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Overview
Children’s literature brings with it a plethora of imagination. It exposes readers to a world of
possibilities engaging with emotions, imaginations, thrill, adventure and the playfulness of
language. Literature also lends the reader an opportunity to think and examine their lives and
the realities of the world and even envision a better world. It broadens experiences far beyond
what one can hope to accomplish in a lifetime and takes its readers to places that do not even
exist. Children’s love for reading depends on the books children are introduced to in their early
years1. Children need to be provided with a variety of books that engage them in the pleasure
of reading. Emphasis has been laid on using books to begin reading with children because
reading a book gives a sense of accomplishment to children that mastery over charts or cards
cannot give.2
Teaching learning in schools is more textbook-centered. Most children, especially those coming
from marginalized backgrounds do not have access to storybooks at home. Research on early
literacy tell us that children form several critical concepts about print, reading, meaning making
through children’s exposure and engagement with storybooks.3 Children coming from print rich
environment form these concepts, organically, through seeing significant adults using literacy in
multiple ways, and children’s own exposure to variety of print material at home. Since large
number of children studying in schools today do not come from print rich homes so it puts extra
onus on the primary school to introduce children to range of children’s literature and create
literacy rich environment in the classroom. This is the reason why National Curricular
Framework (2005) emphasizes need to go beyond the textbooks, use a range of learning
material in classrooms and link classroom teaching-learning with experiences of children and
world outside the classrooms. Children’s literature is one of the powerful sources of translating
this vision in to the practice.
Exposing children to a range of storybooks for reading is critical for children to develop
sustained literacy skills as well as develop critical thinking, imagination and creativity. A reading
corner in the classroom and or a vibrant school library can go a long way in providing
exposure of wide range of reading material to children and develop them as active and
potential ‘readers’. This is also the reason, why Right to Education (RTE) explicitly states that
every elementary school in the country should have a library.
With the implementation of Sarva Shiksha Abhiyan (SSA) and after enactment of RTE, the states
have initiated process of providing funds to all schools for purchasing books/children's
literature for libraries. Libraries need to have carefully selected books that are suitable for
children with varying age group, reading abilities and diverse interests. In this context, Early
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Literacy Programme of the Department of Elementary Education, NCERT decided to undertake
a process to review, select and recommend books in Hindi and English for primary schools
(classes I to V). NCERT had undertaken a book selection process in 2007-08 that focused for
classes I to III. Current process built on the previous selection process by adding more books
for class I to II and selecting books for classes III, IV and V. Schools,libraries, NGOs, parents and
State boards and other organizations can use this suggestive list of selected children’s
literature to select and buy good and useful children’s literature for young children.

Process of selection of books


Children’s literature published in Hindi and English, was invited from publishers and writers
through an advertisement in the newspapers and on the NCERT website in August- September
2012. Publishers were requested to send three copies of each title. Around two thousand and
five hundred titles were received from two hundred and fifty publishers.



First level screening was done by the NCERT team in which textbooks / workbooks that did not
qualify as children’s literature were removed. A committee of experts was set up to formulate
guidelines and review all books and make a recommendation. The Selection Committee was
comprised of members with a range of experience and background in children’s literature. It
included school teachers, teacher educators and experts in literacy and children’s literature,
librarians, illustrators etc. Care was taken not to invite members from any publishing house, to
avoid conflict of interest. The team members involved in the selection process were from Delhi
as well as other states such as Madhya Pradesh, Rajasthan, Goa, Karanataka, Uttar Pradesh,
Uttarakhand and Haryana. Some members were impanelled for review of literature in Hindi and
some for English. However, during the review and selection process they worked together to
enable wider consultation.



In the first meeting, members reviewed the criteria developed by NCERT during selection of
children’s literature in the year 2007-08. The criteria was revisited and refined, considerably.
The broad parameters on which the books were reviewed include:










Content - appeals to children, imaginative, accuracy of information etc.
Story and plot - interesting, relevant, easy to comprehend etc.
Language – flow of language, richness in use of language, repetition etc.
Illustrations – attractiveness, clarity, free of biases/stereotypes etc.
Production & layout- paper quality, readability of text, font size and type etc.
Coherence of text and illustrations – illustrations support the text in facilitating
comprehension
Relevance based on age, content, concepts etc.
Rhythm (for poems)
Imagery (for poems)
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Other aspects such as element of wonder, joy, richness of emotions, overall feel and appeal of
the book were also looked into. Based on these broad parameters outlined above, critical
dimensions of books were assessed which have been discussed in detail in the next section.


The Selection Committee had the view that books that preach values and morals directly are
not suitable for children as that reflects a simplistic and an erroneous understanding of the
process of moral development in children. Hence books that reflect right constitutional values
and even challenge stereotypes, but in a subtle, sensitive and convincing manner were given
preference. Special attention was given to the values books carry regarding gender roles as well
as inclusion and portrayals of children with special needs. Also, care was taken to ensure that
all books were free from bias and aligned to the core constitutional values.



The selection process continued over a period of six months in which more than forty people
were involved at various stages of the process. Each title was reviewed by at least two experts.
If both reviewers found the book suitable, the book was then reviewed by the third expert in
the final around. In some cases, opinion of more than three reviewers have also been taken to
get final consensus. For example, if one reviewer found the title suitable and other did not, it
went to a third or fourth reviewer and accordingly the title was selected or dropped.



The selected titles were then reviewed by an internal committee of NCERT. The committee
comprised of faculty members from various departments who scrutinized the books from
various perspectives like content, illustrations, gender, special ability children, arts and
aesthetics, language, validity of content in informative books, quality of printing and relevance
for primary grade children. The team reviewed the books meticulously before finalizing the
present selection. Efforts were made to look into multiple aspects of a book together to take a
final decision on its selection.
The final book list has been organized into two levels. Level 1 has titles for children of grades 1
and 2 and level 2 has titles for grades 3-5. Specifications like activity books, big books, poetry
collections have been mentioned alongside.
The titles in the list cannot strictly be classified into the given levels. Teachers/ parents should
use books from level 2 for children of grades 1 and 2 facilitating the reading. Similarly, titles
from level 1 can be used to build up literacy activities for children of grades 3- 5 as well.
An annotated bibliography is being prepared by the team for the titles finally selected. The
compilation includes all relevant information about the books like title, author, illustrator,
translator, ISBN number, price along with and a summary about the content of the book.
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Key observations
During the selection process, Committee members had many observations about various
aspects of children’s literature, story-lines, flow of language, illustrations, trends being
followed, style of presentation, authenticity of information etc. which had an impact on
selection of the books. Many important observations have been shared here comprehensively.
Every book had its own aspects to be considered in deciding factors hence, any particular book
may not fit into a single parameter shared. The Selection Committee has offered a range of
books which children can read independently and indulge in the pleasure of reading.
 A large number of alphabet books, workbooks, textbook like curricular material received
were not considered as this selection was for recommending suitable children’s literature.
 While there is large number of animal stories for children, more contemporary experiences
of children, from diverse backgrounds are often not reflected in children’s books with
authenticity and appeal. Books that had healthy humour that would appeal to children and
would be appropriate for them, were far and few between.
 Children are drawn to illustrations and often it is the first feature of the book that draws the
child’s attention. Illustrations, especially for young readers should be coherent, not biased in
any form and correspond with written text thus, facilitating comprehension. Hence, along
with content and language, illustrations and visual appeal was also given significant weightage. Many books had iIllustrations that lacked coherence with the text. Artificially drawn
situations and characters, unnecessary detailing, merging frames seemed to be obstructing
the flow of the story and were avoided.
 In case of available non-fiction books, efforts were taken to check accuracy of information
given. Reviewers felt that publishers should mention the relevant and authentic sources
from where the information has been taken.
 There were many books with content, reading level and concepts that were not relevant for
primary grade children like contrived versions of classics and epics, autobiographies, stories
of sages, science and mathematical concepts, etc.
 Care was taken not to include books that reinforce stereotypes and go against constitutional
values either in the content or illustrations. Stereotypical images continue to be present in
books that reflect ‘a’ kind of image. For example, representing children as pink cheeked,
chubby, urban, etc. despite, the storyline or poem not requiring privileging of children from a
certain class / background is still common in children’s books. Any kind of stereo types
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should be avoided for it develops fixed ideas and notions, and instead, cultural diversity and
scope for varied situations should be presented to children.


Sets of graded reading series were received from some publishers. Graded readers is not
considered children’s literature because the purpose of graded reading series is different
from just leisure reading, it rather aims at developing reading skills. Therefore, graded
reading series or any book that mentions reading ability levels or any kind of classification
has not been considered for selection. However, the Committee also observed that the
criterion that was given for gradation were not clear and the books presented often did not
fit into those criterion because of the ambiguities.



Multilingualism can be used as an organic resource in the classroom where children are
contributing in bringing forth the varied language use in a context that brings richness to
classroom discourse. However, the bilingual books we received seemed to be based on the
idea of teaching English through translation of text in Hindi to English. This kind of word to
word translation provides a didactic format, distracts the flow of reading and diminishes the
scope of exposing children to richness in language use and disrupting the original structure
of language as was found in many bilingual books that we received. Thus bilingual books
were not included in the selected list.



Many stories were translations from other Indian languages into Hindi and English. Most of
these books were reflective of paucity of processes that encourage identification and
translation of quality children’s literature across Indian languages. Some books though
accepted in the original language (Hindi/English) were poorly translated (English/ Hindi) and
had to be rejected because of unstructured language or poor translations resulting in a loss
to the pool.



Books that continue to be moralistic and patronizing to readers were left out. More
mainstream ideas about society, social positions and value systems seem to be pushed
down through children’s stories instead of representing society as authentically as possible
and looking at children’s literature as medium through which readers can begin to develop
critical thinking.



Presence of folk art in books for children was more visible than before. However, there was
limited number of books where folk art was used with authenticity, suitable match with the
text and with appropriate detailing.



Given the importance of read aloud for early grades, suitability of reading the book aloud in
the classroom was also assessed by the reviewers. Selected children’s literature has many
books that can be used for self reading as well as can be read out to the class as a whole.
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Numbers of books were also adaptations of books and stories traditionally told to us as
folklore and these were often poor adaptations. Occasionally, context and characters were
changed to suit a contemporary context and while this is positive, it must be done
thoughtfully to keep the story authentic. It was also observed that there wasn’t any
mention of the original source of the stories. The Selection Committee felt that it is
essential that the author/ publisher should mention this information in the preliminary
pages of the book. This will avoid confusion and will also maintain the authenticity of
traditional classical writings which came under the category of children’s literature.



There were many books which had stories along with informative text on each page. The
bubbles of information interfere with the flow of the story and seem irrelevant in the
context. Combining fiction and facts on parallel pages interferes with the engagement of a
young reader with the book and hence, should be avoided. If, necessary, the relevant facts
can be given as additional information after the story. The sources of factual information
should always be mentioned. The age- relevance of the content of the story and factual
information was also questionable.



Books with errors that disrupted the flow of reading and hampered comprehension have
not been selected. Books with one or two mistakes have been ignored if it excels in other
criterion. The idea is to bring forth as many good books in the hands of young children as
possible. However, books with many errors have not made its way through the selection
process irrespective of its supreme qualification as a good piece of children’s literature.



Production and layout continues to be an area where inadequate attention by a number of
publishers is given. A book is as important as the form within which it resides and this needs
attention. While there were a number of books which had good illustrations, print and
production quality, there were also equal or number of books with poor production quality,
inappropriate font, poor editing, overwriting of text and illustrations. Poor / overly
sophisticated art work and layout and design or inaccurate / visuals or illustrations were
also reasons why some books could not be selected. Some books experiment a lot on size /
stylistic font / arrangement of text and illustrations. While innovations are positive,
readability and suitability of the same for the target readers needs to be an important
consideration.
A book is a production of a number of players and constituents- writer, illustrator, editor,
printer – all departments are critical and need to work in tandem to be able to produce a
book of good quality for children. Based on the formed criteria and concerns shared above,
very few have made it to the final selection. The purpose of selection has been that children
get good literature which they can enjoy reading. Children should have a wide variety of
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good books that cover range, type, diversity, language styles, story genre, themes, number
and form and with powerful and diverse illustrations that support reading at early grades.
The present list is limited due to the considerations mentioned above and in no way is an
indication of the ideal collection in the library. However, current suggestive list of books is
result of the pool of books received and selection that emerged from the process outlined
above.
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