four RIEs
The group has been created to share the
following:
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4.4 Sharing of report and
Dissemination of Report to the
concerned institutions (March)
4.5
Disseminated documents (The
Preschool Curriculum and
Guidelines
on
Preschool
Education recently developed
by NCERT) among central Zone

−
−
−
−
•

Ideas for activities for the Preschool Programme
Maintaining Portfolios
Ideas for developing worksheets
Making a classroom interesting and Print rich
This is a good interactive forum to clarify the
doubts of the teachers related to the preschool
programme.

2.6
•

•
•
•
•
•
•
•

Visited the RIEs by the coordinator and project
staff to observe the functioning of the Preschools
and intervention strategies and Data Collection in
Phase-II. ( To fill and use the following tools)
ToolNo-1:Preschool Observation Checklist (POC)
Tool No-2:Interview Schedule for Preschool
Teachers (ISPT)
Tool No-3: Furnishings, Play Materials And
Equipment Checklist ( FPMEC)
Tool No- 4: Focus Group Discussion (FGD)
Tool No- 5: Model Preschool Set-Up Checklist
(MPSC)
Tool No-6:Questionnaire for Class-1 Teachers
(QCT)
To review the TLM based on the curriculum and
Training interventions (Simultaneously in all the
RIEs by the DEE faculty)

2.7
•
•

•

NCERT has developed two documents – “The
Preschool Curriculum and Guidelines for
Preschool Education”
Organised orientation programme to preschool
teachers of the RIEs along with Class I and Class
II teachers and IIT Nursery school ( 7 and 8
March, 2019)
Organised one day visit to IIT Nursery school as a
part of this orientation ( 8 March, 2019)

22

Organised regional Workshop to
be held on 7-8 March, 2019

2.8 Intervention Strategies
Based on the parameters emerged from NECCE Policy 2013 and NECCE curriculum 2103,
an intervention was planned. The analysis of Phase-I data has highlighted and delineated
concerns and requirements for the items of parameters suggestive in nature for model
preschool visualized by the investigator. In order to have the direct experience the research
team visited the Preschools of DMS at the RIEs to identify the weakness.
The following areas were identified for the intervention and investigation:
1. Structure of classrooms and spaces
2. Space for play and activities
3. Interest areas with the classroom
4. Teaching-learning material and equipment’s
5. Classroom Processes and Pedagogy
6. Displays in the classroom
7. Teachers and Support Staff
8. Parents and Family involvement
9. Linkages with Early Primary Classes of DM School
10. In-service Training of Preschool Teachers
Accordingly, training programmes for teachers were designed to include activities, handouts,
floor plan and layouts. A theme based planning for implementation of ECE in the classroom
by teachers was also developed. The teachers were provided induction training.
Subsequently, their classrooms were also observed. The teachers were asked to assess
themselves.
In the present phase, teachers were provided second level training for three days to evolve a
model preschool based on the following parameters-:
1.
2.
3.
4.
5.
6.
7.
8.

Early Learning Environment
Interest Areas
Display materials
Outdoor Play Area
Daily Routine
Teacher child interaction
Curriculum Planning
Records and their maintenance

By using technology, efforts were made to provide onsite support at all the centres-Ajmer,
Bhopal, Bhubaneswar, Mysuru and IIT, Delhi. In order to facilitate quick communication, a
whatsapp group was created and all the preschool teachers and experts of RIEs were included
as members. The preschool teachers were also extended facility of interaction directly to the
investigator. The preschool teachers were also provided training in face to face mode in
Phase-II. This training was specially designed to help in setting up interest areas and
developing age appropriate learning materials.
Thus, all efforts were made to support teachers in their own set up to evolve a model
preschool. The intervention plan in tabular form has been presented for further clarity (refer
2.7.3 Intervention Plan).
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2.9 In- Service Trainings
(A) Induction Training
The Department of Elementary Education had organised a five days Induction Training
Programme from 03-07 July, 2017 for newly recruited pre-school teachers of all the RIEs
(Mysuru, Bhopal, Ajmer, Bhubaneswar) and the IIT nursery school in Room No. 421,
Conference Room, NCERT. The objective of this training programme was to develop an
understanding on how to plan the preschool programme keeping in view the young children’s
age and development.
To ensure, the quality of ECE it is important to train the preschool teachers to provide a
nurturing and stimulating environment for the children. There are many preschools across
the world but the irony is that the teachers are not being oriented on how to provide “Quality”
early education to the young children. They are not aware about the kind of activities that
should be conducted with the children. (Refer Annexure B of Phase-I report for the detailed
report)

First Induction Training (3-7 July, 2017)

(B) Training cum Workshop on Teaching Learning Material (TLM)
A three days training cum workshop (5-7 March, 2018) was organised for enhancing the
knowledge of teachers on preparation (both review and develop) of TLM for all domains of
development. The venue of the programme was the 2nd floor Conference Room, G.B Pant
Block, NCERT. The ECE coordinators of all the RIEs along with the teachers participated in
the workshop for the development of TLM. The demonstration on the use of ECE kit material
was also used. The material developed was appreciated and found very useful by all the
teachers (Refer Annexure C of Phase-I report for the detailed report).
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Second Training on “Teaching Learning Material”
(5-7 March, 2018)

(C) Training-cum-workshop on Language and Literacy
The Department of Elementary Education organised a three days Training-Cum-Workshop
from 4th July to 6th July, 2018 for teachers of preschools of all the RIEs (Mysuru, Bhopal,
Ajmer and Bhubaneswar) and the IIT Nursery School. This was their first training
programme held at RIE Bhopal, in Phase-II of this programme.
Objectives of the In-service Training Programme were to:
•

help preschool teachers in planning a balanced preschool programme and age and
developmentally appropriate activities for young children;

•

enhance teachers understanding in Math readiness and Early Math activities for 36 year old children;

•

develop an understanding of the preschool teachers in linking emergent literacy
activities with early literacy activities for 3-6 years old children;

•

enhance the strategies for management of children with special needs at the
Preschool level.

The total numbers of participant teachers were 22 including two teachers of class –I of DM
Schools. The training programme was inaugurated by the RIE Principal, Prof. Pradhan. Dr.
Romila Soni (Coordinator), Dr. N.C Ojha (Local Coordinator), Sri. Akhilesh Mishra (HM of
DM school Bhubaneswar), Dr. Rajiv Ranjan (ECE Coordinator, RIE Ajmer), External
Resource persons and 22 participants from all the four RIEs and the IIT Nursery school were
presented. After the inaugural 3 days training workshop was conducted in the preschool
itself, a session was exclusively organized for “Demonstration of Preschool Activities with
Young Children” that helped the participant teachers to understand the preschool education
component better (Refer to annexure B for detailed report on induction training).

Third Training on “Language and Emergent Literacy” (4- 6 July, 2018)
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2.10 De-Limitations of the study
The following are the limitations of the Study:
1. The present study was planned to identify the gaps for intervention for developing
model preschools in all the four DM Schools of the RIEs namely Ajmer, Bhopal,
Bhubaneswar and Mysuru and accordingly a research study was planned on the basis
of the gaps identified. This was followed by the implementation of a workable
intervention plan through various strategies in a phased manner. The IIT Nursery
School being a laboratory school of DEE, NCERT was also selected for the study.
2. At each of the centre, three days were devoted to collect information by the
investigators along with the research team. Subsequently a training programme of 3
days was organized.
3. All the four preschools of RIEs are running on a project basis. Every year the
preschool at Ajmer, Bhopal and Bhubaneswar close down in the end of March
for two-three months.

However, the IIT Nursery School and preschool of RIE

Mysuru continue to work throughout the year.
4. The teachers working in these selected preschools work as project staff. The teachers
are appointed for 2 ½ years only. All the preschool teachers are not trained in
preschool education at the initial stage.
5. The information for the present study was collected on the parameters identified by
the investigator for a model preschool on the basis of the NECCE policy 2013 and
NECCE curriculum framework 2013 and field experiences. These were converted
into tools.
6. The information was collected through a Preschool Observation Checklist to observe
the functioning of the preschool programme, Interview Schedule for Preschool
Teachers, checklist to check the information of equipment, material and furnishing,
Focus Group Discussion for the parents, Model Preschool Set-Up Checklist and
Questionnaire for class I teachers.
7. The findings, suggestions and recommendation that have emerged from the study
covering specific institutions supported by a national level organisation are presented.
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SECTION-III
DATA PRESENTATION,
ANALYSIS AND RESULTS
The present section deals with presentation and analysis of the data leading to major results in
relation to the research questions. In the Phase-I of the study, three research questions have
been addressed. Apart from the quantitative data, the qualitative data has also been analysed
and triangulated with the quantitative data wherever possible. In order to address all the
aspects of the model preschool an attempt has been made to look into the essential parameters
of the model preschool.
While analysing the data the following parameters have been identified under the
study:
Parameter-I: Nomenclature and Structure of the Preschools
Parameter-II: Space in the Preschool (Indoor and Outdoor)
Parameter-III: Interest Areas in the Classrooms of the Preschool
Parameter-IV: Teaching Learning Material (TLM)
Parameter- V: Classroom Processes and Pedagogy
Parameter-VI : Display in the Classroom
Parameter-VII: Teacher and Support Staff
Parameter-VIII: Parents/ Family Involvement
Parameter-IX: Linkages with Early Primary Classes of DMS
Parameter- X: In-service Training
Parameter - XI and XII: Assessment and Concerns
The results have been presented parameter-wise as well as Research-Answer wise in the
section III. The research question-I : What are ‘the gaps in the Early Childhood Education
Programme’ of the preschools of Demonstration Multipurpose Schools? has been addressed
in Phase-I report 2017-18.
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Research Question –II:
In order to understand the status of intervention strategies in phase-II, parameter-wise
analysis was done and presented in the following tables:
(To understand the improvement level year-wise comparative picture has been presented for
each parameter).

Parameter-I: Nomenclature and Structure of the Preschools
Table 1 – Nomenclature and Structure of the Preschools at RIEs and IIT Nursery
School: At A Glance
Details
2017-18

2018-19

RIE Ajmer
Preschool
Section A and Section
B (4-5 years)
(Muskurata Bachpan)
Level –I (3-4 years)
Level –II (4-5 years)

RIE Bhopal
PS-I (3-4 years)
PS-II (4-5 years)

(A) Stage/Level of Preschool
RIE Bhubaneswar
Preschool (4-5 years)

PS-I (3-4 years)
PS-II (4-5 years)

PS-I (3-4 years)
PS-II (4-5 years)

RIE Mysuru
L.KG (3-4 years)
UKG (4-5 years)

L.KG (3-4 years)
UKG (4-5 years)

(B) Age Group of Preschool children
RIE Bhopal
RIE Bhubaneswar
RIE Mysuru
3+ and 4+
4-5 years
3-4 years
4-5 years
3-4 years
3-4 years
3-4 years
4-5 years
4-5 years
4-5 years

IIT Nursery School
Play Group (2 ½
years) Nursery(3-4
years)
KG (4-5 years)
Play Group (2 ½
years)
Nursery (3-4 years)
KG (4-5 years)

Details
2017-18

RIE Ajmer
4-5 years

2018-19

3-4 years
4-5 years

Details
2017-18

RIE Ajmer
1 year

2018-19

2 years

Details

RIE Ajmer
Timings
Duration

2017-18

8:30 am1:00 pm

4 hours
and 30
minutes

2018-19

9:30 am2:00 pm

4 hours
and 30
minutes

Details
2017-18

RIE Ajmer
Two

(E) Status of Preschool Teachers
RIE Bhopal
RIE Bhubaneswar
Three
Two

RIE Mysuru
Two

IIT Nursery School
Seven

Temporary

Temporary

Temporary

Temporary

Permanent

Two

Three

Two

Two

Seven

Temporary

Temporary

Temporary

Temporary

Permanent

2018-19

IIT Nursery School
2 ½ - 5 years
3-4 years
4-5 years

( C) Duration of Preschool Programme in RIEs and IIT Nursery School
RIE Bhopal
RIE Bhubaneswar
RIE Mysuru
2 years
1 year
2 years
2 years

2 years

2 years

(D) Preschool Timings
RIE Bhopal
RIE Bhubaneswar
Timing
Duration
Timings
Duratio
n
9:00 am- 3 hours
7:00 am3 hours
12:00
30
10:30 am
noon
minutes

9:30 am2:00 pm

4 hours and
30 minutes

7:30 am11:30 am

4 hours
and 30
minutes

(F) Status of Pupil Teacher Ratio
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IIT Nursery School
2 years
2 years

RIE Mysuru
Timings Dura
tion
9:15 am- 5
hours
2:30 pm
15
minut
es

IIT Nursery School
Timings
Duratio
n
8:45 am4 hours
and 15
1:00 pm
minutes

9:30 am2:30 pm

8:45 am1:00 pm

5
hours

4 hours
and 15
minutes

Details
2017-18

2018-19

RIE Ajmer
• Preschool section
A -1 : 17
• Preschool
section B -1 : 17
1:20 in both the classes

RIE Bhopal
•
PS-I class- 1:27
•
PS-II class- 1:25

RIE Bhubaneswar
Preschool Class 1: 20

RIE Mysuru
• LKG class- 1:25
• UKG class- 1:25

•
•

1: 25 in both PS I
and PS II classes

1:25 in both the
classes

PS-I class- 1:23
PS-II class- 1:28

IIT Nursery School
•
Nursery- 1:25
•
K.G class- 1:25
•
Play- group class
-1: 20
•
Nursery- 1:25
•
K.G class- 1:25
•
Play- group class
-1: 20

Table 1 presents the data related to the nomenclature and structure of preschools of two
phases (Phase - I, 2017-18) and (Phase - II, 2018-19) of the sampled preschools.
− The preschool of RIE Ajmer was known by the name ‘Muskurata Bachpan’. In Phase
- I, it had only one year of preschool i.e. for 4-5 year old children and had two
Preschool sections (Section A and Section B). The teacher pupil ratio of both the
sections was 1:17. The arrival and departure time of the preschool was 8:30 am to
1:00 pm i.e. a duration of 4 hour 30 minutes. In Phase - II, it had two years of
preschool i.e. for 3 - 4 and 4 - 5 year old children. It had two levels, Level I (3-4
years) and Level II (4-5 years). Earlier the Preschool was of one year. A major shift
was undertaken to ensure parity across all preschools. The arrival and departure time
of RIE Ajmer in Phase - II was changed to 9:30 am to 2:00 pm i.e. a duration of for 4
hours 30 minutes .In the Phase- II, the pupil teacher ratio was 1:20 in each classroom.
− In both the phases, RIE Bhopal was seen to have a structured two years of Preschools
i.e. for 3-4 and 4-5 year old children. It had two classrooms PS-I and PS-II. The
teacher pupil ratio was 1:27 in PS I and 1:25 in PS II in the year 2017-18. The arrival
time was 9:00 am and the departure time was 12 noon in Phase - I i.e. a duration of 3
hours. In Phase - II, the arrival time was 9:30 am and departure time was 2:00 pm i.e.
a duration of 4 hours 30 minutes. The pupil teacher ratio was 1:23 in PS I and 1:28 in
PS II in Phase - II.
− In Phase - I, RIE Bhubaneswar, had only one year of preschool i.e. for 4-5 year old
children and only one section. There was one classroom allotted to preschool along
with an attached toilet which was very much a part of the primary Demonstration
Model School. The pupil ratio was 1:20. The arrival time was 7:00 am and the
departure time was 10:30 am i.e. a duration of 3 hours 30 minutes. In Phase - II, the
preschool of Bhubaneswar had been shifted to the college building and two big rooms
allotted to the preschool. While in Phase - II, it consisted of two years of preschools
and had got two classrooms, PS-I for (3-4 year olds) and PS-II for (4-5 year olds). The
arrival time was 7:30 am and the departure time was 11:30 am i.e. a duration of 4
hours 30 minutes in Phase - II. In the second phase, the ratio was 1:25 in both the
classes.
− In Phase - I, the preschool of RIE Mysuru, was running in the staff quarters as the
new building was under construction. In Phase - II, the preschool had shifted to the
new building. In both the phases, the preschool of RIE, Mysuru had two years of
preschool i.e. for 3-4 and for 4-5 year old children. It had two classes namely UKG
and LKG. The teacher- pupil ratio was 1:25 in both the phases. In Phase - I, the arrival
time was 9:15 am and the departure time was 2:30 pm i.e. a duration of 5 hour 15
minutes. In Phase - II, the arrival time of the preschool was 9:30 am and departure
time was 2:30 pm i.e. a duration of 5 hours.
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− In both the years, the IIT Nursery school had the same status. It had two years of
preschool and six classrooms in all, one classroom for the play group children i.e. for
the 2 ½ year olds, two classrooms for the nursery class i.e. for the age group (3-4 year
olds) and the remaining three classes were allotted to the K.G class i.e. for the age
group (4-5 year olds ). There was no change in the timings of IIT nursery school in
both the phases. The arrival time was 8:45 am and the departure time was 1:00 pm i.e.
a duration of 4 hours 15 minutes.
The Component (E) presents the information related to the Status of the Preschool Teachers.
All the RIEs have Demonstration Multipurpose (DM) schools on a regular basis however, the
preschools run in these DM schools of RIEs function on a project basis which is why the
teachers were not permanent in these preschools. RIE Ajmer, Bhubaneswar and Mysuru had
two preschool teachers. However, RIE Bhopal also had two preschool teachers but in
addition, it also had a helper teacher to look after the classes in the absence of the teacher and
to perform dance and music activities with the children. The IIT nursery school had seven
permanent teachers .Apart from these all the RIEs had a helper in each classroom whereas the
IIT nursery school had 7 helpers.
Highlights of the Results
•
•

All the preschools now have two years of schooling.
The school timings ranged from 3 ½ to 5 ½ hours, the duration highest being
(5 hours) in Mysuru and lowest (4 hours and 30 minutes) in Ajmer, Bhopal
and Bhubaneswar. The IIT Nursery school functioned for a duration of 4
hours 15 minutes. The duration now has been fixed for 4 hours in all the
preschools.
Pupil teacher ratio was found lowest at RIE Ajmer (1:20) and highest at RIE
Bhopal in PS II (1:28).

•

Parameter -II: Space in the Preschool (Indoor and Outdoor)
Table 2- Availability and Utilisation of Indoor Space in Preschools of RIEs
and IIT Nursery School
S.
No

i

ii

Items

Availability
of Indoor
Play Space

Utilisation of
Indoor Play

Rating

Adequate/
Good
To some
extent
adequate /
Average
Not
adequate /
Poor
Adequate
To some

Schools
RIE, Ajmer

RIE, Bhopal

20172018


2017- 20182018 2019


(PS-I)

(PSII)*

20182019


RIE,
Bhubaneswar
2017- 20182018 2019


RIE, Mysuru
20172018

20182019


IIT Nursery
School
2017- 20182018 2019
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S.
No

Items

Space

iii

iv

Childfriendly
Toilet and
Basins
Hygienic
Status of
Toilets

v

vi

Surroundings
of Preschool

vii

viii

ix

Set up of the
room to allow
children
move around

Status of
Hygienic
condition of
classroom

Provision for
Nap / Rest
time

Time
allotted for
free indoor
play

Rating

Schools
RIE, Ajmer

RIE, Bhopal

20172018

20172018

20182019

20182019

RIE,
Bhubaneswar
2017- 20182018 2019

extent
adequate
Not
adequate
Fully / Yes

Partially/
No
Not at all/
Action
Required
Fully
Partially
Not at all
Clean
Not so
clean
Dirty
Clean
Not so
clean
Dirty
Clean/ Yes
Not so
clean/ No
Dirty/
Action
required
Yes
Sometimes
No

Yes

RIE, Mysuru
20172018

20182019

IIT Nursery
School
2017- 20182018 2019

























(PSI)







(PSII)**







































































































(30
minutes)









Sometimes
No






x
Engaging
Yes
children in
Sometimes
play activities No
* Due to carpet area of PS-II classrooms is narrow
** Due to inappropriate infrastructure of the PS-II classroom (narrow room).

Table 2 depicts the information of two phases (Phase - I, 2017-18 and Phase - II, 2018-19)
on the physical environment of the sampled preschools (indoor space) based on the research
team's observation.
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•

•

•

•

•

In both the phases the availability of indoor play space and its utilisation in RIE
Ajmer was adequate allowing children to move around freely. In both the phases, it
was found that no child- friendly toilet and basins were available. the toilet was found
dirty and stinking. Classrooms in both the phases were also not found to be very
clean. In Phase – I, the surroundings of RIE Ajmer was found not so clean and not
maintained properly. With regular interventions, in Phase - II, the surroundings of the
preschool were found to be clean. The Preschool provided nap or rest time to the
children. In both the phases it was found that, the teachers provided time for free
indoor play and children were actively engaged in play activities.
In both the phases, the availability of indoor play space in RIE Bhopal was adequate
allowing children to move around freely. However, the indoor space of PS II
classroom of RIE Bhopal was not sufficient due to less carpet area. In both the phases,
it was found that there were no child-friendly toilets and basins in RIE Bhopal but the
toilets were clean. In both the phases, the surroundings of the preschool and the
classrooms were found clean and properly maintained. The preschool of RIE Bhopal
does not provide nap or rest time to the children. In both the phases it was found that,
the teachers provided time for free indoor play and the children were actively engaged
in play activities.
The indoor space of RIE Bhubaneswar in Phase - I was not properly utilised as it had
big tables and chairs occupying half of the classroom space. However, with regular
discussion in Phase - II the indoor space was found adequate and set up of the room
allowed children to move freely. The preschool was shifted to the college building
and two big rooms were allotted to the preschool. The cleanliness of the toilet was
improved in Phase - II. Likewise the surroundings of RIE Bhubaneswar preschool
improved in Phase - II. In RIE Bhubaneswar the preschool did not provide nap or rest
time to the children; in both the phases. But the teachers provided time for free indoor
play and the children were actively engaged in play activities.
In the previous year, the RIE Mysuru was functioning in the staff quarters as the
permanent building of the preschool was under construction. For this reason the
Mysuru preschool did not have adequate indoor play space. In Phase - II, the children
were shifted to a new building and there was sufficient indoor play space which was
utilised properly. There was no child- friendly toilet and basins available. The
condition of the toilet was improved in Phase - II. Classrooms were clean in both the
phases. In both the phases it was found that, the teachers provided time for free indoor
play and the children were actively engaged in play activities. RIE Mysuru did not
provide nap or rest time to the children.
The IIT Nursery had adequate indoor play space in both the phases. The indoor play
space was properly utilised and the setup of the room allowed children to move
around freely. The IIT nursery school had a child- friendly toilet and basins. The toilet
was clean in both the phases. The IIT Nursery had adequate indoor play space in both
the phases. In both the phases, the surroundings of the IIT Nursery School and
classrooms was found clean and properly maintained. The IIT Nursery school
provided nap or rest time to the children. In both the phases it was found that, the
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teachers provided time for free indoor play to the children and they were actively
involved in the play activities.
Highlights of the Results
•

The indoor space of the preschool at RIE Bhubaneswar in Phase
- I was not properly utilised as it was occupied majorly by big
sized tables and chairs. However, in Phase - II the arrangements
had been shifted to the college building where it occupied two
rooms. The indoor space was adequate and set up of the room
allowed children to move freely (at least in one room although
no proper Interest Area was maintained).

•

In Phase - I the toilets at RIE Bhubaneswar, Mysuru and Ajmer
were not clean. But in Phase - II, the toilets were found clean in
all the preschools except Ajmer. However, none of the toilets
were child friendly except at IIT Nursery School.

•

Nap time was provided only at Ajmer and IIT Nursery School.

•

In both the phases, open shelves for easy access of play material
were found available except Bhubaneswar.

•

In RIE Mysuru open accessible shelves was not available in
Phase - I but in Phase - II it was made available.

One of the narrow rooms of RIE Bhopal
preschool but well organised.

The spacious room for PS-1 with a rich
and meaningful display at Bhopal
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Indoor play space in Bhubaneswar in
Phase – II with properly organised circle
time.

Indoor play space in Bhubaneswar in
Phase – I with big table/chairs.

Not so child- friendly toilets and
basins at Mysuru.

Table 3-Indoor Space: Play/Work Space and Furnishing
Schools
S.
No

i)

ii)

Items

Individual
Table/Chair
facility for
each child

Floor space
for whole
group
(Space for
Circle Time)

Rating

Available
Not
sufficiently
available
Not
available
Available

RIE, Ajmer

RIE, Bhopal

20172018


20172018


20182019


20182019


RIE,
Bhubaneswar
2017- 20182018
2019










RIE, Mysuru
20172018
*

20182019
*






IIT Nursery
School
2017- 20182018
2019

**

**







Not
sufficiently
available
Not
available



* Furniture was too heavy to move
** Seating on durries (even for writing readiness activities)

Table 3 provides information related to the play/work spaces and furnishing facilities in both
the phases for children in the sampled preschools.
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•

•

•

•

It was found that in both the phases, RIE Ajmer and Bhopal had table and chair
facility for each child. Floor space for circle time was made available in both the
phases.
There was no facility of furniture in RIE Bhubaneswar in both the phases. The space
for circle time was not sufficiently available but with consistent efforts, in Phase - II it
was made available as the preschool was shifted to the college building.
In RIE Mysuru, children have their individual chairs and table facility. However, the
furniture was too heavy to be moved from one place to another. In Phase - I, the floor
space was not available in RIE Mysuru because lack of space and very heavy
furniture which could not be moved easily to create the desired space, but in Phase II the floor space was available because the preschool had been shifted to new
building.
In IIT Nursery, there was no furniture for the children. Children were sitting on
durries even for the writing readiness activities. Floor space for the whole group was
available in both the phases.

No facility of furniture at RIE
Bhubaneswar.

Heavy cluster tables at RIE
Mysuru, not stackable; difficult
even for the teacher to move
them.

Think about Winter / Rainy Season!

Lack of availability of floor space for the
whole group (Space for Circle Time) in
Phase- I at RIE Bhubaneswar because of
big tables/ chairs and chowkis

Availability of floor space for the whole
group (Space for Circle Time) in Phase –
II at RIE Bhubaneswar
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Table 4 –Indoor Space: Furnishings and other Facilities (Equipment /Materials)
S.
No

Items

1.

Personal storage
in the form low
shelves/cubbies,
accessible hooks
for
water
bottles/ bags

2.

Child-accessible,
and
labeled,
open shelves

Note:

RIE Ajmer

RIE Bhopal

RIE
Bhubaneswar

RIE Mysuru

IIT Nursery

201718

201819

2017-18

2018-19

2017-18

201819

201718

201718

2018-19

NA

NA

Low
shelves/
Cubbies
A

Low
shelves/
Cubbies
A

NA

NA

NA

A

A

A

A

NA

NA

NA

A

A

A

A

201819

NA

A

NA= Item Not Available
A=Available

Table 4 depicts the results of both the phases on the furnishings and other facilities (Equipment
/Materials) available in the preschools.
•

In both the phases, it was found that in RIE Ajmer, no cubbies or personal storage and
hooks for water bottle were available for children to keep their bags and bottles. Child
accessible shelves were available in both the phases.

•

In RIE Bhopal, it was found that in both the phases, cubbies and open shelves were
available for the children to keep their bags but there were no child- friendly hooks
for the water bottles.

•

In RIE Bhubaneswar, personal storage, child accessible shelves and hooks for water
bottles/ bags were not available in both the phases. Children kept their bags and
bottles on the floor.

•

In RIE Mysuru, no cubbies or personal storage and hooks were available for children
to keep their bags and bottles. Child accessible shelves were not available in Phase I but in Phase - II it was available.

•

In IIT Nursery, cubbies and child- friendly hooks were available. Child accessible
shelves were also available in both the phases.
Highlights of the Results
•
•

In both the phases, except in RIE Bhubaneswar, child
accessible shelves were available.
In RIE Mysuru, child assessable shelves was not available in
Phase - I but in Phase - II it was available.
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Personal cubbies (duly labeled)
for children to keep their bags at
RIE Bhopal.

Child-accessible, open shelves
duly labeled at RIE Bhopal.

Table 5-Outdoor Play Space And Utilization
S.
No.

i

Items

Availability
of Outdoor
Play Space

Rating

Adequate

Schools
RIE, Ajmer

RIE, Bhopal

RIE,
Bhubaneswar

RIE, Mysuru

IIT Nursery
School

20172018

20182019

20172018

20172018

20172018

20172018

20182019









Utilisation of
Outdoor Play
Space

















iv

Outdoor play
equipment
for All
children

Ramp and
Railings





20182019





Adequate
To some
extent
adequate





Quite
Sufficient
Not
Sufficient
Not
Available
Quite
Sufficient
Not
Sufficient
Not
Available





Not
adequate
iii

20182019

To some
extent
adequate
Not
adequate

ii

20182019







































Table 5 provides information collected by the investigator on the various components of
outdoor space at the preschool centre in both the phases.
•

In both the phases, RIE Ajmer had adequate outdoor space. However, outdoor space
of RIE Ajmer in both the years was not found properly maintained as there were lots
of damaged equipment. Outdoor play equipment was not sufficient in both the phases.
There was no fencing around the outdoor play area for the safety of the children. The
grass in the outdoor play space was also not properly maintained.
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•

In RIE Bhopal, there was no appropriate outdoor space created in both the phases for
children to play. It was a cemented floor. Outdoor play equipment was not sufficient
for the children.

•

It was found that there was no exclusive outdoor play area for young children in RIE
Bhubaneswar in both the phases. No outdoor play equipment was available for the
children.

•

In both the phases, it was found that in RIE Mysuru, there was availability of outdoor
play space but it was not appropriate for the children (the play equipment were
limited, no grass area and no appropriate concrete area for cycling). A spacious
classroom was being used for gross motor play.

•

The IIT Nursery School had availability of appropriate outdoor play equipment with a
perfect outdoor play space and used appropriately in both the phases.

•

In Phase - I, ramp and railings were not available in all the preschools except the IIT
Nursery School. However, in Phase - II ramp and railings were available in RIE
Mysuru also.
Highlights of the Results
•

In both the phases, it was found that there was no sufficient age and
developmentally appropriate outdoor play equipment available for the children
in any of the DM Preschool however, in IIT Nursery School it was found
available.

•

There was no designated outdoor play area for preschools in DM preschools
except Ajmer.

Outdoor play area at RIE Mysuru in
Phase - I

Spacious hall used for outdoor play at
RIE Mysuru in Phase - II
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Insufficient, developmentally inappropriate
outdoor play equipment at Bhopal

Appropriate outdoor play space and
equipment at IIT Nursery school

Table 6-Outdoor Space: Play Equipment Available for Large Motor Development
S.
No
A.

Items/ Materials

RIE Ajmer

RIE Bhopal

Climbing/swinging
equipment

•

Balance
beam
• Slides
• Sea-saw
• Tunnels
(Not age and
developmentally
appropriate )
NA

• Slides
• See-saw
(Not age and
developmentally
appropriate )

NA

NA

NA

Assorted Balls
(few available
and very small)
Sand tray (rarely
used)

NA

B.

Wheeled
equipment and
accessories

C.

Throw and Catch
equipment’s

D.

Sand Area/ Sand
NA
Tray
Note: Item Not Available = NA
Available= A

RIE
Bhubaneswar
NA

RIE Mysuru

IIT Nursery

•
•

Sufficiently
available

Slides
See-saw

(Not age and
developmentally
appropriate )

NA

Few available
but not age and
developmentally
appropriate
Assorted Balls
available
NA

Sufficiently
available

Assorted
Balls
available
Available

Table 6 depicts the information related to the availability of play equipment for large motor
development in the preschools.
•

In RIE Ajmer, there was availability of a balance beam, slides, sea-saw and tunnels at
the outdoor play area but these equipment were not age and developmentally
appropriate and also not safe for the children. Wheeled, throw and catch equipment
and sand area were not available in RIE Ajmer.

•

In RIE Bhopal, slides and see- saw was made available but these were not age and
developmentally appropriate. Wheeled equipment and accessories were not made
available. Few assorted balls that were very small in size and a sand tray that was
rarely used in the preschool.
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•

In RIE Bhubaneswar, outdoor play area was not available. Teachers use the garden
area of college building for children’s outdoor play.

•

There was availability of slides and see- saw in RIE Mysuru however, play equipment
were not sufficient and even not age and developmentally appropriate. Few wheeled
equipment were made available but they were also not developmentally appropriate.
There was availability of assorted balls but no sand area was made available in RIE
Mysuru.

•

In the IIT Nursery school, climbing, swinging and wheeled play equipment were
sufficiently available. There was also throw and catch equipment in the preschool.
The IIT Nursery also had a sand area under a shady tree.

•

Highlights of the Results
In RIE Bhubaneswar no exclusive outdoor play space
and equipment were made available.

Parameter- III: Interest Areas in the Preschool Classrooms
Parameter III covers the interest area set up in the Preschool Classroom. About 8 Interest Areas were
identified.1) Dramatic Play Area 2) Literacy/ Library Area 3) Math/Manipulative Area 4) Block
Building Area 5) Art Area 6)Discovery /Science Area 7) Doll’s Area 8) Sensory Table . What was the
status of these in Phase-I and Phase-II have been presented in table 7.
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Table 7- Availability of Interest Areas

Schools

S.No
1.

Interest
Areas

Rating

Dramatic
Play
Area

Available

Not sufficiently
available
Not available
2.
Literacy
Available
/Library
Not sufficiently
Area
available
Not available
3.
Math/Mani Available
pulative
Not sufficiently
Area
available
Not available
4.
Block
Available
Building
Not sufficiently
Area
available
Not available
5.
Art Area
Available
Not sufficiently
available
Not available
6.
Discovery
Available
/Science
Not sufficiently
Area
available
Not available
7.
Doll’s
Available
Area
Not sufficiently
available
Not available
8.
Sensory
Available
Table
Not sufficiently
available
Not available
*IIT Nursery – Not in an organised manner

RIE Ajmer

RIE Bhopal

(201718)

(201
8-19)

(201
7-18)

(201
8-19)













RIE
Bhubaneswa
r
(201
(201
7-18) 8-19)

RIE Mysuru

IIT Nursery
School

(201
7-18)

(201
8-19)

(201
7-18)

(201
8-19)













*



























































































































Table 7 depicts the results of Phase-I and Phases-II on the “availability of Interest Areas” in
the preschools.
• In RIE Ajmer, the dramatic play area, Math /Manipulative, Bock Building area and
Dolls area were not sufficiently available in both the phases. Literacy area was
available in both the phases however it was found that the teachers rarely read for the
children and thus children shows very less interest to go and explore the books in the
language and literacy area. ‘Art area’ was not found available in both the phases.
Discovery area was also not available in both the phases.
•

In RIE Bhopal, the Dramatic play, Discovery area and Block Building area was not
sufficiently available in both the phases. The library area was not available in Phase I. In Phase - II, it was found that the library area was created in both the classes (PS I
and PS II). Manipulative area was not sufficiently available in Phase – I but in Phase 41

II it was found available. Art area was not available in Phase - I, in Phase - II,
temporary art area had been created by the investigator during her visit to preschool in
both the classes (PS I and PS II). There was one big doll house available; however in
both the phases it was found that, it was not well equipped with dolls.
•

In RIE Bhubaneswar, no interest areas were available and no well-defined play
materials for different domains. Literacy/Library area was not available in Phase - I
in RIE Bhubaneswar. In Phase - II, temporary reading area had been created by the
investigator during her visit to preschool. Barkha series story books were also given
to each of the preschool.

•

In RIE Mysuru, the Dramatic play area, Discovery and Doll’s area were not available
in both the phases. Reading area was not available in Phase - I. In second phase,
reading area was available in Mysuru however, the books that were available was not
age and developmentally appropriate and not meant for preschool children.
Manipulative area and Block Building area were not available in Phase - I but in
Phase - II it was found that materials in these two areas were not sufficiently
available. In Mysuru, the ‘Art area’ was not available in Phase - I however; it was
found available in Phase - II in UKG Class i.e. PS II.

•

In IIT Nursery school, the Dramatic play area, Art area, Discovery area and Dolls area
were not available in both the phases. There was exclusive separate library room
available in the preschool for the children. Manipulative area was available in both the
phases but not well-designated and organised. In both the phases the Block Building
area was not sufficiently available.

•

‘Sensory table’ in both the phases was not found available in any of the preschools
Highlights of the Results
− In RIE Bhopal and Mysuru Literacy area and Art Area was not available in
Phase - I. In Phase - II, it was found that the Literacy and Art area was created
in both the classes (PS I and PS II).
− In RIE Ajmer, the Dramatic play area, Math /Manipulative, Bock Building
area and Dolls area was found sufficiently available in Phase II. However, the
materials need to be added.
− In RIE Ajmer, the Dramatic play area, Math /Manipulative, Bock Building
area and Dolls area was found sufficiently available in Phase II. However, the
materials need to be added.
− In RIE Bhopal, there was one big ‘Doll house’ available, however in both the
phases it was found that, there were no dolls to play with while in IIT Nursery
school (in the observed classrooms) none of the Interest Areas were properly
developed and maintained.
− In RIE Bhubaneswar, temporary reading area was created after intervention in
Phase II.
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Children engaged in exclusive activity
room at RIE Ajmer in (Phase – II)

Writing Area at RIE Mysuru in (Phase – II)

Availability of reading area at RIE Bhopal
in (Phase - II)

Reading Area had been created with the help of on
the spot guidance of the investigator at RIE
Bhubaneswar in (Phase - II)

Table 7.1 (A)- Play Material Availability in Interest Areas
Manipulative/ Math area:S.No

Items/ Materials

RIE Ajmer

Card
and
board
games,
memory
games/material

A

A

2.

Puzzles, cause and
effect toys; selfcorrective puzzles (for
number, alphabet,
objects, colours,
shapes)

A

A

Numbers and
Shapes are
available (but
kept in almirah)

Puzzles are
available for
number,
alphabet,
and shapes

A

3.

Construction
sets
(Lego,
Straws
&
connectors, tinker toys,
interlocking blocks)

Interlocking
blocks

Interlocking
blocks

NA

Interlocking
blocks

A

1.

RIE Bhopal
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RIE
Bhubaneswar
NA

RIE
Mysuru
A

IIT Nursery
A

S.No

Items/ Materials

RIE Ajmer

RIE Bhopal

RIE
Bhubaneswar

RIE
Mysuru

IIT Nursery

4.

Beads & String, shape
sorters, materials for
counting, sorting and
matching

A

A

NA

A

A

5.

Sewing and lacing
materials (blunt
needles, lacing board)

NA

NA

NA

NA

A

6.

Nuts and bolts, locks
and keys

NA

NA

NA

NA

A

7.

Inset Boards with and
without knobs

NA

A

NA

A

A

8.

Small Blocks

A

NA

NA

A

A

9.

Interlocking Blocks

A

A

NA

A

A

10.

Nesting/ Stacking toys

NA

NA

NA

NA

A

11.

Objects/pictures to sort A

A

A

A

A

Stencils, tracing
supplies, boxes
for sorting (few
are available
bowls)

Stencils

•

and classify
12.

Shape sorters, stencils,
tracing supplies,
boxes for sorting

•
•
•

Note:

Shape
sorters
Boxes
for
sorting
Stencils

•

Shapes
sorters
Boxes
for
sorting

A

NA= Items Not Available
A= Items Available

Table 7.1 (A) depicts the results on the availability of play materials in manipulative/math
area.
− In RIE Ajmer, it was found that card and board games, memory games play materials,
self-corrective puzzles for (number, alphabet, objects, colours and shapes),
interlocking blocks, beads and string, shape sorters, materials for counting, sorting
and matching, stencils and boxes for sorting objects/pictures were available.
However, sewing and lacing materials, nuts and bolts, locks and keys, them inset
boards and nesting/stacking toys were not available.
− In RIE Bhopal, card and board games, puzzles, cause and effect toys; self-corrective
puzzles (for number, alphabet, objects, colours, shapes), interlocking blocks, beads
and string, shape sorters, materials for counting, sorting and matching, insert boards,
pictures and objects to sort and classify , stencils, tracing supplies, boxes for sorting
(few bowls available) were available. However, sewing and lacing material, nuts and
bolts, locks and keys, small blocks, nesting/ stacking toys were not available.
− In RIE Bhubaneswar, few puzzles of number and shapes and some objects/pictures to
sort and classify were only available.
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− In RIE Mysuru, it was found that card and board games, memory games play
materials, puzzles for (number, alphabet and shapes), interlocking blocks, beads and
string, shape sorters, inset boards materials for counting, sorting and matching, shape
sorters, stencils and boxes for sorting objects/pictures and classifying them were
available. However, sewing and lacing material, nuts and bolts, locks and keys
nesting/stacking toys were not available.
− In IIT Nursery school, all the above mentioned materials were available in the
preschool.
Highlights of the Results
•

In RIE Bhubaneswar, only the teacher-made material was available for conducting
activities as there was no other commercial play material available such as wooden
blocks, dolls, etc.

•

Sewing and lacing materials, nuts and bolts, locks and keys and nesting/stacking toys
were not available in none of the four RIEs, however objects/pictures to sort and
classify were available in all the sampled preschools.

Availability of TLM only for conducting activities at
RIE Bhubaneswar
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Table 7.1 (B) Variety of play material in the preschool of RIEs and IIT Nursery School: At a Glance
T1

Ajmer
(2 teachers )
T2

T1

Bhopal
(3 Teachers)
T2

Bhubaneswar
(2 Teachers)
T2

IIT
(7 Teachers)
T5

T3

T1

T1

T2

T3

T4

T6

T7

Size
discrimina
tion set

Dominoes

Sorting beads

Puppets

Flash
cards

Building
Block

Building
Block

Puzzles

Puzzles

Soft Toys

Blocks

Soft Toys

Plastic
toys

picture cards

picture cards

Alphabet threading

Shapes/col
our

Puzzles

Writing slate

Ring

Blocks

Tambourine

Wooden
blocks

Blocks

Building
Blocks

Puzzles

Soft toys

Puzzles

Wooden
toys

Puppets,
mask

Puppets

Blocks (different Types)

Picture
dominoes

Plastic
alphabets

Swings, Sea-saw

Beads

Puppets

Dholak

Number rods

Cylinders

Cylinders

Blocks

Doll

Blocks

. Blocks

Dominoes

Dominoes

Kitchen set

Seriation
toys

Colour and
shape

Sorting buttons

Balls

Puzzles

Alphabet 2
Piece

Alphabets
box

Magnetic
boards

Magnetic
boards

Alphabets

Puzzles

Alphabets
cards

Tyres

2-3 pieces
puzzles

Flash cards

Blocks

Flash
cards

Picture cards

Blocks,
interlocking blocks,
Number blocks

Animal and
fruit puzzles

Beads and
strings

Cylindrical
blocks

Outdoor
toys

Outdoor toys

Music
material

Seeds

Toys

Football

Sound box

Jig saw puzzles

Dolls

Blocks

Number
Rods

Wooden
beads

Beads

Beads

Dominoes

Toy car

Dominoes

Bat

Colour
Tablets

Picture cards/
vocabulary cards,
classification cards

Puppet

Soft toys

Dressing
frame

Pink tower

Cut outs

Cut outs

Picture cards

Clay

Picture cards

Water play

Blocks

Blocks (wooden,
plastic)

Toys (Car, train) etc

Puppets

T1

Mysuru
(2 teachers)
T2

Shape and soft toys

Wooden
shapes

Balls

Balls

Matching
card

Bat- Ball

Abacus

Sand play

Clay dough

Patten making
cards

Soft toys

Magnetic letters

Wooden
blocks

Alphabet
Mat

Alphabet Mat

Outdoor
play material

Thread &
Beads

Sound box

Sliding

Inset boards

Number to object

Bat- Ball

Chopping
board

Chopping
board

Kitchen Set

Kitchen set

Kitchen Set

Junglegym

Kitchen set

Odd one out cards

Ball (Big-small)

Puppets

Puppets

Sequence
cards

Automatic
Pitcher

Doll

Locking
boat

Balls

Wooden blocks

Number rode

Seriation
cards

Alphabet with
strings

Story cards

Nesting
frame

Puppets

Touch Trainer

Wooden bricks

Alphabet
cards

Nut & Screw

Number
cards

Swing

Thread &
beads

Colour
tablets

Theme based
puzzles, balls,
kitchen set, plastic
fruits

Abacus frames

Colour
tablets

Colour tablet

Story cards

Junior Abacus

Geometrical
solids
Pyramids of
shapes
Chopping
board

Bottles with
balls
Fishing game

Flash cards

Dolls, soft
toys
Touch cards

Beads

Animal
dress, Bottle
caps

Kaleidoscope Crystal, Jumbo
fraction with big knobs, etc.
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Butting
frame

Sound box

Table 7.1 ( B) shows the availability of play materials in the sampled preschools.
•
•
•
•

•

In RIE Ajmer, Dominoes, puzzles, plastic alphabet, size discrimination set, picture cards,
seriation cards and flash cards were available.
In RIE Bhopal, sorting beads, puppets, flash cards, writing slate, blocks, sorting buttons,
balls, animals and fruit puzzles, soft toys, number rods, magnetic letters were available. In
RIE Bhubaneswar, building blocks, tambourine, dholak, wooden blocks, cylindrical
blocks were available.
In RIE Mysuru, puzzles, blocks, cylinders, magnetic boards, beads, balls, cutouts,
alphabet mat, chopping board, puppets, wooden bricks, abacus, pyramid of shapes,
geometrical solids were available.
In IIT Nursery school, blocks, puzzles, kitchen set, alphabet threading, soft toys,
dominoes, tyres, flash cards, colour tablets, sound box, football, inset boards, abacus, bat
ball, jungle-gym , odd one out cards, thread and bead, pattern making cards, nesting
frame, sequence cards, fishing game, story cards were available.
Table 7.2 - Sensory Rich Play Activities (Sensory Play Area)
Items/ Materials

RIE
Ajmer

RIE Bhopal

RIE
Bhubaneswar

RIE Mysuru

IIT Nursery

Clay, plasticine, wood shavings,
soap bubbles, play dough

NA

Clay,
bubbles,
dough

NA

NA

Clay,
plasticine,
play dough

2.

Sand pit/
accessories

and

NA

Sand tray

NA

NA

A

3.

Telephones, walkie-talkies, cans
and string

NA

NA

NA

NA

NA

4.

Sand toys in various shapes and
sizes:- For example: Sieves, shovels,
spoons, containers, diggers, trowels

NA

NA

NA

NA

A

5.

Toy cars/ trucks

A

NA

NA

NA

A

6.

Natural objects such as sea shells,
twigs, leaves, seeds, pebbles, etc.

NA

Sea shells,
leaves and
pebbles

NA

Twigs, leaves,
seeds, pebbles
(Rarely used)

Twigs, leaves,
seeds, pebbles

7.

Water- based activities:- For exampl NA
water tables, tubs

NA

NA

NA

A

8.

Water toys in various shapes and
sizes. For example:- Buckets,
containers, funnels, tubes, plastic
bottles, sieves, mugs

NA

NA

NA

NA

plastic
bottles,
sieves and mugs

9.

Feely bag

NA

NA

NA

NA

A

10.

Sound boxes

NA

NA

NA

NA

A

11.

Touch cards, textured letters and
numbers, texture books

NA

NA

NA

NA

Touch cards

S.No

1.

Note:

Sand

tray

NA= Items Not Available
A= Items Available
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soap
play

Table 7.2 depicts the results on the availability and non-availability of play materials in sensory
play area during 2018-19 of Phase-II.
− In RIE Ajmer, clay, plasticine, wood shavings, soap bubbles and play dough, sand pit and
sand toys, telephones, walkie-talkies, cans and string, natural objects such as sea shells, twigs,
leaves, seeds, pebbles, water based activities and water toys, feely bag, sound boxes, touch
cards, textured letters and numbers, texture books were not available. Toy cars/ trucks were
available.
− In RIE Bhopal, clay, soap bubbles and play dough, sand tray, sea shells, leaves and pebbles
were available. Telephones, walkie-talkies, cans and string, water based activities and water
toys, toy cars , feely bag, sound boxes, touch cards, textured letters and numbers, texture
books were not available.
− In RIE Bhubaneswar, all the above mentioned materials were not available.
− In RIE Mysuru, natural objects such as leaves, seeds, pebbles and twigs were available.
− In IIT Nursery school, clay, plasticine, play dough, sand pit and sand tray and accessories,
sand toys, toy cars, twigs leaves, seeds pebbles, water toys, plastic bottles, sieves and mugs,
feely bag, sound boxes and touch cards were available. Telephones, walkies-talkies, cans and
string were not available.
Table 7.3 -Environmental Understanding

S.No

Items/ Materials

RIE Ajmer

RIE Bhopal

RIE
Bhubaneswar

RIE Mysuru

IIT Nursery

20172018

20182019

20172018

20182019

20172018

20182019

20172018

20182019

20172018

20182019

1.

Gardening/Nature
equipment

NA

NA

NA

A

NA

NA

NA

NA

A

Trowels,
potted
plants

2.

Use of
environment
material for play
activities such as
sea shells, twigs,
leaves, seeds,
pebbles, etc.

NU

NU

NU

U

NU

NU

U

U
Twigs,
leaves,
seeds,
pebbles
(Rarely
used)

U

U
Twigs,
leaves,
seeds,
pebbles

Note:

NA= Items Not Available

Sea
shells,
leaves
and
pebbles,
plants
NU= Not using
U= Using Material

A= Items Available

Table 7.3 depicts the use of environmental materials in the sampled preschools. The gardening
equipment were not found available in RIE Ajmer, Bhubaneswar and Mysuru. In Phase - I, the
gardening equipment were not available in Bhopal however; it was found available in Phase - II.
In IIT Nursery, the gardening equipment were available in both the phases.
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In both the phases, it was found that in RIE Ajmer and Bhubaneswar, teachers were not using
environmental materials for teaching and learning. However, in RIE Mysuru and IIT Nursery
school (in both the phases) it was found that the teachers were using environmental materials for
play activities. In Phase - I, in RIE Bhopal, there was no use of environment materials for play
activities but in Phase - II, it was found that the teachers started using environment materials for
conducting play activities.

•

Highlights of the Results
In Phase - I, the gardening equipment were not available in Bhopal however;
it was found available in Phase - II

•

In all preschools except Mysuru and IIT Nursery School there was no use of
environmental materials for conducting play activities in Phase - I, however
in Phase

II, it was found that the teachers started using environmental

materials for conducting play activities except Ajmer and Bhubaneswar.

Table 7.4 -Discovery / Science Area
S.No

Items/ Materials

RIE
Ajmer

RIE Bhopal

RIE
Bhubaneswar

RIE Mysuru

IIT Nursery

1.

Living things

NA

NA

NA

NA

A

NA

NA

NA

NA

A

NA

NA

NA

NA

A

NA

Magnifying glass

NA

NA

A (in some
classes)

(Natural
Things)
2.

Objects/

Life like objects:
•

•
•

Note:

Plastic and rubber
insects,
toys,
animals, plants,
made to look real.
Smelling boxes,
feely boxes, sink
and float items
Science
equipment:plants and pets,
magnifying glass,
magnets, scales
and objects to
weigh

NA= Items Not Available
A= Items Available

Table 7.4 depicts the availability of play materials in discovery/ science area.
•

Discovery area was only available in RIE Bhopal.
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•
•
•

Living things (natural objects/things) were not used for teaching and learning in any of the
RIEs. In IIT Nursery school, teachers used natural objects for teaching and learning.
Plastic and rubber insects, toys, animals, plants were not available in any RIEs but it was
available in IIT Nursery school.
Smelling boxes, feely boxes, sink and float items were only available in IIT Nursery school.
Science equipment: - plants and pets, magnifying glass, magnets, scales and objects to weigh
were available in RIE Bhopal and in IIT Nursery school (in some classes).

Discovery area at RIE Bhopal

Table 7.5 -Language and Literacy Area
7.5 (A) Receptive and Expressive Language Skills
S.
No

Items/ Materials

RIE
Ajmer

RIE
Bhopal

RIE
Bhubaneswar

RIE
Mysuru

IIT Nursery

Listening equipment:
1.

Tape/CD player, selection of music and
songs, selection of stories on tape or CD

A

Music
System

NA

NA

Music
System

2.

Materials and books displayed on low
racks and shelves that are easily
accessed by the children

A

A

NA

A

A

3.

Reading Area that offers a comfortable
space for children to enjoy time on their
own, with an adult or small group of
children (comfortable furnishings such
as a small beanbag / armchair, area
rug, pillows with washable coverings,
child-sized, chairs)

A

A

NA

NA

A

4.

Variety of age- appropriate and graded
books that reflect the children’s interest

A

A

NA

NA

A

Note:

NA= Items Not Available
A= Items Available
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Table 7.5 (A) depicts the results on the availability of listening equipment in the sampled
preschool.
− In RIE Ajmer, there was one ICT room in which music system was available and used by
both preschool and primary classes. There was one separate activity room for the
children. In this room the materials and books were displayed on low racks and shelves
that were easily accessed by the children. Reading area that contains variety of ageappropriate and graded books and also offers a comfortable space for children was also
available.
− In RIE Bhopal, music system was available for conducting dance and music activities.
Tape/CD player was not functional. Teacher uses mobile/Bluetooth for songs and rhymes.
The materials and books were also displayed on low racks and shelves. Reading area that
contains variety of age-appropriate and graded books was also available.
− In RIE Bhubaneswar, no listening equipment, no low racks and shelves, no reading area
with graded books were available. Temporary reading area had been created by
investigator during her visit to preschool.
− In RIE Mysuru, music system was not available. The materials and books were also
displayed on low racks and shelves. No well-defined reading area was available. Books
that are available were not age and developmentally appropriate.
− IIT Nursery school, music system was available for conducting dance and music
activities. Teacher uses mobile/Bluetooth for songs and rhymes. , the materials and books
were also displayed on low racks and shelves. In IIT Nursery school, there was separate
library in the school but there was no well-defined reading area in any classroom

Reading area at RIE Ajmer
that offers a comfortable
space for children

Reading area at RIE
Bhopal

Reading area at RIE
Bhubaneswar

Library for Children at IIT Nursery;
workbooks are displayed on the
book rack

Not well- defined reading area at
RIE Mysuru
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Table 7.5 (B) -Variety of Story Books
S.
No

Items/ Materials

RIE Ajmer

RIE
Bhopal

RIE
Bhubaneswar

RIE Mysuru

IIT Nursery

1.

Facts
and
information
(animals,
community, numbers, shapes, real life
experiences, human body/ five senses,
natural habitats)

A

NA

NA

A

A

2.

Story books (pretends, stories about
people, family, animals, birds places)

A

A

NA

A

A

3.

Poetry and rhyming (chants, songs,
playful language, games)

A

A

NA

A

A

4.

Laminated pictures and photos that have
meaning for the children such as pictures
of their families and pets, familiar places
and activities

NA

A

NA

A

NA

5.

Picture cards/ flash cards

A

A

A

A

A

RIE Ajmer

RIE
Bhopal

RIE
Bhubaneswar

RIE Mysuru

IIT Nursery

201718

20
17
18

201718

201718

201819

201718

201
8-19













6.

Graded
/Leveled Picture
/Story Books

20
18
19


Available and
displayed

2018
-19

201819



Available but not
displayed


Not Available
7.

Children’s
Magazines















Available and
displayed
Available but not
displayed


Not Available
8.

Word Wall








Available and
displayed





Available but not
displayed


Not Available
9.

Literacy related
charts
(Alphabet,
numbers,
objects/ sounds,
Print tags on
objects )
Note:






Available and
displayed
Available but not
displayed
Not Available

NA= Items Not Available





A=Items Available

52






















Table 7.5 (B) depicts the results on the availability of story books in the sampled preschool. Facts
and information books were available in Ajmer, Mysuru and IIT Nursery school. Story books,
poetry and rhyming books were available in all the preschools except RIE Bhubaneswar.
Laminated pictures and photos that have meaning for the children such as pictures of their
families and pets, familiar places and activities were available only in Bhopal and Mysuru.
Picture cards/ flash cards were available in all the preschools. In RIE Ajmer, picture cards/ flash
cards were rarely used by the teachers
− In Phase - I, it was found that the graded story books were not available in RIE Ajmer. In
Phase - II, it was found that the graded books were available and displayed also.
Children’s magazines, word wall and literacy related charts were not available in both the
phases.
− In Phase - I, it was found that the graded story books were not available in RIE Bhopal
but in Phase - II, it was found that the graded books were available and displayed
also. Children’s magazines were not available in both the phases. Word wall was not
available in Phase - I but it was found available in Phase - II. Literacy related charts were
available and displayed in both the phases.
− In RIE Bhubaneswar, graded story books and children’s magazines were not available in
both the phases. Word wall was not available in Phase - I but it was available and
displayed in Phase - II. In RIE Bhubaneswar, teacher made rhyming charts had been
displayed.
− In RIE Mysuru, children’s magazines and word wall was not available in both the phases.
In Phase - I, it was found that the graded story books were not available but in Phase - II,
it was found that the graded books were available and displayed also. Literacy related
charts were available in both the phases.
− In IIT Nursery school, graded story books and Literacy related charts were available in
both the phases. Children’s magazines were not available in both the phases. In Phase - I
word wall was not available but in Phase - II it was found available.
Highlights of the Results
•

•

•
•

In RIE Ajmer, Bhubaneswar, Bhopal and Mysuru graded story books
were not available whereas, it was found that the graded story books
were available, displayed and used with children in Phase-II.
Picture books were available in all the preschools in Phase I except
RIE Bhubaneswar. However, in Phase II picture story books were
provided to Bhubaneswar.
Conversation charts pictures/ reading posters were available in all the
preschools except RIE Ajmer and IIT Nursery School.
In none of the RIEs and IIT Nursery School children’s magazines,
word wall and Literacy related charts was not available in Phase - I but
it was found available in Phase -II at Bhopal, Bhubaneswar and
Mysuru except in IIT Nursery School and Ajmer.
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Photo of family of child at RIE Bhopal

Photos of families of children at RIE
Mysuru

Teacher made rhyming charts at RIE
Bhubaneswar

Word wall at RIE Bhopal

Table 7.5 (C)-Reading Readiness Material
S.No

Items/ Materials

RIE
Ajmer

RIE
Bhopal

RIE
Bhubaneswar

RIE
Mysuru

IIT Nursery

1.

Material for auditory and
visual association (Phonic
cards & games)

A

A

A

A

A

2.

Conversation
pictures/ Posters

*NA

A

A

A

A

3.

Picture and
dominoes

A

A

A

A

A

4.

Picture books

A

A

*NA

A

A

5.

Collection of rhymes and
stories

A

A

A

A

A

Note:

*NA= Items Not Available
A=Items Available

charts
alphabet

Table no 7.5 (c) depicts the results on the availability of reading readiness materials in the
preschools.
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− Materials for auditory and visual association (Phonic cards & games) were available in all
the sampled preschools.
− Conversation charts pictures/ Posters were available in all the preschools except RIE
Ajmer.
− Picture and alphabet dominoes were available in all the preschools.
− Picture books were available in all the preschools except RIE Bhubaneswar.
− Collection of rhymes and stories was available in all the preschools.

Table 7.5 -Language and Literacy Area
7.5 ( D )-Writing Readiness
S.No

Items/ Materials

RIE
Ajmer

RIE Bhopal

RIE
Bhubaneswar

RIE Mysuru

IIT Nursery

Slates

A

A

NA

A

NA

2.

Chalks (of different
colours)

A

A

NA

A

A

3.

Sketch
Markers

A

A

A

A

A

4.

Thick Crayons,
Thick coloured
pencils

A

A

A

A

NA

5.

Black/ Green
white Board

A

NA

NA

A

A

A

NA

NA

NA

NA

1.

pens/

/

6.

Stencils

Note:

NA= Items Not Available
A=Items Available

Table 7.5 (d) depicts the results on the availability of writing readiness materials in the
preschools.
− In RIE Ajmer, slates, chalks, sketch pens/ markers, thick crayons, black board were
available. Most of the writing materials were kept in closed almirah.
− In RIE Bhopal, slates, chalks, sketch pens/ markers, thick crayons were available.
However, black/green board and stencils were not available.
− In RIE Bhubaneswar, only sketch pens/ markers and thick crayons and coloured pencils
were available, rest of the materials were not available.
− In RIE Mysuru, all the writing readiness materials were available except stencils. Only
ten slates were available in Mysuru. Children bring their own colours from their home.
− In IIT Nursery school, chalks and sketch pens were available (sketch pens and markers)
were for teacher use only. In some classes, small white board was available for the
children for enhancing children emergent writing skills.
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Availability of slates and chalks
at RIE Bhopal

Writing area at RIE Mysuru

Table 7.6 -Social And Emotional Development (Dramatic /Dolls Area)
7.6 (A) -Dramatic/ Pretend Play/ Dolls Area is a part of Personal, Social and Emotional
development
S.No

RIE
Ajmer

RIE
Bhopal

RIE
Bhubaneswar

RIE Mysuru

IIT Nursery

1. Child size furnishings (table,
chairs,
cluster
seating
arrangements, shelves low)

A

A

NA

A

NA

2. Real and lifelike materials (
utensils, toy appliances for
pretend play, telephones,
artificial plants And flowers)

A

A

NA

NA

A

3. Photographs of children and
families

NA

A

A

A

NA

Note:

Items/ Materials

NA= Items Not Available
A=Items Available

Table 7.6 (A) depicts the results on the availability of materials in the dramatic area.
•
•
•
•
•

In RIE Ajmer, child size furnishing, real and lifelike materials were available.
Photographs of children and families were not available.
In RIE Bhopal, child size furnishing, real and lifelike materials and photographs of
children were also available.
In RIE Bhubaneswar, child size furnishing, real and lifelike materials were not available.
However, photographs of children and families were available.
In RIE Mysuru, child size furnishing and photographs of children and families were
available. Real and lifelike materials were not available.
In IIT Nursery school, only real and lifelike materials were available.
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Children playing with hand puppets at
RIE Mysuru

Children making kitchen stove at IIT
Nursery school

Table 7.6 (B )-Props To Support Re-Enactment of The Real-Life Experiences
RIE
Ajmer

RIE Bhopal

RIE
Bhubaneswar

RIE Mysuru

IIT Nursery

1. Variety of dress-up clothes
such as shoes/boots, purses,
costumes, dress-up clothes,
shirt, dresses, skirts for
Pretend Play

NA

NA

NA

NA

NA

2. Dolls and accessories such as
doll clothes, puppets, doctor
set, old spectacle, purses, old
shoes, blankets, crib, etc.

NA

NA

NA

NA

Available (but in
some classes)

3. Toy vehicles

A

NA

NA

NA

A

4. Unbreakable mirror (securely
fastened) of child’s height

A

NA

NA

NA

A

S.No

Note:

Items/ Materials

NA= Items Not Available
A=Items Available

Table 7.6 (B) depicts the results on the availability of props to support re-enactment of the reallife experiences by the children in the sampled preschools.
− Variety of dress-up clothes such as shoes/boots, purses, costumes, dress-up clothes for
pretend play was not available in any of the preschools.
− In RIE Ajmer, Bhopal and IIT Nursery school (in some classes), dolls house was
available but not maintained properly. There were no dolls and doll accessories were
available in the doll house in all the sampled preschools.
− Toy vehicles and unbreakable mirror of child’s height was available only in RIE Ajmer
and IIT Nursery school.
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Availability of child's height mirror at
IIT Nursery school

Availability of child's height mirror at
RIE Ajmer

Table 7.6 (C) -Working Cooperatively & Independently
S.No

Items/ Materials

RIE
Ajmer

RIE
Bhopal

RIE
Bhubaneswar

RIE
Mysuru

IIT Nursery

1. Equipment and play props for
group time, small group activity
centres

A

A

NA

A

A

2. Artwork, blocks, and construction
equipment in adequate number for
group play

A

Available
but not
adequate

NA

A

A

3. Board and card games and large
motor
equipment
promoting
cooperative group play

A

NA

A

A

A

4. Equipment for solitary activities:
space, tent, carpet squares or soft
chairs for individual

NA

NA

NA

NA

NA

Children
Note:

NA= Items Not Available
A=Items Available

Table 7.6 (c) depicts the results on the availability of play materials for group play in the
preschools.
− In RIE Ajmer, equipment and play props for small group activity, artwork, blocks and
construction equipment, board and card games and large motor equipment were available.
− In RIE Bhopal, equipment and play props for small group activity, artwork, blocks and
construction equipment were available. Board and card games and large motor equipment
were not available.
− In RIE Bhubaneswar, board and card games and large motor equipment were only
available but not sufficiently.
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− In RIE Mysuru, equipment and play props for small group activity, artwork, blocks and
construction equipment, board and card games and large motor equipment were available.
− In IIT Nursery school, equipment and play props for small group activity, artwork, blocks
and construction equipment, board and card games and large motor equipment were
available.
−

Equipment for solitary activities i.e. space, tent, carpet squares or soft chairs were not
available in any of the sampled preschools.
Table 7.7 Art And Creative Expression (Equipment and Supplies)

S.No

Items/ Materials

RIE
Ajmer

RIE
Bhopal

RIE
Bhubaneswar

RIE
Mysuru

IIT Nursery

1.

Art equipment and supplies:easels, drying rack or space,
equipment and materials for
painting,
drawing
and
colouring, cutting, gluing and
collage

A

A

NA

Easels,
equipment’s
and material
for painting
are
Available

A

2.

Music/dance
equipment:
music, instruments, props, e.g.
Scarves, Streamers

Drum is
Available

NA

A

NA

Drum is
Available

Materials organized so they
can be easily accessed by
children during free indoor
play (in an art area) or, when
appropriate , stored so they are
readily available by staff
3.

Papers in various size, shapes
and colours

A

A

A

A

A

4.

Child-friendly Scissors

A

NA

NA

A

NA

5.

Scraps of wood, clay, play
dough and plasticine for
sculpture, with safe tools for
molding

NA

Clay
dough is
Available

NA

NA

Available
(clay,
play
dough
and
plasticine for
sculpture)

6.

Stickers, ribbons, cotton balls,
pompoms, yarn, pipe cleaners

NA

NA

NA

NA

NA

Note:

NA= Items Not Available
A=Items Available

Table 7.7 depicts the results on the availably of equipment for the art and creative expressions in
the sampled preschools.
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− In RIE Ajmer, art equipment and supplies, drum (available in the activity room but not
used by the teacher), papers in various sizes, shape and colours, clay, play dough; childfriendly scissors were available. Scraps of wood and plasticine for sculpture, with safe
tools for molding, Stickers, ribbons, cotton balls, pompoms, yarn, pipe cleaners were not
available.
− In RIE Bhopal, art equipment and supplies, papers in various sizes, shape and colours,
clay, play dough; were available. Child-friendly scissors, scraps of wood and plasticine
for sculpture, with safe tools for molding, stickers, ribbons, cotton balls, pompoms, yarn,
and pipe cleaners were not available.

− In RIE Bhubaneswar, music/dance equipment (dholak and tambourine were available)
and papers in various varieties were available. Art equipment, child- friendly scissors,
scraps of wood, clay, play dough and plasticine for sculpture, with safe tools for molding
and stickers, ribbons, cotton balls, pompoms, yarn, pipe cleaners were not available.

− In RIE Mysuru, easel was also available in UKG class. Teachers bring drums,
tambourines from their home for conducting activities, papers in various size shapes and
colours, child- friendly scissors were available. Scraps of wood, clay, play dough and
plasticine for sculpture, with safe tools for molding and Stickers, ribbons, cotton balls,
pompoms, yarn, pipe cleaners were not available.

− In IIT Nursery school, art equipment and supplies, drum, papers in various sizes, shape
and colours, clay, play dough; plasticine for sculpture with safe tools for molding were
available. Child-friendly scissors, scraps of wood, stickers, ribbons, cotton balls,
pompoms, yarn, pipe cleaners were not available.

Easels, equipment and materials for
painting available at RIE Mysuru
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Table 7.8 - Music and Movement Area
S.No

Items/ Materials

RIE
Ajmer

RIE
Bhopal

RIE
Bhubaneswar

RIE
Mysuru

IIT Nursery

1.

Adequate space and sufficient time
for music and movement activities

A

A

NA

A

A

2.

Toy musical instruments, toys with
bells/ sounds.

NA

NA

NA

NA

A

3.

CD/ tape player with a variety of
CDs/tapes, including music and
recorded rhymes

NA

NA

NA *

NA

NA *

4.

Variety of balls in various textures,
sizes and colours. For example:
Beach balls, cloth
balls,
nerf balls, textured balls for easy
grasping

A

NA

NA

A*

A

Note:

NA= Items Not Available
A=Items Available

* (Teacher use mobile phone with Bluetooth)
**Variety of balls in different sizes and colour are Available

Table 7.8 depicts the results on the availability of materials in the music and movement area.
− In RIE Ajmer, there was adequate space and sufficient time for music and movement
activities. Variety of balls was also available. Toy musical instruments and CDs/tapes,
including music and recorded rhymes were not available.
− In RIE Bhopal, adequate space and sufficient time for music and movement activities was
available. Toy musical instruments, variety of balls and CDs/tapes, including music and
recorded rhymes were not available.
− In RIE Bhubaneswar, none of the above mentioned materials were available.
− In RIE Mysuru, adequate space and sufficient time for music and movement activities and
variety of balls in different sizes and colours were available .Toy musical instruments and
CDs/tapes, including music and recorded rhymes were not available.
− In IIT Nursery school, there was adequate space and sufficient time for music and
movement activities. Variety of balls and toy musical instruments were available. Real
and home-made musical instruments and CDs/tapes, including music and recorded
rhymes were not available.
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Adequate space at RIE Ajmer for music
and movement activities

Adequate and good space for music and
movement activities at RIE Mysuru in Phase - II

Table 7.9 - Technology Area (TV, Video, Smart Board, Computers)
S.No

Items

RIE
Ajmer

RIE
Bhopal

RIE
Bhubaneswar

RIE
Mysuru

IIT
Nursery

NA

NA

NA

NA

NA

2.

Video of a story that is considered
children’s literature
e-Stories

NA

NA

NA

NA

NA

3.

e-portfolios

NA

NA

NA

NA

NA

4.

Appropriate cartoons

NA

NA

NA

NA

NA

5.

Computer software that has
preschool content in introducing
concepts such as numbers, colours,
matching, classification etc.
Videos that support a
curricular/interests of children
SMART BOARD

NA

NA

NA

NA

NA

NA

NA

NA

NA

NA

NA

NA

NA

NA

NA

1.

6.
7.
Note:

NA= Items Not Available
A=Items Available

Table 7.9 depicts the results on the availability of various items/components related to the
technology. In all the sampled preschools it was found that, there was no availability of video of
a story that is considered children’s literature, e-Stories, e-portfolios, appropriate cartoons,
computer software that has preschool content in introducing concepts such as numbers, colours,
matching, classification etc. Videos that support a curricular/interests of children and SMART
BOARD were not available. It was found that in all the preschools, there was lack of technology.
In the interview schedule, teachers responded that they required music system, camera, smart
board, computer, projector, printer, LED TV for technological support in their preschools.
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At RIE Mysuru, teacher using mobile to show
animals during theme conversation at circle time

Parameter-IV: Teaching Learning Material (TLM)
Table 8 -Labeling on the Shelves/ Play learning material
Preschools
Item

Ratings

RIE Ajmer

RIE Bhopal

RIE
Bhubaneswar

RIE Mysuru

IIT Nursery
School

20172018

20172018

20172018

20172018

20172018

20182019



Some
labeled
Not
labeled

20182019



All
labeled
Shelves
labeled
with
words
and
pictures

20182019

20182019










20182019






Table 8 depicts the results on the status of availability of the labeled shelves/ play materials in
the preschools in two phases.
•
•

In Phase - I, it was found that the labeling on the shelves was not done in RIE Ajmer and
Bhubaneswar. While in other sampled schools it was done partially.
In Phase - II, in all the preschools it was found labeled but their status was not up to the
mark. As depicts in the table in RIE Bhopal, Mysuru and IIT Nursery school all shelves
were labeled with words and pictures but in RIE Ajmer it was still done partially.
Highlights of the Results
• In Phase - I no labeling (print rich) had been done on shelves/ boxes in
any of the preschools. However, most of the shelves /boxes were
found labeled in RIE Bhopal, Mysuru, Bhubaneswar and much lesser
labeling in IIT Nursery school in Phase –II.
• There were no open shelves for storage and easy accessibility of play
material in all the RIEs preschool and the IIT Nursery School.
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Labeled shelves at RIE Bhopal

Table 9 –Opinion of teacher on usefulness of Teaching Learning Material developed during
Training Programme
S.no

Institution

Yes

No

Total

1.

RIE Ajmer

1

1

2

2.

RIE Bhopal

3

-

3

3.

RIE Bhubaneswar

2

-

2

4.

RIE Mysuru

2

-

2

5.

IIT Nursery School

6

-

6

Total

14

1

15

Percentage

(93.33*)

(6.67*)

(100*)

*figures in parenthesis indicate the percentage

Table 9 depicts the views of the teachers regarding the usefulness of teaching learning material
developed during training programme organized by the investigator under the study. Out of 15
teachers 14 teachers found TLM developed during the training was useful. Only one teacher did
not reply on this aspect.
Table 10 -Development of ‘Teaching Learning Material’ by the teachers on concepts
/themes/domains
[

Respons
e

YES
NO

Ajmer
n=2

Bhopal
n=3

T
1

T
2

T
1

T
2

T
3











Bhubaneswa Mysuru
r
n=2
n=2
T1
T2
T T2
1

 

IIT
n=7
T
1
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T
2


T
3


T
4


T
5


T
6


T
7


Table 10 depicts the responses of the teachers regarding the development of teaching learning
material on relevant concepts/themes/domains by the teachers. Out of 17 teachers 15 teachers
responded that they developed the TLM on every concept/ theme and domain. However, one
teacher from RIE Ajmer and IIT Nursery school responded that they didn’t develop the TLM.
Teacher from RIE Ajmer said that, she joined the school recently that’s why she didn’t develop
the TLM. IIT teacher responded that, she was still developing materials for different domains.
− While analyzing their qualitative responses, regarding the nature of materials, Ajmer
teacher responded that, they have developed dominos, fruits and vegetables cards, Pre
number concepts, sequential thinking cards and flash cards on transport.
− Bhopal teachers made TLM for cognitive domain for different themes, different concepts
such as different shapes and sounds (Hindi and English dominos) object to letters domino,
alphabets and number dominoes, odd-one-out cards, auditory discrimination cards,
sequential thinning cards, one piece puzzles, flash cards for fruits and vegetables ,animals
and find my partner board.
− Bhubaneswar teachers developed flash cards for math readiness, seriation and sequential
cards, theme charts, language and literacy cards.
− RIE Mysuru teachers responded that, they have developed TLM for the theme myself, me
and my friends and for rainy season.
− Teachers from IIT Nursery developed materials on, pre- number board with cards, selfcorrecting puzzles, self- correcting number puzzles, matching picture cards, flannel story board
with cards, shape visual discrimination cards, puzzles, colour dominoes, shape dominoes,
number dominoes, dot dominoes, fruit- vegetable, pattern making, thing that go together cards,
vocabulary cards (Hindi and English), alphabets/picture- word matching cards, two- three
pictures self-correcting puzzles ,charts related with themes and festivals ,puppets of animals and
birds.

Table 11 –Perception of teachers on Adequacy of play material for every child
Response

Ajmer
n=2

Bhopal
n=3

Bhubaneswar
n=2

T1 T2 T1 T2 T3 T1


YES
NO







Mysuru
n=3

T2

T
1

T2

T T2 T3 T4 T5 T6 T
1
7













IIT
n=7









Table 11 depicts the responses of the teachers regarding the adequacy of play materials for every
child in their classrooms. Out of 17 teachers, 4 teachers responded that they had adequate play
materials in their classrooms. However, 12 teachers responded that play materials were not
sufficient in their classrooms.
− While analyzing their qualitative responses in their interviews, Ajmer teachers responded
that, if play material were not available for each child, they divided the children into
small groups and provided them play material. After some time, they exchanged the play
materials with other groups.
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− Teachers from Bhubaneswar responded that, they distributed and used different materials
in small groups and sometimes each group had only one play material.
− Teachers from Mysuru said that, children were divided in small groups and each group
was given different material, which they use by sharing. They also distributed the
materials group wise and one by one child will be getting chance to play.
− Teachers from IIT Nursery responded that, if play material were not available for each
child, they borrowed the materials from colleagues and distributed the materials turn by
turn; involving children in small group activities with different material and divided the
children in small group with different play material and after some time shuffle the students from one
group to another group so the students can learn & enjoy from all the play material.

Research Question –III:
What are the ‘effects of these intervention strategies’ on the classroom processes of young
children?

Parameter -V: Classroom Processes and Pedagogy
Table 12 -Teaching-Learning Strategies followed by teachers during Transactional
Processes *
S.NO

Item

Ratings

RIE
Ajmer

T1
a.

Easy to understand
concepts while using
strategy /strategies

Always
Sometimes

RIE Bhopal

T2

T1







T2



T3

RIE
Bhubaneswar

RIE
Mysuru

IIT
Nursery
School

T1

T2

T1

T2

T1

T2































Not at all
b.

Clarity on strategy
/strategies

Always
Sometimes








Not at all
c.

Age
and
Developmentally
appropriate practices





Always
Sometimes



















Not at all
d.

Observation
Children’s play

of



Always
Sometimes



























































Not at all
e.

Recording
children
observations

of

Always
Sometimes
Not at all

f.

Use of thematic
approach

Always



Sometimes

66

S.NO

Item

Ratings

RIE
Ajmer

T1

T2

RIE Bhopal

T1

T2

T3

RIE
Bhubaneswar

T1

T2

RIE
Mysuru

T1

T2

IIT
Nursery
School
T1

T2













Not at all
g.

Child initiated
activities during
teaching learning
process

Always
Sometimes































Not at all
h.

Teacher- initiated
activities during
teaching learning
process

Always




Sometimes



Not at all
i.

In-built assessment
during teaching
learning process

Always


Sometimes
Not at all















*Phase - II Status

Table 12 depicts the results on various components related to the ‘teaching-learning strategies
and classroom processes’ observed by the investigator.
− Out of two, one teacher from RIE Ajmer, understands the concepts to some extent
(sometimes) while using strategies in the classroom (teacher was new to the programme
and received only one training). However, other teachers, most of the time found easy to
understand concepts transacted in the classroom. Teachers sometimes had clarity on
strategy and followed age and developmentally appropriate practices in the classroom.
They sometimes observing children’s play and recording the children observations.
Teachers always using thematic approach in the classroom. Child initiated activities were
performed some of the times however; teacher-initiated activities were performed mostly
during teaching learning process. There was no in-built assessment during teaching
learning process
− Two teachers from RIE Bhopal understand the concepts sometimes while using strategies
in the classroom. However, other teachers always found easy to understand concepts
transacted in the classroom. One teacher from RIE Bhopal had some clarity however
other teachers did not have clarity (because the teachers were new and attend only one
training programme). Teachers sometimes using age and developmentally appropriate
practices in the classroom. Teachers were sometimes observing the children’s play and
recording them. Teachers mostly using the thematic approach in the classroom. Child
initiated activities were performed some of the times. One teacher from RIE Bhopal
sometimes provides an in-built assessment during teaching learning process while other
teachers don’t.
− Teachers from RIE Bhubaneswar most of the time understand concepts and had clarity on
strategy. Teachers mostly using age and developmentally appropriate practices. One
teacher mostly observing children’s plays while other observing the children’s play
sometimes. Teachers always using thematic approach in the classroom. Child initiated
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activities were performed sometimes however; teacher-initiated activities were performed
mostly during teaching learning process. Teachers sometimes provided in-built
assessment during teaching learning process.
− Teachers from RIE Mysuru understand the concepts most of the time and had clarity on
strategy. Teachers sometimes using age and developmentally appropriate practices. They
were also sometimes observing and recording children’s play. Teachers were always
using thematic approach in the classroom. Child initiated activities were performed
sometimes however; teacher-initiated activities were performed mostly during teaching
learning process. There was no in-built assessment during teaching learning process.
− Teachers from IIT Nursery school were understood concepts mostly and had clarity on
strategy. Teachers always using age and developmentally appropriate practices. They
were observed mostly children’s play and sometimes recorded the observations. Teachers
always using thematic approach in the classroom. Child initiated activities were
performed sometimes however; teacher-initiated activities were performed mostly during
teaching learning process. There was no in-built assessment during teaching learning
process.
Highlights of the Results
•
•
•

In all the four RIEs, the transactional strategies were age and developmentally
appropriate but some worksheets were not age and developmentally appropriate.
Although the teachers were observing the children’s play, recording and
reporting needed to be further strengthened.
In all the RIEs, there were more teacher-initiated activities in Phase-I. However,
child initiated activities were seen performed in Phase-II.

Table 13 -Engagement Level of Children across Day’s Routine *
Schools
S.NO

Items

Rating

RIE
Ajmer

T1
a.

Children appear
happy and enjoy to
play with learning
material

T2

Mostly
Some
times



RIE Bhopal

RIE Bhubaneswar

RIE
Mysuru

IIT
Nursery
School

T1

T2

T3

T1

T2

T1

T2

T1

T2

































Not at all
b.

Children show
curiosity in
working with
material



Mostly
Some
times











Not at all
c.

Engaged in free play in interest areas:
1.

Doll’s area/

Mostly
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Schools
S.NO

Items

Rating

RIE
Ajmer

T1
Dramatic play area

T2

Reading area

T1

T3

T1

T2

RIE
Mysuru

T1

T2

IIT
Nursery
School
T1

T2






















































Mostly


Some
times

3.

T2

RIE Bhubaneswar

Some
times
Not at all

2.

RIE Bhopal

Block building

Not at all







Mostly












Some
times


Not at all
Toy area



Mostly
Some
times

4.





Not at all
Math
and
Manipulative area

5.

Mostly






















Not at all
Art/ writing area






Some
times

6.





Mostly
Some
times
Not at all



















Mostly
7.

Puppet area

Some
times
Not at all

8.

language
literacy area

and

Children express
themselves
confidently

































Mostly
Some
times

d)









Not at all





Mostly





Some
times







Not at all
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Schools
S.NO

Items

Rating

RIE
Ajmer

T1
e)

Children
choose
which interest areas
to attend and how
long to stay there

T2

RIE Bhopal

T1

T2

RIE Bhubaneswar

T3

Children listen
carefully to the
teacher and
understand the
verbal instructions

T2

Mostly
Some
times









Mostly









T1

T2







Not at all
f)

T1

RIE
Mysuru















IIT
Nursery
School
T1

T2









Some
times
Not at all

*Phase - II Status

Table 13 depicts the results ‘on the basis of investigator responded to various components related
to the engagement level of children across day’s routine’.
− In RIE Ajmer, children sometimes found happy and enjoying playing with learning
material. Sometimes children were showing curiosity in working with materials. Most of
the time children were found engaged in doll’s area, block building area, math and
manipulative area. Children were sometimes engaged in toy area, puppet area and
language and literacy area. Children were not engaged in reading area and writing area at
all (Teacher did a story-telling (without focusing on print) and this is one of the reasons,
children were not interested in 'Reading Area'). Children were able to express themselves
sometimes and sometimes able to choose which interest areas to attend and how long to
stay. Children were listening carefully to the teacher and understanding the instructions
most of the time.
− In RIE Bhopal, children mostly found happy and enjoying playing with learning material.
Sometimes children were showing curiosity in working with materials. Children were not
found engaged in doll’s area, toy area, writing area and puppet area. Children were able to
express themselves sometimes. They sometimes able to choose which interest areas to
attend and how long to stay. Children were listening carefully to the teacher and
understanding the instructions most of the time.
− In RIE Bhubaneswar, most of the time children were appearing happy and enjoy playing
with learning materials. Most of the times children were showing curiosity in working
with materials. Although there was no play material available at RIE Bhubaneswar,
but children were engaged in play activities organised by the teachers. There were no
interest areas available at RIE Bhubaneswar. Children most of the time were able to
express themselves and able to listen carefully to the teachers.
− In RIE Mysuru, mostly children were appearing happy and enjoy playing with learning
materials. Most of the time children were showing curiosity in working with materials.
Children were mostly engaged in block building area, math and manipulative area,
writing area. Children were sometime engaged in reading area, toy area, language and
literacy area and puppet area and not engaged in dolls area. Children were able to express
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themselves confidently and able to choose which interest areas to attend and how long to
stay most of the time. Children listen carefully to the teachers and understand the
instructions most of the times.
− In IIT Nursery also children were appearing happy and enjoying with learning materials.
Most of the time children were showing curiosity in working with materials. IIT Nursery
school, children were not found engaged in doll’s area and toy area. Most of the time
children were engaged in block building area, math and manipulative area. Some of the
time children were engaged in reading area, writing area, puppet area and language and
literacy area. Children were able to express themselves confidently and able to choose
which interest areas to attend and how long to stay most of the time. Children listen
carefully to the teachers and understand the instructions most of the time.

Language and literacy area at RIE
Mysuru in Phase - II

Math /Manipulative area at RIE Ajmer in
Phase - II

Table 14-Opinions of teachers on Children’s Role in Decision making
Schools
S.NO

Items

Ratings

I

RIE
Ajmer

RIE Bhopal

RIE
Bhubaneswar

RIE
Mysuru

IIT
Nursery
School

Children’s Role in Decision making :T1
a)

Choice time
given during free
indoor play

Mostly
Sometimes

T2

T1







T2



T3

Cleanup time for
the reasonable
choice

T2

T1

T2








Not at all
b)

T1



Not at all
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T2











Mostly
Sometimes

T1







c)

Choices given
during transition
times

Mostly

Not at all
II

III

IV

Participation and
engagement of
all children in
classroom
activities
Social skills
promoted
through
activities
( e.g., sharing,
waiting for one’s
own turn )
Smooth transitions
(From one activity
to another )



Sometimes








Mostly
Sometimes





















































Not at all
Mostly
Sometimes









Not at all
Mostly


Sometimes
Not at all

















Table 14 depicts the results about opinion of teachers on decision making by the children on
various components related to social context of children.
− Out of two, one teacher from RIE Ajmer, mostly provide choice time to children during
free indoor play and other teacher sometimes provide choice time. One teacher
sometimes provides cleanup time for the reasonable choice to the children. However
another teacher didn’t provide the cleanup time. No choices were given to the children
during transition times. The engagement and participating level of children in classroom
activities was found not very much. Some activities were promoted social skills and there
were no appropriate transitions from one activity to another.
− Out of three, one teacher from RIE Bhopal, provide choice time mostly to children during
free indoor play while other teachers provide choice sometimes to the children. One
teacher out of three provides sometimes cleanup time for the reasonable choice to the
children. However other teachers didn’t provide the cleanup time. Teachers sometimes
provide choices to the children during transition time. Children were participating
actively and engaging in all the classroom activities. Most of the activities that teachers
were performing with children promoted social skills. Some of the times there were
smooth transitions from one activity to another.

− Teachers from RIE Bhubaneswar could not provide choice time to children during free
indoor play and during transition times. They sometimes provided cleanup time for the
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reasonable choice to the children. Children were participating actively and engaging in all
the classroom activities. Most of the activities that teachers were performing with
children promoted social skills. Sometimes there was smooth transitions from one activity
to another.

− Teachers from RIE Mysuru mostly provided choice time to children during free indoor
play and other teachers sometimes provide cleanup time for the reasonable choice to the
children. Teachers mostly provided choices to the children during transition times.
Children were participating actively and engaging in all the classroom activities. Most of
the activities that teachers were performing with children promoted social skills.
Sometimes there was smooth transitions from one activity to another.

− Teachers from IIT Nursery school sometimes provided choice time to children during free
indoor play and mostly provided cleanup time for the reasonable choice to the children.
Teachers sometimes provide choices to the children during transition times. Children
were participating actively and engaging in all the classroom activities. Most of the
activities that teachers were performing with children promoted social skills. Most of the
time there was smooth transitions from one activity to another.

Table 15- Use of ECE Books supplied during training
Response

YES

Ajmer
(2 teachers )

Bhopal
(3 Teachers)

Bhubaneswar
(2 Teachers)

Mysuru
(2
teachers)

T1

T2

T1

T2

T3

T1

T2

T1

T2



















IIT
(7 Teachers)

T
1

T2

T3

T4

T5

T6

T7













NO

Table 15 depicts the responses of the teachers regarding the use of ECE books provided during
the induction training by the DEE such as theme based, smooth and successful transition, young
children in motion and little steps. All the teachers responded that, they refer the ECE books for
planning the activities and in classroom discourse.
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Table 16 -Utilization of ECE handbooks/ Manuals by the teachers in Teaching Learning
S.N
o

Item

Ajme
r
(2
teache
rs )
T T2
1
 

Bhopal
(3 Teachers)

Bhubaneswa
r
(2 Teachers)

Mysuru
(2
teachers)

T
1


T
2


T
3


T1

T2

T1





IIT
(7 Teachers)

T
1


T2

T3



T
2




T
4


T
5


T
6


T
7


















































i.

Planning
lesson

ii.

Developing
Teaching
Learning
Material

 







iii.

Organising
classroom
Teaching
Learning
Material

 











iv.

Assessing
Children
performance

 



















v.

Organising
Activities

 





















Table 16 depicts the response of the teachers regarding the utilization of ECE handbooks/ Manuals by in
teaching learning. During 2017-18 the feedback sought by the teachers regarding the use of ECE books.

RIE, Ajmer teachers responded that through ECE books they came to know about different
methods and activities, theme based planning and monthly plan. Teachers of RIE Bhopal
responded that, the ECE books helped them in making theme based planning according to
different domains. They learned the transition and continuum from one to grade to next and
upgraded their knowledge about the changing contexts and emerging knowledge in area of ECE.
Teachers of RIE Bhubaneswar responded that they learned different pedagogy. Learned how to
make checklists and learned action songs for children. Teachers of RIE Mysuru answered that
they learned concept based planning rhymes and activity based learning .Teachers of IIT Nursery
responded that they used the ECE books for fine motor and gross motor activities. Learned to
planned activities according to age appropriately and many other new activities. ECE books
helped them in managing classroom time productively.
In 2018-19 the ECE books helped the teachers in planning lesson, developing TLM, organising
classroom teaching learning material, assessing children and organising activities. Teachers from
RIE Ajmer responded that ECE books also helped them in conducting music and movement
activities and gross motor activities. ECE Books helped Bhopal teachers in assessment,
enhancing the literacy, helped in getting innovative ideas. RIE Bhubaneswar teachers responded
that books helped in them in searching vocabulary related words, circle time discussion and
designing bulletin board. Books helped Mysuru teachers in selecting activities related to the
festivals. IIT teachers use books for rhymes, storytelling and for developing worksheets, etc.
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Table 17 –Perception of teachers on usefulness of Teaching Learning Material developed during
in-service training (Phase - I and II)
Response

YES

Ajmer
(2
teachers )
T1 T2


Bhopal
(3 Teachers)

Bhubaneswar
(2 Teachers)

T1


T1


T2


T3


T2


Mysuru
(2
teachers)
T1
T2



IIT
(7 Teachers)
T1


T2


T3


T4


T5


T6


T7
**


*

NO

*newly recruited teacher
** was on leave during the training programme

Table 17 depicts the responses of the teachers regarding the usefulness of teaching learning
material developed during in-service training in (Phase - I and II) .All the teachers responded
that, they found the TLM useful, developed during the training programme. One teacher from
RIE Ajmer is newly recruited teacher and didn’t able to attend the training. One teacher from IIT
nursery was on leave during the training programme and she could not answer.

Table 18 -Ways to use Teaching Learning Material in the classroom transaction by the teachers
S.No

Items

Ajmer
(2
teacher
s)
T1 T2

Bhopal
(3 Teachers)

Bhubaneswa
r
(2 Teachers)

T
2


T
3


T1

Mysuru
(2
teachers
)
T1 T2



T
2
 

IIT
(7 Teachers)

i.

Conducting
play
activities



T
1




T
1


T
2


T
3


T
4


T
5


T
6


ii.

Organising
story-telling











 















iii.

Equipping
interest area















iv.

Assessing
Children
performance









interest
areas not
available


















v.

Developing
worksheets











 



















T
7

Table 18 depicts the ways to use Teaching Learning Material in the classroom transaction by the
teachers. During 2017-18 the feedback sought by teachers regarding the use of TLM.
− The teachers of RIE Ajmer, responded that they used the materials for fine motor
development, sensory training, for abstract and concrete learning and made new materials
like fish aquarium, disc games (animal and their home) and puzzles for the children.
− RIE Bhopal teachers responded that they used the materials for animal and family themes
used them for various domains of learning (cognitive, aesthetic) and to enhance the
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vocabulary. They made new materials like paper puppet, shadow cards, dominoes, flash
cards, count and tag board, picture reading charts, name cards; self-corrected puzzles and
seriation cards.
− RIE Bhubaneswar teachers responded that they used the TLM for colour dominoes to
identify and classify the colours and used for picture matching board. Developed new
materials like, upper and lower case matching board, puzzle, colour dominoes and shape
dominoes. However, RIE Mysuru teachers responded that they used the materials with the
small group of children to solve puzzle, do classification, art activities and sorting and for
whole group activities they used flash cards. Teachers developed materials like matching
cards, flash cards, theme concepts charts and number charts.
− Teachers of IIT Nursery responded that they used the materials for planning of daily
schedule and developed materials like face mask, head mask, puppet and dominoes.
In 2018-19 TLM helped most of the teachers in conducting play activities, organising storytelling, equipping interest area, assessing children performance and developing worksheets.
RIE Ajmer teachers used TLM for cognitive and language and literacy activities. RIE Bhopal
used the play material or TLM according to the age and developmental level of the children and
helps in conducting various activities for children. RIE Bhubaneswar used TLM for planning
themes and creating print rich environment. Mysuru teachers used TLM for Art and Craft
activities. IIT teachers use TLM for conducting play activities, organising story-telling,
equipping interest area, assessing children performance and developing worksheets.

Table 19 -Observation of children’s Play by Teachers in Interest Areas
S.no

Observed behavior by teachers

No of teachers responded
n=16

1.

Are children taking interest and engaging in activity

n=5

2.

Whether they are enjoying and taking interest

n=4

3.

How they play (Playing safely)

n=3

4.

Sharing material

n=6

5.

To know and discover each child’s interest

n=2

6.

Observe fine motor skills and behavior

n=12

7.

Attention span

n=2

8.

Age and developmentally appropriate

n=3

9.

Observe communication between the children

n=3

Table 19 depicts the observation of children’s play by the teachers in interest areas. Out of 16
teachers, 5 responded that when children were in interest area they observed whether the children
were taking interest or not and whether he/she was engaging in the activity. Out of 16, 4 teachers
responded that they observed whether children were taking interest and enjoying the activity or
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not. 3 teachers responded that they observed how children were playing with the materials found
playing safely or not. 6 teachers out of 16 responded that they observer whether they were
sharing materials with their friends or not. 2 teachers observed children to know and discover
each child’s interest. Most of the teachers (12 out of 16 ) responded that they observed the
development of children’s fine motor skills, how the children were handling the materials and
observed their behavior (whether they are having any difficulty in interest areas). 2 teachers
observed the attention span of the children in interest areas. 3 teachers out of 16 observed,
whether the play material was age and developmentally appropriate for the children or not they
also observed the interactions between the children.
Teachers from RIE Ajmer and Mysuru responded that the children spent 30 minutes daily in the
interest areas. Bhopal teachers responded that children spend 15-30 minutes in the interest areas.
In IIT Nursery children spent 20-30 minutes in the interest areas. In RIE Bhubaneswar, interest
areas were not available.
Research Question-IV:
Did the intervention programme help in ‘smooth transition’ of preschool children to grade 1 of
the formal primary school?
In order to test this Research Question; perception of class –I teachers as well as opinion of
preschool teachers were analysed. Their views and opinion have been presented below:
Figure No 3.1 : Perception of Class I Teacher on Learning Level of Pre-primary Children
The Class-I teachers of DM School and KV’s located in IIT and NIE Campus were asked to
write their perception about the learning level of Pre-primary children at the entry level of class-I.
Their perception were tabulated and shown in the Figure No. 3.1.
53% teachers perceived that the learning of Pre-primary children at the entry level of class-I was
at expected level whereas 47% teachers were of the view that it was average.

Average
47%
Expected level
53%

Figure 3.1
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Figure No 3.2 : Written work provided to the children of class-I?
The responses of the teacher about written work given to the children as shown in Figure No. 3.2
12% of teacher assigned written work once in a week, 59% teachers assigned written work twice
a week, while 29% of teachers assigned written work daily to the children of class-I.

Daily
29%

Twice in a
week
59%
Once in a week
12%

Figure 3.2

Figure No 3.3 : - Frequency of Storytelling activity in Class-I
The Frequency of Storytelling activity in Class-I has been shown on Figure No. 3.3
12% teachers responded that they performed the activity daily and the same number said that
they conducted the activity fortnightly. 58% teachers performed the storytelling twice a week
while 18% teachers performed the same activity weekly.
12
10

10
8
6
4
2

3
2

2

Daily

Fortnightly

0

Twice in a week
Yes

Figure 3.3
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Weekly

Regarding the opinion of Class-I teachers about expectations from pre- primary children when they enter in class-I and how
Pre-primary teachers should prepare her children for class-I the following were the responses:
Understanding of alphabets and writing in straight line.
Teacher can prepare for attention span of children activities and
participations
Follow the class rules, ready to adjust in class-I environment Workbook should be provided for learning mathematical digits as
known alphabetical knowledge, identify words with picture in well as Hindi and English alphabets and students should be
English and Hindi language, know about counting, understand encouraged to express themselves in front of teacher.
proper form of writing in Hindi and English.
They must've ability to recognise words, counting and do Teachers should make them understand basic rule of class room,
number work and they should have the oral skills developed
make them write in proper lines and give them practice for
handwriting.
Learning level of children of pre-primary should be up to the they have to be in touch with primary teachers and develop the
mark of the students who joined directly in class I from other skills as per the requirement.
school.
Able to write their name properly, alphabet and number They should able to read and write simple words.
knowledge, basic classroom ethics, able to attend nature's call
They can speak in English and write.
Basic skills should be inculcated among students like Pre listening,
Pre speaking, Pre Reading and Pre writing activities.
Should be able to get involved in the activities and should Children should be given lots of play way activities
cooperate and adjust with other students in class-I.
Basic understanding of symbols and basic numeracy
They should help the children through enhancing various skill
based on play through which child will be able to perform better
and learn stress free.
Knowledge of colours, shapes, recognition of alphabets Through sight words, letter phonics, pre number and number
,numbers, sounding out letters, following direction and paying concept different activities related to their domains.
attention is much for children for entry level in class-I.
Knowledge of writing and reading two / three letter words, The teachers should prepare the children to get involved in the
counting & recognition of shapes
activities both in groups and as an individual. The teachers should
prepare the children using play way method in a child friendly
environment.
Children of Pre-primary should be prepared based on syllabus of
class 1
Provide activities that allow children to explore, investigate and
ask question. oral language skills, ability to listen; desire to be
independent, play well with others, develop fine motor skills,
number and alphabet recognition.
Pre-primary should encourage creativity in children, develop
confidence in speaking and asking questions, and reading
readiness.

Figure No 3.4 : Pre-primary children should be taught through formal Reading, Writing
and Arithmetic? (3R’s)
The opinion of the Class-I teachers about the Pre-primary children should be taught through
formal Reading, Writing and Arithmetic? (3R’s) as shown in Figure No. 3.4.
The perception of teachers was divided on formally teaching reading, writing and arithmetic
(3R’s).
35% teachers were of the opinion that Pre-primary children should be taught formal reading,
writing and arithmetic. 65% teacher’s opinion that pre-primary children should not be taught
formal reading, writing and arithmetic (3R’s).
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Yes
35%

No
65%

Figure 3.4

Figure No 3.5 : Perception of Class-I teachers about pre-primary as a part of early primary
years (i.e. classes I and II)
The perception of the class-I teachers about the Pre-primary is a part of early primary years as
shown in the Figure No.3.5
Teachers teaching Class-I and II were asked for their perception about placement of Pre-primary.
12% teachers were not sure whether Pre-primary is a part of Early Primary Years.
58% teachers were of the opinion that Pre-primary is a part of Early Primary Years. This shows
that these teachers were clear in their perception should be a part of Preschool.
30% teacher perceived that to some extent Pre-primary is a part of Early Primary Years.
12
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Not sure

To great extent

Figure 3.5
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To some extent

Parameter-VI: Display in the Classroom
Table 20- Classroom organization : Status of Display of material in the Classroom
Preschools
S.NO

i.

ii.

iii.

Items

Ratings

Display of
preschool
related
material in
classroom

Yes

Display of
material
related to
any theme
in
classroom

Yes

Display at
the eye
level of
children

Yes

Sometimes

Display of
materials
prepared by
the children

RIE Bhopal

RIE
Bhubaneswar

RIE Mysuru

IIT Nursery
School

20172018

20172018

20172018

20172018

20172018

20182019

20182019






Sometimes

Pre-writing
/Art work
displayed






Display of
Worksheet



Display of
Daily
schedule

























































Yes





















Yes






















Yes
Sometimes
No

vi.







No
Display of
classroom
rules with
pictures







Yes

Sometimes

v.





No
b)





Sometimes

Sometimes



20182019



No
a)



20182019



No

Sometimes

20182019



No

No
iv.

RIE Ajmer







Yes
Sometimes
No
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Table 20 presents the status of two phases related to the display of materials in the classrooms in
the sampled preschools.
•

•

•

•

•

In both the phases, it was found that in RIE Ajmer there was some display of preschool
related materials and display of material related to the theme in the classroom. In both the
phases, it was found that in RIE Ajmer some of the display was not at the eye level of
children. In both the phases, it was found that in RIE Ajmer there were displays of prewriting/ art and worksheets prepared by the children but not of all the children. In both the
phases, there was no display of classroom rules with picture and daily schedule in the
preschool.
In Phase - I, it was found that in RIE Bhopal, there was some display of preschool related
material and material related to theme in the classroom. In Phase - II, most of the display
related to the preschool and theme was there in the classroom. In Phase - I, the display was
at the eye level of the children to some extent. In Phase - II, most of the display was at the
eye level. In both the phases there was display of children’s work in the classroom. There
was no display of classroom rules in both the phases. There was no display of daily
schedule in first phase but in Phase - II display of daily schedule was present.
In RIE Bhubaneswar there was no display of preschool related material and material
related to the theme in Phase - I. In Phase - II, most of the display related to the preschool
and theme was available in the classroom. In Phase - I many displays were irrelevant and
at very high level which children can’t look at. In second phase, most of the display was
meaningful and at eyelevel of the children. In RIE Bhubaneswar, the displays of prewriting/ art worksheets prepared by the children were there but no designated area
identified for children’s work. The worksheets were kept in the teacher’s almirah. Display
of classroom rule was not present in both the phases. Display of daily schedule was present
in both the phases.
In RIE Mysuru, in Phase - I, it was found that there was some display of preschool related
material and material related to theme in the classroom. In Phase - II, most of the display
related to the preschool and theme was there in the classroom. In Phase - I, the display was
at the eye level of the children to some extent. In Phase - II, mostly display was at the eye
level. In both the phases there was display of children’s work in the classroom. There was
no display of classroom rules in both the phases. There was no display of daily schedule in
first phase but in Phase - II display of daily schedule was present.
In IIT Nursery, in Phase - I, it was found that there was some display of preschool related
material and material related to theme in the classroom. In Phase - II, most of the display
related to the preschool and theme was there in the classroom. In IIT Nursery the displays
were at the eye level of the children in both the phases. There were display of children’s
work in the classroom .There was also no display of daily schedule and classroom rule in
both the phases.
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•

•

•

•

Highlights of the Results
In RIE Bhopal and Mysuru, the display was at the eye level of the
children to some extent. Whereas in Phase - II, most of the display
was at the eye level.
In RIE Bhopal and IIT Nursery school, there was no display of daily
schedule in Phase – I. However in Phase - II display of daily schedule
was available in Bhopal but not in the IIT Nursery School.
In RIE Bhubaneswar, in Phase - I many displays were irrelevant and
at a very high level for which children to be able to see. It was
improved in Phase-II and most of the displays were found
meaningful/ relevant and at eye level of the children.
In both the phases, it was found that in RIE Ajmer some of the
displays were not at the eye level of children

Display of Daily
Schedule at RIE Bhopal
in Phase - II

Meaningful display at RIE
Mysuru in Phase - II

Display was not at the eye level at RIE
Bhubaneswar in Phase - I

Display of children's work at
the eye level at IIT Nursery
school in Phase - II

In Phase - II display was at the eye level of
the children at RIE Bhubaneswar
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Parameter -VII: Teacher and Support Staff
Table 21-Perception on functioning of Teacher in the Preschool
Preschools
S.NO

Items

Ratings

RIE
Ajmer
T1

a.

Have the preschool
teacher received
trainings

Mostly
Sometimes

RIE Bhopal

T2

T1







T2

RIE
Bhubaneswar

T3



T1

T2

RIE
Mysuru
T1

T2

IIT
Nursery
School
T1

T2















Not at all
b.

Positive and
affectionate attitude
towards children

Mostly





























































Sometimes
Not at all

c.

Make an effort to
involve all children
in play activities

Mostly
Sometimes





Not at all
d.

Make an effort to
involve all children
in building
language

Mostly
Sometimes















Not at all
e.

Make an effort to
involve all children
in concept
formation

Mostly
Sometimes



















Not at all
f.

Teachers
preparedness for the
lesson



Mostly



Sometimes
Not at all
g.

Accessibility of
material while
transacting lessons






Sometimes












Mostly

Not at all










Note :-T- Teacher
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Table 21 depicts the perception of the investigator on various components related to functioning
of teacher in the preschool.
− Out of two, one teacher from RIE Ajmer received only one training because she was new
to the programme. Both the teachers were positive and affectionate attitude towards the
children. They make an effort to involve all the children in play activities however; they
need to make more efforts to involve children in play activities as the engagement and
participating level of children in classroom activities was not very much. Teachers
sometimes make an effort to involve children in building language and in concept
formation. Teachers were found not well prepared for the lessons and they had no
accessibility of materials while transacting lessons.
− Out of three, two teachers from RIE Bhopal received only one training because they were
new to the programme. All the teachers have positive and affectionate attitude towards
the children and make an effort to involve all children in play activities. Teachers
sometimes make an effort to involve children in building language and in concept
formation. Teachers were prepared for the lesson to some extent. However, one teacher
out of three was well prepared for the lesson because she had received three in-service
trainings and other teachers had received only one because they were new to the
programme. One teacher out of three had accessibility of materials while other teachers
do not have accessibility of materials while transacting lessons.
− Bhubaneswar teachers received the in-service trainings. They always have the positive
and affectionate attitude towards the children and make an effort to involve all children in
play activities, building language and concept formation. Teachers were mostly well
prepared for the lesson but they don’t have accessibility of material while transacting
lessons.
− Mysuru teachers received the in-service trainings. They always have the positive and
affectionate attitude towards the children and make an effort to involve all children
participate actively in play activities, building language and concept formation. Teachers
were prepared for the lesson to some extent and they mostly have accessibility of
material while transacting lessons.
− IIT teachers received the in-service trainings. They always have the positive and
affectionate attitude towards the children and make an effort to involve all children in
play activities, building language and concept formation. Teachers were well prepared for
the lesson. One teacher out of two had accessibility of materials while other had
accessibility to some extent.
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Table 22-Perception of teachers on the Functioning of Helper/ Support Staff in the
Preschool
Schools
S.NO

Items

Ratings

RIE Ajmer

T1
a.

b.

Does the
teacher
expect the
helper to
assist in
preschool
activities?

Mostly

Is the
Helper
active,
energetic
and willing
to work
with
children?

Mostly

T
2



RIE Bhopal

T
1


T2


RIE Bhubaneswar

T3


T1

T2





Someti
mes

RIE
Mysur
u

IIT
Nurser
y
School

T
1

T
2

T
1

T
2



















Not at
all














Someti
mes
Not at
all

Table 22 depicts the perception of the investigator on the components related to helper/support
staff in the preschool. Most of the teachers from sampled preschools expected the helper to assist
in preschool activities. However, one helper from RIE Bhubaneswar was new to the programme
and requires training from the teacher.
All the helpers were very active and willing to work with the children. During the visit to RIE
Bhubaneswar, it was found that the helpers developed the TLM also with the guidance of
teachers. Helper from RIE Bhopal requested the investigator to conduct training for them also.

Helper telling a rhyme to
children at RIE Ajmer

Helper telling a story to
children at RIE Bhopal
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Helper playing with the
children at RIE Mysuru

Helper of RIE Bhubaneswar making the child confortable

Parameter- VIII: Social Context
Table 23-Parents/ Family Involvement
Involvement of Parents in school activities by the teachers
Response

YES
NO

Ajmer
Bhopal
Bhubaneswar Mysuru
n=2
n=3
n=2
n=2
T1 T2 T1 T2 T3
T1
T2 T1 T2















T
1

IIT
n=7
T T3 T4 T5 T6 T7
2

















Table 23 depicts the information related to involvement of parents in school activities. As
informed by the teachers of RIE Bhopal, Bhubaneswar, Mysuru and IIT Nursery school they
involved parents in school activities. However, teachers from RIE Ajmer and one teacher from
IIT Nursery responded that they could not involve parents in school activities.
Regarding the kinds of activities, teachers of RIE Bhopal responded that, they could involve
parents in children’s assignment, in making project based on theme and in worksheets activity.
Teachers from RIE Bhubaneswar responded that, parents were invited in parent orientation and
in school picnic also. Teachers from RIE Mysuru responded that, parents were invited in open
day celebration, sports day and in annual day. Parents were also involved in the activity like
theme related model. Teachers from IIT Nursery responded that, parents were inviting in cultural
programmes, parents orientation in the beginning of the session, Parents come in the children’s
function and provided support ,For festivals celebrations, Parents were invited by the school to
join on picnics and other short trips and they also contribute in organizing activities e.g. sports
day, etc.
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Picnic of teachers, parents and children at RIE
Bhubaneswar

Table 24-Social Context: Opinion of Parents/ Family Involvement in school activities
(2018-19)
Schools
S.NO

Items

Ratings

RIE
Ajmer
T1

a.

Monthly
parent letter

T2

RIE Bhopal
T1

T2

RIE
Bhubaneswar

T3

T1

T2

T1

IIT Nursery
School
T2

T1

T
2

































Mostly
Sometimes

b. Regularity of
PTMs

RIE
Mysuru

Not at all





Mostly





Sometimes





















Not at all
c.

Parent
Conferences/
Mela

Mostly
Sometimes
Not at all

d.

Balmela





























Mostly
Sometimes
Not at all

Table 24 depicts the results on various components related to social context (parents / family
involvement) as observed by the investigator. No monthly parent letter was given by the teachers
in RIE Ajmer, Bhopal and Bhubaneswar. In RIE Mysuru and IIT Nursery teachers sometimes
gave monthly parent letter.
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In Phase 1, it was found that there was no regularity of PTM in all the RIEs. However, while
analysing the qualitative responses of the preschool teachers in Phase - II, it was found that
teachers of RIE Ajmer organised PTM last Saturday of every month. BPL and BBSR teachers
organise PTM once in two months. Mysuru teachers conducted PTM at the end of every term.
IIT Nursery school organised PTM once in two months and twice in three months. Teachers of
RIEs except BBSR also reported that they have maintained the PTM register in which they take
sing of the parents and wrote down the suggestions and feedback from the parents.
In Phase - I, it was found that no parent’s conferences and BalMela were orgranised by the
preschools. In Phase - II, it was found that RIE Myruru and IIT Nursery conducted parent’s
conference /mela.

PTM at RIE Mysuru

FGD at RIE Ajmer

FGD at RIE Bhubaneswar

FGD at RIE Bhopal
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Focus Group Discussion (FGD)
Focus Group Discussion (FGD) were conducted with parents at all the preschool centers. Some of the major issues
which were discussed as follows-:
1.

2.

3.

4.

5.

6.

7.

On the first issue, “how does your child feel at the beginning of the pre-primary school?” Parents of all
RIEs shared that at the beginning of the preschool, children felt little happy but at the same time little
inhabited/ reluctant as they used to cry sometimes.
On the second issue, “Does your ward discuss with you about the activities conducted in the
classroom?” Parents of all the four RIEs responded that their children shared what they did in the
preschool such as singing rhymes, listening to stories, playing with material and other joyful activities.
Regarding the third issue, “What kind of activities your child/ children do at home? Do you provide any
support to your children to play and learn at home?” (Activities parents perform at home with their
children), Parents of all four RIEs preschool responded that they played with children and provided
support in learning at home such as they played with children block and letter games, play cricket, carom
and badminton. Parents from RIE Mysuru responded that, they also performed activities based on
coloring, drawing, and writing with the children. They dance, involve children in painting and play word
building games. Parents mentioned that, children learn through play such as counting, subtraction. Parents
also involved their wards in craft work such as making purse, paper boat, puppet and clay modeling.
Parents of Mysore shared that they also take children out for home garden and also do planting activity.
On the fourth issue, “What type of activities/ a preschool should perform for your children?” Parents of
RIE Bhopal, responded that school should perform writing and speaking activities in English language so
that children are prepared for class I. Whereas, RIE Mysuru was of the view that there should be drawing,
coloring, writing, dancing and music activities with the children. They emphasized that such activities
should be conducted that help in overall development of children. However, RIE Ajmer parents opined
that school should also organise sports day and basic computer knowledge to the children.
Regarding the fifth issue, “Do you meet with teachers? How often do you meet? What kind of
interaction do you have with the preschool teacher?” The parents of all four RIEs responded that that
they do meet the teachers while they go to drop/pick their children. All the RIEs parents responded that
they are generally concerned with how the children are learning and progressing. RIE Bhopal shared that
they meet during PTM and festival celebrations. Parents of RIE Bhubaneswar, Bhopal and Ajmer were
also keen to know how their children behave in the classroom.
On the sixth issue, “What are your expectations from a preschool?” Few parents of BBSR preschool
wanted that the school starts very early i.e. 7: 30 a.m. for young children and it should be 8:30 a.m. All
RIE parents responded that children should able to speak at least 2-3 sentences in English as it builds
confidence among children. In addition to above, most of the parents insisted on availability of good play
materials and medical care facilities in the center. They also suggested that regular updates about the
current teaching-learning activities and monthly parents’ letter and regular PTMs should be organised.
RIE Ajmer and Mysuru parents insisted that some syllabus should be provided to parents so that it would
help to conduct some activities with children at home. RIE Ajmer specifically requested that online
submission of the school fees should be halted and school directly submits the fees of the children.
On the seventh question, “What are your concerns when you send your child in a preschool?” Parents
from all the RIEs responded that they did not have any such concern or issue.
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Table 25-Reporting /Sharing Theme Based Monthly Programme with parents by teachers
Response

YES

Ajmer
n=2

Bhopal
n=3

Bhubaneswar
n=2

T1

T2

T1

T2

T3











T1



T2

Mysuru
n=2
T1

T2




NO

IIT
n=7
T1

T
2

T3

T4

T5

T6

T7

















Table 25 depicts the result on reporting /sharing theme based monthly programme with parents by
teachers. All the preschool teachers except RIE Mysuru responded that, they did share the theme based
monthly programme with parents. In Phase - I, it was found that teachers from RIE Ajmer did not
inform parents about the theme-based monthly programme but now they did share. While in both
the phases RIE Bhopal, Bhubaneswar and IIT Nursery school informed parents about the themebased monthly programme.
Teachers from sampled preschools also share the ways of reporting to the parents. Teacher
from RIE Ajmer responded that by sharing, the monthly theme based progamme with the parents,
helped them to learn lots of activities of fine and gross motor, emotional and cognitive activties.
Teachers from Bhopal responded that they did send the note about themes in the student’s diary
and in PTM also. Teachers from Bhubaneswar responded that, in PTM they showed portfolio of
children to the parents and provided the action songs related to theme. RIE Mysuru teachers
didn’t respond on this component. IIT Nursery teachers responded that, they did give monthly
planner to each parent, written schedule given to parents, every month they sent monthly planner and
rhymes to the parent’s .If parents had problems to understand any topic, they did give separate time to
them to explain it.

IX -Parameter: Linkages with Early Primary Classes of DMS
Table 26-Teacher's perception on planning and preparation for smooth transition of
children in class-I
Ratings

Ajmer
n=2

Bhopal
n=3

Bhubaneswar
n=2

T1 T2 T1 T2 T3


YES
NO





T1


T2


Mysuru
n=2
T1

T2


IIT
n=7
T
1

T T3 T4 T5 T6 T7
2

  









Note: - T- Teacher
Table 26 depicts the perception of teacher's on their planning and preparation for smooth transition of
children in class-I. Teachers of RIE Ajmer and one teacher from RIE Bhopal responded that, their
planning and preparation didn’t help in smooth transition of children in class I. On the other hand the,
teachers from RIE Bhubaneswar, IIT Nursery school and one teacher from RIE Bhopal and Mysuru
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responded that, their planning and preparation helped the children in smooth transition. One teacher from
RIE Bhopal and IIT nursery school didn’t respond to this question.
While analyzing the qualitative data teachers from the sampled preschools also described how their
planning and preparation helped in the smooth transition of children in class-I.

− RIE Bhopal teacher responded the right procedure how to use TLM, enhancing the
teacher strategies, providing the concrete knowledge to the children. RIE Bhubaneswar
teacher responded that, sight -words helped to read, reading readiness – visual
discrimination, auditory discrimination and writing readiness – Provided experiences to
manipulate objects, number readiness and concrete experiences helped children. RIE
Mysuru teachers responded that, Planning readiness activities, involvement of child in
activity. Teachers from IIT nursery responded it helped children in enhancing the
vocabulary, child would able to do work independently, ease to reorganize ,child would
able to read & write, recognize upper and lower case letters, they could understand
basic concepts related pre-numbers. The child could correlate the concepts from his
previous knowledge, children became more expressive, recall sequence of events in a
story, read small sentences, manage their emotions, hold pencil, crayon or marker
correctly, explain what they observe his environment, applies his previous knowledge to
his real life situations, share and communicate appropriately with other students, show
eager and willingness to learn and the activities support the child to think logically.
− Teachers from RIE Ajmer and RIE Bhopal gave reasons why their planning and
preparation didn’t help children in smooth transition. Ajmer teachers responded that,
preschool focuses on motor development; play, creativity, daily routine activities, etc.
However, the primary school curriculum focuses mainly on teaching in different subject.
Bhopal teacher said that the curriculum for the class-I and preschool are different and
they suddenly felt pressure of books in new class, as we are using play way method in
preschool.
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While analyzing the response of class I teachers regarding the expectations from
preschoolers, the major expectations were as under:Expectations of primary teachers from preschool children when they enter in class I
Ajmer

Bhopal

•

They must have some knowledge related to
subject background
Able to read, write and recognise the simple
words.
Should be able to read and write basic words and
sentences in languages
Able to identify alphabets and numbers
Has understanding about formation of letter and
numbers
Should know few rhymes, both in Hindi and
English
Knowing school environment
Cooperate with other children
Participate in classroom activity
Follow simple instructions
Confident

•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•

Should be toilet trained
Should be able to read 2-3 letter words
Should be able to sit at a place
Active participation in classroom activities
Should be able to concentrate on instructions
Should be able to follow simple commands ‘stand
up’ and ‘sit down’
Should be able to express oneself
Should be able to cooperate with fellow children

•
•

Mysuru
•
•
•
•

Bhubaneswar
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Able to write and say simple words
Able to reply the asked questions
Able to say few lines on a particular known topic
Children should share co-operate and play together
Identification of odia letters
Writing of odia letters
Identification of odia letters
Math – counting 1-100, spelling 1-20 (in words)
English- write small and capital letters correctly.
Can ready very simple words like not, go , to, for
They should have toilet hygiene habits
Can express their needs properly
The child should have confidence
Should able to write simple words in 4 lined copy i.e. at
least they should be able to write the uppercase and
lowercase letters properly
They should be able to read simple words using phonetics

•

•
•
•
•
•
•
•
•
•
•
•
•
•
•

They should be able to read and write
English language speaking
Children can practice reading by asking each other to read
Children should be free to talk and discuss while they are
working on their books
They should be ready to go to school willingly
Some of the psychomotor skills should be attained
Able to identify primary colours
Should have knowledge of counting numbers
Should be able to drink and eat on his/her own
Should be friendly with others
Math:- number 1-10
English :- alphabet , capital letters
Self confidence
Active participation in co- curricular activities
Interest, positive attitude
Motivation, accepting change
Happy and enjoying
Healthy and active

IIT Nursery
•
Socially matured who adapt to social situations weather in a group or individually
•
The child is ready for formal education.
•
Children should be well mannered
•
They knows about the yourself
•
Write upper case and lower case letters and number
•
Identify all 26 letters their common sounds and word that begins with the given letter
•
Emotional maturity and other aspects like self-confidence ,responsibility etc.,
•
Children recognized basic things
•
Hold a pencil, crayon or marker correctly
•
Read and write number 1 to 20
•
Express themselves fluently and meaningfully.
•
Children should inform the teacher in case of Natures call
•
They are willing to accept the challenges the above classes
•
Do easy, hands on experiments
•
Take care of own needs such as toileting, washing hands, dressing and trying to his or her own shoes.

•
•
•

They have proper knowledge about daily activities
Participate in group activities
Show eager and willingness to learn
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Table 27-Perception of teachers on Incorporation of school readiness activities in preschool
programme
Ratings

YES

Ajmer
n=2

Bhopal
n=3

T1

T2

T1 T2 T3











Bhubaneswar
n=2
T1


T2


Mysur
u
n=2
T1 T
2

IIT
n=7
T
1

T T3 T4 T5 T6
2

T
7













NO
Table 27 depicts the teacher’s views on incorporating school readiness activities in preschool
programme. All the teachers from the sampled preschool responded that, they did incorporate
school readiness activities in preschool programme. Teachers also discussed the ways in which
school readiness activities are incorporated in preschool programme.
RIE Ajmer teachers responded that, fine motor skill through string and beads, twisting, helped
children to get ready for writing and crafting, one to one correspondence for counting by
touching ,cleanup activities, They are able to recognized alphabets and learn how to add the
numbers. RIE Bhopal teachers responded that, by circle time, follow directions, fine motor
activities, interest area .RIE Bhubaneswar teacher responded, that they taught children to make a
queue, designed readiness programme for preparation of formal reading, writing and
mathematics and to adjust in classroom. RIE Mysuru teacher responded, Phonic activities and
math readiness activities .IIT Nursery school teachers did plan daily schedule to focus on
different theme/ domain, memory games, matching, simple maze ,easily follow instructions in
daily activities (Plan act for all round development), tried to give experience in hand to our kids
and planned different activities according to their age group . e.g. visual discrimination and
auditory discrimination, shape, colouring, maze, etc. Provided friendly environment for children
to explore .Picture reading, storytelling, self-care, such as dressing, toilet trained, etc. Expressive
language skills (social skills) the ability to perceive emotion integrate emotion to facilitate
thought.

94

X- Parameter: In-service Training
Table 28- Areas in which Teachers need Training /Workshop in future
S.
No

1.

2.

3.

Ajmer
n=2
T1

T2

Peda
gogy

How
to
provi
de
and
enco
urage
childr
en's
emer
gent
writi
ng

Lang
uage
and
Liter
acy

Bhopal
n=3
T
1

Bhubanes
war
n=2

Mysuru
n=2

T2

T
3

T1

T2

T1

Prepari
ng
more
creativ
e
teachin
g
learnin
g
materi
als

Y
es

Lang
uage
and
Liter
acy

Prep
aring
child
ren
to
read

Yes,
we
would
like to
attend
the
progra
mme :
Inclusi
ve
educati
on
Assess
ment
Classro
om
Manag
ement

Hand
ling
child
ren
with
speci
al
need

Prep
aring
child
ren
to
write

Works
hop for
assessi
ng
childre
n
perfor
mance
Works
hop for
effecti
ve
literac
y

T
2

IIT
n=7
T
1

T2

T3

T4

T5

T6

T7

Yes
,

Progra
mme
Planni
ng

Yes
, on
Inte
rest
area

How
to
use
&
inclu
de
ICT
in
Presc
hool
Class
es

Ye
s, I
wa
nt
to
att
en
d

I want
worksho
p on
assessme
nt of
children
performa
nce on
classroo
m
manage
ment,
phonetic
awarenes
s,
transacti
onal
activities

Dia
ry
(Te
ach
er’s
dair
y)

Chil
dre
n
asse
ssm
ent

Music
&
Move
ment

Diffe
rent
ways
of
Asses
sing
childr
en

Hand
ling
child
ren
with
speci
al
need
s

Table 28 depicts the responses of preschool teachers regarding the areas in which they need
training/ workshops in future. Teachers of RIE Ajmer answered that; they wanted training on
pedagogy and language and literacy area. Teachers of RIE Bhopal responded that they wanted
training in preparing more creative teaching learning materials, workshop on assessing children
performance, workshop on effective literacy. Teachers of RIE Bhubaneswar needed training on
Language and Literacy, preparing children to read and handling children with special needs.
Mysuru teachers responded that, they would like to attend the programme on inclusive education,
assessment and classroom Management. IIT teachers responded that, they needed training on
programme planning, different ways of assessing children, on interest area, how to use & include
ICT in preschool classes ,workshop on assessment of children performance, classroom
management, phonetic awareness and transactional activities.
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Table 29-Training programme attended by class- I teachers
No. of teachers (n) responding
S. No

Items

RIE
Ajmer

RIE Bhopal

RIE
Bhubaneswar

RIE
Mysuru

IIT
Nursery

n=7

n=4

n =6

√ (7)

√ (3)

√ (3)

16

√ (1)

√ (2)

4

n=2

n= 22

n= 3
a)

b)

c)

Training on
quality
education

Yes

√ (1)

No

√ (1)

Visit to other
schools to
observe the
practices

Yes

√ (2)

Training in
specific
subject

Yes
No

√ (2)

√ (5)
√ (2)

No

Total

√ (2)
√ (1)

√ (2)

9

√ (2)

√ (5)

9

√ (1)

√ (2)

5

√ (3)

√ (2)

6

Table 29 depicts the responses of class I teachers regarding the training programme attended by
them. Out of 22 teachers, 16 teachers responded that they attended the training programme on
quality education. However, 4 teachers responded that they didn’t attend this training
programme. Out of 22 teachers, 9 teachers responded that they visited to other schools to observe
the best practices. However, 9 teachers responded that they didn’t visit the other schools to
observe the practices they followed. Out of 22 teachers, 5 teachers responded that they attended
the training in specific subjects .However, 6 teachers responded that they didn’t attended the
training in any specific subjects.
While discussing the content of the trainings, Bhopal teachers responded that they attended the
training programmes on Integration of ICT in classroom teaching and PAC programme on
experimental Computing Art integrated. Bhubaneswar teachers attended the Training on art
integration learning, ICT training on content development, continuous comprehensive evaluation
(NCERT package), professional development of DM teachers, regional workshop on learning
outcome, workshop on early literacy and research methodology. Mysuru teachers attended school
based capacity building programme for primary teachers of DM school, regional workshop on
learning outcomes and translation of learning outcomes into regional languages. IIT teachers
responded that they attended 6 months Certificate programme for professional development of
primary teachers (CPPDPT).
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Parameter XI and XII: Assessment and Concerns
Table 30-Frequency of observation of children's work /performance by teachers
S.
No

Items

Ajmer
n=2
T1

T2

Bhopal
n=3
T1

T2

T3

T1



i. Daily



iii. Twice
in a
week









T2



ii. Once in
a week

iv. In one
month
time

Bhubaneswar
n=2



Mysuru
n=2

IIT
n=7

Tot
al

T1

T2

T
1

T
2

T
3

T
4

T5

T6

T7

























16

11



3



3



6

Table 30 depicts the frequency of observation of children's work /performance by preschool
teachers. Out of 16 preschool teachers 11 teachers responded that they observed the children’s
work daily. 3 out of 11 teachers responded that they observed children’s work once in a week. 3
out of 11 teachers responded that they observed children’s work twice in a week and 6 teachers
responded that they observed once in a month.

Observe children regularly with a specific purpose
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Table 31- Ways of Recording and Maintaining children’s performance by the teachers in
preschools
Ajmer
(2
teacher
s)
T T2
1
Ch
eck
list

Bhopal
(3 Teachers)

Bhubaneswa
r
(2 Teachers)

Mysuru
(2 teachers)

IIT
(7 Teachers)

T1

T2

T3

T1

T2

T1

T2

T1

T2

T3

T4

T5

T6

T7

By
childr
en
works
heet

Dairy

Makin
g
portfol
io

Chec
klist

Mai
ntain
each
child
portf
olio

In clear
bags
for
each
child
and
then
commu
nicate
to
parents

Obser
ve and
write

Maint
aining
childre
n’s
portfol
io

We
maintai
n child
portfoli
o

Rep
ort
card

Indivi
dual
summ
ary of
child

Throu
gh
mainta
ining
child
portfol
io

Thro
ugh
stude
nt
profil
e

We
mana
ge
portf
olio
of
every
child

By
childr
en art
work

Asses
sment
form

Checkl
ist

Narr
ative
repor
ts

Child’s
progres
s/
Develo
pment
profile

Profi
le
Regi
ster

Teach
er’s
Diary

Termwise
Indivi
dual
summ
ary of
child

Progr
ess
card

Indiv
idual
sum
mary
of
child

By
observ
ation
record
s
(indivi
dual
summ
ery of
child)

Indivi
dual
Asses
sment
summ
ary of
child

Observ
e their
daily
perfor
mance

Portf
olio

Individ
ual
summa
ry of
child.
(Starts
from
this
year)

Portf
olio

Evalu
ation
regist
er

Report
card

Portf
olio

Work
sheet
recor
d
(H.W
.)

Indiv
idual
sum
mary
of
child

Progr
ess
Repo
rt

Maint
aining
each
child’s
work
sampl
e in
clear
bag

Writin
g
special
activit
y of
childre
n in
their
profile

Prepar
ing
progre
ss
cards

By
makin
g
portfo
lio

Table 31 depicts the ways of recording and maintaining children’s performance by the teachers in
preschools. At RIE Ajmer, assessment was recorded through checklist. At RIE Bhopal,
assessment was recorded through children’s worksheet, checklist, observation, by making
portfolio, assessment form and dairy. In RIE Bhubaneswar, teachers record and maintain
children’s performance through, checklist, portfolios and narrative reports. In RIE Mysuru,
teachers maintain each child’s work samples in clear bag. At IIT Nursery, teachers record and
maintain children’s performance in portfolio, individual summary of child, writing special
activity of children in their profile register, Teacher’s diary, child’s progress/ development
profile, Preparing progress card and evaluation register.
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Portfolio of PS- I and PS- children at RIE Bhopal

Table 32-Frequency of sharing children's performance with parents

S. No

Rating

Ajmer
n=2
T1

i.

T2

Bhopal
n=3
T1

T2

Bhubaneswar
n=2

T3

T1

T2

Mysuru
n=3
T1

T2

IIT
n=7
T
1

T
2



Every

Tota
l

T3

T4

T5







T
6

T7



16

5

Month
ii.



Two

1

times in
a year
iii.

Four

-

times in
a year
iv.

In



























13

PTM
only

Table 32 depicts the frequency of sharing children's performance with parents. Out of 16
preschool teachers, 5 responded that they shared performance of children every month. 1 teacher
out of 16 responded that they shared the performance two times in a year and 13 teachers
responded that they shared the children’s performance with the parents in PTM only.
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Table 33-Suggestions and feedback
Opinion of teachers for the overall improvement of the preschool in RIEs
RIE Bhopal
RIE Ajmer•
•

Provide training for teacher
Pedagogy training

RIE Bhubaneswar
•

Adequate play material for children

•

Lower and upper preschool classes i.e.
PS-I and PS-II should be permanent

•
•
•
•
•
•
•

Play ground
The use of technology should be increase in preschool
Big class room
The TLM should be appropriate
More play materials
Variety of play material for all domains
Teachers should be permanent

RIE Mysuru
•
•
•
•

Organizing classrooms
Permanent teachers are required
Proper materials /equipment’s
More attention needed towards and importance must be
given to the preschool

IIT Nursery School
•
•
•
•
•
•
•

Aware parents about the importance of school readiness activities
For effective learning the preschool classes should be technology based smart classes.
Table chair should be there for the children
Written work should not include in preschool activities as per guidelines
Sufficient Toys should be there
Air conditioner and camera should be installed
Orientation programme should be organize
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Research Question-V:
How has intervention programme ‘benefitted to these preschools’?
In order to test this a model preschool setup checklist was developed which cover all parameters
of model preschool.
The purpose of this tool is to observe the physical and learning environment of the preschool at
RIEs and IIT nursery school .This tool contains 5 sections namely, Section-I: Early Learning
Environment; Section-II: Daily routine, Section-III: Teacher-Child interactions; Section-IV:
Curriculum, Planning and Assessment and Section-V: Records. There were total 49 parameters
available. These are further divided into eight broad areas. These areas were Early Learning
Environment, Status of interest area, Display of play material on interest areas, Outdoor play
area, Daily routine, Teacher-Child interactions, Curriculum planning and Records. (Refer to
annexure F to find out the status of parameters of Model Schools after intervention). Parameterwise progress has been presented below:
Table 34- Early Learning Environment
Number of

Status of

Items/Indicators

Items/Indicators

Ajmer

Bhopal

Bhubaneswar

Mysuru

IIT
Nursery
School

4

* (++)

1

4

Nil

2

4

** (− +)

1

Nil

3

2

Nil

2

Nil

1

Nil

Nil

Nil

Nil

Nil

Nil

Nil

***(− −)

****(+− )

* (++) Available in both the Phases

** (− +) Not Available in Phase –I whereas available in Phase-II

***(− −) Not Available in both the Phases

****(+− ) Available in Phase –I but not in Phase -II

Table 34 and Figure 3.6 depict the results of two phases on the Early learning environment.
The results were found on the basis of 4 items of these parameters. The items / indicators of
parameter were: 1) classroom permits children along with adults to move freely; 2) room is free
from health and safety hazards; 3) adequate ventilation and lighting and 4) first-aid kit
availability.
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4.5
4
3.5
3
2.5
2
1.5
1
0.5
0

Available in both the
Phases ( + + )
Not Available in Phase –
I whereas available in
Phase-II ( - + )
Not Available in both
the Phases ( - - )
Available in Phase –I but
not in Phase -II ( + - )

Figure No: 3.6: Early Learning Environment

In RIE Ajmer, classroom allows children to move freely in both the phases. In both the phases
the room was not free from health and safety hazards. First aid kit was absent in both the phases.
In phase I, ventilation and lighting was not adequate however, in phase II it was found adequate.
In RIE Bhopal, all the 4 parameters were available in both the phases.
In RIE Bhubaneswar, in phase I classroom was not allowing children to move freely but in phase
II, classroom was allowing children to move freely. In phase I, the room was not free from health
and safety hazards but in phase II room was found free from these hazards. Ventilation and
lighting was not adequate in phase I. However, in phase II it was found adequate. First-aid kit
was absent in both the phases.
In RIE Mysuru, adequate ventilation and lighting and first-aid kit was available in both the
phases. In phase I classroom allows children to move freely in both the phases. In phase I
classroom was not allowing children to move freely but in phase II, classroom was allowing
children to move freely. In phase I room was not free from health and safety hazards but in phase
II room was found free from these hazards
In IIT Nursery school, all the four parameters were available in both the phases
Table 35- Interest Area
Number of

Status of

Ajmer

Bhopal

Bhubaneswar

Mysuru

IIT Nursery School

Items/Indicators

Items/Indicators
5

5

Nil

Nil

2

** (− +)

Nil

3

1

5

1

3

Nil

7

3

5

****(+− )

Nil

Nil

Nil

Nil

Nil

* (++)

8

***(− −)

* (++) Available in both the Phases

** (− +) Not Available in Phase –I whereas available in Phase-II

***(− −) Not Available in both the Phases

****(+− ) Available in Phase –I but not in Phase -II
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Table 35 and Figure 3.7 depicts the status of the Interest area of both the phases in the sampled
preschools. The results were found on the basis of 8 items of these parameters. The items /
indicators of parameter were: 1) Dramatic play ; 2) Literacy/Library; 3) Maths/Manipulative; 4)
Block Building ; 5) Art ; 6) Discovery/ Science; 7) Doll’s Area; 8) Sensory Table.
4.5
4
3.5
3
2.5
2
1.5
1
0.5
0

Available in both the
Phases ( + + )
Not Available in Phase –I
whereas available in
Phase-II ( - + )
Not Available in both the
Phases ( - - )
Available in Phase –I but
not in Phase -II ( + - )

Figure No: 3.7: Interest Area

In RIE Ajmer, Dramatic play, Literacy/Library, Maths/Manipulative, Block Building and Doll’s
area were present in both the phases. However, in phase I these interest areas were not well
equipped with play materials but in phase II, these interest areas were found well equipped with
age and developmentally appropriate play materials. In both the phases, Art area, Discovery area
and sensory table were not found to be available.
In RIE Bhopal, Dramatic play, Maths/Manipulative, Block Building, Discovery area and Doll’s
area were available in both the phases. In phase I, Literacy/Library area, Art area and Sensory
table were not available however; in phase II these interest areas were available.
In RIE Bhubaneswar, interest areas were not available in both the phases. Temporary
Literacy/Library area was created with the help of the investigator during her visit to the
preschool in phase II.
In RIE Mysuru, Dramatic play, Discovery area, Doll’s area and Sensory table were not available
in both the phases. In phase I, Literacy/Library area, Maths/Manipulative, Block building and Art
area were not available in Phase I but found available in Phase II.
In IIT Nursery School, Dramatic play, Art area, Discovery, Dolls area and Sensory table were not
available in both the phases. Literacy/Library and Block building area were found to be available
in both the phases (in some classes). Maths/Manipulative area was not available in phase I but
available in phase II.
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Table 36- Display of Play Materials in Interest Areas
Number of

Status of

Items/Indicators

Items/Indicators

10

Ajmer

Bhopal

Bhubaneswar

Mysuru

IIT Nursery
School

* (++)

3

7

Nil

2

8

** (− +)

3

3

1

8

2

4

Nil

9

Nil

Nil

Nil

Nil

Nil

Nil

Nil

***(− −)

****(+− )

* (++) Available in both the Phases

** (− +) Not Available in Phase –I whereas available in Phase-II

***(− −) Not Available in both the Phases

****(+− ) Available in Phase –I but not in Phase -II

Table 36 and Figure 3.8 depicts the status of the Display of play materials on interest areas of
both the phases in the sampled preschools. The results were found on the basis of 10 items of
parameters. The items / indicators of parameter were: 1); well-defined labeled and clearly marked
interest area 2) the location of the interest area; 3) each interest area has enough space for small
group activity; 4); Throughout the classroom environment, labels/ print are of many types and
understood by children (Photo, drawing, tracing, real object, words )5) Children can reach and
take out materials without adult help ; 6) Manipulative materials in interest areas ; 7) Sufficient
play materials in all areas ; 8) Materials address the need of special group of preschool children;
9) Children’s work is displayed at the eye level of children with their names and logos; 10)
Display area has the space to show-case children’s work.
10
9
8
7
6
5
4
3
2
1
0

Available in both the
Phases ( + + )
Not Available in Phase –I
whereas available in
Phase-II ( - + )
Not Available in both the
Phases ( - - )
Available in Phase –I but
not in Phase -II ( + - )

Figure No: 3.8: Display of Play Materials in Interest Areas
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In RIE Ajmer, item number 2, 3 and 5 were found available in both the phases. Item number 6 to
9 were not available in both the phases. Item number 1, 4 and 10 were not available in phase I but
found to be available in phase II.
In RIE Bhopal, item number 2 to 6 and item number 9 to 10 were available in both the phases.
Item number 1, 7 and 8 were not available in phase I but found to be available in phase II.
In RIE Bhubaneswar, item number 4 was not available in phase I but found to be available in
phase II. Item number 1to 3 and 5 to 10 were not available in either of the phases.
In RIE Mysuru, item number 4 and 10 were available in both the phases However, item number 1
to 3 and 5 to 9 were not available in phase I but available in phase II.
In IIT Nursery school, item number 2, 3 and 5 to 10 were available in both the phases. Item
number 1 and 4 were not available in phase I but found to be available in phase II.

Table 37- Outdoor Play Area
Number of

Status of

Items/Indicators

Items/Indicators

Bhopal

Bhubaneswar

Mysuru

IIT Nursery
School

9

1

Nil

3

8

** (− +)

Nil

Nil

Nil

3

Nil

1

9

10

4

2

****(+− )

Nil

Nil

Nil

Nil

Nil

* (++)

10

Ajmer

***(− −)

* (++) Available in both the Phases

** (− +) Not Available in Phase –I whereas available in Phase-II

***(− −) Not Available in both the Phases

****(+− ) Available in Phase –I but not in Phase -II

Table 37 and Figure 3.9 depict the status of the Outdoor play area of both the phases. The
results were found on the basis of 10 items of parameters. The items / indicators of parameter
were: 1) The outdoor play area is free of health and safety hazards. 2) Climbing equipment
(stationary) 3) Swings (stationary) 4) Slides (stationary) 5) Sea-saw (stationary) 6) Balls
(portable) 7) Tyres (portable) 8) Tricycles (portable) 9) Swings (portable) 10) Slides
( portable ).
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12

Available in both the
Phases ( + + )

10
8
6

Not Available in Phase –I
whereas available in
Phase-II ( - + )

4
2

Not Available in both the
Phases ( - - )

0

Available in Phase –I but
not in Phase -II ( + - )

Figure No: 3.9: Outdoor Play Area

In RIE Ajmer, item number 2 to 10 were available in both the phases except indicator 1 which
was not available in both the phases.
In RIE Bhopal, outdoor play area was not available in both the phases. However, some outdoor
play materials were available to the children.
In RIE Bhubaneswar, outdoor play area was not available.
In RIE Mysuru, item number 6, 8 and 10 were available in both the phases. However, item
number 2,3,7 and 9 were not available in both the phases. Item number 1, 4 and 5 were not
available in phase I but available in Phase II.
In IIT Nursery school, item 1 to 7 and item number 10 were available in both the phases. Item
number 8 and 9 were not available in both the phases.
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Table 38- Daily Routine
Number of

Status of

Items/Indicators

Items/Indicators
* (++)
** (− +)

7

***(− −)

****(+− )

Ajmer

Bhopal

Bhubaneswar

Mysuru

IIT Nursery
School

Nil

3

4

4

5

3

3

2

3

Nil

4

1

1

Nil

2

Nil

Nil

Nil

Nil

Nil

* (++) Available in both the Phases

** (− +) Not Available in Phase –I whereas available in Phase-II

***(− −) Not Available in both the Phases

****(+− ) Available in Phase –I but not in Phase –II

Table 38 and Figure 3.10 depict the status of the Daily routine of both the phases. The results
were found on the basis of 7 items of parameters. The items / indicators of parameter were: 1)
Daily routine is displayed for teachers and parents. 2) Daily routine is displayed for children at
their eye level using pictures, symbols, and words for each aspect of the daily routine.3)
Appropriate time is allocated for each aspect of the daily routine 4) Children are engaged in
active learning during each aspect of the daily routine.5) Teachers join children during lunch
time and interact during snack or meal times.6) Thirty minutes of free play time is provided
daily. 7) Throughout the daily routine children are given opportunities to make many choices.
7
6

Available in both the
Phases ( + + )

5
4

Not Available in Phase –I
whereas available in
Phase-II ( - + )

3
2

Not Available in both the
Phases ( - - )

1
0

Available in Phase –I but
not in Phase -II ( + - )

Figure No: 3.10: Daily Routine

In RIE Ajmer, Items /Indicators of the parameter i.e. 1 to 3 and item number 7 were not available
in both the phases. Item number 4 to 6 were not available in phase I but found available in phase
II.
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In RIE Bhopal, Items /Indicators number 3, 4 and 6 were available in both the phases. Item
number 1 was not available in both the phase. Item number 2, 5 and 7 were not available in phase
I but found available in phase II.
In RIE Bhubaneswar, Items 1 and 3 to 4 were available in both the phases. Item number 6 was
not available in both the phases. Item 2 and 7 were not available in phase I but found in phase II.
In RIE Mysuru, Items 1 to 3 and 6 were present in both the phases. Item number 7 was not
available in phase I but available in phase II.
In IIT Nursery school, Item 3 and 7 were available in both the phases. However, 1 and 2 were not
available in both the phases.
Table 39- Teacher-Child Interaction
Number of

Status of

Items/Indicators

Items/Indicators

9

Ajmer

Bhopal

Bhubaneswar

Mysuru

IIT Nursery
School

* (++)

1

8

9

7

8

** (− +)

3

1

Nil

2

1

5

Nil

Nil

Nil

Nil

Nil

Nil

Nil

Nil

Nil

***(− −)

****(+− )

* (++) Available in both the Phases

** (− +) Not Available in Phase –I whereas available in Phase-II

***(− −) Not Available in both the Phases

****(+− ) Available in Phase –I but not in Phase -II

Table 39 and Figure 3.11 depict the status of the Teacher-Child Interaction in both the phases.

The results were found on the basis of 9 items of parameters. The items / indicators of parameter
were: 1) Separation challenges/ anxiety of children are dealt with in a supportive manner. (Ex.
Teacher acknowledges child’s feelings; provides time for child to do activities at his/her own
pace; parents/ family encouraged to stay). 2) Teacher’s show positive, calm, affectionate and
respectful attention to children. 3) Teacher’s ask questions and use an open-ended questions,
comments, and acknowledgements.4) Teacher’s play as partners with children – following the
child’s lead. 5) Teacher’s encourage children’s ideas, suggestions, and efforts throughout the day.
6) At Large Group/ Circle Time, teachers use many strategies to support and extend children’s
ideas and actions. 7) Teacher’s provide scaffolding for children as they play and work. 8)
Teacher’s encourage children to use materials independently and in innovative ways. 9) Support
children when they choose to repeat an activity.
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10
9
8
7
6
5
4
3
2
1
0

Available in both the
Phases ( + + )
Not Available in Phase –I
whereas available in
Phase-II ( - + )
Not Available in both the
Phases ( - - )
Available in Phase –I but
not in Phase -II ( + - )

Figure No: 3.11: Teacher-Child Interaction

In RIE Ajmer, item number 2 was available in both the phases. Item number 1,3 and 6 to 8 were
not available in both the phases. Item number 4,5 and 9 were not available in phase I but found
available in phase II.
In RIE Bhopal, item number 1, 2 and 4 to 9 were available in both the Phases. Item number 3
was not available in Phase I but found available in Phase II.
In RIE Bhubaneswar, item number 1 to 9 were available in both the Phases.
In RIE Mysuru, items number 1 to 3 and 5, 6, 7 and 9 were available in both the phases. Item
number 4 to 8 were not available in phase I but found to be available in Phase II.
In IIT Nursery school, items number 1 to 6, 8 and 9 were available in both the phases. Item
number 7 was not available in Phase I but found to be available in Phase II.
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Table 40- Curriculum Planning
Number of

Status of

Items/Indicators

Items/Indicators

9

Ajmer

Bhopal

Bhubaneswar

Mysuru

IIT Nursery
School

* (++)

1

2

2

3

3

** (− +)

4

3

3

2

3

4

4

4

2

3

Nil

Nil

Nil

2

Nil

***(− −)

****(+− )

* (++) Available in both the Phases

** (− +) Not Available in Phase –I whereas available in Phase-II

***(− −) Not Available in both the Phases

****(+− ) Available in Phase –I but not in Phase –II

Table 40 and Figure 3.12 depict the status of the Curriculum Planning in both the phases. The
results were found on the basis of nine items of parameters. Items /Indicators of the parameters
were: 1) The preschool program and staff use theme based, integrated, age and developmentally
appropriate approach 2) Staff of Preschool (teachers, ECE Coordinator, HM, In-charge Primary,
Class -1 teachers) meet to discuss and make plans for their children: Daily 3) Once in a week 4)
Monthly 5) At the end of the term 6) Teachers (preschool teachers and class-1 teachers)
participate equally in planning and conducting activities and for smooth transitions 7) Systematic
and complete child records are kept and maintained 8) Teachers uses child observation and
anecdotal records to assess progress of the child (e.g. to focus on children’s development, to plan
for individual children, and to share information with parents and class-1 teachers during
Transition to class – I of Primary School) 9) Teachers share child’s authentic assessment with
parents /elders.
4.5
4
3.5
3
2.5
2
1.5
1
0.5
0

Available in both the
Phases ( + + )
Not Available in Phase –I
whereas available in
Phase-II ( - + )
Not Available in both the
Phases ( - - )
Available in Phase –I but
not in Phase -II ( + - )

Figure No: 3.12: Curriculum Planning
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In RIE Ajmer, item number 2 to 3 and 5 to 6 were not available in both the phases, whereas item
number 9 was available in both the phases. Item number 1, 4, 7 and 8 were not available in phase
I but available in phase II.
In RIE Bhopal, item number 1 and 9 were available in both the phases. Item number 2, 3, 5 and 6
were not available in both the phases. Item number 4, 7 and 8 were not available in phase I but
found in phase II.
In RIE Bhubaneswar, item number 3 and 9 were available in both the phases. Item number 2 and
4 to 6 were not available in both the phases. Item number 1, 7 and 8 were not available in phase I
but found in phase II.
In RIE Mysuru, item number 1,4 and 9 were available in both the phases. Item number 2 and 6
were not available in both the phases. Item number 7 and 8 were not available in phase I but
found to be available in phase II. Item number 3 and 5 were available in phase I but not found in
phase II.
In IIT Nursery school, item number 1,3 and 9 were available in both the phases. Item number 2,5
and 6 were not available in either of the phases. Item number 4,7 and 8 were not available in
phase I but found in phase II.
Table 41- Records and Record Keeping
Number of

Status of

Items/Indicators

Items/Indicators

6

Ajmer

Bhopal

Bhubaneswar

Mysuru

IIT Nursery
School

* (++)

2

3

4

4

5

** (− +)

1

2

1

1

Nil

3

1

1

1

1

Nil

Nil

Nil

Nil

Nil

***(− −)

****(+− )

* (++) Available in both the Phases

** (− +) Not Available in Phase –I whereas available in Phase-II

***(− −) Not Available in both the Phases

****(+− ) Available in Phase –I but not in Phase –II

Table 41 and Figure 3.13 depict the status of the Records in both the phases. The results were
found on the basis of 6 items of parameters. Items /Indicators of the parameters were: 1) Health
Appraisal Form/ Immunisation record 2) Birth certificate for each child 3) Complete Child
Information Card 4) Portfolio (Children’s work samples) 5) Child Assessment Reports (Termwise) 6) Parent / Family meetings documentation.
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6
5

Available in both the
Phases ( + + )

4
3

Not Available in Phase –I
whereas available in
Phase-II ( - + )

2
1

Not Available in both the
Phases ( - - )

0

Available in Phase –I but
not in Phase -II ( + - )

Figure No: 3.13: Records and Record Keeping

In RIE Ajmer, item number 2 and 4 were available in both the phases. Item number 1,3 and 6
were not available in either of the phase. Item number 5 was not available in phase I but available
in phase II.
In RIE Bhopal, item number 1 to 3 were available in both the phases while item number 6 was
not available in either of the phases. Item number 4 and 5 were not available in phase I but found
to be available in phase II.
In RIE Bhubaneswar, item number 1 to 4 were available in both the phases while item number 6
was not available in both the phase. Item number 5 was not available in phase I but found to be
available in phase II.
In RIE Mysuru, item number 1 to 4 were available in both the phases while item number 6 was
not available in both the phases. Item number 5 was not available in phase I but found to be
available in phase II.
In IIT Nursery School, item number 1 to 5 were available in both the phase while item number 6
was not available in either of the phases.
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Table 42- Consolidated Status of Items/ Indicators of Model Preschool Setup Checklist
Number of

Status of

Items/Indicators

Items/Indicators

Ajmer

Bhopal

Bhubaneswar

Mysuru

IIT
Nursery
School

63

* (++)

22

33

19

27

43

** (− +)

15

15

12

24

7

26

15

32

10

13

****(+− )

0

0

0

2

0

***(− −)

* (++) Available in both the Phases

** (− +) Not Available in Phase –I whereas available in Phase-II

***(− −) Not Available in both the Phases

****(+− ) Available in Phase –I but not in Phase –II

Preschool were visualised as project schools. Subsequently these were established in all the RIEs.
They were in existence from more than last 5 years. Now it was felt that a Model Preschool may
be established. Therefore, the present study was undertaken by the investigator. Some of items/
indicators were available in Preschool of RIEs based on the NECCE policy of 2013. The
investigator has put lots of efforts which have resulted in improvement of items/indicators in all
the preschools. These have be shown as ( - + ) in the table 5.9. The improvement is visible in
Preschool of RIE Ajmer 15, Bhopal 15, Bhubaneswar 12, Mysuru 24 and IIT Nursery School 7.

50
45
40
35
30
25
20
15
10
5
0

Available in both the
Phases ( + + )
Not Available in Phase –I
whereas available in
Phase-II ( - + )
Not Available in both the
Phases ( - - )
Available in Phase –I but
not in Phase -II ( + - )

Figure No: 3.14

: Consolidated Status of Items/ Indicators of Model
Preschool Setup Checklist
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Table 42 and Figure 3.14 shows the consolidated results on 63 items of parameters of Model Preschool setup checklist.
In RIE Ajmer, out of 63 items/ indicators 22 items were found to be available in both the phases
whereas, 26 items out of 63 were not available in both the phases. Improvement has been shown
in 15 items out of 63.
In RIE Bhopal, out of 63 items/ indicators 33 items were found to be available in both the phases
whereas, 15 items out of 63 were not available in both the phases. Improvement has been shown
in 15 items out of 63.
In RIE Bhubaneswar, out of 63 items/ indicators 19 items were found to be available in both the
phases whereas, 32 items out of 63 were not available in both the phases. Improvement has been
shown in 12 items out of 63.
In RIE Mysuru, out of 63 items/ indicators 27 items were found to be available in both the phases
whereas, 10 items out of 63 were not available in both the phases. Improvement has been shown
in 24 items out of 63. 2 items out of 63 were available in Phase I but not found to be available in
Phase II.
In IIT Nursery School, out of 63 items/ indicators 43 items were found to be available in both the
phases whereas, 13 items out of 63 were not available in both the phases. Improvement has been
shown in 7 items out of 63.
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SECTION-IV
FINDINGS, SUGGESTIONS AND
RECOMMENDATIONS
The Section-IV is divided into two parts; findings related to a major parameters and suggestions
along with recommendations. In the first part, parameter-wise findings have been presented.
These parameters were-nomenclature and structure of preschools; space in preschool (outdoor
and indoor); interest areas in the classroom; teaching learning material; classroom processes and
pedagogy; display in the classroom; teacher and support staff; parents/ family involvement;
linkages; in-service training; assessment and concerns. In the second part of this section major
suggestions and recommendations have been presented. The suggestions and recommendations
are not only of value to preschools of Regional Institute of Education (RIEs) of NCERT and IIT
Nursery School who are engaged with establishing model preschool in all RIEs but also for the
policymakers who have been consistently and continuously engaged for raising quality in
preschool and further refining the national policy and national curriculum framework for ECE.

Parameter-wise Findings:
I – Nomenclature and Structure of Preschools
•

In the three RIEs, there was no availability of ramp, railings and child friendly toilets.
However, RIE Mysuru and IIT Nursery school have the availability of ramp and railings to
some extent. Only IIT Nursery school has child friendly toilets and washbasins.

•

Floor space for circle time activities was available in all the preschools.

•

In RIE Ajmer, a separate TV/ computer room was made available for preschool children;
however the activities were not very meaningful.

•

All the preschools now have two years of schooling.

•

Earlier large variations were found in school timings. After the interventions the duration has
been fixed for 4 hours in all the preschools.

•

Pupil teacher ratio (PTR) was found lowest at RIE Ajmer (1:20) and highest at RIE Bhopal in
PS II (1:28).
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II- Space in Preschool (Indoor and Outdoor)
•

The indoor space of the preschool at RIE Bhubaneswar in Phase - I was not properly utilised
as it was occupied mainly by big sized tables and chairs. However, in Phase - II the
arrangements had been shifted to the college building where it occupied two rooms. The
indoor space was adequate and set up of the room allowed children to move freely (at least in
one room although no proper Interest Area was maintained).

•

In Phase - I the toilets at RIE Bhubaneswar, Mysuru and Ajmer were found not clean. But in
Phase - II, the toilets were found clean in all the preschools except Ajmer. However, none of
the toilets were child friendly except at IIT Nursery School.

•

Nap time was provided only by RIE Ajmer and IIT Nursery School.

•

In both the phases, open shelves for easy access of play material were found available except
Bhubaneswar.

•

In RIE Mysuru, open accessible shelves were not available in Phase - I but in Phase - II it was
made available.

•

In both the phases, it was found that there was no sufficient age and developmentally
appropriate outdoor play equipment available for the children in any of the DM Preschools.
However, in IIT Nursery School it was found available.

•

There was no designated outdoor play area for the DM preschools except in Ajmer.

III- Interest Areas in the Preschool classrooms
•

In Phase-I there were no Interest Areas in any of the preschools. However, after regular
intervention and guidance, the basic eight Interest Areas were developed in all the four RIEs
except sensory play area.

•

In RIE Bhubaneswar, only the teacher-made material was available for conducting activities
as there was no other commercial play material available such as wooden blocks, dolls, etc.
Sewing and lacing materials, Nuts and bolts, locks and keys and nesting/stacking toys were
not available in any of the four RIEs. However, objects/pictures to sort and classify were
available in all the sampled preschools.

•

In RIE Bhopal and Mysuru, Literacy area and Art Area were not available in Phase - I.
Whereas in Phase - II, it was found that both the areas were created in both the classes (PS I
and PS II).
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•

In RIE Ajmer, the Dramatic play area, Math /Manipulative, Bock Building area and Dolls
area were found to be sufficiently available in Phase-II however, more materials need to be
added.

•

In RIE Bhopal, there was one big ‘Doll house’ available. However, in both the phases there
were no dolls to play with, while in IIT Nursery school (in the observed classrooms) none of
the interest areas were properly developed and maintained.

•

In RIE Bhubaneswar, a temporary reading area was created after intervention in Phase-II

•

Conversation charts pictures/ reading posters were available in all the preschools except RIE
Ajmer and IIT Nursery School.

•

Picture books were available in all the preschools in Phase-I except RIE Bhubaneswar.
However, in Phase-II picture story books were provided to Bhubaneswar.

•

In Phase - I, the gardening equipment were not available in Bhopal however; it was found
available in Phase - II

•

In all preschools except Mysuru and IIT Nursery School there was no use of environmental
materials for conducting play activities in Phase - I, however in Phase II, it was found that
the teachers started using environmental materials for conducting play activities except
Ajmer and Bhubaneswar.

•

In RIE Ajmer, Bhubaneswar, Bhopal and Mysuru graded storybooks were not available
whereas, it was found that the graded storybooks were available, displayed and used with
children in Phase-II.

•

In none of the RIEs and IIT Nursery School children’s magazines, word wall and Literacy
related charts was not available in Phase - I but it was found available in Phase -II at Bhopal,
Bhubaneswar and Mysuru but not in IIT Nursery School and Ajmer.

IV- Teaching Learning Material (TLM)
•

In Phase - I no labeling (print rich) had been done on shelves/ boxes in any of the preschools.
However, in Phase-II, most of the shelves /boxes were found labeled in all the schools.
(however lesser labeling found in IIT Nursery school ).

•

There were no open shelves for storage and easy accessibility of play material in all the RIEs
preschool and the IIT Nursery School.
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V- Classroom Processes and Pedagogy
•

In all the four RIEs, the transactional strategies were age and developmentally appropriate but
some worksheets were not age and developmentally appropriate.

•

Although the teachers were observing the children’s play, recording and reporting needed to
be further strengthened.

•

In all the RIEs, there were more teacher-initiated activities in Phase-I. However, child
initiated activities were found to be performed in Phase-II.

VI- Display in the classrooms
•

In RIE Bhopal and Mysuru, the display was at the eye level of the children to some extent.
Whereas in Phase - II, most of the display was at the eye level in all the school except RIE
Ajmer.

•

In RIE Bhubaneswar, in Phase - I many displays were irrelevant and at a very high level for
which children to be able to see. It was improved in Phase-II and most of the displays were
found meaningful/ relevant and at eye level of the children.

•

In RIE Bhopal and IIT Nursery school, there was no display of daily schedule in Phase – I.
However in Phase – II, display of daily schedule was available in Bhopal but not in the IIT
Nursery School.

VII- Teacher and Support Staff
•

Teachers from all the sampled preschools had a positive and affectionate attitude towards the
children.

•

All the teachers, most of the time made an effort to involve all the children in play activities
except RIE Ajmer, however, teachers of RIE Ajmer sometimes made an effort to involve the
children.

•

It was found that teachers from RIE Bhubaneswar, Mysuru, IIT Nursery School and one
teacher from Bhopal were showed preparedness for the lessons. However, other teachers
from RIE Bhopal were showed preparedness partially for the lesson. RIE Ajmer, teachers
were not prepared for the lessons.

•

Most of the teachers expected the helpers to assist in the preschool activities.

•

All the helpers were active and willing to work with the children.
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VIII- Social Context


Most of the teachers responded that they involved parents in preschool activities except RIE
Ajmer.



RIE Ajmer organised PTM last Saturday of every month. BPL and BBSR teachers organise
PTM once in two months. Mysuru teachers conduct PTM at the end of every term. IIT
Nursery school organised PTM once in two months and twice in three months.



All the teachers except RIE Mysuru responded that they report, share theme based monthly
programme with parents.



All the RIEs preschools and IIT Nursery teachers responded that they involved parents to
participate in children’s activities.



All the four RIEs and IIT Nursery preschool teachers did inform parents about their
children’s progress through PTM and write a note in the diary.



Majority of the teachers in four RIEs and IIT nursery showed the healthy parents / family’s
involvement in the preschools. However, in all four RIEs the communication about children’s
progress and parent’s involvement in preschool programmes still needs to be looked into.

IX- Linkages with Early Primary Classes of DMS
•

Majority of the class-I teachers have observed that Pre-primary children at the entry level of
class-I showed the excepted level of learning.

•

Most of the class I teachers were of the view that children coming from preschool to class I
should know the basics of Alphabet and numbers.

X- In-service Training


Regarding the in-service training provided by the DEE, all the teachers mentioned that this
training was found very useful particularly in theme-based planning, development of teaching
-learning material and designing activities and on ‘emergent and early literacy.



All the RIEs preschool responded that they need more training in Assessment in ECE
however, they mentioned that they learned a lot particularly arranging classrooms with
activity areas, making portfolios and planning process.

XI and XII- Assessment and Concerns
•

In all the RIEs during Phase -I, there was no observation of children’s play and therefore no
records were available on children’s assessment. However, in Phase-II suggestive checklists
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and some of the assessment techniques were shared. Exemplar: Child profile (PS-I and PS-II)
were developed by the coordinator and shared with each of the RIEs.
•

Except Ajmer, none of the preschools portfolios were maintained whereas in Phase-II it was
done in all the RIEs and the IIT Nursery School. Mysuru, Bhubaneswar and the IIT Nursery
School maintained the portfolio in a plastic clear bag.

Suggestions and Recommendations
Major suggestions and recommendations which were derived from the findings are mentioned
below:
 The classes 1 and 2 should be a part of preschool education program or have proper
linkages with preschool classes.


There is a well stated and identified Preschool Curriculum and Guidelines for PSE
(Developed by NCERT) that is need to be implemented in all the preschools of RIEs
and IIT nursery school.



Teachers and other staff of the schools continuously need to be provided ongoing
professional experience. There should be active supervision, mentoring and feedback
mechanism.

Recommendations
1. All the DM Preschools are running on a project basis which creates adhocism in all
aspects of school functioning. In order, to run theses schools as model schools these units
should run on a regular basis.
2. Two years of preschool now has been initiated by all the DM schools after the
interventions during this study. This nomenclature of schooling i.e. 3 + to 4+ and 4+ to 5+
is highly recommended. The nomenclature of both levels across all DM and IIT
preschools should be similar.
3. A common admission criteria of children needs to be prepared and approved by the
authorities as it may vary on many aspects across these schools.
4. While recruiting the preschool teachers, their qualifications along with teaching
experience should be taken into account in order to have uniformity in all the schools.
5. All the DM preschools need to develop and maintain child-friendly toilets both for boys
and girls with all facilities for hygiene and cleanliness. The wash basins also need to be at
the eye level of children.
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6. Well designed, designated outdoor play area needs to be created for preschool children as
this was missing in all the DM preschools except RIE Ajmer. Ajmer also needs to provide
age-appropriate outdoor equipment.
7. Preschools teachers should be given in-service training from time to time to keep them
abreast with the latest development in preschool education at one end and addressing their
learning gaps on the other.
8. The department of Elementary Education, NCERT has consistently been involved in
conducting researches and developing materials in this area. All such materials and new
developments may be shared with the RIE faculty and preschool teachers so that the latest
materials and research findings may be incorporated in the curriculum planning and
transaction.
9. Furniture and classroom set up needs to be developmentally appropriate and childfriendly so that classroom organization may be changed as per nature of the small group
and large group activities in the classroom.
10. ‘Interest areas’ in the phase- II have been created at all the places except IIT and
Bhubaneswar preschools. Efforts need to be made to institutionalize these in all the
preschools these areas are functional seat for each child’s learning. Physical and other
play learning material needs regular review and updating them according to children’s
needs and development.
11. The lesson planning in early classes is very crucial. Individual planning should be
discouraged while joint planning with fellow teachers needs to be encouraged. Approach
to learning needs to be large group to small group and gradually to individual learning.
12. Linkage of preschool and early primary classes is always an area of concern for different
stakeholders. Although efforts have been made by curriculum planners to bridge the gap
between them. More steps need to be taken at the transaction level. Thus, there is a need
to have continuum in curriculum planning and transactional strategies with early primary
classes for smooth transition. Teachers of preschool and class-I need to meet at least at
the end of each term to discuss the learning indicators. It would help in strengthening the
linkages between preschool and early primary classes.
13. Efforts need to be made to develop the portfolio for each child as it is an important inbuilt
component of records and it was not consistently be maintained in all the schools.
14. Parents and community play a pivotal role in the functioning of preschool. The role of
parents is much more critical in preschools as children of this age cannot communicate to
parents properly. Therefore, PTM should be regularly organised with well-defined
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agendas. These meetings would certainly improve the quality of school functioning and
further support in achieving the ELO’s.
15. In the phase II, an exemplar child profile was being developed by the coordinator and
given to each preschool of RIE. These profiles need to be printed every year and shared
with parents regularly.
16. Early Years Education should be an inbuilt and essential component of school education
which includes two years of preschool (3+to 5+ years old children) and two years of
Early Primary Education. The classes 1 and 2 should be a part of Early Years Education
program.
It is concluding that, in the quest to improve preschool/preschool education quality and
child’s school readiness, it is valuable to include a focus on teacher’s professional
development and ‘general teaching skills’ in the context of delivering a specific and enriched
preschool program.

The follow-up study is taken up in the year 2019-20 to observe the interventions
given in 2017-19 and strengthen further the component of PSE. Much work to
improve the quality of functioning of preschool school needs to be done.
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ANNEXURE
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ANNEXURE: A
Research Tools
TOOL-1: PRESCHOOL OBSERVATION

CHECKLIST
TOOL-2: INTERVIEW SCHEDULE FOR

PRESCHOOL TEACHER

TOOL-3: FURNISHINGS, PLAY MATERIALS AND
EQUIPMENT CHECKLIST

TOOL-4: FOCUS GROUP DISCUSSION

TOOL-5: MODEL PRESCHOOL SET-UP CHECKLIST
(POST PHASE ASSESSMENT)

TOOL-6: QUESTIONNAIRE FOR CLASS-1 TEACHER
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TOOL-1
POC

Title of the Programme: - Situational Analysis of DM Schools and Designing of
Model Preschool (Phase-II)
PRESCHOOL OBSERVATION CHECKLIST
ABOUT THE TOOL :
•
•

The purpose of this tool is to observe the physical, social, interpersonal environment and gain insight
into the daily routine of children at a pre-school in RIEs and IIT Nursery School.
The tool contains seven (7) sections as mentioned below :

Section-I :

(A) General Information
(B) Children enrolled in the Preschool

Section-II :

(A) Physical Environment of Preschool (Indoor & Outdoor)
(B) Work Spaces and Furnishings
(C) Display in the Preschool Classroom

Section-III :

Teaching-Learning Context
(A) Play & Learning Materials
(B) Literacy Materials Available and Displayed
(C) Availability and Use of Technology /ICT

Section-IV:

Transactional Process
(A) Teaching- Learning Strategies
(B) Engagement Level of Children across Day’s Routine

Section-V :

(A) Teacher in the preschool
(B) Helper/ Support staff in Preschool

Section-VI :
Section-VII:

Social Context
Any other Observation/Comments

Note: Information on all the sections needs to be provided by the observer. No question
should be left unanswered

Department of Elementary Education
National Council of Educational Research and Training
Sri Aurobindo Marg, New Delhi-110016
2018-2019
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SECTION-I : (A) GENERAL INFORMATION

Name of Preschool with Address
Name of Classroom Teacher(s)
Name of the Observer

:

-----------------------------------------------------------:

------------------------------------------------------------

: -------------------------------------------------------------

Time spent in classroom by the observer : ---------------------------------------------------------Date /s and Time of observation

: -------------------------------------------------------------

(B) Children Enrolled in the Preschool

i. Age range of the group
a) 3 – 4 years old
b) 4 – 5 years old
c) 5 – 6 years old
d) Any Other Please mention
ii. Number of children in the group (Total in Preschool)
a) No. of boys?
b) No. of girls?
iii. Ratio of Teaching Staff to Children?
a) 1:15
b) 1:20
c) 1:30
d) If any other, please specify
iv. Time of Arrival and Departure of children
a) Arrival time
b) Departure time
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SECTION-II : (A) PHYSICAL ENVIRONMENT OF PRESCHOOL
(INDOOR & OUTDOOR)
INDOOR PLAY SPACE
Adequate
i
ii

To some extent
adequate

Not
adequate

Fully

Partially

Not at all

Clean

Not so clean

Dirty

Occasionally

No

Availability of Indoor Play Space
Utilisation of Indoor Play Space

iii

a) Set up of the room to allow children
move around?
b) Child-friendly Toilet and Basins
c) Room is free of health and safety hazards

iv.

a) Bathroom / Toilet clean and hygienic
b) Surroundings of Preschool
c) Status of hygienic condition of classroom

v.

Children get snacks at the centre? (Snacks, Yes
fruits, lunch)

i

Yes
Sometimes
No
a) Nap / Rest time available for children
b) Time allotted for free indoor play
c) Engaging children in play activities
OUTDOOR PLAY SPACE
Adequate
To some
Not adequate
extent
adequate
Availability of Outdoor Space

ii

Utilisation of Outdoor Space

vi.

Quite
Sufficient
iii
iv

Outdoor play equipment for all
children
Ramp and Railings
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Not sufficient Not Available

(B) Work Spaces and Furnishings

II.

S.
Criterion/Item
No.

Available Not
Not
Remarks
sufficiently available
available

i)
ii)
iii)

Individual desks for a child
Cluster desks
Floor space for whole group (Space
for Circle Time)
iv) Small group table space
v)
Interest areas in the Preschool :a
Dramatic Play
b
Literacy /Library
c
Math/Manipulative
d
Block Building
e
Art
f
Discovery /Science
g
Doll’s Area
h
Sensory Table
i

Any other (Please add)
………………………………………
………………………………………
………………………………………
………………………………………

II.
S. No.
i)
ii)
iii)
iv)
a
b
v)
vi)
vii)

(C) Display in the Preschool Classroom
Criterion/ Item
Yes
Display of preschool related material in
classroom
Display of material related to any theme in
classroom
Display at the eye level of children
Display of materials prepared by the children
Pre-writing /Art work displayed
Worksheet displayed
Display of classroom rules with pictures
Display of Daily schedule
If any other materials, Please Specify
………………………………………
………………………………………
………………………………………
………………………………………
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Sometimes

No

SECTION-III : TEACHING-LEARNING CONTEXT (*PLEASE REFER TO
MATERIAL CHECKLIST –TOOL NO. 3 TO FILL DETAILS)
(A).

Play & Learning Materials

S. No. Criterion/Item
1.
a
b
c

Adequately No
available
sufficient

Not available

Good form

Usable
form

Torn & Broken
form

More than
Sufficient

Sufficient

Not Sufficient

Quite
accessible

Some
material
accessible

Not accessible

All labeled

Some
labeled

Not labeled

Available
but not
displayed

Not Available

Play material in the Preschool
Teacher made material in classroom
Supplied or Commercial material
Environmental material e.g. pebbles,
leaves, twigs, flowers, etc.
Any other material, specify
………………………………………
………………………………………
………………………………………
………………………………………

d

2.

Condition of Play materials

3.

Materials as per number of children?

4.

Storage space for play material with
accessibility

5.

Shelves labeled with words and
pictures

III.

(B) Literacy Materials Available and Displayed

S.
No.

Criterion/Item

a.
b.

Story Books
Information Books

c.

Graded /Leveled Picture /Story
Books

Available
and
displayed
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d.

Children’s Magazines

e.

Word Wall

f.

Literacy manipulatives material

g.

Literacy related charts (Alphabet,
numbers, objects/ sounds, Print tags
on objects )
h Any other (Please add)
………………………………………
………………………………………
………………………………………
………………………………………
(C) Availability and Use of Technology /ICT

III.
S.
No.

Criterion/Item

Available and
displayed

Available
but not
displayed

Not
Available

a. Smart Boards
b. Television
c. Computers
d. Camera
e. Audio Material
f. Any other (Please add)
………………………………………
………………………………………
………………………………………
SECTION-IV : TRANSACTIONAL PROCESS
A. Teaching-Learning Strategies
S. No.
a.
b.
c.
d.
e.
f.
g.
h.
i.

Criterion/Item

Always

Easy to understand concepts while using
strategy /strategies
Clarity on strategy /strategies
Age and Developmentally appropriate
practices
Observation of Children’s play
Recording of children observations
Use of thematic approach
Child initiated activities during teaching
learning process
Teacher- initiated activities
during
teaching learning process
In-built assessment during teaching
learning process
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Sometimes Not at all

B. Engagement Level of Children Across Day’s Routine
S. No.
a)
b)
c)

d)
e)
f)
g)

Criterion/Item

Mostly

Some
times

Not at all

Children appear happy and enjoy to play
with learning material
Children show curiosity in working with
material
Engaged in free play in interest areas
1…………..
2…………..
3………….
4………….
Children express themselves confidently
Children choose which interest areas to
attend and how long to stay there
Children listen carefully to the teacher and
understand the verbal instructions
Description of the class/group you observed:
Specific observations
………………………………………………………………………………………….…
…………………………………………………………………………………………….
………………………………………………………………………………………….…
…………………………………………………………………………………………….
………………………………………………………………………………………….…
…………………………………………………………………………………………….
………………………………………………………………………………………….…
…………………………………………………………………………………………….
SECTION-V: (A) TEACHER IN THE PRESCHOOL

S. No.
i

Criterion /Item
Have the preschool
trainings

ii

Positive and affectionate attitude towards
children

iii

Make an effort to involve all children in
play activities
Make an effort to involve all children in
building language
Make an effort to involve all children in
concept formation
Teachers preparedness for the lesson
Accessibility of material while transacting
lessons

iv
v
vi
vii

Mostly
teacher

received
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Sometimes Not at all

V. (B). Helper/ Support Staff in the Preschool
S.
Criterion /Item
No.
Mostly
i
ii

Sometimes Not at all

Does the teacher expect the helper to assist
in preschool activities?
Is the Helper active, energetic and willing to
work with children?

SECTION-VI : SOCIAL CONTEXT

S.
No.
I.
a

Criterion/ Item

b
c
II.

IV.

Cleanup time for the reasonable choice
Choices given during transition times
Participation and engagement of all children in
classroom activities
Social skills promoted through activities
( e.g., sharing, waiting for one’s own turn )
Smooth transitions (From one activity to another )

V.

Parent /Family involvement :-

a
b
c
d
e

Monthly parent letter
Regular PTMs
Parent Conferences/ Mela
Bal mela
Any other, please specify,

III.

Mostly

Children’s Role in Decision making :Choice time given during free indoor play

……………………………………………………
……………………………………………………
……………………………………………………
……………………………………………………
…………………………………………………….
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Sometimes

Not at
all

SECTION-VII : ANY OTHER OBSERVATION /COMMENTS

i. -------------------------------------------------------------------------------------------------------------ii. ------------------------------------------------------------------------------------------------------------iii. -----------------------------------------------------------------------------------------------------------iv. ------------------------------------------------------------------------------------------------------------v. -------------------------------------------------------------------------------------------------------------

Signature of Observer………………………..
Designation………………………..
Date………………………..
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TOOL-2
ISPT

INTERVIEW SCHEDULE FOR PRESCHOOL TEACHER

Title of the Programme: - Situational Analysis of DM Schools and Designing
of Model Preschool (PHASE-II)
• The purpose of this tool is to know the understanding of teacher about different aspects of functioning
of preschool education
• This tool contains 8 sections mentioned as under:Section-I :
Section-II :
Section-III :
Section-IV:
Section-V :
Section- VI :
Section-VII:
Section-VIII:

AWARENESS ABOUT PRESCHOOL EDUCATION
PLANNING AND PREPARATION
TEACHING LEARNING MATERIAL AND USE OF TECHNOLOGY
INTEREST/ ACTIVITY AREAS
CHILDREN’S OBSERVATION, ASSESSMENT PRACTICES AT PRESCHOOL
PARENTS/ FAMILY INVOLVEMENT
TRANSITION TO CLASS-I
OVERALL REMARKS

GENERAL INFORMATION

1. Name of Preschool with Address

: ………………………………………………………………

2. Name of the Teacher

:……………………………………………………………….

3. Contact Details
Phone No

:…………………………………………………………………

E-mail

:…………………………………………………………………

4. Qualifications

: ………………………………………………………………..

5. Status

: ………Permanent/ Temporary…………………… …………..

6. Experience of Teaching in Preschool: ……………………………………………………………...
7. Name of the Principal Investigator: ………………………………………………………………..

8. Date of filling Interview Schedule:………………………………………………………………….

Department of Elementary Education
National Council of Educational Research and Training
Sri Aurobindo Marg, New Delhi-110016
2018-2019
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SECTION-I: AWARENESS ABOUT PRESCHOOL EDUCATION

1.1 Have you referred ECE books and other reference material given to you during the
training programme organized by DEE, NCERT?
Yes

No

(a) If yes, how are you using the ECE books and reference material? (Please )
(i) Planning lesson
(ii) Developing Teaching Learning Material
(iii) Organising classroom Teaching Learning Material
(iv) Assessing Children
(v) Organising Activities
(vi) Any other please mention
1. …………………………………………………………………………………
2. …………………………………………………………………………………
3. .…………………………………………………………………………………
4. …………………………………………………………………………………

b) If No, please give reasons.
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

1.2 Do you find the Teaching Learning Material (TLM) prepared / developed during the 3
days training programme have been useful?
Yes

(a)If yes, how are you using them? (Please)
(i) Conducting play activities
(ii) Organising story-telling
(iii) Equipping interest area
(iv) Assessing Children performance
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No

(v) Developing worksheets
(vi) Any other please mention
1.………………………………………………………………………………
2.………………………………………………………………………………
3.……………………….………………………………………………………
4.………………………………………………………………………………

b) Any other new play material related to Teaching-Learning, you have made-name them
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

1.3 Do you want to attend such training programme in future? If yes, please provide the area
in which you want to have workshop?
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

SECTION-II: PLANNING AND PREPARATION

2.1 Do you discuss with your fellow teachers and class-I teacher while planning a lesson?
Yes

No

a) If yes, how do you go about it (Such as identifying Teaching Learning Material, Strategies
for transaction, developing worksheet, designing activities, etc)
1.………………………………………………………………………………………………..
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.…………………………………………………………………………………………………………
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2.2 a) How much time do you provide for free indoor play? ( Please )
10 minutes
15 minutes
30 minutes
60 minutes

b.) How do you observe the children’s play in interest area? (Please )
i.)

Play in group /individually

ii.)

Reading picture books

iii.)

Only observing pictures of the books

iv.)

Play with toys only

v.)

Play and interaction with other play material

vi.)

Share material with other children

2.3 Do you think that preschool children should be taught?
Yes

No

a) If yes, why?
.………………………………………………………………………………………………………….
.………………………………………………………………………………………………………….
.………………………………………………………………………………………………………….
.………………………………………………………………………………………………………….

b) If no, why?
.………………………………………………………………………………………………………….
.………………………………………………………………………………………………………….
.………………………………………………………………………………………………………….
.………………………………………………………………………………………………………….

2.4 Do you think that the labels/ print on shelves, toys/ learning material, promote early
literacy?
Yes

No

a) If yes, why?
.………………………………………………………………………………………………………….
.………………………………………………………………………………………………………….
.………………………………………………………………………………………………………….
.………………………………………………………………………………………………………….
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b) If no, why?
.………………………………………………………………………………………………………….
.………………………………………………………………………………………………………….
.………………………………………………………………………………………………………….
.………………………………………………………………………………………………………….
2.5 How you are using print material in your classroom; Give Examples
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….
SECTION III: TEACHING LEARNING MATERIAL AND USE OF TECHNOLOGY

3.1 Do you have adequate technological support in your classroom?
(a)If yes, ( Please ) on the available material
i.

Smart board

ii.

LED T.V

iii.

LCD

iv.

Camera

v.

Music System

vi.

Computer

Yes

No

(b) If No, Please mention the required material
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

3.2 Do you develop ‘Teaching Learning Material’ for every concept/theme/domain?
Yes No

(a) If yes, mention their name:
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….
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(b) If no, please provide reasons.
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

3.3 Do you have adequate play material for every child?
Yes

No

a) If no, how do you distribute and use play material for all children
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

3.4 What types/ kinds of play material do you have in the classroom? Please Provide list
1…………………………………2…………………………………3…………………………………
4…………………………………5…………………………………6…………………………………
7…………………………………8…………………………………9…………………………………
10……………………………….11……………………………….12…………………………………
13………………………………14…………………………………15…………………………………
16………………………………17…………………………………18…………………………………
19………………………………20…………………………………
SECTION IV:INTEREST/ACTIVITY AREAS

4.1 What are the defined interest areas you've in your classroom? Please Mention
(i) ……………………… (ii) ………………………(iii) ………………………
(iv)……………………… (v) ……………………….(vi) ………………………
(vii) ………………………(viii) ………………………

4.2 What do you observe while children play in these interest areas?
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

4.3 How much time do children spend in interest areas Daily?
1.………………………………………………………………………………………
2.………………………………………………………………………………………………………….
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3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

4.4 Do you have sufficient play materials in each of the above mentioned interest areas?
Yes

No

a) If No, how do you manage or what efforts you do to arrange the materials?
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

SECTION V:

CHILDREN’S OBSERVATION, ASSESSMENT PRACTICES AT
PRESCHOOL

5.1 How often do you observe children’s work/performance? (Please )
a)

Daily

b)

Once in a week

c)

Twice in a week

d)

In one month time

5.2 How do you record and maintain children’s performance?
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

5.3 How often do you communicate children’s progress and performance with
parents?(Please ✓)
a. Every Month
b. Two times in a year
c. Four times in a year
d. In PTM only
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SECTION VI: PARENTS/ FAMILY INVOLVEMENT

6.1 Do you involve parents to participate in school activities?
Yes

No

a) If yes, how?
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

b) If no, Give reasons?
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

6.2 Do you organize Parent- Teacher Meetings?
Yes

No

a) If yes, How often? (give some details)
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
…………………………………………………………………………………………………………..

6.3 Do you inform parents about the theme-based monthly programme/curriculum and its
relationships to children's development?
Yes

No

a) If yes, how?
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

b) If no, give reasons?
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….
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SECTION VII: TRANSITION TO CLASS-I

7.1 Do you think that last year planning and preparation (Activities) done by you helped in
smooth transition of children into class-I ?
a) If yes, how?
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

b) If no, Give reasons?
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

7.2 What are the expectations of class-I teachers from pre-primary children?
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

7.3 Do you plan and incorporate school readiness activities in your pre-primary program?
a) If yes, how?
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

b) If no, Give reasons?
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….
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SECTION VIII:

OVERALL REMARKS

8.1 Any specific comments /suggestions for overall improvement of the preschool?
1.………………………………………………………………………………………………………….
2.………………………………………………………………………………………………………….
3.………………………………………………………………………………………………………….
4.………………………………………………………………………………………………………….

Signature of Investigator ………………………..
Name and Designation………………………..
Date……………………
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TOOL-3
FPMEC

Title of the Programme: - Situational Analysis of DM Schools and Designing of
Model Preschool (Phase-II)
FURNISHINGS, PLAY MATERIALS AND EQUIPMENT CHECKLIST

•

•

The purpose of this tool is to observe the Furnishings, Play Materials and Equipment at a preschool in
RIEs and IIT Nursery School.
The tool contains Seven (7) sections as mentioned below :

Section-I :

(A) GENERAL INFORMATION
(B) PHYSICAL AND MOTOR DEVELOPMENT
i)
Large motor development
ii)
Fine motor development
iii)
Self-help skills

Section-II :

INTELLECTUAL /COGNITIVE DEVELOPMENT
(A) Manipulative/ Maths area
(B) Sensory rich play activities (sensory play area)
(C) Environmental understanding
(D) Discovery / science area

Section-III:

LANGUAGE AND LITERACY DEVELOPMENT
(A) Receptive & expressive language skills
(B) Reading readiness material
(C) Writing readiness

Section-IV:

SOCIAL AND EMOTIONAL DEVELOPMENT
(A) Dramatic/ Pretend play/ Dolls area
(B) Working cooperatively & independently

Section-V:

ART AND CREATIVE EXPRESSION
(A) Art Area
(B) Music and Movement Area

Section-VI:

TECHNOLOGY AREA (TV, VIDEO, SMART BOARD, COMUTERS)

Section-VII:

Any other Observation/Comments

Department of Elementary Education
National Council of Educational Research and Training
Sri Aurobindo Marg, New Delhi-110016
2018-2019
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SECTION-I: (A) GENERAL INFORMATION

1. Name of the DM Preschool:

…………………………………………………….

2. Observer/ Investigator:

……………………………………………………….

3. Date of completion:

………………………………………………………

4. Signature of Investigator :

………………….……………………………………

Note: Please provide ✓ in the given boxes. No questions should be left unanswered.
(B) PHYSICAL AND MOTOR DEVELOPMENT
(i) LARGE MOTOR DEVELOPMENT
Outdoor Play area and Indoor space is equipped with following materials and
equipment:
Climbing/swinging equipment:climber, ladder, slide, rope, boxes, planks, tires, balance beam, safety mats under the
swings ,slides, tunnels, climbing equipment , sea-saw.
Wheeled equipment and accessories: tricycles, riding toys, wagons
Games and equipment: assorted balls, sets of games equipment, bean bags, ropes,
tumbling mats
Sand Area/ Sand Tray
Other (please mention name):
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
(ii) FINE MOTOR DEVELOPMENT ( includes Manipulatives for Maths Readiness/
Art/Writing Readiness / Reasoning Materials)
Block Building Area (Construction Area is available in the classroom equipped with
below mentioned materials):
Manipulative toys: shape sorters, peg boards, stringing beads, sewing cards, things
to fill and dump, toy vehicles such as trucks, boats, trains, toy animals
Puzzles: wooden form, sequence and inset boards (with and without knobs—for CWSN),
self – corrective puzzles.
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Variety of Blocks : in different sizes/ shapes such as large and small wooden blocks,
hollow blocks, unit blocks and Textured Blocks such as Foam Blocks.
Construction Toys:- nesting/stacking toys, interlocking blocks, accessories, e.g. train
with interlocking track
Variety of Connectors:- (tape, string, interlocking blocks/alphabet blocks/ number blocks)
Variety of props:- in the block area such as toy animals/ people/ vehicles in the
literacy area (Puppets for story books, toy animals), etc.
Containers:- (cartons / baskets/ buckets /tubs) for storage and low shelves for storage
and display
Loose materials for building construction and pretend play:- such as wooden
planks/ balance beam, plastic, tube, paper, pencils, measuring tapes, etc.
Other (please mention name):
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
(iii)

SELF-HELP SKILLS
Private storage in the form of low shelves/cubbies, accessible hooks for water bottles/
bags
Child-accessible, shelves labeled, open shelves
Appropriate sized/accessible furnishings
Child friendly toilet, sink/basins
Other (please mention name):
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
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PHYSICAL DEVELOPMENT

The program has the listed equipment or suitable alternatives to support physical wellbeing, self- help and motor development.

Comments:…………………………………………………………………………………….
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………

SECTION-II:- INTELLECTUAL /COGNITIVE DEVELOPMENT

(A) MANIPULATIVE/ MATHS AREA:Card and board games, memory games/material
Puzzles, cause and effect toys; self-corrective puzzles (for number, alphabet, objects,
colours, shapes)
Construction sets (Lego, Straws & connectors, tinker toys, interlocking blocks)
Beads & String, shape sorters, materials for counting, sorting and matching
Sewing and lacing materials (blunt needles, lacing board)
Nuts and bolts, locks and keys
Inset Boards with and without knobs
Small Blocks
Interlocking Blocks
Nesting/ Stacking toys
Beads with strings
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Self-Corrective Puzzles ( for number, alphabet, objects, colours, shapes)
Objects/pictures to sort and classify
Shape sorters, stencils, tracing supplies, boxes for sorting
Other (please mention name):
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
(B) SENSORY RICH PLAY ACTIVITIES (SENSORY PLAY AREA)
(i) The following materials (or alternative) should available in Sand and Water Play
Area:Clay, plasticine, wood shavings, soap bubbles, play dough
Sand pit/ Sand tray and accessories
Telephones, walkie-talkies, cans and string
Sand toys in various shapes and sizes:- For example: Sieves, shovels, spoons,
containers, diggers, trowels
Toy cars/ trucks
Natural objects such as sea shells, twigs, leaves, seeds, pebbles, etc
Water- based activities:- For example, water tables, tubs
Water toys in various shapes and sizes. For example:- Buckets, containers, funnels,
tubes, plastic bottles, sieves, mugs
Feely bag
Sound boxes
Touch cards, textured letters and numbers, texture books
Other (please mention name):
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………
(C). ENVIRONMENTAL UNDERSTANDING
Natural area: grass, garden
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Gardening/nature equipment:- e.g. Trowels (scooper/garden hand-tool for
digging),bird feeder, potted plants
Use of environment material for play activities such as seeds, leaves, twigs,
pebbles, plants, feathers, shells etc.
(D). DISCOVERY / SCIENCE AREA:(i)

Natural objects. For example:
Stones, Bark, Shells, Leaves, pine cones, bird nests, feathers, twig, branches

(ii)

Living things. For example:
Non-toxic plants and flowers, aquariums, gardens, bird houses that can be observed

(iii)

Lifelike objects. For example:
Plastic and rubber insects, toys, animals, plants, made to look real.

S

Smelling boxes, feely boxes, sink and float items
Materials are organized and displayed so that children can easily explore them
Science equipment:- plants and pets, magnifying glass, magnets, scales and objects
to weigh, sets of toys animals, nature collections such as seeds, twigs etc.
Other (please mention name):
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………

INTELLECTUAL DEVELOPMENT

The program has the listed equipment or suitable alternatives to support Intellectual
Development
Comments:…………………………………………………………………………………….
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
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SECTION-III: LANGUAGE AND LITERACY DEVELOPMENT

(A) RECEPTIVE & EXPRESSIVE LANGUAGE SKILLS
(i)

Mini Library/ Reading Area is a part of Language and Literacy development
Listening equipment: tape/CD player, selection of music and songs, selection of
stories on tape or CD
Materials and books displayed on low racks and shelves that are easily accessed by
the children
Reading Area that offers a comfortable space for children to enjoy time on their own,
with an adult or small group of children (comfortable furnishings such as a small
beanbag / armchair, area rug, pillows with washable coverings, child-sized, chairs)
Variety of age- appropriate and graded books that reflect the children’s interest

(ii)

Story books, picture books, information books, factual books and reference
books, which may include topics such as:
Facts and information (animals, community, numbers, shapes, real life experiences,
human body/ five senses, natural habitats)
Story books (pretends, stories about people, family, animals, birds places)
Poetry and rhyming (chants, songs, playful language, games)
Laminated pictures and photos that have meaning for the children such as pictures of
their families and pets, familiar places and activities
Puppets, flannel board with props, songs and stories on tapes/CDs.
Picture cards/ flash cards
Strips for visual coordination and discrimination
Other (please mention name):
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………

(B) READING READINESS MATERIAL
Material for auditory discrimination
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Material for auditory and visual association (Phonic cards & games)
Conversation charts pictures/ Posters
Picture and alphabet dominoes
Picture books
Collection of rhymes and stories

(C) WRITING READINESS (The teacher may create a ‘Writing Area’)
Slates
Chalks (of different colours)
Sketch pens/ Markers
Thick Crayons, Thick coloured pencils
Black/ Green Board
Variety of paper (lined, unlined, plain)
Stencils
Low running black board/white board etc.
Other (please mention name):
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
LANGUAGE AND LITERACY DEVELOPMENT
The program has the listed equipment or suitable alternatives to support Language and Early
Literacy development.
Comments:………………………………………………………………………………………….
……………………………………………………………………………………………………....
……………………………………………………………………………………………………....
………………………………………………………………………………………………………
………………………………………………………………………………………………….
151

SECTION-IV: SOCIAL AND EMOTIONAL DEVELOPMENT (Dramatic /Dolls Area)
(A) Dramatic/ Pretend Play/ Dolls Area is a part of Personal, Social and Emotional
development
Child size furnishings (table, chairs, cluster seating arrangements, shelves low)
Real and lifelike materials ( utensils, toy appliances for pretend play, telephones,
artificial plants And flowers)
Photographs of children and families

(i) Props to support re-enactment of the real-life experiences
Variety of dress-up clothes such as shoes/boots, purses, costumes, dress-up clothes,
shirt, dresses, skirts for Pretend Play
Household items such as pots/ pans/utensils
Dolls and accessories such as doll clothes, puppets, doctor set, old spectacle, purses,
old shoes, blankets, crib, etc.
Toy vehicles
Unbreakable mirror (securely fastened) of child’s height
Adequate space with materials displayed in respectful way and easily accessed by
children
Other (please mention name):
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
(B) WORKING COOPERATIVELY & INDEPENDENTLY
Equipment and play props for group time, small group activity centres
Artwork, blocks, and construction equipment in adequate number for group play
board and card games and large motor equipment promoting cooperative group play
Equipment designed with wide slides, platforms for more than one child
Equipment for solitary activities: space, tent, carpet squares or soft chairs for individual
Children

Other (please mention name):
…………………………………………………………………………………………
…………………………………………………………………………………………
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PRESCHOOL SOCIAL AND EMOTIONAL DEVELOPMENT
The program has the listed equipment or suitable alternatives to support Social development.
Comments:………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………
…………………………………………………………………………………………………

SECTION- V. ART AND CREATIVE EXPRESSION (Equipment and Supplies)

(A) Art Area:- The following materials (or alternative) should available in ‘Art Area’:Art equipment and supplies:- easels, drying rack or space, equipment and materials
for painting, drawing and colouring, cutting, gluing and collage
Music/dance equipment: music, instruments, props, e.g. Scarves, Streamers
Materials organized so they can be easily accessed by children during free indoor play
(in an art area) or, when appropriate, stored so they are readily available by staff
Papers in various size, shapes and colours
Paint brushes with thick handles, paint rollers, combs, sponges, tooth brushes
Child-friendly Scissors
Natural items such as shells, twigs, pebbles, seeds
Scraps of wood, clay play dough and plasticine for sculpture, with safe tools for
molding
Stickers, ribbons, cotton balls, pom poms, yarn, pipe cleaners
Other (please mention name):
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
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(B) Music and Movement Area
Adequate space and sufficient time for music and movement activities
Real and home-made musical instruments in a variety of styles. For example: drum
made-up of biscuit container
Drums, maracas, rhythm sticks, xylophones, tambourines, cymbals, shakers, sticks
Toy musical instruments, toys with bells/ sounds.
CD/ tape player with a variety of CDs/tapes, including music and recorded rhymes
Tunnels, soft mats, cushions, hoops for crawling, jumping and climbing and creative
movement
Variety of balls in various textures, sizes and colours. For example: Beach balls, cloth
balls, nerf balls, textured balls for easy grasping
Other (please mention name):
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
ART AND CREATIVE EXPRESSION
The program has the listed equipment or suitable alternatives to support Art and Creative
expression.
Comments:
…………………………………………………………………………………..........................
…………………………………………………………………………………..........................
…………………………………………………………………………………..........................
…………………………………………………………………………………..........................
…………………………………………………………………………………..........................
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SECTION- VI Desirable:-TECHNOLOGY AREA (TV, VIDEO, SMART BOARD,
COMPUTERS)
A technology area is an optional part of a preschool room. We need to remember that
children learn best from hands-on- materials and socializing with peers and adults.
If used, the IT equipment/program including TV programs, movies, videos and computer
software must be culturally sensitive and developmentally appropriate, with no violent,
frightening or sexually explicit content.
Useful materials might include:
•
•
•
•
•
•
•

Video of a story that is considered children’s literature
e-Stories
e-portfolios
Appropriate cartoons
Computer software that has preschool content in introducing concepts such as
numbers, colours, matching, classification etc;
Videos that support a curricular/interests of children
SMART BOARD

Storage/furnishing:
Comments:__________________________________________________________________
___________________________________________________________________________
SECTION – VII: ANY OTHER OBSERVATION/COMMENTS:___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________

Signature of Investigator……………………..
Name and Designation………………………..
Date………………………..
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FGD-4

FOCUS GROUP DISCUSSION (FGD)
1. How does your child feel at the beginning of the Pre-primary
(Ajmer/Bhopal/Bhubaneswar/ Mysuru) and IIT Nursery School?
2. Does your child /ward discuss with you about activities conducted in the
classroom? Please Elaborate upon.
3. What kind of activities your child/children do at home? Do you provide any
support to your children to play and learn at home?
4. What type of activities /interaction a preschool should perform for young
children?
5. Do you meet with teachers? How often do you meet? What kind of interaction do
you have with the preschool teacher? Please give some examples.
6. What are your expectations from a preschool? ( in terms of Physical Facilities,
Learning Outcomes, Learning Materials)
7. What are your concerns when you send your child in a preschool? Share some of
them.

माता-िपता/समुदाय के साथ फोकस समूह प�रचचार्
1. प्री- प्राइमरी (अजमेर/ भोपाल / भवु नेश्वर/मैसु�) और आइर्.आइर्.टी नसर्री स्कूल के प्रारंभ में बच्चा
कै सा अनभु व करता है?
2. क�ा में करवाइर् गइर् गितिविधयों के बारे में क्या आपका बच्चा आपसे चचार् करता है? िवस्तार से
बताएँ।
3. आपका बच्चा घर पर िकस प्रकार के िक्रयाकलाप करता है? क्या आप घर पर बच्चे के खेलने और
सीखने में सहयोग करते हैं?
4. एक प्री - स्कूल को छोटे बच्चों के साथ कै सी गितिविधयाँ/सहसंबंध/रखना चािहए?
5. क्या आप िशि�काओ ं से िमलते हैं? िकतनी बार िमलते हैं? आपक� प्री -स्कूल िशि�का से िकस
प्रकार क� बातचीत होती है? कुछ उदाहरण दीिजए ।
6. एक प्री- स्कूल से आपक� क्या अपे�ाएँ हैं? (भौितक सिु वधाओ,ं अिधगम उपलिब्धयों, अिधगम
सामग्री के संबंध में ) कुछ के बारे में बताएँ ।
7. अपने बच्चों को प्री-स्कूल भेजते समय आपक� क्या िचतं ाएँ होती हैं? कुछ को साझा क�िजए ।
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TOOL-5
MPSC

Title of the programme: - Situational Analysis of DM Schools and Designing
of Model Preschool (Phase- II)

Model Preschool Set-Up Checklist (Post Phase Assessment)

• The purpose of this tool is to observe the physical and learning environment of the preschool at RIEs
and IIT Nursery School
• This tool contains 5 sections mentioned as under:Section-I :
Section-II :
Section-III :
Section-IV:
Section-V :

EARLY LEARNING ENVIROMENT
DAILY ROUTINE
TEACHER-CHILD INTERACTIONS
CURRICULUM, PLANNING AND ASSESSMENT
RECORDS

General Information
Name of Preschool with Address

:

------------------------------------------------------------

Name of the Observer

: -------------------------------------------------------------

Time spent in classroom by observer : -------------------------------------------------------------

Date /s and Time of observation

: ------------------------------------------------------------

Department of Elementary Education
National Council of Educational Research and Training
Sri Aurobindo Marg, New Delhi-110016
2018-2019
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SECTION-I: EARLY LEARNING ENVIRONMENT
Criteria/ Items

Yes

1. Classroom permits children along with adults to move,
play, and work freely, whether alone or with others.
2. The room is free from health and safety hazards
3. Ventilation and lighting are adequate.
4. Non-program materials are not stored in the classroom.
[Such as utensils of Mid-Day-Meal, pile of chairs, etc.]
5. First-aid kit is easily accessible and available in the
classroom.
6. The space is divided into interest areas in the classroom
Namely:
Interest Areas
a. Dramatic Play
b. Literacy /Library
c. Maths/Manipulative
d. Block Building
e. Art
f. Discovery /Science
g. Doll’s Area
h. Sensory Table
7. All interest areas are defined, labeled and clearly marked.
8. All interest areas have names that are easily understood by
children using multiple methods of displaying the word.
9. The location of all the interest areas allows children to
move freely from one area to the other.
10. Each interest areas has enough space for a small group of
children to play.
11. Throughout the classroom environment, labels/ print are
of many types and understood by children (Photo,
drawing, tracing, real object, words)
12. Children can reach and take out materials without adult
help.
13. The classroom provides many manipulative materials in
the interest areas.
14. There is a sufficient play materials/ toys in all areas.
15. Materials address the need of special group of preschool
children.
16. A variety of children’s work is displayed at the eye level
of children with their names and logos written on it.
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No

Kind of
changes to be
made, if any

17. Display area has the space to show-case children’s work.
18. The outdoor play area is free of health and safety hazards.
19. The outdoor play area includes both stationary and
portable equipment and materials for various types of
play.
Stationary
Yes No Portable
Yes
No
a. Climbing
a. Balls
equipment
b. Swings
b. Tyres
c. Slides
c. Tricycles
d. Sea-saw
d. Swings
e. Slides
SECTION- II : DAILY ROUTINE/ SCHEDULE
Criteria/ Items

Yes No

Kind of
changes to be
made, if any

20. Daily routine is displayed for teachers and parents
21. Daily routine is displayed for children at their eye level and
using pictures, symbols, and words for each part of the
daily routine.
22. Appropriate time is allocated for each part of the daily
routine.
23. Children are engaged in active learning during each part of
the daily routine.
24. Teachers eat with children and interact in conversational
manners during snack or meal times.
25. Children use the bathroom facilities as needed with or
without assistance.
26. Thirty minutes of play is provided daily.
27. Throughout the daily routine children are given
opportunities to make many choices.
SECTION- III : PRESCHOOL TEACHER-CHILD INTERACTIONS
Criteria/ Items

Yes No

28. Separation challenges/ anxiety of children are dealt with in
a supportive manner. (Ex. Teacher acknowledges child’s
feelings; provides time for child to do activities at his/her
own pace; parents/ family encouraged to stay).
29. Teacher’s show positive, calm, affectionate and respectful
attention to children.
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Kind of
changes to be
made, if any

30. Teacher’s ask questions and use an open-ended questions,
comments, and acknowledgements.
31. Teacher’s play as partners with children – following the
child’s lead.
32. Teacher’s encourage children’s ideas, suggestions, and
efforts throughout the day.
33. At Large Group/ Circle Time, teachers use many strategies
to support and extend children’s ideas and actions.
34. Teacher’s provide scaffolding for children as they play and
work.
35. Teacher’s encourage children to use materials
independently and in innovative ways.
36. Support children when they choose to repeat an activity.

SECTION- IV: CURRICULUM, PLANNING, AND ASSESSMENT
Criteria / Items
Yes No
Kind of
changes to be
made, if any
37. The preschool program and staff use theme based,
integrated, age and developmentally appropriate approach;
38. Staff of Preschool (teachers, ECE Coordinator, HM, Incharge Primary, Class -1 teachers) meet to discuss and
make plans for their children:
a. Daily
b. Once in a week
c. Monthly
d. At the end of the term
39. Teachers (preschool teachers and class-1 teachers)
participate equally in planning and conducting activities
and for smooth transitions.
40. Systematic and complete child records are kept and
maintained [*See section V].
41. Teachers uses child observation and anecdotal records to
assess progress of the child (e.g. to focus on children’s
development, to plan for individual children, and to share
information with parents and class-1 teachers during
Transition to class – I of Primary School).
42. Teachers share child’s authentic assessment with parents
/elders.
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Criteria/ Items

SECTION- V: RECORDS
Available

Not
Available

Kind of
changes to be
made, if any

43. Health Appraisal Form/ Immunisation record
44. Birth certificate for each child
45. Complete
Child
Information
Card
(No column to be left)
46. Portfolio (Children’s work samples)
47. Written permission for field trips or
photo/video, etc.
48. Child Assessment Reports ( Term-wise)
49. Parent / Family meetings documentation

Signature of Investigator……………………..
Name and Designation………………………..
Date………………………..
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TOOL-6
QCT

Title of the programme: - Situational Analysis of DM Schools and Designing
of Model Preschool (Phase-II)
QUESTIONNAIRE FOR CLASS-1 TEACHER

•

The purpose of this tool is to know the perception of class –I teachers about the preschool
education, it’s functioning and how preschool education helps in smooth transition of young
children to class-I.

GENERAL INFORMATION:

Name of the DM School

: ………………………………..…………..…………………

Name of the Teacher

: ………………………………..…………..…………………

Status

: Permanent/ Temporary……………………………………...

Contact Details

Qualifications

: Phone No

: ………………………………..…………..…………………

: E-mail

: ………………………………..…………..…………………
: ………………………………..…………..…………………

Total Teaching Experience in Early years: ……………………………………………………
Name of the Principal Investigator: ……………………………………….………………….
Date

: ………………………………..…………..…………………

Note: Please provide free and frank opinion on the following questions. All the mentioned
information in the tool will remain confidential. No question should be unanswered

Department of Elementary Education
National Council of Educational Research and Training
Sri Aurobindo Marg, New Delhi-110016
2018-2019
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1.) Did you attend any of the following kinds of training program during the last five year?
Yes
a. Training cum Workshops on quality Education/ Primary Education

No

b. Visit to other schools and observe the practices of the Teachers and give
feedback
c. Training in specify subject

d. Any other program, please mention
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
e. If no, give reasons
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………

2.) In your opinion what do you think about the learning level of pre-primary children of RIE at the
entry level of class I:
Very less

Average

Expected Level

Beyond expected level

3.) Do you think that the play- based activity approach should also be extended for the learning of the
grade-I children?
Yes

No

Don’t Know

Not Sure

4.) How much written work do you provide to the children of class-I?
Daily

Twice in a week

Once in a week
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Once in a month

5.) Do you have story- telling activity for the children in class - I?

Yes

No

(A) If Yes, how often (Please )
1. Daily
2. Twice in a week
3. Weekly
4. Fortnightly
5. Monthly
(B) If No, what are the reasons?
1. …………………………………………………………………………………..…………………..
2. ………………………………………………………………………………………………………
3. ………………………………………………………………………………………………………
4. ………………………………………………………………………………………………………

6.) What are your expectations from pre- primary children when they enter in class-I? (Please
mention area-wise)
a).……………………………..
b)……………………………..
c)……………………………..
d)…………………………….
e)……………………………
f)……………………………

7.) In your opinion how pre-primary teachers should prepare her children for class-I?
a).……………………………..
b)……………………………..
c)……………………………..
d)…………………………….
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e)……………………………
f)……………………………
8.) Do you think Pre-primary children should be taught through formal Reading, Writing and
Mathematics? (3R’s)
Yes
No
a.) If yes, give reasons
1. …………………………………………………………………………. …………………………
2. ………………………………………………………………………………………………………
3. ………………………………………………………………………………………………………
4. ………………………………………………………………………………………………………
b.) If No, what should be taught then in Preschool Please mention ?
1. …………………………………………………………………………..……………………..……
2. ……………………………………………………………………………………………………
3. ………………………………………………………………………………………………………
4. ……………………………………………………………………………………………………

9.) Do you think pre-primary is a part of early primary years (i.e. classes I and II)
To great extent

To some extent

Not at all

Not sure

Overall Remarks
10.) Any specific Comments /Suggestions for overall improvement of the preschool
education and smooth transition to class-1?
1.……………………………………………………………………………………………
2……………………………………………………………………………………………
3……………………………………………………………………………………………
4……………………………………………………………………………………………
Signature of Investigator……………………..
Name and Designation………………………..
Date………………………..
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ANNEXURE: B
Training-Cum-Workshop for Pre-school Teachers of RIEs and IIT Nursery on Language
and Literacy (4-6 July, 2018)

ANNEXURE-B (I)
Report on Training-cum- Workshop

ANNEXURE-B (II)
Programme Schedule of Training Programme

ANNEXURE-B (III)
List of participants
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Training-Cum-Workshop for Pre-school Teachers of RIEs and IIT
Nursery School Teachers on Language and Literacy
(4-6 July, 2018)

A REPORT

Background
The Department of Elementary Education organized a three days Training-Cum-Workshop
from 4th July to 6th July, 2018 for teachers of pre-schools of all the RIEs (Mysuru, Bhopal,
Ajmer, and Bhubaneswar) and IIT nursery school. This was their first training programme
held at RIE Bhopal, of phase-II of this programme.
Objectives of the Training Programme
•

Provide inputs to preschool teachers for the process planning and age and
developmentally appropriate activities for young children.

•

Enhance teachers understanding in Math readiness and Early Math activities for 36 years old children.

•

Build the understanding of the preschool teachers in linking emergent literacy
activities with early literacy activities for 3-6 years old children.

•

Enhance the strategies for management of children with special needs at Preschool
level.

The total numbers of participant were 22 including two teachers of class –I of DM Schools.
The training programme was inaugurated by the RIE Principal, Prof. Pradhan. Dr. Romila
Soni, Coordinator, Dr. N.C Ojha ,local coordinator ,Sri. Akhilesh Mishra, HM of DM school
Bhubaneswar, Dr. Rajiv Ranjan, ECE Coordinator RIE Ajmer, External Resource persons
and 22 participants from all the four RIEs and IIT Nursery school were present. After the
inaugural, 3 days training workshop was conducted in the preschool itself followed by one
session exclusively organized for “Demonstration of Preschool Activities with Young
Children” that helped the participant teachers to understand the preschool education
component better.
A Session-wise brief report is as follow:
Day – I Wednesday (4 July, 2018)
Morning Session- I.
The training programme was started by Dr. N.C Ojha (Local- coordinator) by welcoming the
Prof. Pradhan (Principal of RIE Bhopal), Dr. Romila Soni (Coordinator of the PAC
programme) , Sri. Akhilesh. Mishra Dr. Rajiv Ranjan, External Resource persons and all the
participants from RIEs and IIT Nursery school were present. After the welcome address, Dr.
Romila Soni spoke briefly about the 3 days training programme and also shared the progress
made so far in all the four preschools at RIEs. She also shared some findings and
recommendations of Phase I report of the PAC programme.
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Prof. Pradhan emphasized on the importance of preschool education. He discussed that PSE
has its play-based pedagogy. He also mentioned about the work done by Maria Montessori
and Froebel in the field of preschool education. He also refered the Indian Philosopher
“Gijubhai Badheka” and his work in ECE. He explained that the criteria of ECE pedagogy
should be pedagogy of love and four stages of pedagogy were also discussed.
Four stages of Pedagogy:
•

•
•
•

In the first stage, he talked about the positive attitude and said it is important to
develop the positive attitude towards the school and the children studying in it “these
are my children, this is my school” were examples that emphasized the positive
attitude.
In the second stage, he said, “I must do something for my school and my children”
this line refers that after development of positive attitude, it leads towards concern.
In the third stage, he said accept what is there. When you develop concern, the
concern leads to emotions.
In the fourth stage, he talks about the loving action.

After the discussions of Prof. Pradhan, the formal vote of thanks was given by Dr. N.C Ojha
to him.
Morning Session- II
Discussion was made on the strengths and scope of improvement in the preschools amongst
all the RIEs and IIT Nursery school. Dr. Rajiv Ranjan from RIE Ajmer shared that activity
areas have been made at preschool of RIE Ajmer. Presently, the RIE Ajmer has four rooms;
two classrooms, one activity room, one rest room and one hall which is used as both activity
and ICT room. New outdoor play area has been developed in which two slides, two swings
and jungle jim is available. One dressing room is also there.
Mr. Santosh, PRT from RIE Mysuru, shared that the preschool of RIE Mysuru will have been
shifting to new building by the end of 2018.
Dr. Mishra, HM of RIE Bhubaneswar talked about the preschool of RIE Mysuru which has
been running since 2011. Earlier the preschool had only one year of preschool in which 20
children of age 4+ were enrolled. Because of the space constraints they were not be able to
open two years of preschool. This year they have opened two years of preschool programme
in which 25 children are enrolled in each class. Earlier, there was one small hall. Now, the
hall was divided into lower and upper pre-primary class. One classroom has got activity room
and toilet facility was also there. Now garden is maintained, good facility for nature walk is
available, there is huge space inside the building. But the proposal for separate preschool
building is still in progress.
Ms. Neha Khan from RIE Bhopal said that the preschool of RIE Bhopal has two classrooms
that is PS I and PS II. 25 children were enrolled in each classroom and a helper is also there
in each of the classes.
After this session, all the participants were assembled for a 15 minutes tea break.
After the tea break, the expectation of class- I teachers from preschool children was asked.
Mr. Jose and Ms. Kavita (class I teachers of DM school) responded that the children entering
from preschool to class I should be socially well adjusted, attention span should be 10-20
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minutes and children should able to respond (language should be developed). Should be able
transit from one activity to another. Receptive language should be developed that is able to
follow the directions.
Discussion was made on the exposure of both Hindi/ English languages. It was discussed that
sight words should be displayed in both lower and upper kindergarten, so that the child can
be able to form the simple sentences.
Evaluation criteria for entry and exit level as indicator for preschool classes was discussed.
Dr Romila Soni, explained that the exit indicator of PS I class should be taken as an entry
indicator for PS II class and suggested activities for entry and exit indicators. She also
referred the book ‘smooth and successful transition’ for school readiness indicators and
activities.
PS I - Entry Indicator

Exit Indicator

PS II- Entry Indicator (Exit indicator of PS I class should be taken as an Entry
indicator for PS II class)
Exit Indicator

Morning Session- III
At 11:15 am onwards, warming up activities were conducted by the IIT nursery school
teachers with the participants. Ms Savitri Singh, an external resource person conducted
activities like name-game, self-evaluation, vocabulary development, sound recognization
game were conducted. Some introductory activities were also performed in which all the
participants count themselves from 1 to 5 quickly and the participant teachers who got 5 said
their name instead of the number. The activity become complex when participants were
counting more than 10 .Ms Savitri Singh also conducted “show and tell activity” with them.
The introductory session was quite active and established rapport between the trainees and
trainers.
At the end of the session, Dr. Romila Soni conducted “story making activity” in which every
participant adds one line on the ongoing story. The following was the story that had been
made by the participants.
Story Making

बह�त परु ानी बात है। जंगल में एक शेर था। वो सबको डराता था। शेर बढ़ू ा हो गया, वह मर गया। शेर का एक बेटा था,
उसका नाम िशम्बा था। िशम्बा अपने पापा क� तरह नहीं था। उसके बह�त सारे दोस्त थे। एक िदन िशम्बा घमू ते घमू ते एक नदी के पास पह�चँ ा। उसने देखा िक एक छोटा सा चहू ा डूब रहा है। वह अपने दोस्तों को बल
ु ा कर लाया िक िकसी तरह चहू े
को बचाएँ । उसने बगल
ु े से कहा क्या तमु इस चहू े को बचा सकते हो -? बगल
ु े ने कहा –‘नहीं’ मैं सहायता नहीं कर
सकता। िशम्बा ने बगल
ु े से कहा तुम अगर हमारी - सहायता करोगें तो हम भी कभी तुम्हारी सहायता करे गें ।
बगल
ु ा मान गया। उसने कहा हाँ- मैं तम्ु हारी सहायता क�ँगा। हाथी ने कहा - हाँहाँ हम सब िमलकर चहू े को- बचाएँगें।
हाथी ने पास के पेड़ से एक डाल तोड़ी और धीरे धीरे पानी में उतरा। डाल को अपनी सँडू से चहू े तक पह�चँ ाया। सभीजानवर ने जोरजोर से िचलाना श�
ु िकया- चहू े भाई- -चहू े भाई डाल पर चढ़ जाओ, िफर चहू ा डाल पर चढ़ गया। हाथी ने
धीरे धीरे डाल- खींची । चहू ा बाहर आ गया। सारे जानवर खश
ु ी से ताली बजाने लगे।
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Post Lunch Session
Dr. Romila Soni and Ms. Savitri Singh started the session on the planning process for model
preschool programme. Dr. Romila Soni explained how to do theme based plan for the
preschoolers. She discussed the activities for preschool education with the participants. She
also emphasized on the concept of school readiness and emergent literacy.
The participants were divided into two groups. The one group had to make term- wise weekly
plan for 3-4 years old children on the theme “All about me” and the second group had to
make the plan for 4-5 years old children on the same theme in a progressive way. At the end,
discussion was made on how to do theme-based assessment.
Day – II Thursday (5 July, 2018)
Morning Session
On the second day, the session was conducted by Ms. Savitri Singh. She demonstrated a
variety of activities on the theme animals for the class I children. The first activity that she
performed was on sound reorganization activity, in which she imitate the sounds of the
animals and children had to guess the name of animal. In the second activity, Ms. Savitri
Singh took out the flash cards of the animals one by one and children had to guess the
animals. Discussion was also done on the features of the identified animals.
In the third activity, the flash cards of animals were arranged in a sequence. One child was
blindfolded and Ms. Singh with other children hid one flash card of animal, the child who
was blindfolded had to tell which flash card of animal was hidden. Children were able to
know the after and before of the concept. This activity helped children to memorize and to
develop the numeracy, as children did counting to count the flash cards of animals.
In the fourth activity, Ms. Singh acted like an animal and children had to guess the name of
animal. After that, Ms. Singh distributed the worksheets of the animal pictures to the children
and children started colouring them. Ms. Savitri drew the picture of fish on the floor and
some children started placing the beads on the outline of the fish.
Later on, Ms. Savitri Singh demonstrates and taught lots of TLM essential for preschool
learning. She guided trainees how to prepare TLM for math readiness activities.
Designing of the PS I and PS II classroom of RIE Bhopal had also been done by,
Dr. Romila Soni (Coordinator). In which different interest areas were created.

Post Lunch Session
Dr. Rajiv Ranjan conducted the technical session where he explained the strategies for
management of children with special needs at preschool level.
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Day – III Friday (6 July, 2018)
Morning Session- I
Dr. Sonika Kaushik, a resource person started the last day of training programme. She
emphasized on the linking emergent literacy activities with early literacy for 3-4 and 4-5
years old children. She explained the objectives of the session. She talked about the phonemic
awareness. She told about the strategies for early language and literacy development. She
talked about the child’s level, context and language. She explained the importance of child’s
previous knowledge and concrete experiences. She also explained the child’s environment
(home, playground, society) in which he/she comes in contact. Later on, Dr. Sonika Kaushik
discussed the dimensions of teacher’s personality i.e. voice modulation, gestures and
expressive etc. She said that it is important to provide opportunities to the children through
which they can build their own knowledge. We are not teaching them anything, the
knowledge is been creating by children themselves. She also mentioned print rich
environment and how to build child attention towards print. Afterwards, Dr. Sonika Kaushik
talked about how to implement the child’s language in school. She said that it is important to
provide opportunities, concrete experiences and non- threaten environment to the children.
We should accept the child’s language and teachers should act as a facilitator for the children.
Post Lunch Session-I
After lunch break, all the participants watched the film on “Secret Life of Babies”. The film
was all about how babies grow up and what it’s like to be a baby from their perspective. After
watching the film, discussion had been made on the movie.
Post Lunch Session-II
The session was conducted by Dr. Rajiv Ranjan in which he talked about the assessment of
children with special needs at pre-primary level. He also shared the assessment checklist with
the participants.
Valedictory
The valedictory started by Dr. Romila Soni in which she thanked and expressed gratitude to
the Prof. Pradhan, Dr. N.C Ojha Sri. Akhilesh. Mishra, Dr. Rajiv Ranjan , External Resource
persons , all the participants from RIEs and IIT Nursery school and all the faculty members
of DEE involved in organising the programme.
Afterwards, Prof. Pradhan asked the participants to share their views and learning from this
three days training programme. The participants expressed their satisfaction with the
programme.
Preschool teachers from RIE Bhopal shared that they learned:•
•
•
•
•
•
•

to teach PS I and PS II
to assess children
to provide opportunities to the children
to deal with special children
to provide and maintain print rich environment in the classroom
to provide non- threaten environment to the children
to improve learning skills of the children
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•

to enrich the classroom environment

Preschool teachers from RIE Ajmer shared that they learned:•
•
•
•
•
•
•

to deal with children
to interact with children
to give opportunities to children
to link classroom activities with daily routine of the child
to help children to learn mathematics from daily life
not to provide opportunities for wrote learning
home language is important

Preschool teachers from IIT Nursery shared that they learned:•
•
•
•
•
•

to make age and developmentally appropriate activities with class I children.
to do continuous observation
non- threaten environment for the children
importance of home language of children
not to neglect special children and how to deal with them
how to differentiate between slow learner and learning disabilities

Preschool teachers from RIE Bhubaneswar shared that they learned:•
•
•

learning outcomes for 3+ to 4+ children
emergent literacy
how to make balance daily schedule

Mr. Santosh form RIE Mysuru shared that, he found these three days training programme
very helpful and he learned many new things. He said that he would share this learning with
the other teachers from RIE Mysuru.
Mr. Jose (Class I teacher in RIE Bhopal) shared that he learned that children learn naturally
and what is the level of pre-primary and primary class children.
Sri. Akhilesh Mishra (HM of DM school Bhubaneswar), shared his views that through this
training programme, he came to know about the issues regarding the pre-primary classes,
understand the assessment is an emerging and continuous process, evaluation should happen
twice in a year, smooth transition of preschoolers to class I, what would be the physical
infrastructure for preschool, understand about the theme based planning.
Later on, following discussions had been made on the NCF:•
•
•

classroom is appropriate for language learning child should be fluent in his/her mother tongue,
home and community is the appropriate context for language learning,
authentic concept of leaning and contextualization.

The training programme concluded with valedictory address by Prof. Pradhan and
distribution of certificates to all the participant teachers. Dr. Romila Soni, Coordinator shared
a brief report of three days training programme. The training programme was ended by the
formal vote of thanks. Dr. Romila Soni shows appreciation to Prof. Pradhan and to all the
participants for their motivation and helping in making this training programme smooth and
successful. Prof. Pradhan thanked Dr. Romila Soni for organising such type of training
programme and hoped to attend more such training programmes in future also.
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ANNEXURE-B (II)

PROGRAMME SCHEDULE
TRAINING-CUM-WORKSHOP FOR PRE-SCHOOL TEACHERS OF RIEs

AND IIT NURSERY SCHOOL, DELHI

Dates: - 04-06 July, 2018
Venue: Preschool of RIE BHOPAL
Organised by Department of Elementary Education, NCERT, New Delhi
Experts/Resource Person
Day I
Programme
04 July, 2018
9:00 am-10:00 am • Registration
•

Prof. Anup Kumar
Rajput, Head, DEE,
NCERT

Welcome

• About three days training program

• Achievements made so far

• Special Remarks and Expectations
• Vote of Thanks
10:00 am-11:00am

•

11:15am-11:45am

•

11:45am-1:30pm

1:30pm-2:15pm
2:15pm-5:00pm

Dr. Romila Soni,
Coordinator
ECE Coordinators
 Ajmer
 Bhopal
 Mysuru
 Bhubaneswar
Prof.
Pradhan,
Principal, RIE
Dr. N.C Ojha
(Co-coordinator)

A round to RIE Preschool and Discussion By the Teachers
on Strengths and Scope of Improvement
Tea break in between (11:00-11:15 am)
Warming up Activities
Ms. Sunayana and

Poonam
• Organisation of the Math Readiness and Dr. Anup Rajput Prof.
Early Mathematics activities and Major and Head, DEE,
Considerations for 3-4, 4-5 yrs old and NCERT
class -I children
Lunch Break
• Planning Balanced PS Programme :- Dr. Romila Soni
Weekly/ daily schedule of Theme Based
activities for Preschool Education
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• Daily /Weekly , Monthly and Term-Wise
(Tea break in between)

Day II
05 July, 2018
9:30 am-1:00 pm

1:00pm-2:00pm
2:15pm-5:00pm

Programme

Experts/Resource Person

Discussions
and Planning Activities in Dr. Romila Soni
Group
− Age and Developmentally Appropriate
Activities
− Progression from 3-4 and 4-5 and 5-6 yrs
old
− Monitoring Preschool Activities and
providing feedback
− Planning Maths Readiness Activities in Ms. Savitri Singh
small groups and aligning with ELOs and
LOs of class-1
Tea break in between (11:00-11:15 am)
Lunch Break
•

Strategies for management of children with
special needs at pre-primary level
(Tea break in between)

Day III
06 July, 2018

Programme

Dr. Rajiv Ranjan

Experts/Resource
Person

10:00 am-1:00 pm •

Linking Emergent Literacy Activities with Dr. Sonika Kaushik
Early literacy ( for 3-4 and 4-5 year old
children)
• Planning of Literacy Activities for 3-4, 4-5 Dr. Romila Soni
years old and 5-6 children in small groups
and aligning with ELOs and LOs of class-1

1:00pm-2:00pm
2:00 pm-3:00pm
3:00 pm-5:00pm

5:00-05:30 pm

Tea break in between (11:00-11:15 am)
Lunch Break
•
•

Film – Secret life of Babies
Introduction and Assessment of children with Dr. Rajiv Ranjan
special needs at pre-primary level
(Tea break in between)
Valedictory : A brief report of three days training program Prof Pradhan (in chair)
 Feedback of Teachers
Participating Teachers
Vote of Thanks

Dr. Romila Soni
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ANNEXURE- B (III)

S. No.

List of participants of training-cum-workshop (4-6 JULY, 2018)
Participants
RIEs

1.

Ms. Shreedevi, PRT

Mysuru

2.

Ms. Santosh, PRT

Mysuru

3.

Ms. Priyanka, P.S. Teacher

Ajmer

4.

Ms. Sonika, P.S. Teacher

Ajmer

5.

Ms. Laxmipriya Ojha, P.S. Teacher

Bhubaneswar

6.

Ms. Suchitra Samal, P.S. Teacher

Bhubaneswar

7.

Sri. A. Mishra, Head Master

Bhubaneswar

8.

Ms. Poonam, IIT Teacher

Delhi

9.

Ms. Priyanka, IIT Teacher

Delhi

10.

Ms. Sunayana Mittal, IIT Teacher

Delhi

11.

Ms. Neha Khan, P.S. Teacher

Bhopal

12.

P.S. Teacher

Bhopal

13.

P.S. Teacher

Bhopal

14.

Class I Teacher

Bhopal

15.

Class I Teacher

Bhopal

16.

Ms. Sonika Kaushik

DEE (R.P.)

17.

Dr. Rajiv Ranjan, ECE Coordinator /Faculty Member

Ajmer

18.

Ms. Savitri Singh

External R.P.

19.

Ms. Kritika Marmat

DEE, JPF

20.

Dr. Romila Soni

DEE

21.

Dr. N.C. Ojha

Faculty Bhopal

22.

One Account Person

Bhopal

23.

One Account Person

Bhopal

24.

One Helper of School

Bhopal

25.

One Helper of School

Bhopal

26.

One MTS

Bhopal
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ANNEXURE: C
ANNEXURE-C (I)
List of RIEs Principals

ANNEXURE-C (II)
List of Head Master/ Head Mistress of RIEs/ IIT Nursery School

ANNEXURE-C (III)
List of RIEs ECE Coordinators

ANNEXURE-C (IV)
List of Teachers from RIEs and IIT Nursery School
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ANNEXURE C (I)
List of RIEs Principals
S.No

Name of the Principal

Preschool

1.

Prof. G. Viswanathappa

RIE, Ajmer

2.

Prof. N. Pradhan

RIE, Bhopal

3.

Prof. P.C. Agarwal, Principal

RIE, Bhubaneswar

4.

Prof. Y. Sreekanth

RIE, Mysuru

ANNEXURE C (II)
List of Head Master/ Head Mistress of RIEs / IIT Nursery School

S.No

Name of Head Master/ Head Preschool
Mistress

1.

Mr.Digvijay Narayan Pandey

RIE, Ajmer

2.

Mr.Harish Prashad

RIE, Bhopal

3.

Mr.Akhileshwar Mishra

RIE, Bhubaneswar

4.

Dr. Hanumanthaiah. T

RIE, Mysuru

5.

Ms. Jyoti Kant Prasad

IIT, Nursery School

ANNEXURE C (III)
List of RIEs ECE Coordinators
S.No

Name of ECE Coordinator

Preschool

1.

Dr. Rajeev Ranjan

RIE, Ajmer

2.

Dr. N. C. Ojha

RIE, Bhopal

3.

Dr. Laxmidhar Behara

RIE, Bhubaneswar

4.

Dr. Hanumanthaiah. T

RIE, Mysuru
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ANNEXURE C (IV)
[

List of Teachers from RIEs and IIT Nursery School
S.No

Preschool

Name of Teachers

1.

RIE, Ajmer

1. Ms. Sonika Meena
2. Ms. Priyanka Singh

2.

RIE, Bhopal

1. Ms. Yogita Nirapure
2. Ms. Neha Mehak Khan
3. Ms. Praveena Rathi

3.

RIE, Bhubaneswar

1. Ms. Laxmipriya Ojha
2. Ms. Suchitra Samal

4.

RIE, Mysuru

1. Ms. Sangeetha B.
2. Ms. Shreedevi K.

5.

IIT Nursery School

1.Ms.
(H.M.)

Jyotikant

Prasad

2. Ms. Sunayana Mittal
3. Ms. Priyanka Tomar
4. Ms. Bimla Pawar
5. Ms. Reena Rani
6. Ms. Swati Yadav
7. Ms. Mamta Yadav
8. Ms. Poonam
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ANNEXURE: D
ANNEXURE-D
Dissemination of Materials/Resources in four preschool of RIEs
and IIT Nursery School
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ANNEXURE-D
Dissemination of Materials/Resources in four RIEs and IIT Nursery School
S.NO
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.

Materials/Resources
Barkha Series ( also given to DMS)
Story cards
Pre-number concept cards
Early Literacy posters (developed by Early Literacy Group, DEE NCERT)
Story books/ Picture reading books
Fun with art and craft
Theme based
Smooth and successful transition
Young children in motion
Little steps
Every child matters
Child profile for PS I and PS II
Lesson plans
Sample checklist
Child observation form
Proforma for monitoring in preschools
RIE PS I and PS II curriculum
Worksheets on :• Alphabet
• Festivals
• Pre-number
• Body parts
• Shapes
• Domestic and wild animals
• Fruits
• Lower case and upper case
• Vegetables
• Phonemic sound
• Colours
• Days of week
• Hindi
• Seasons
• Odd one out
• Community helper

19.
•
•
•
•
•
•
•
•
•
•
•

Samples sharing through
Whatsapp group :Photos of interest areas
Assessment related
Assignments for teachers
Sample of two piece puzzle for
the themes
Face puzzle using flannel cloth
and Velcro
Link of animated film and
songs for the children
Gross and Fine motor activities
writing readiness activities
Link for making puppets etc.
Idea for creating book basket to
keep the graded books
Idea to keep learning material
Display of water animals and
birds

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Activities for small and large group
Ideas for creating theme board in the classroom
Door decoration ideas
Sight word recording sheet
TLM for small and large group
Articles related to preschool education
Pattern making worksheets
Sample letter for parents
Ideas to keep rolled charts
Teacher sharing photos and videos of activities
conducted in the classrooms
Idea of classroom arrangement for toddlers
Picture of sand area
Idea to develop simple two piece puzzle made of
ice-cream sticks
Sample worksheet for sight words
Sample worksheets according to the
concepts/skills and themes
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ANNEXURE: E
ANNEXURE-E
Child Profile for PS I and PS II

Developed by the coordinator for all the four RIE’s and IIT Nursery
School
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ANNEXURE: F
ANNEXURE-F
Tool-5
Model Preschool Set-up Checklist
Status of Parameters of Model Schools after intervention
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Tool-5
Model Preschool Set-up Checklist
PRE & Post (2017 -18 to 2018 – 19)
Effect of Interventions on Preschool system at RIEs and IIT Nursery School
Status of Parameters of Model Schools after intervention
SECTION-I: EARLY LEARNING ENVIRONMENT
S.no

1.

2.

Variables

Classroom permits children along
Bhubaneswar
with adults to move, play and work Mysuru
freely, whether alone or with
others.
The room is free from health and
Bhubaneswar
safety hazards
Mysuru

3.

Ventilation and lighting are
adequate.

4.

First-aid kit is easily accessible
and available in the classroom.

5. (a)

Improvement
(- + )

Ajmer
Bhubaneswar

Dramatic Play

a)

Literacy /Library

Bhopal
Bhubaneswar
Mysuru
Mysuru
IIT Nursery school

b)

Maths/Manipulative

c)

Block Building

Mysuru

d)

Art

Bhopal
Mysuru

e)

Discovery /Science
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Same status
Available in pre and post
( + +)
Not available in pre and
post (- -)
Ajmer+
Bhopal+
IIT Nursery school +
Ajmer Bhopal +
IIT Nursery school +
Bhopal +
Mysuru +
IIT Nursery school+
Ajmer –
Bhopal+
Bhubaneswar –
Mysuru +
IIT Nursery school +
Ajmer +
Bhopal +
Bhubaneswar –
Mysuru IIT Nursery school –
Ajmer +
IIT Nursery school +
Ajmer+
Bhopal+
Bhubaneswar –
Ajmer+
Bhopal+
Bhubaneswar –
IIT Nursery school +
Ajmer Bhubaneswar –
IIT Nursery school –
Ajmer Bhopal+
Bhubaneswar MysuruIIT Nursery school –

Regressi
on
(-+)

S.no

f)

g)

Variables

Sensory Table

All interest areas are well -defined,
labeled and clearly marked.

7.

The location of all the interest
areas allows children to move
freely from one area to the other .

8.

Each interest areas have enough
space for a small group of
children to play.

9.

Throughout the classroom
environment, labels/ print are of
many types and understood by
children (Photo, drawing, tracing,
real object, words)
Children can reach and take out
materials without adult help.

Same status
Available in pre and post
( + +)
Not available in pre and
post (- -)

Ajmer+
Bhopal+
Bhubaneswar –
MysuruIIT Nursery school –
Not Available in any
preschools

Doll’s Area

6.

10.

Improvement
(- + )

Ajmer
Bhopal
Mysuru
IIT Nursery school
Mysuru

Mysuru

Ajmer
Bhubaneswar
IIT Nursery school

Mysuru

11.

The classroom provides many
manipulative materials in the
interest areas.

Mysuru

12.

There are sufficient play materials/
toys in all areas.

Bhopal
Mysuru

13.

Materials address the need of
special group of preschool
children.

Bhopal
Mysuru

14.

A variety of children’s work is
displayed at the eye level of
children with their names and

Mysuru
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Bhubaneswar –

Ajmer+
Bhopal+
Bhubaneswar –
IIT Nursery school +
Ajmer +
Bhopal +
Bhubaneswar –
IIT Nursery school +
Bhopal +
Mysuru +

Ajmer +
Bhopal+
Bhubaneswar –
IIT Nursery school +
Ajmer Bhopal+
Bhubaneswar –
IIT Nursery school +
Ajmer –
Bhubaneswar –
IIT Nursery school +
Ajmer Bhubaneswar –
IIT Nursery school +
Ajmer Bhopal +
Bhubaneswar

-

Regressi
on
(-+)

S.no

Variables

Improvement
(- + )

logos written on it.
15.

Display area has the space to
show-case children’s work.

Ajmer

16.

The outdoor play area is free of
health and safety hazards.

Mysuru

17 (a)

Climbing equipment
(stationary)

b.

Swing
(stationary)

c.

Slides
(stationary)

Mysuru

d.

Sea saw
(stationary)

Mysuru

e.

Balls
(portable)

f.

Tyres
(portable)

g.

Tricycles
(portable)

h.

Swings
(portable)

i.

Slides
(portable)
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Same status
Available in pre and post
( + +)
Not available in pre and
post (- -)
IIT Nursery school +
Bhopal+
Bhubaneswar –
Mysuru+
IIT Nursery school +
Ajmer Bhopal Bhubaneswar IIT Nursery school +
Ajmer +
Bhopal Bhubaneswar –
Mysuru IIT Nursery school +
Ajmer+
BhopalBhubaneswar –
MysuruIIT Nursery school +
Ajmer +
Bhopal Bhubaneswar –
IIT Nursery school +
Ajmer +
Bhopal –
Bhubaneswar –
IIT Nursery school +
Ajmer +
Bhopal –
Bhubaneswar –
Mysuru+
IIT Nursery school +
Ajmer +
Bhopal –
Bhubaneswar –
Mysuru IIT Nursery school +
Ajmer+
BhopalBhubaneswar –
Mysuru+
IIT Nursery school –
Ajmer +
Bhopal –
Bhubaneswar –
Mysuru –
IIT Nursery school –
Ajmer +
Bhopal +

Regressi
on
(-+)

S.no

Variables

Improvement
(- + )

18.

Daily routine is displayed for
teachers and parents

19.

Daily routine is displayed for
children at their eye level and
using pictures, symbols, and words
for each part of the daily routine.
Appropriate time is allocated for
each part of the daily routine.

Bhopal
Bhubaneswar

21.

Children are engaged in active
learning during each part of the
daily routine.

Ajmer

22.

Teachers eat with children and
interact in conversational manners
during snack or meal times.
Thirty minutes of play is provided
daily.

Ajmer
Bhopal

Throughout the daily routine
children are given opportunities to
make many choices
Separation challenges/ anxiety of
children are dealt with in a
supportive manner. (Ex. Teacher
acknowledges child’s feelings;
provides time for child to do
activities at his/her own pace;
parents/ family encouraged to
stay).
Teacher’s show positive, calm,
affectionate and respectful
attention to children.

Bhopal
Bhubaneswar
Mysuru

27.

Teacher’s ask questions and use an
open-ended questions, comments,
and acknowledgements.

Bhopal

28.

Teacher’s play as partners with

Ajmer

20.

23.

24.

25.

26.

Ajmer

Same status
Available in pre and post
( + +)
Not available in pre and
post (- -)
Bhubaneswar –
Mysuru +
IIT Nursery school +
Ajmer Bhopal –
Bhubaneswar +
Mysuru+
IIT Nursery school –
Ajmer –
Mysuru+
IIT Nursery school Ajmer Bhopal +
Bhubaneswar +
Mysuru +
IIT Nursery school +
Bhopal +
Bhubaneswar +
Mysuru+
IIT Nursery school +
Bhubaneswar +
Mysuru+
IIT Nursery school +
Bhopal +
Bhubaneswar –
Mysuru+
IIT Nursery school +
Ajmer IIT Nursery school +
Ajmer –
Bhopal +
Bhubaneswar +
Mysuru +
IIT Nursery school +
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Ajmer +
Bhopal +
Bhubaneswar +
Mysuru +
IIT Nursery school +
Ajmer Bhubaneswar +
Mysuru+
IIT Nursery school +
Bhopal +

Regressi
on
(-+)

S.no

Variables

29.

children – following the child’s
lead.
Teacher’s encourage children’s
ideas, suggestions, and efforts
throughout the day.

Improvement
(- + )

Mysuru
Ajmer

30.

At Large Group/ Circle Time,
teachers use many strategies to
support and extend children’s
ideas and actions.

31.

Teacher’s provide scaffolding for
children as they play and work.

IIT Nursery school

32.

Teacher’s encourage children to
use materials independently and in
innovative ways.

Mysuru

33.

Support children when they
choose to repeat an activity

Ajmer

34.

The preschool program and staff
use theme based, integrated, age
and developmentally appropriate
approach;

Ajmer
Bhubaneswar

35 (a)

Daily

b.

Once in a week

c.

Monthly

d.

At the end of the term

36.

Ajmer
Bhopal
IIT Nursery school

Same status
Available in pre and post
( + +)
Not available in pre and
post (- -)
Bhubaneswar +
IIT Nursery school +
Bhopal+
Bhubaneswar +
Mysuru+
IIT Nursery school +
Ajmer –
Bhopal+
Bhubaneswar +
Mysuru+
IIT Nursery school +
Ajmer –
Bhopal +
Bhubaneswar +
Mysuru+
Ajmer –
Bhopal+
Bhubaneswar +
IIT Nursery school +
Bhopal+
Bhubaneswar +
Mysuru+
IIT Nursery school +
Bhopal+
Mysuru+
IIT Nursery school +

Ajmer –
Bhopal –
Bhubaneswar –
Mysuru –
IIT Nursery school–
Ajmer –
Bhopal –
Bhubaneswar +
IIT Nursery school+
Bhubaneswar –
Mysuru +
Ajmer –
Bhopal –
Bhubaneswar –
IIT Nursery school –
Ajmer –
Bhopal –

Teachers (preschool teachers and
class-1
teachers)
participate
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Regressi
on
(-+)

Mysuru

Mysuru

S.no

37.

38.

39.

Variables

equally in planning and conducting
activities
and
for
smooth
transitions.
Systematic and complete child
records are kept and maintained
[*See section V].

Teachers uses child observation
and anecdotal records to assess
progress of the child (e.g. to focus
on children’s development, to plan
for individual children, and to
share information with parents
and class-1 teachers during
Transition to class – I of Primary
School).
Teachers share child’s authentic
assessment with parents /elders.

40.

Health Appraisal Form/
Immunisation record

41.

Birth certificate for each child

42.

Complete Child Information Card
(No column to be left)

43.

Portfolio (Children’s work
samples)

44.

Child Assessment Reports ( Termwise)

45.

Parent / Family meetings
documentation

Improvement
(- + )

Same status
Available in pre and post
( + +)
Not available in pre and
post (- -)
Bhubaneswar –
Mysuru –
IIT Nursery school–

Ajmer
Bhopal
Bhubaneswar
Mysuru
IIT Nursery school
Ajmer
Bhopal
Bhubaneswar
Mysuru
IIT Nursery school

Bhopal

Ajmer
Bhopal
Bhubaneswar
Mysuru

Ajmer+
Bhopal+
Bhubaneswar+
Mysuru+
IIT Nursery school+
Ajmer –
Bhopal+
Bhubaneswar +
Mysuru+
IIT Nursery school +
Ajmer +
Bhopal+
Bhubaneswar +
Mysuru+
IIT Nursery school +
Ajmer –
Bhopal+
Bhubaneswar+
Mysuru+
IIT Nursery school+
Ajmer +
Bhubaneswar +
Mysuru+
IIT Nursery school +
IIT Nursery school+

Ajmer Bhopal Bhubaneswar –
Mysuru-
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Regressi
on
(-+)

S.no

Variables

Improvement
(- + )

Same status
Available in pre and post
( + +)
Not available in pre and
post (- -)
IIT Nursery school -

Regressi
on
(-+)

ANNEXURE: G
ANNEXURE-G
Visit to Model Preschools of DMS at Regional of Education (RIEs) by State/
UTs Key Functionaries during Regional Workshops on “The Preschool
Curriculum” and “Guidelines on Preschool Education”

The Department of Elementary Education, National Council of Educational Research and
Training (N.C.E.R.T) conducted eight regional workshops to orient key state functionaries/
UTs on “The Preschool Curriculum” and “Guidelines on Preschool Education” across India.
The workshops were conducted in seven zones North, South, East, West, North-East, Central
and Hilly Zone. The two regional workshops were conducted in North-East zone.
As part of Regional workshops, the participants visited Model preschools of DMS in their
respective zone. The participants of West zone visited RIE, Bhopal; the North zone personnel
visited RIE, Ajmer; South zone participants visited RIE, Mysuru; East zone deputed
functionaries visited RIE, Bhubaneswar and participants of Central zone visited IIT, Delhi .
The visits were aimed to share an idea about application of Early Learning outcomes and its
connection with Learning outcomes (LOs) of class I. The participants of Regional Workshops
conducted Hands-on activities with children of Preschool I and Preschool II to get an idea
about engagement in early years.
The participants shared their feedback that the teachers of all RIEs were doing a meaningful
work. The personnel were impressed with the organisation and display of interest areas, play
and learning materials and print-rich environment in the classrooms. The functionaries
particularly appreciated children’s participation in class and rigorous planning and
documentation of work in Teachers’ diary. The teachers of RIE Bhopal, Mysuru and
Bhubaneswar were lauded for their activities with children. For improvements, provisions for
medical room and fire safety were recommended. In IIT nursery, use of naturalistic material
in play and learning were required to be incorporated.
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