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Preface

The early years of children constitute the most significant 
period in life, because this is when the foundations are laid 
for motor, sensory, cognitive language, social and personality 
development. Pre-school learning and Early Childhood 
Care are considered to be crucial inputs in improving the 
enrolment and participation of children in formal schooling. 
This is a time of opportunity where even small positive 
inputs may generate long-term social benefits. 

The need for a meaningful Early Childhood Education 
(ECE) programme has been emphasised in NPE, 1986 
and POA 1992. Sarva Shiksha Abhiyan also acknowledges 
the importance of ECCE for achieving Universalisation of 
Elementary Education. This has led to large scale expansion 
of Early Childhood Education Programmes, both in the 
Government and Non-Governmental sectors. This expansion 
has created the need for trained personnel in large numbers, 
which, in turn, has necessitated the organisation of short- 
term in-service training programmes in Early Childhood 
Education. 

These training programmes are generally envisaged to be 
multi-level in nature. The training of key resource persons is 
undertaken at the central level and gradual decentralisation 
is planned at subsequent levels. In this cascade mode of 
training, it is generally observed that for every additional 
level there is scope for inevitable dilution of the content and 
quality of training. To counter this, it would be necessary 
to provide the resource persons at every level with ready 
reference material for their guidance. The present Handbook 
has been prepared keeping this specific need in mind. It is 
based on the training pattern and strategy evolved in this 
department which is in practice over the last few years. It 
would be useful for training of ECE personnel at all levels. 
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The Handbook includes tentative training schedules, 
knowledge content, practical activities, games, songs and 
training strategies to be adopted by the trainers for the short-
term training programmes. Many of the contents have been 
taken from an earlier NCERT’s publication ‘Early Childhood 
Education – A Trainers’ Handbook’ by Professor Venita Kaul 
with a view to maintaining continuity and context.  We are 
grateful to Professor Venita Kaul for having consented for the 
same. This Handbook, was tried out in mimeographed form 
by providing it to the participants of training programme 
conducted by the department in recent past. The feedback 
received on it has been very positive and has been utilised in 
the making of this document. 

I appreciate the efforts put in by Dr. Romila Soni and 
members of ECE faculty in bringing out this Handbook. It 
is hoped that the users of this Handbook will continue to let 
us have the feedback on it so as to enable us to improve it. 
Suggestions, if any, would be gratefully acknowledged. 

K.K VaShiShtha

Professor and Head
Department of Elementary Education

NCERT

New Delhi
March 2007
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 How to Use tHis Handbook

This handbook has been prepared for key resource persons 
and teacher educators working in the area of Early Childhood 
Care and Education (ECCE).  It has been prepared keeping 
in mind the short-term, in-service training workshop in 
ECCE which have to be transacted in a condensed way.  
This handbook is based on the training pattern and strategy, 
which this department has been practising over the last few 
years and is now advocating for training of ECCE personnel 
at all levels.

This handbook covers three main teaching units. The 
unitwise title of lessons is as follows:

UNIT ONE    An Introduction

Chapter 1 Initiating the ECCE Programme   
 Knowing Each other
Chapter 2    Significance of Early Childhood Care  
 and Education

UNIT TWO Aspects of Child Development

Chapter 3   Physical and Motor Development 
Chapter 4  Development of Language and  
 Literacy Skills
Chapter 5       Cognitive Development
Chapter 6  Socio-emotional Development

UNIT THREE   Strategies for ECCE

Chapter 7  Programme Planning for ECCE
Chapter 8   Role of parents and community in ECCE
Chapter 9   Early Identification of Children with  
 Special Needs 
Chapter 10 Health and Nutrition of    
 Young Children 
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Each of the lessons (unit two) on the different aspects of 
development consists of the following sections:
1. Knowledge content
2. Activities for stimulating that particular aspect of 

development
3. Rhymes/songs related to that aspect of development
4. Teaching Learning Material. (TLM)

The knowledge content spells out the minimum essentials 
to which the trainees must be introduced through group 
discussion and brainstorming.  The activities described in each 
lesson must be demonstrated to the trainees with pre-school 
children and also along with theory sessions.  If children are 
not available, these may be demonstrated in similar situations 
with the trainees acting as children themselves.  At the end 
of the lessons, some role-play situations and group work are 
suggested.  These will help to encourage and facilitate the 
use of participatory methods of training.  While planning and 
conducting the sessions, it is recommended that for greater 
impact, the demonstration of activities should be done 
alongside the related knowledge content.

Considering the realities of the actual field situation of 
our ECCE programmes, which generally do not have 
much material resources, the activities included in the 
handbook are, as far as possible, those with low cost/no 
cost/or without material.  While carrying out the training 
programme it is suggested that more emphasis should be 
laid on demonstration/conducting of activities rather than 
on merely development of kit or materials.

Annexures
Since we believe that this handbook will be used by trainees 
and supervisory personnel who are expected to plan and 
conduct training, the annexures include sample schedule 
for training of resource persons for ten days and for field 
level ECE workers for six days.  The emphasis in these 
schedules is on giving not only theoretical and practical 
knowledge in ECCE but also developing basic transactional 
skills through “hands-on experience” i.e. through internship 
in ECE Centre/Anganwadi.
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before condUcting tHe training worksHoP

- Ensure that the right participants are selected
- Make sure that all the arrangements are done before 

hand
- Outline a range of training methods to consider
- Send letters and fix the time with resource persons and 

trainees in advance
- Decide the Training Workshop venue. Organise a visit for 

field observation and internship in a nearby ECE centre 
(If possible)  

- Arrange accommodation for the participants, training 
team members and outside resource persons

organising tHe training worksHoP

The following techniques should be included in the training 
workshop.

1. Grouping
 Trainees should be divided into groups before the 

training workshop for group exercises. The group leaders 
are responsible for distribution of material to the group 
members.  They must ensure that the members complete 
the tasks assigned to them.

2. A Quick Glance on the Day’s Learning
 This is suggested at the end of the day. Ask each 

participant to have a quick glance on her/his learning.

3. Daily Reporting 
 This helps the trainer to review everyday learning 

during the training programme. It helps the participants 
to develop skills in observation and expression. It 
also enables the trainer to understand the level of 
participation, the performance of resource persons, the 
physical arrangements, etc.  Feedbacks can be taken 
at the end of a session, at the end of a field visit, etc.  
Use feedback sessions for clarifying doubts and building 
future learning.
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4. Discussions
 The participants should be helped to reflect their own 

experiences in ECCE through discussions.  Questions 
for discussion given in the lesson are to improve the 
quality of the discussions.  These should be used as the 
guidelines.  Every participant must be involved in the 
discussion.

5. Creative use of lessons
 The lessons and activities are just samples.  They should 

be changed or adapted according to the circumstances of 
the area and these should be used creatively.

6. Organisation of the Room
 The seating arrangement should be such that the 

trainees should be able to see the resource persons, one 
another, TLM.  Ideally they should be made to sit in a 
semi circle.

7. Establish a Steering Committee
 A steering committee should be formed which includes 

members/representatives from each group. This committee 
should meet every night to review the day’s activities.  
They will also plan for the next day according to the 
feedback received. The steering committee should 
consider the following points:
- Is everyone participating?  If not, what can be done?
- Are the groups evenly balanced?  If not, what can be 

done?
 The representatives of each group are identified on a 

rotating basis on the first day of the workshop during 
the introductory session.

 Refer to Annexure 1 for planning the schedule of the 
TRAINING WORKSHOP.
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imPortant tiPs to make tHe training  
worksHoP a sUccess

•	 Read	 the	 ‘handbook’	 carefully	 in	 advance	 before	 you	
begin the training workshop.

•	 Since	this	workshop	emphasises	more	on	activities	and	
discussions and sharing of ideas (macro and micro), 
make the seating arrangements in a semi-circle.

•	 Use	open-ended	questions	instead	of	ones	that	require	a	
“yes” or “no” answer.  This leads to better discussions.

•	 Classroom	 management	 plays	 an	 important	 role	 in	
effective teaching learning.

•	 All	the	sessions	should	be	participatory.	Include	activities	
and games discussion to make the session interesting.

•	 Support	 your	 sessions	with	 video	 films,	 role-play,	 and	
small group discussions (micro).  

•	 Always	talk	slowly	to	help	the	participants	to	understand.
•	 Ensure	that	sessions	should	begin	and	end	on	time,	as	

far as possible.
•	 Ensure	that	the	general	flow	of	the	training	workshop	is	

maintained.
•	 Allow	trainees	to	discuss	their	difficulties	and	problems.
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UNIT - ONE

An Introduction

•	 Initiating	the	ECCE	Programme		
Knowing Each Other

•	 Significance	of	Early	Childhood			
Care	and	Education
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2         Trainer’s Handbook in Early Childhood Care and Education

Chapter 1

InItIatIng the eCCe Programme 
Knowing eaCh other

DO	START	EVERY	TRAINING	PROGRAMME	WITH	A	
SESSION	ON	KNOWING EACH OTHER

Knowing Each Other	 is	 a	 session	 of	 introductory	 games	
to	 know	 about	 each	 other	 and	 build	 rapport	 among	 the	
participants.

The	trainees	may	or	may	not	know	one	another.
•	 Some	 or	 all	 of	 the	 trainees	may	 come	 from	 the	 same	

city/community/state/organisation,	i.e.,	they	may	know	
something	about	one	another	or	may	not.

•	 Some	 may	 be	 introvert	 and	 shy;	 may	 not	 feel	 free	 to	
express	themselves	or	may	not	 find	it	easy	to	relate	to	
others.

Objectives  

•	 To	 enable	 the	 trainees	 and	 trainers	 to	 get	 to	 know											
each	other.

•	 To	establish	 rapport	among	 the	participants	and	 team	
members.

•	 To	reduce	the	participants’	inhibitions.		
•	 To	create	a	congenial	atmosphere	through	play.
•	 To	 help	 the	 participants	 become	 more	 confident	 in	

conducting	activities.
•	 To	enable	the	trainers	to	communicate	better.
•	 To	make	the	session	active,	interesting	and	exciting.

ectm_final17sept08.indd   2 12 Jun 2020   03:19:13 PM



Initiating the ECCE Programme                              3         

note for the traInees and traIners

•	 Ensure	that	there	is	adequate	space	for	play	activities	for	
all	the	participants.

•	 Give	 instructions	 for	 each	game	clearly	before	starting	
the	game.

•	 Make	sure	 that	 the	arrangements	and	positions	of	 the	
participants	are	appropriate	for	the	game/activity.

•	 After	one/two	demonstrations	of	each	game,	encourage	
one	of	the	participant	to	conduct	the	game	independently.

•	 Encourage	every	participant	to	join	the	games.
•	 Discuss	the	significance	of	playing	these	games	with	the	

participants	so	that	they	can	realise	the	need	of	including	
these	in	their	own	training/classroom	situations.

•	 Encourage	 every	 participant	 to	 create	 her/his	 games	
also.	

•	 Move	about	and	talk	informally	to	the	trainees.

create an infOrmal learning atmOsphere

•	 Display	learning	material	on	Early	Childhood	Care	and	
Education, for	example,	pictures,	posters,	story-books,	
and	 so	 on	 to	 add	 colour	 and	 to	 enliven	 the	 training	
centre/venue.

begin the sessiOn With the fOllOWing exercise 

Have	each	trainee	interview	
her/his	 neighbour	 for	 2-3	
minutes	 to	 ascertain	her/
his	 neighbour’s	 name;	
brief	 background	 and	
their	 expectations	 from		
the	 workshop.	 Then	 have	
each	 trainee	 introduce		
her	 /	 his	 neighbour	 to		
the	team.	
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4         Trainer’s Handbook in Early Childhood Care and Education

You	will	notice	that	the	activities	described	refer	to	‘children’.
Kindly	note	that	these	games	should	be	played	with	trainees	
by	the	trainers	and	also	with	children	by	an	ECE	worker.
	
The following activities are to initiate participation and 
to bring the trainees together:

KnowIng eaCh other

develoPmental objeCtIves

•	 Help	children	to	get	to	know	each	other.
•	 Increases	confidence.
•	 Develops	memory	skills.
•	 Increases	team	spirit.	
•	 Increases	attention	span.
•	 Help	children	to	develop	good	manners.
•	 Enables	children	to	be	more	attentive	and	alert.
•	 Teaches	children	to	enjoy	working	in	a	group.
•	 Encourages	children	to	express	themselves.
•	 Put	children	at	ease.

1.	 Name	of	the	Activity:	Be Quick
How to Organise

	 Make	 all	 the	 children	 sit	 in	 a	 circle.	 	 Ask	 children	 to	
clap	their	hands	twice	and	click	their	fingers	twice	and	
continue	doing	so	 rhythmically.	When	clicking	 fingers,	
ask	children	to	say	their	names	one	by	one	in	a	rhythmic	
way.		They	can	start	with	“Be		quick	tell	me	your	beautiful	
name”.		The	child,	who	has	to	tell	her/his	name	at	the	
clicking	has	to	start	again.

2.	 Name	of	the	Activity:	Call your Friend
 How to Organise
  Make	 all	 the	 children	 sit	 in	 a	 circle.	 Ask	 one	 child	 to	

start	the	game	by	pointing	to	an	empty	place	next	to	him	
and	saying	“there	is	a	place	next	to	me,	I	am	calling	for	
Reena.	Reena	please	come”.	The	child	called	Reena	will	
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Initiating the ECCE Programme                              5         

come	and	sit	next	to	him.		The	child	next	to	whom	Reena	
was	previously	 sitting	would	continue	 the	game	 in	 the	
same	manner	pointing	to	the	space	left	by	Reena.

3.	 Name	of	the	Activity:	Namasteji
How to Organise

	 Make	all	 the	 children	 sit	 in	 a	 circle.	 	 The	 teacher	 can	
start	the	game	with	a	clap	and	two	children	would	start	
running	around	the	circle	in	opposite	directions.		When	
they	meet,	they	fold	their	hands	and	greet	each	other	by	
saying,	“Namasteji,	how	are	you?”		Then	they	run	back	
to	their	places.		The	child	who	reaches	her/his	place	first	
wins.		Then	two	other	children	sitting	next	to	the	previous	
pair	will	start	running	and	thus	the	game	continues	till	
all	children	have	had	their	turn	in	pairs.

4.	 Name	of	the	Activity:	Identify the Voice
How to Organise

	 Make	 the	 children	 sit/stand	 in	 a	 circle.	 Ask	 one	 child	
to	speak	briefly	about	anything	and	everyone	in	a	circle	
listens	to	his	voice.	Then	ask	one	child	as	a	‘den’	to	go	out	
of	the	room.	Let	the	remaining	children	select	a	‘speaker’.		
Let	the	child	(den)	return	to	room.		Now	one	child	from	the	
circle	will	speak.		The	den	has	to	guess	from	the	voice	who	
it	is.		The	den	has	to	tell	the	name	of	that	friend.

5.	 Name	of	the	Activity:	Touch Red
How to Organise

	 Make	 the	 children	 stand/sit	 in	 a	 circle.	 	 The	 teacher	
calls	out	a	word,	 for	example,	 ‘red’,	 ‘chair’,	 ‘board’	and	
the	children	must	touch	whatever	has	been	called.		After	
sometime	the	teacher	calls	out	the	name	of	the	children,	
‘Priya’,	 ‘Rahul’,	 ‘Seema’	 and	 the	 children	should	 touch	
the	person	whose	name	has	been	called.

6.	 Name	of	the	Activity:	Getting to Know Each Other
How to Organise

	 Ask	 the	 children	 to	 choose	 partners	 and	 form	 pairs.		
Ask	 each	 pair	 to	 find	 out	 their	 partner’s	 names.	 The	
names	by	which	they	are	known	at	home,	the	names	by	
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6         Trainer’s Handbook in Early Childhood Care and Education

which	they	would	like	to	be	known	during	the	training	
programme,	and	anything	else	of	interest.	Then	ask	each	
pair	to	introduce	their	partners	to	the	whole	group.		

7.	 Name	of	the	Activity:	Zip-Zap
How to Organise

	 Make	all	the	children	stand	in	a	circle.		Each	child	will	
ask	the	names	of	the	children	standing	on	her/his	either	
side.		When	the	teacher	points	to	child	and	say	‘Zip’,	the	
child	has	to	mention	the	name	of	the	child	standing	to	
her/his	right.		Similarly	when	the	teacher	says	‘Zap’,	the	
child	has	to	mention	the	name	of	the	neighbour	on	the	
left	side.

8.	 Name	of	the	Activity:	Who has the ‘Ring’?
How to Organise

	 Make	the	children	stand	in	a	line.		One	child	will	stand	
with	his	back	to	the	group.		The	children	standing	in	the	
line	start	passing	a	ring	to	each	other	as	the	teacher	plays	
the	‘dhapli’	or	claps.	When	the	teacher	stops	playing	the	
dhapli	or	clapping,	the	child	with	his	back	to	the	group	
will	be	called	and	asked	to	guess	who	has	the	ring.		He	is	
allowed	three	guesses.		If	the	child	is	not	able	to	guess,	
the	teacher	can	give	clues	and	help	the	child	guess	the	
name.

Ask trainees to think/create games and conduct them  

in between the sessions.
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objeCtIves 

On	completion	of	this	chapter,	the	trainees	will	be	able	to
•	 state	the	purpose	of	ECCE.
•	 understand	the	importance	of	ECCE.
•	 state	its	importance	in	relation	to	the	different	aspects	of	

development.
•	 become	aware	of	the	recommendations	of	National	Policy	

on	Education	(1986)	for	ECCE.
•	 become	aware	of	the	different	ECCE	programmes	in	the	

country	and	know	about	the	different	programmes.
•	 define	the	objectives	of	ECCE.
•	 become	 familiar	with	alternate	models	 to	 centre-based	

ECCE.

traInIng strategIes

•		 Discussion	
•		 Role-play	
•		 Play	activities
•		 Visits	to	Anganwadi/ECE	center

stImUlatIng PartICIPatIon throUgh 
dIsCUssIons on the followIng

early ChIldhood Care and edUCatIon

•	 The purpose of early childhood care and education and 
the importance of the first six years

	 ‘Early	childhood’	refers	to	the	age	of	0	to	8	years.		This	includes	
the	stages	of	infancy,	the	pre-school	and	the	early	primary	

Chapter 2

sIgnIfICanCe of early ChIldhood 
Care and edUCatIon (eCCe)
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8         Trainer’s Handbook in Early Childhood Care and Education

years.		In the Indian context, however, according to the 
National Policy of Education (1986) ‘Early Childhood’ 
refers specifically to the age of 0 to 6 years.

•	 The	first	six	years	of	an	individual’s	life	are	crucial	years	
as	development/growth	takes	place	in	this	period	at	its	
most	rapid	pace.	

•	 Early	 childhood	 is	 the	 foundation	 on	 which	 children	
build	the	rest	of	their	lives.		It	is	not	just	a	preparation	
for	 adolescence	 and	 adulthood,	 it	 has	 importance	 in	
itself.		

•	 These	are	 formative	years	 for	attitudes,	habits,	 values	
and	adjustments.		The	impressions	formed	at	this	stage	
may	last	forever.		

•	 The	child	gets	a	stimulating	environment	at	the	ECE	centre.
•	 ECCE	ensures	proper	overall	development	of	the	child.
•	 It	increases	the	self-confidence	of	children.	
•	 It	helps	working	mothers	to	be	economically	independent.
•	 It	helps	in	increasing	enrolment.	
•	 It	prepares	the	child	for	school.	 	Pre-school	experience	

has	 an	 impact	 on	 the	 child’s	 school	 achievement	 and	
grade	placement.

•	 It	 helps	 in	 attaining	 the	 goal	 of	 universalisation	 of	
education.		Children,	especially	those	from	low-income	
families,	 need	 relevant	 experiences	 in	 the	 pre-school	
environment.	 Children	 born	 in	 conditions	 of	 poverty	
generally	 have	 illiterate	 parents,	 inadequate	 facilities	
and	few	opportunities	for	optimal	development.		

•	 In	most	of	the	cases,	because	of	economic	deprivation,	
these	children	are	in	need	of	more	positive	environmental	
stimulation,	which	is	necessary	for	increased	language,	
cognitive,	social,	emotional	and	physical	growth.	

•	 The	purpose	of	ECCE	also	includes	involving	community	
and	parents	in	the	education	of	their	children.		There	is	
a	need	to	make	quality	programme	available	to	all	the	
children.

Present thinking has also given a consideration to 
the advantages of including children with special 
needs into regular ECE centres.  
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mother and the ChIld

0	 to	6	 years	 implies	 the	period	 from	conception	onwards.		
Therefore,	in	terms	of	conducive	conditions	for	development,	
a	most	crucial	 factor	 is	 the	status	of	 the	mother,	 i.e.,	her	
age,	 health	 etc.	 If	 she	 is	 too	 young	 or	 is	 undernourished	
or	 malnourished,	 the	 child	 she	 bears	 is	 likely	 to	 be	 of	 a	
low	 birth	 weight	 and	 therefore	 ‘at	 risk’	 for	 survival.	 	 A	
large	percentage	of	infants	in	our	country	come	under	this	
category.		The	most	crucial	concern	therefore	becomes	that	
of	child’s	survival	and	hence	the	need	to	provide	health	and	
nutritional	 support	 to	 infants	 as	well	 as	 to	 pregnant	 and	
lactating	mothers.	 The	 largest	ECCE	programme,	 i.e.,	 the	
Integrated	Child	Development	 Services	 (ICDS)	 programme	
is	now	also	trying	to	reach	the	adolescent	girl	 in	an	effort	
to	 improve	 her	 nutritional,	 health	 and	 educational	 status	
to	 ensure	healthier	 children	 in	 the	 future.	Once	 the	child	
survives,	the	next	concern	is	that	of	providing	the	child	with	
a	qualitatively	appropriate	environment.

Most	of	the	children	aged	3	to	6	years	whose	mothers	are	
employed	are	cared	for	in	their	own	homes	by	grand	parents	
or	in	other	homes	by	relatives,	neighbours/friends	or	day-
care	centres.	The	trend	nowadays	is	towards	day-care	centre	
in	 organised	 facilities.	 	 There	 is	 a	need	not	 only	 for	more	
places	 for	 childcare,	 but	 also	 for	upgrading	 the	 quality	 of	
the	care	given.		

The	learning	environment	of	ECE	should	support	the	child’s	
optimum	development	and	be	designed	 in	 such	a	way	 that	
enables	the	child	to	fully	participate	at	her/his	own	level	in	
any	activity.	 	 This	will	 involve	 early	 childhood	 educators	 in	
developing	appropriate	outcomes	and	indicators	and	planning	
specific	strategies	to	enable	the	achievement	of	these	outcomes.		
Parents	and	other	caregivers	should	be	an	integral	part	of	the	
process	of	developing	appropriate	outcomes	for	the	child.		In	
the	absence	of	the	optimal	environment	in	the	homes,	an	Early	
Childhood	Care	and	Education	serves	to	provide	children	the	
necessary	environment	for	their	overall	development.
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meanIng of stImUlatIng, envIronment for the ChIld

A	stimulating	environment	means	experiences	and	facilities	
that	will	foster	the	child’s	overall	development.		This	would	
include	 enlightened,	 interested	 and	 educated	 parents	 or	
other	 family	members,	 adequate	 nutrition,	 clean,	 healthy	
living	 conditions,	 exposure	 to	 books,	 toys,	 magazines	
etc.,	 opportunities	 for	 play,	 opportunities	 for	 listening	 to	
good	 language	 and	 for	 self-expression,	 opportunities	 for	
observation,	 manipulation,	 experimentation	 and	 problem-	
solving.	 	 It	would	 also	 include	 a	warm,	 secure,	 accepting	
environment	 which	 would	 help	 the	 child	 to	 develop	 trust	
and	confidence	in	himself	and	in	the	world	around	him.

The	 early	 childhood	 experiences	 of	 the	 child	 help	 in	 the	
development	 of	 physical	 and	 motor	 functions.	 	 Materials	
and	apparatus	should	be	provided	that	enable	the	child	to	
use	and	exercise	both	large	and	small	muscles.

	The	emotional	development	of	the	child	relates	closely	to	
the	development	of	either	a	positive	or	a	negative	self-image.		
In	early	years,	ECE	workers	and	parents	should	encourage	
positive	feelings	and	values	in	children.		One	of	the	goals	of	
ECCE	is	to	provide	children	with	a	positive	self-image.
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Socialisation	 takes	 place	 in	 the	 early	 years,	 with	 the	
family	being	 the	 first	 and	most	 important	 group	 to	which	
the	 child	 belongs.	 Sharing,	 learning	 to	 follow	 others,	
developing	 leadership	skills,	 gaining	confidence	 in	dealing	
with	 others,	 co-operating	with	 friends	 are	 all	 examples	 of	
early	 childhood	 socialisation.	 It	 is	 only	 at	 the	 pre-school	
stage	that	socialisation	begins	where	young	children	relate	
to	other	children	of	their	own	age.

The	 early	 years	 of	 life	 are	 of	 crucial	 importance	 to	
intellectual	development.		ECCE	opens	up	a	world	to	young	
children	through	experiences	with	animals,	people,	places,	
things	and	events.		It	provides	firsthand	experiences.		The	
early	 years	 are	 times	 for	 the	 development	 of	 language,	
intellectual	thinking,	creativity	and	self-concepts.	Therefore	
the	importance	of	quality	of	ECCE	during	the	first	six	years	
cannot	be	ignored.

•	 Early Childhood Education helps to attain the goal of 
Universalisation of Elementary Education

 The	 short-term	 benefit	 of	 early	 childhood	 education	
is	 that	 it	 contributes	 significantly	 to	 universalisation	
of	 elementary	 education	 by	 reducing	 the	 number	 of	
dropouts	 in	 the	 early	 primary	 classes	 and	 improving	
retention.	 	 It	 does	 this	 by	 providing	 children	with	 the	
basic	conceptual,	linguistic	and	social	skills	that	prepare	
the	child	for	the	demands	of	primary	schooling.		Children	
who	have	had	 early	 childhood	 education	 adjust	 better	
to	 the	 school	 routine	and	have	 the	necessary	 reading,	
writing	 and	number	 readiness	which	helps	 them	 later	
in	 learning	 the	3	R’s	 (reading,	writing	and	arithmetic).		
Children	who	come	directly	to	Class	I	do	not	generally	
have	 this	 readiness	 and	 have	 problems	 coping	 with	
primary	schooling.	As	a	result,	many	of	them	drop	out	
of	 the	 school	 system.	 Indirectly,	 it	 also	 contributes	 to	
universalisation	 of	 elementary	 education	 by	 providing	
custodial	 care	 to	 younger	 siblings	 and	 thus	 freeing	
the	older	girls	 to	attend	school,	 thereby	 increasing	the	
enrolment	of	girls.
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	 The	 long-term	benefit	 of	Early	Childhood	Education	 is	
that	since	the	first	six	years	are	critical	years,	it	helps	to	
lay	the	proper	foundation	in	these	years	for	all	aspects	of	
development	and	thus	provides	for	the	child’s	realisation	
of	 her/his	 full	 potential.	 Early	 Childhood	 Education	
ensures	education	of	the	girl	child.

•	 The need and importance of ECCE has been thrust 
upon under the following :

– National Policy of Education (NPE) of 1986 :
	 Present	 thinking	 has	 given	 a	 consideration	 to	 the	

advantages	 of	mainstreaming	 children	with	 handicaps	
into	regular	ECE	centres.		The	NPE	has	given	a	great	deal	
of	importance	to	ECCE.		Emphasising	the	holistic	nature	
of	Early	Childhood	programmes,	it	has	extended	ECE	to	
include	the	component	of	‘care’	also,	i.e.,	Early	Childhood	
Care	 and	Education	 (ECCE).	Care	 includes	 the	health	
and	nutrition	aspects.	 	The	NPE	has	viewed	ECCE	“as	
an	 important	 input	 in	 the	strategy	of	human	resource	
development	 as	 a	 feeder	 and	 support	 programme	 for	
primary	education	and	as	a	support	service	for	working	
women	of	the	disadvantaged	sections	of	society”.	It	has	
highlighted	 the	 need	 for	 community	 involvement	 in	
ECCE	as	well	as	the	need	to	establish	a	linkage	between	
ICDS	 and	 ECCE	 programmes	 at	 all	 levels.	 	 The	 NPE	
has	also	cautioned	against	the	dangers	of	using	formal	
methods	of	teaching	and	introduction	of	the	3	R’s,	i.e.,	
reading,	 writing	 and	 arithmetic	 at	 the	 early	 childhood	
stage.		Instead,	it	has	highlighted	the	significance	of	the	
play	and	activity	approach	and	the	need	 for	 the	child-
centeredness	in	all	ECCE	programmes.		The	policy	has	
also	focussed	on	the	need	for	early	care	and	stimulation	
of	children	belonging	to	the	poverty	groups.

– The Programme of Action (POA) 1992	 formulated	
for	 implementation	 of	 the	 National	 Policy	 has	
suggested	qualitative	and	quantitative	expansion	and	
strengthening	 of	 ECCE	 programmes	 in	 the	 country.	
It	 suggested	 that	 70	 per	 cent	 of	 the	 target	 group		
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(i.e.,	 children	 in	 the	 age	 group	 0-6	 years)	 should	 be	
covered	by	holistic	ECCE	programmes	by	2000	A.D.		

–	 The Ramamurti Committee	 set	 up	 to	 review	 the	
NPE	 in	1990	has	 further	 endorsed	 the	 thrust	 given	 to	
ECCE	in	the	National	Policy.		It	has	recommended	that	
the	 scope	 of	 the	 constitutional	 directive	 (Article	 45)	 of	
providing	free	and	compulsory	education	for	all	children	
until	 they	complete	 the	age	of	14	years	be	enlarged	 to	
include	 ECCE	 and	 ECCE	 should	 be	 included	 in	 the	
Minimum	Needs	Programmes	 of	 the	 government.	 	 The	
committee	 has	 underlined	 the	 need	 for	 continuity	 of	
approach	 between	 ECCE	 and	 primary	 education	 and	
recommended	programmatic	and	physical	 linkage	with	
the	primary	school.		It	has	recommended	extensive	use	
of	media	 for	 public	 education	 in	ECCE	and	 suggested	
setting	 up	 a	 central	 fund	 for	 childcare	 services	 at	 the	
national	level.

–	 The National Curriculum Framework NCF – 2005	
also	emphasises	on	the	importance	of	2	years	of	ECCE	
and	 states	 that	 experiences	 provided	 during	 the	 pre-
school	years	play	a	very	crucial	role	in	the	development	
of	the	child’s	personality	and	have	strong	bearing	upon	
later	education	of	children.	 	Early	Childhood	Care	and	
Education	 (ECCE)	 requires	 that	 young	 children	 be	
provided	care,	opportunities	and	experiences	 that	 lead	
to	their	all-round	development	-	physical,	mental,	social,	
emotional	and	school	readiness.		A	holistic	and	integrated	
perspective	 views	 the	 health	 and	 nutritional	 needs	 of	
children	 as	 integrally	 related	 with	 their	 psychosocial/
educational	 development.	 	 The	 curriculum	 framework	
and	pedagogy	for	ECCE	must	be	based	on	this	holistic	
perspective,	taking	into	account	the	various	domains	of	
development,	the	characteristics	of	children	at	each	sub-
stage,	and	their	learning	needs	in	terms	of	experiences.

–	 An	 enabling	 environment	 for	 children	 would	 be	 one	
that	is	rich	in	stimulation	and	experiences,	that	allows	
children	 to	 explore,	 experiment	 and	 freely	 express	
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themselves,	and	one	that	is	embedded	in	social	relations	
that	 give	 them	a	 sense	 of	warmth,	 security	 and	 trust.		
Playing,	music,	rhyming,	art	and	other	activities	using	
local	materials,	 along	with	 opportunities	 for	 speaking,	
listening	 and	 expressing	 themselves,	 and	 informal	
interaction	are	essential	components	of	learning	at	this	
stage.		As	the	children	who	come	under	the	purview	of	
ECCE	are	a	heterogeneous	group,	ranging	from	infants	
to	 pre-schoolers,	 it	 is	 important	 that	 activities	 and	
experiences	for	them	are	developmentally	appropriate.

	 The	caution	would	be	against	pressurising	children	into	
the	 three	R’s	 (reading,	writing	and	arithmetic)	and	 the	
early	 introduction	 of	 formal	 instruction,	 i.e.,	 against	
making	pre-schools	into	training	centres	for	admission	
to	primary	schools.		In	fact,	the	suggestion	is	that	ECCE	
cover	 the	 age	 group	 0-8	 years,	 i.e.,	 so	 as	 to	 include	
the	 early	 primary	 school	 years.	 	 This	 is	 in	 order	 that	
the	holistic	perspective	of	ECCE	and	its	methodologies	
(all	 round	 and	 integrated	 development,	 activity-based	
learning,	 listening	 and	 speaking	 a	 language	 before	
learning	to	write	it,	contextually	and	continuity	between	
home	 and	 school)	 can	 inform	 learning	 experiences	 of	
children	throughout	 the	childhood	stage	and	 lead	 to	a	
smooth	transition	into	the	elementary	school	stage.

– The Tenth Five-Year Plan acknowledges ECCE as	
the	 first	step	 in	the	education	 ladder	and	reaffirms	 its	
priority	 for	 the	 development	 of	 ECCE	 services	 as	 an	
investment	 in	 the	human	resource	development	of	 the	
country.	 	 The	 plan	 also	 commits	 to	 strengthening	 the	
early	joyful	period	of	play	and	learning	in	a	young	child’s	
life	towards	ensuring	a	harmonious	transition	from	the	
family	environment	to	the	primary	school.

–	 Sarva Shiksha Abhiyan (SSA) aims	at	Universalisation	
of	 Elementary	 Education	 (UEE)	 by	 2010.	 It	 also	
acknowledges	 the	 importance	 of	 ECCE	 for	 quality	
elementary	education	and	provides	for	strengthening	of	
the	 pre-school	 component	 in	 ICDS,	 building	 advocacy	
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for	importance	of	early	child	development,	organising	of	
training	programmes	and	capacity	building	of	Anganwadi	
workers	(AWW)	and	teachers.		Efforts	are	on	to	provide	
universal	access	to	ECCE	to	all	the	children	in	0-6	age	
group.

	
• Objectives of ECCE
	 The	broad	objectives	of	ECCE	programme	as	drawn	up	

by	 the	 National	 Council	 of	 Educational	 Research	 and	
Training	 and	 later	 approved	 and	 incorporated	 in	 the	
report	of	the	Education	Commission	are:

–	 to	 develop	 a	 good	 physique,	 adequate	 muscular	
coordination	and	basic	motor	skills	in	the	child.

–	 to	develop	good	health	habits	and	to	build	up	basic	skills	
necessary	 for	 personal	 adjustment,	 such	 as	 dressing,	
eating,	washing,	cleaning,	etc.,	in	the	child.

–	 to	 develop	 desirable	 social	 attitudes	 and	 manners,	 to	
encourage	healthy	group	participation	and	to	make	the	
child	sensitive	to	the	rights	and	privileges	of	others.

–	 to	 develop	 emotional	maturity	 by	 guiding	 the	 child	 to	
express,	understand,	accept	and	control	her/his	feelings	
and	emotions.

–	 to	encourage	aesthetic	appreciation.
–	 to	stimulate	 intellectual	 curiosity	and	 to	help	her/him	

understand	the	world	in	which	he	lives	and	to	foster	new	
interests	 through	 opportunities	 to	 explore,	 investigate	
and	experiment.

–	 to	encourage	 independence	and	creativity	by	providing	
the	child	with	sufficient	opportunities	for	self-expression.

–	 to	develop	the	child’s	ability	to	express	her/his	thoughts	
and	feelings	in	fluent,	correct,	clear	speech.

• The Strategy of Early Childhood Care and Education

	 ECCE,	as	one	strategy	for	facilitating	the	development	of	
young	children,	sets	about	to	increase	the	availability	of

–	 developmentally	appropriate	play	activities,
–	 adult/child	interactions,	and
–	 child/child	interactions	
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Play aCtIvItIes

Play	 activities	 for	 young	 children	 should	 lead	 to	 the	 total	
development	 of	 the	 child.	 	 As	 you	 already	 know	 that	 you	
have	 to	 organise	 activities	 in	 your	 centre	 for	 about	35-40	
children	in	the	age	group	of	3	to	6	years.		These	activities	
have	been	 included	with	all	 the	specific	units	on	different	
aspects	of	development.		These	are:

–	 Activities	for	motor	development
–	 Activities	for	language	development
–	 Activities	for	cognitive	development
–	 Activities	for	socio-emotional	development

Play	 activities	 include	 story-telling,	 rhymes,	 outdoor	
activities	 and	 games,	 indoor	 games	 for	 language	 and	
cognitive	 development,	 dramatisation,	 puppet	 play,	 sand	
play,	water	play,	creative	art	activities,	activities	with	teacher	
made	material	like	dominoes,	cards,	puzzles	and	charts	and	
free	play	activities,	for	example,	doll	play,	play	with	blocks,	
beads,	toys,	etc.		

Play-way method	 involves	 planning	 and	 providing	 child-
centred	 and	 entertaining	 activities	 for	 children	 which	
should	be	in	accordance	with	their	interest,	needs	and	level	
of	 development.	 	 These	 activities	 should	 be	 planned	 and	
sequenced	 in	 ways	 which	 would	 foster	 the	 child’s	 motor,	
cognitive,	 language	 and	 socio-emotional	 development,	 as	
well	as	development	of	their	creative	expression	and	aesthetic	
appreciation.	 	 The	 teacher’s	 role	 in	 the	 play-way	method	
is	 more	 of	 a	 facilitator	 who	 prepares	 the	 ‘environment’	
for	 the	 children	 to	 react	 in.	 	 The	activities	demand	active	
participation	of	the	children.

Consequently,	the	play-way	method	requires	very	systematic 
planning	on	the	part	of	the	teacher.		The	planning	includes	
both	 long-term	 planning	 for	 the	 full	 year	 and	 based	 on	
that,	short-term	planning	for	each	month,	week	and	finally	
each	day,	 in	specific	detail.	 	 the	play-way	method	 includes	
a	 balance	 in	 the	 daily	 schedule	 of	 large	 and	 small	 groups	
as	well	as	individual	activities,	indoor	and	outdoor	activities,	
free	and	guided	(structured)	activities,	and	active	and	quiet	
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activities.	 	A	very	crucial	strategy	 for	 the	play-way	method	
is	dividing	children	into	groups	in	such	a	way	that	while	the	
other	groups	are	engaged	in	some	free	activity	like	drawing,	
block	building,	picture	reading,	etc.	only	one	group	is	given	
an	activity	which	requires	teacher’s	guidance	and	interaction.		
The	groups	are	 later	rotated	so	that	each	gets	a	chance	to	
work	with	the	teacher.	 	This	strategy	makes	 it	possible	 for	
a	teacher	to	give	individual	attention	to	the	children	even	in	
higher	classes	with	a	higher	teacher-pupil	ratio.	

•	 National Policy and NCF 2005 cautioned against the 
teaching of 3 R’s and formal teaching at the early 
childhood stage.

	 Most	 of	 the	 early	 childhood	 education	 centres	 (ECE	
centres)	today	are	actually	teaching	reading,	writing	and	
arithmetic	even	to	younger	than	three	year	olds.		This	is	
not	desirable	from	the	developmental	point	of	view	since	
children	do	not	 have	 the	 required	 ‘readiness’	 to	 learn	
these	skills	yet.	Writing	requires	adequate	fine	muscle	
development	 and	 eye-hand	 coordination.	 Reading	
requires	 shape	and	sound	discrimination.	Arithmetic	
requires	 the	 acquisition	 of	 some	 basic	 concepts	 and	
vocabulary	 and	 capacity	 for	 abstract	 and	 logical	
thinking.		The	child	until	the	age	of	five	or	six	years	is	
not	ready	to	learn	these	basic	skills.		Pressurising	the	
child	to	learn	at	this	stage	is	likely	to	have	an	adverse	
effect	not	only	on	the	quality	of	what	he	learns	but	also	
on	her/his	motivation	and	interest	in	schooling.

•	 THE Major ECCE/ECE programmes in India at 
present

1.	 Integrated Child Development Service (ICDS)	 -	 An	
anganwadi	 run	 by	 ICDS	 is	 intended	 to	 provide	 the	
following	services	to	the	younger	children	:

–	 Health	 check-ups/referral	 services,	 immunisation,	
treatment	of	minor	illnesses	

–	 Supplementary	nutrition,	growth	monitoring,	nutrition	
and	health	education	

–	 Pre-school	education	or	ECCE	(For	children	in	the	age	
group	of	3-6	years)
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–	 Health	care	for	pregnant	and	lactating	mothers	
–	 Nutritional	supplement	to	lactating	mothers

2.	 Scheme	 of	 assistance	 to	 voluntary	 organisations	 for	
conducting	 early	 childhood	 education	 centres	 (ECE	
centres).

3.	 Balwadis and day-care centres	 run	 by	 voluntary	
agencies	 with	 government’s	 assistance,	 Balwadis	 are	
like	anganwadi	that	runs	for	two	and	half	to	three	hours.

4.	 Mobile Creches	 provide	 day-care	 facilities	 for	 the	
children	(0-6	years)	of	working	mothers.		These	creches	
look	 after	 the	 educational/recreational	 needs	 as	 well	
as	the	health	and	nutrition	of	children	of	construction	
labour.		The	parents	are	generally	the	workers	who	are	
engaged	at	construction	sites	and	leave	their	children	at	
the	site	(mobile	creche).

5.	 Day-care Centres	 are	 for	 the	 newborn	 to	 4	 years	
and	 	sometimes	more.	These	centres	are	especially	 for	
children	who	after	returning	from	school	cannot	be	kept	
at	home	because	parents	are	away	at	office	and	there	is	
nobody	to	care	for	them.		These	day-care	centres	are	run	
by	 the	government	as	well	 as	privately.	 	 In	 some	day-
care	centres	the	staff	also	provides	the	facility	of	looking	
after	studies	i.e.,	home	work.		Thus,	the	day	care	centre	
becomes	 not	 just	 a	 care	 centre	 but	 also	 offers	 tution	
facilities	to	children.	

6.	 Pre-primary schools	are	run	by	the	State	Governments,	
Municipal	 Corporations	 and	 commercial	 agencies	
(private	schools).	While	the	ICDS	is	a	holistic,	integrated	
programme,	the	other	programmes	are	focussed	only	on	
early	childhood	education	and	do	not	generally	include	
components	of	health	and	nutrition.
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• Approaches for Early Childhood Care and Education

	 Home-based Study was conducted by NCERT in the 
year 1970

	 The	Home-based	study	is	an	alternative	strategy	to	early	
childhood	stimulation.		This	programme	covers	the	areas	
of	health,	nutrition	and	education	of	children	in	the	age	
group	of	0	to	6	years.		It	involves	training	to	mothers	or	
caregivers	of	 young	children	 in	 the	 family	 through	 the	
technique	 of	 stimulation	 and	 effective	 interaction	with	
their	own	children.		

•	 School Readiness Programme  
	 This	is	a	programme	devised	for	a	duration	of	six	to	eight	

weeks	 which	 caters	 essentially	 to	 children	 who	 have	
had	no	exposure	to	early	childhood	education	and	come	
directly	into	Class	I	without	the	necessary	‘preparedness’	
or	 ‘readiness’.	 	These	are	the	potential	dropouts.	 	This	
programme,	which	is	suggested	to	be	given	either	in	the	
vacation	preceding	the	new	academic	session	or	at	the	
start	of	Class	I	programme	aims	primarily	at	providing		
readiness	experiences	to	children	in	a	concentrated	form	
so	that	they	can	later	learn	the	skills	of	reading,	writing	
and	number	work	easily.		It	also	helps	to	smoothen	the	
transition	 from	 the	 home	 to	 the	 school	 environment	
by	 providing	 interesting	 and	 joyful	 experiences	 which	
attract	children.

•	 Role of the ECE workers 
	 The	role	of	the	ECE	worker	is	to	provide	experiences	which	

support,	stimulate	and	structure	a	child’s	learning.
 The	 ECE	 worker	 requires	 a	 knowledge	 and	 under-

standing	of	:
–	 the	ways	in	which	children	learn
–	 importance	of	play	in	the	growth	and	development	of	the	

child
–	 individual	learning	styles	of	children
–	 the	role	of	play	in	the	development	of	the	child
–	 the	child’s	interest	and	needs
–	 the	child’s	previous	experiences	
–	 observation	techniques
–	 programme	planning

ectm_final17sept08.indd   19 12 Jun 2020   03:19:15 PM



20         Trainer’s Handbook in Early Childhood Care and Education

The	importance	of	Early	Childhood	Education	for	children	
with	 special	 needs	 has	 been	 emphasised.	 It	 should	 be	 a	
part	of	the	teacher’s	role	to	work	out	the	kind	of	provision	
which	should	best	serve	their	special	needs	while	enabling	
the	group	to	function	as	a	team.		The	teacher	should	work	
closely	with	parents	of	children	with	special	needs.		Home	
visits	and	links	with	home,	although	always	important,	are	
vital	where	special	needs	exist.		The	teacher	should	ensure	
that	 the	 child’s	 experiences	 are	 enriched	 by	 appropriate	
resources,	 stimulating	 and	 conducive	 settings	 and	
meaningful	intervention.

sUggested role Play sItUatIons

1.	 One	of	the	trainees	acting	as	an	ECE	worker	is	persuading	
the	 women	 of	 the	 community	 in	 a	 Mahila	 Mandal	 to	
send	their	children	to	the	ECE	centre,	by	discussing	the	
significance	of	ECE.

2.	 One	trainee	acts	as	an	ECE	worker	and	a	group	of	trainees	
as	mothers/parents	of	children	who	are	enrolled	in	the	
ECE	centre.		The	parents	complain	that	their	children	are	
not	learning	to	read	and	write.		The	ECE	worker	has	to	
convince	them	abut	the	benefits	of	the	ECE	programme	
and	 give	 reasons	 for	 not	 teaching	 formal	 reading	 and	
writing	at	this	stage.

3.	 A	mother	has	just	admitted	her	child	in	your	ECE	centre.		
She	 asks	 if	 she/he	 will	 be	 learning	 to	 write	 her/his	
name,	the	alphabet,	and	other	skills	that	she	needs	to	
learn	before	entering	primary	school.		As	a	ECE	worker,	
how	would	you	explain	the	learning	programmes	at	your	
school	 so	 that	 the	 mother	 understands	 what	 kind	 of	
learning	will	take	place?

Think about more situations on your own where 
it should specifically address the question of the 

community!
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develoPmental CharaCterIstICs of  
yoUng ChIldren

The	 challenge	 of	 ECE	 worker	 and	 parent	 is	 to	 know	 the	
children	and	meet	their	needs	as	each	child	is	an	individual	
and	is	unique.

3 to 4 years olds 4 to 5 years olds 5 to 6 years olds

Have	insufficient	
control	over	
both	large	and	
fine	muscles,	
particularly	finger	
muscles.

Have	better	
control	over	their	
body	movement.

Have	good	muscle	
control,	are	quite	
independent	
and	are	capable	
of	many	motor	
skills.

Are	dependent	
on	adults	for	
dressing,	cleaning	
up,	tying	shoe-
laces,	etc.

Are	more		
self-reliant.

Are	fairly	self-
reliant	and	able	
to	look	after	their	
needs.

Need	more	
physical	contact	
with	adults	and	
seek	individual	
attention.

Get	more	involved	
with	friends	and	
tend	to	demand	
more	attention	
from	adults.

Seek	the	company	
of	friends	and	
demand	less	
attention	from	
adults.

Tend	to	follow	
and	imitate	others	
easily.

Tend	to	be	
a	little	more																		
individualistic	
and	assertive.

Tend	to	be	still	
more	independent	
and	assertive	in	
their	behaviour.

Like	to	play	alone	
or	alongside	
another	child.		
Do	not	know	
how	to	share	or	
cooperate	easily.

Enjoy		
co-operative	
play	with	other	
children	and	are	
able	to	share	and	
help	out.		But	do	
not	understand	
competition	yet.

Can	play	group	
games	with	rules	
more	easily.	
Understand	
competition	and	
are	motivated	
by	it.
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Are	active	but	not	
very	aggressive.

Are	vigorous,	
active,	bursting	
with	energy.		
Demonstrate	a	
lot	of	aggressive	
behaviour.

Continue	to	be	
active,	energetic	
and	aggressive.

Can	understand	
short,	simple	
sentences	and	
follow	one	or	
two	instructions	
at	a	time.		
Have	a	limited	
vocabulary.

Can	understand	
sentences	that	
are	slightly	more	
complex	and	
can	follow	2	to	
3	instructions	
at	a	time.		Are	
able	to	express	
themselves	more	
effectively.

Can	follow	
complex	
instructions	
and	have	a	large	
vocabulary.		Can	
express	their	
thoughts	still	
more	clearly.

Have	an	
extremely	short	
attention	span	
of	about	5	to	7	
minutes.

Have	a	
comparatively	
longer	attention	
span	of	about	
10-15	minutes,	
but	only	with	an	
activity	of	interest	
to	them.

Can	sit	and	do	
an	activity	for	a	
longer	period	of	
time.

Why is it important that ECE workers be aware of 
these characteristics in the children they teach?

*Source:  Kaul	V., Early Childhood Education Programme, NCERT.
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note for traIners

sessIons for groUP aCtIvItIes

•	 Internship	in	an	ECE	centre
•	 Preparation	of	TLM
•	 Planning	the	ECE	programme
•	 Planning	theme-based	programme	for	the	ECE	centre
•	 Planning	activities	for	different	aspects	of	development
•	 Performing	role-play.

worKIng In groUPs helPs to 
•	 develop	a	spirit	or	co-operation.
•	 listen	to	others.
•	 share	ideas.
•	 arrive	at	decisions	that	agree	with	everyone.
•	 take	action	for	the	entire	group.

solvIng Problems of traIners

It	is	important	that	the	trainers	listen	to	the	problems	and	
difficulties	of	the	trainees	and	try	to	work	out	a	solution	in	
consultation	with	 the	 trainees.	 	 This	will	 help	 to	 improve	
the	 learning	 atmosphere	 and	 trainees	will	 be	 relaxed	 and	
develop	confidence	in	their	abilities.
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UNIT - TWO

Aspects of Child 
Development

•	 Physical	and	Motor	Development
•	 Development	of	Language	and	

Literacy	Skills
•	 Cognitive	Development
•	 Socio-emotional	Development
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objeCtIves

On	completion	of	this	chapter,	the	trainees	will	be	able	to	
l	 understand	the	meaning	of	motor	development.
l	 understand	 and	 discuss	 the	 importance	 of	 motor	

development.
l	 develop	an	understanding	of	some	processes	of	physical	

development.
l	 discuss	 the	 importance	 of	 activities	 for	 gross	 and	 fine	

motor	skills	and	conduct	such	activities.
l	 develop	 some	 Teaching	 Learning	 Material	 (TLM)	 for	

physical	and	motor	development.

traInIng strategIes

l	 Discussion	in	macro	and	micro	group
l	 Conducting	activities	in	simulated	situations
l	 TLM	preparation
l	 Conducting	activities	with	children	in	ECE	centres

Daily Exercise 1
One	 or	 two	 trainees	 to	 report	 on	 the	 previous	 day’s	
programme.

Daily Exercise 2
Participants	 to	sit	 in	a	circle	and	one	of	 them	to	 take	 the	
responsibility	for	chairing	the	session.		The	chairperson	ask	
the	 trainees	 to	 say	what	 impressed	 them	 the	most	 in	 the	
day’s	learning.

Daily Exercise 3
Begin	 the	 session	with	 an	 introductory	 activity	 to	 remove	
inhibitions	(Refer	to	introductory	games).

Chapter 3

PhysICal and motor 
develoPment

ectm_final17sept08.indd   26 12 Jun 2020   03:19:15 PM



stImUlatIng PartICIPatIon throUgh 
dIsCUssIons on the followIng

meanIng of motor develoPment

Motor	development	means	the	development	of	control	over	
bodily	movements	 through	 the	 coordinated	 activity	 of	 the	
nerve	centres,	the	nerves,	and	the	muscles.		

ProCesses of motor develoPment

Motor	development	follows	a	predictable	pattern.		Some	of	
these	processes	are	as	follows:

The	 process	 of	 motor	 development	 shows	 four	 general	
trends,	 the	 cephalo-caudal	 sequence,	 the	 proximo-distal	
sequence,	 differentiation	 and	 integration.	 Cephalo-caudal	
refers	 to	 ‘head-to-foot’	 direction	and	 this	 is	 evident	 in	 the	
fact	 that	 early	 in	 babyhood	 there	 is	 greater	movement	 in	
the	head	region	than	in	the	rest	of	the	body.	For	example,	
suppose	a	baby	is	sleeping	on	the	bed	with	face	downwards	
and	 if	 she/he	 tries	 to	wake	 up;	 at	 first	 she/he	 can	 raise	
her/his	 head	 only	 and	 then	 will	 be	 able	 to	 raise	 her/his	
shoulders.	 The	baby	 can	actually	 raise	her/his	 shoulders	
even	before	she/he	can	lift	her/his	stomach.	Thus,	as	the	
body’s	 neuromuscular	mechanisms	mature	 there	 is	more	
and	better	 controlled	movement	 in	 the	 trunk	and	 later	 in	
the	leg	region.

Corresponding	 to	 the	 cephalo-caudal	 sequence	 is	 the	
proximo-distal	or	central-to-peripheral	sequence	or	direction.		
This	means	that	growth	progresses	from	trunk	to	arms	to	
fingers	and	from	legs	to	toes.		In	reaching	out	for	an	object,	
the	baby	first	does	it	with	his	shoulders	and	elbows	and	only	
later	manages	to	get	it	with	his	wrists	and	then	fingers.

The	third	trend,	 i.e.,	differentiation,	refers	to	the	 fact	 that	
growth	proceeds	from	mass	to	specific	activities.	This	implies	
that	 as	 the	 child	 practices	 more	 and	 more,	 the	 mass	 or	
gross	responses	get	progressively	displaced	by	more	specific	
or	 refined	 responses	 in	 which	 only	 the	 appropriate	 limbs	

Physical and Motor Development 27         
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and	muscles	are	involved.		For	example,	let	us	examine	the	
simple	 skill	 of	 catching	 together	 to	 catch	 a	 ball	 which	 is	
thrown	to	him.		Gradually,	as	he	matures,	and	with	constant	
practice	he	will	be	able	to	catch	it	merely	with	his	hands	and	
fingers.		The	skill	of	catching	has	thus	become	refined.		This	
refinement	in	the	control	and	coordination	of	large	muscles	
becomes	especially	obvious	in	the	pre-school	years.		Instead	
of	 just	walking,	children	enjoy	walking	on	 tiptoe,	on	 their	
heels	or	backwards	and	forwards.		Instead	of	just	running	
they	hop	and	skip	and	jump.

The	 fourth	 trend,	 i.e.,	 integration,	 refers	 to	 the	 fact	 that	 in	
motor	development,	as	gradual	refinement	of	movement	takes	
place,	there	is	also	corresponding	tendency	to	integrate	unitary	
or	 smaller	 activities	 into	 larger	 more	 functional	 behaviour.		
For	example,	a	newborn	may	just	thrash	about	and	cry	when	
hungry.		Later,	his	different	cries	may	indicate	different	degrees	
of	hunger.		Still	later,	he	may	reach	for	the	bottle	and	bring	it	
to	his	mouth.	 	 A	 few	 years	 later	 the	 same	 child	will	 engage	
in	 a	 set	 of	 coordinated	 activities,	 perhaps	 going	 to	 a	 room	
where	there	is	food,	looking	for	it,	choosing	amongst	different	
eatables	available	and	then	eating.		thus,	he	combines	separate	
responses	or	activities	into	meaningful	coordinations.	

• The sequence of growth and development
	 While	 motor	 development	 does	 follow	 a	 sequence	 of	

growth	and	development,	there	are	individual	differences	
that	occur.	 	The	order	 in	which	all	 individuals	acquire	
motor	skills	is	usually	the	same.		For	example,	infants	
first	 learn	 to	 roll	 over,	 then	 to	 sit	 and	 then	be	able	 to	
stand	before	they	learn	to	walk.

IndIvIdUal dIfferenCes do oCCUr In motor develoPment

The	two	very	important	factors	influencing	motor	development	
are	maturation	and	learning.		These	factors	work	together	
to	make	the	learning	of	any	motor	skills	effective.		Without	
maturational	readiness	the	child	cannot	learn	a	skill.		Some	
children	 demonstrate	 lack	 of	 concentration	 and	 lack	 of	
maturity	in	the	structure	and	functioning	of	the	wrist	and	
hand.		
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1 2

3 4

5 6
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other faCtors resPonsIble for effeCtIve motor 
develoPment 

•	 Physical	health	and	status.
•	 Appropriate	encouraging	environment	and	opportunities	

for	practice.
•	 Gender	differences.

	 As	a	result	of	cultural	pressures,	gender	differences	in	
motor	 skills	 can	be	 seen	 at	 pre-school	 stage	 and	 they	
become	 more	 and	 more	 prominent	 as	 children	 grow	
older.

PrInCIPles of motor develoPment 

•	 Motor	 development	 depends	 on	 neural	 and	
muscular	maturation

•	 A	 child	 cannot	 learn	 any	 skill	 until	 she/he	 is	
maturationally	ready	for	it

•	 Motor	development	follows	a	predictable	pattern
•	 There	 are	 individual	 differences	 in	 the	 rate	 of	

motor	development

gross and fIne motor sKIlls

The	 very	 important	 objective	 of	 early	 childhood	 education	
programme	is	development	of	‘gross’	and	‘fine’	motor	skills	
in	 children.	 	 Motor	 development	 proceeds	 from	 gross	 to	
fine.	 	 The	 child	 achieves	 greater	 control	 on	 gross	 motor	
skills	 before	 she/he	 can	manage	 control	 on	 fine	 or	 small	
skills.		Gross	motor	skills	like	walking,	running	and	jumping	
develop	earlier	than	fine	skills	like	cutting,	drawing,	etc.		

Common	gross	motor	skills	are	walking,	running,	jumping,	
balancing,	 throwing,	 catching,	 kicking,	 hopping,	 cycling,	
swimming,	etc.		The	gross	motor	skills	involve	control	and	
coordination	of	large	muscles.		

Fine	 motor	 skills	 are	 tearing,	 drawing,	 sorting	 colouring,	
cutting,	painting,	writing,	etc.		Fine	motor	skills	involve	the	
small	muscles,	 particularly	 of	 the	 eyes,	 wrist,	 hands	 and	
fingers.
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Significance of Gross Motor Skills and Fine Motor Skills 
at ECE Stage
–	 Early	 childhood	 stage	 is	 the	 ideal	 stage	 for	 developing	

motor	skills.	 	The	development	of	 these	motor	skills	 is	
important	not	only	for	later	schooling	but	also	for	later	
activities	 as	 an	 adult.	 	 It	will	 be	 easier	 to	 understand	
their	importance	if	we	divide	the	gross	motor	skills	into	
three	categories.		

–	 The	 first	 category	 includes	 those	 motor	 activities	
which	are	directed	through	efficient	body	management	
like	 balancing,	 rolling,	 climbing,	 leaping,	 etc.	 It	 also	
contributes	to	gymnastic	type	of	activities	in	later	life.		

–	 The	 second	 category	 includes	 activities	 that	 lay	 stress	
on	 strength	 and	 speed	 in	 which	movement	 connected	
with	some	other	object	 like	a	ball	or	a	bat	 is	 involved.		
These	activities	are	carried	out	in	cooperation	with	other	
children	for	example,	catching,	throwing,	etc.		These	help	
children	later	to	develop	skills	for	sports	and	games.	

–	 The	 third	 category	 includes	 those	 activities	 which	
emphasise	 rhythm	movement	 often	 accompanied	 with	
some	 sound,	 for	 example,	 drum	beats.	 	 These	 lead	 to	
skills	like	‘dancing’	later.

oUtdoor Play

The	 most	 important	 role	 of	 outdoor	 play	 is	 to	 stimulate	
physical	growth	and	development.	 	 It	 is	healthy	 for	young	
children	to	breathe	fresh	air,	enjoy	the	freedom	of	open	spaces	
and	use	muscles	in	new	ways.	Outdoor	activities	invite	large	
muscle	development.	It	provides	opportunities	to	run,	jump,	
hop	and	move	their	body	freely.	Outdoor	play	offers	a	place	
for	 children	 to	build	motor	 skills.	 The	 skills	 that	 children	
need	 later	 for	sports	can	be	 learned	and	practiced	during	
the	ECE	stage.	 	 The	 goal	 of	 physical	 education	 for	 young	
children	is	to	develop	motor	skills	and	a	life-long	interest	in	
being	physically	active.		Activities	that	develop	fundamental	
motor	skills	for	young	children	are	described	below.
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ECE workers must observe children’s developmental 
level and plan activities appropriately.

ectm_final17sept08.indd   31 12 Jun 2020   03:19:17 PM



32         Trainer’s Handbook in Early Childhood Care and Education

CreatIve movement

Creative	movement	allows	children	to	 improve	their	motor	
skills	and	to	become	aware	of	their	body	parts	and	their	body	
as	a	whole.		Children	learn	about	their	body	in	relation	to	
space,	and	they	also	become	skilful	in	controlling,	starting,	
stopping	the	speed	and	the	direction	of	movement.		It	also	
enables	 children	 to	develop	problem-solving	 skills,	 and	 to	
think	about	alternative	answers.	

Activities	 for	 fine	motor	 skills	 are	 related	 to	muscular	
control	of	the	eyes,	hands	and	fingers	as	well	as	coordination	
of	 eye-hand	 movement.	 	 Control	 of	 the	 fine	 muscles	 of	
the	 fingers,	by	contrast,	develops	at	a	slower	 rate.	 	These	
activities	lead	to	the	development	of	
•	 Self-help	skills	–	self-feeding,	self-bathing,	self-dressing,	

self-grooming
•	 Clay	modelling
•	 Reading
•	 Writing
•	 Skills	related	to	activities,	which	require	very	fine	work,	

like	watch	repair,	etc.

If	 the	children	have	better	and	sharpened	skills,	 they	will	
adjust	better	in	the	school	and	to	life	in	the	future.

dIsCUssIon QUestIons

1.	 What	do	we	mean	by	motor	development?
2.	 What	must	we	keep	in	our	mind	while	planning	activities	

for	young	children?	
3.	 Why	is	it	important	to	develop	motor	skills?		
4.	 What	 are	 the	 objectives	 of	motor	 development	 in	ECE	

programme?

groUP worK / small groUP / IndIvIdUal

•	 Plan	an	activity	for	large-muscle	coordination.
•	 Plan	an	indoor/outdoor	activity.
•	 Plan	active/quiet	activity.
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vIdeo fIlms

Paiyan	–	Paiyan	(Footsteps)

Rhythm	and	Movement

sUggested aCtIvItIes for gross motor sKIlls

 
aCtIvItIes wIth materIal

Group	 games	 offer	 an	 opportunity	 for	 children	 to	 enjoy	
the	 experience	 of	 playing	with	many	 children.	 	Movement	
promotes	 healthy	 growth	 in	 all	 areas	 of	 young	 children’s	
development,	i.e.,	motor,	conceptual,	social	and	emotional.		
These	activities/games	help	to	bring	the	group	together.

objeCtIves

l	 Improves	eye-hand	coordination.
l	 Improves	sense	of	direction.
l	 Increases	concentration	power	and	alertness.
l	 Help	children	to	be	confident	and	self	dependent
l	 Enables	children	to	extend	cooperation.
l	 Increases	body	coordination.
l	 Increases	body	and	hand	control	and	strength.
l	 Improves	throwing	and	catching	skills.
l	 Improves	body	balance	and	control.
l	 Children	learn	to	wait	for	their	turn.
l	 Increases	ability	to	balance	and	jump.
l	 Increases	ability	to	control	speed.
l	 Increases	ability	to	follow	instructions.
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1.	 Name	of	the	Activity:	Throwing at Target
Material required

	 Ball,	tyre,	beanbags,	basket
How to Organise
Place	 tyre	 at	 a	 short	 distance	 or	 a	 ‘monda’	 or	 draw	
a	 circle	 on	 the	 ground	 if	 no	 tyre	 is	 available.	 	 Make	
children	stand	in	a	line.	One	by	one		the	children	will	
come	 forward	and	 throw	 the	ball	at	 the	 target.	 	After	
one	round,	the	distance	between	tyre	and	children	can	
be	increased.
Draw	a	throw	 line	about	5	 feet	 from	basket.	 	Children	
are	 to	 stand	 in	a	 line	and	are	 to	 throw	beanbags	 into	
a	 basket.	 After	 one	 child	 has	 three	 turns,	 she/he	
announces	how	many	beanbags	he	has	thrown	into	the	
basket	and	returns	them	to	the	next	child.

2.	 Name	of	the	Activity:	Catching the Ball
Material required

	 A	ball
How to Organise

	 Make	the	children	stand	in	a	big	circle	with	the	teacher	
in	the	centre	of	the	circle.	The	teacher	will	throw	the	ball	
towards	each	child	in	turn,	asking	the	child	to	catch	it.

3.	 Name	of	the	Activity:	Throw and Catch
Material required

	 Two	balls
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How to Organise
	 Divide	 the	 children	 into	 two	 groups	 and	 make	 them	

stand	 in	 circles.	 Ask	 the	 children	 to	 take	 turns	 and	
throw	the	ball	in	the	air	and	catch	it.		Ask	the	children	to	
do	something	like	clapping,	hopping,	etc.,	before	the	ball	
comes	down.		The	group	which	finishes	the	activity	first	
is	the	winner.

4.	 Name	of	the	Activity:	Relay Race
Material required

	 Two	balls
How to Organise

	 Divide	 the	 children	 into	 two	 groups.	 	Make	 the	 children	
stand	in	two	rows.	Make	the	children	stand	with	legs	apart.		
Give	one	ball	each	to	the	first	child	of	each	row.		Ask	the	
children	to	roll	 the	ball	 from	in	between	their	 legs	to	the	
child	standing	last	in	the	row.		The	last	child	will	pick	up	
the	ball	and	run	and	stand	first	in	the	row	and	start	again.		
The	 game	 will	 proceed	 in	 the	 same	 manner.	 Whichever	
row	 finishes	 first	 will	 be	 the	 winner.	 Running	 includes		
free	running,	running	like	animals,	running	to	a	target,	or	
in	pairs.

5.	 Name	of	the	Activity:	Rope Way
Material required

	 Rope
How to Organise 

	 Make	all	the	children	stand	in	a	row.		Spread	the	rope	
on	the	floor	in	a	straight	line.		Ask	the	children	to	walk	
on	 the	 rope	 without	 stepping	 sideways	 or	 using	 any	
support.		If	rope	is	not	available,	draw	a	straight	line	on	
the	 floor	 or	 ground.	 	When	 children	 can	walk	 forward	
in	a	straight	line	they	can	be	asked	to	walk	backward,	
one	foot	directly	behind	the	other.		The	rope	can	also	be	
spread	in	a	zig-zag	manner.

6.	 Name	of	the	Activity:	High Jump
Material required

	 Rope
How to Organise

	 Make	all	the	children	stand	in	a	row.		Make	two	children	
hold	each	end	of	the	rope	slightly	above	the	ground.		Ask	
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the	children	to	jump	over	the	rope	one	by	one;	gradually	
the	height	of	the	rope	can	be	increased.		If	a	rope	is	not	
available	ask	 two	children	 to	 form	a	hurdle	by	 joining	
their	legs	together	as	they	sit	facing	each	other.

	 Variations	-	Children	can	jump	over	planks/boards	on	
the	ground,	jump	from	one	circle	to	another,	jump	to	the	
rhythm,	jump	on	one	foot,	jump	like	animals,	jump	off	
low	objects	or	jump	with	partner,	and	so	on.

	7.	Name	of	the	Activity:	Musical Chairs
Material required 

	 Chairs
How to Organise

	 Keep	chairs	around	in	a	circle	with	one	chair	less	than	
the	total	number	of	children	playing.	If	chairs	are	not	
available	draw	a	circle	on	the	floor.	Make	all	children	
stand	 in	 a	 circle.	 The	 teacher	 should	 clap	 or	 use	 a	
‘dhapli’	 for	 the	children	 to	begin	 running	around	 the	
chairs	in	the	same	direction.	When	the	teacher	stops	
clapping	 the	children	should	sit	down	on	 the	chairs.	
The	 child	 who	 does	 not	 get	 a	 chair	 is	 considered	
out.	 Then	 remove	another	 chair	 and	 continue	 in	 the		
same	 manner	 until	 there	 is	 one	 chair	 between	 two	
children.	The	one	who	manages	to	get	the	chair	finally	
is	the	winner.

	8.	Name	of	the	Activity:	Balancing on Board
How to Organise
•	 Walk	forward	on	tiptoe.
•	 Walk	 forward	with	 items	 like	a	plastic	glass	on	 the	

head.
•	 Touch	toes	while	standing	on	the	board,	etc.

	9.	Name	of	the	Activity:	Throwing with a Described Position
How to Organise

	 Ask	 the	 children	 to	 throw	 a	 ball	 towards	 a	 described	
(verbally)	position	such	as	under	the	chair,	far	from	you,	
in	the	tub,	near	you,	etc.
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10.	Name	of	the	Activity:	Walk on Footprint
 How to Organise
	 Prepare	large	footprint	

shapes.	 	 Colour	 red	
for	the	right	foot	and	
blue	for	the	left.		Put	
these	 on	 the	 floor.		
Ask	 the	 children	 to	
practice	 walking	 on	
footprint	 shapes.	
When	 children	 are	
able	 to	 walk	 in	 a	
straight	 line,	 change	
the	 pattern	 of	
footprint	 shape,	 for	
example,	to	zig-zag..

11.	Name	of	the	Activity:	Overcoming Obstacles
 How to Organise
	 Create	some	obstacles	with	chairs,	tables,	board,		etc.		

Then	ask	the	children	to	do	the	following:-
	 •	 Crawl	under	(	a	chair	or	table	)
	 •	 Step	over	(	a	stick	or	balance	beam	)
	 •	 Walk	under	(the	table)	 	 	 	 	
	 •	 Squeeze	through	(the	two	chairs)	 	 	 	

12.	Name	of	the	Activity:	Statue
 How to Organise
	 Make	all	the	children	stand	in	a	circle	with	the	teacher	

joining	in	the	circle.		Make	all	the	children	keep	moving	
in	 the	 circle	 as	 the	 teacher	 claps.	 	 As	 soon	 as	 the	
clapping	 stops	 the	 children	 have	 to	 stop	 and	 remain	
in	 the	same	position	without	moving.	 	The	child	who	
moves	or	loses	balance	is	out.		The	child	who	holds	the	
position	longest	is	the	winner.

13.	Name	of	the	Activity:	Moving
 How to Organise
	 Moving	like	animals,	moving	fast,	moving	slow,	moving	

to	music	 or	 rhymes,	moving	 with	 a	 friend	 –	 let	 your	
imagination	loose	!
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14.	Name	of	the	Activity:	Running
 How to Organise
	 Running	 freely,	 running	 like	 animals,	 running	 to	 a	

target	and	so	on.

15.	Name	of	the	Activity:	Bouncing the Ball
 Material required
	 Bounce	Ball
 How to Organise
	 Make	children	stand	or	sit	in	a	circle.	Ask	one	child	to	

bounce	the	ball	a	number	of	times.	Another	child	will		
count	and	tell	the	number	of	times	the	ball	has	been	
bounced.	Then	the	second	child	has	a	turn	to	bounce	
the	ball	in	the	centre	of	the	circle.

16.	Name	of	the	Activity:	Roll-a-Ball
 Material required
	 Ball	(different	sizes	may	be	used)
 How to Organise
	 A	child	is	made	the	leader	and	she	stands	in	the	centre	

of	the	circle	and	rolls	the	ball	to	each	child	who	tries	
to	return	it.		After	the	leader	has	rolled	it	to	each	child,	
she/he	calls	another	child	to	take	her/his	place.

	 Variation:	Ball	may	be	bounced	or	tossed.	This	game	is	
best	played	in	a	group	of	five	to	six	children.

17.	Name	of	the	Activity:	Flowers and the Wind
 How to Organise
	 Make	 the	 children	 stand	 in	 line	 in	 two	 groups,	 each	

group	having	 a	home	 at	 opposite	 ends	 of	 the	 playing	
area.	One	group	represents	a	flower	(They	decide	among	
themselves	 whether	 they	 will	 represent	 a	 lily,	 rose,	
marigold,	 etc.).	 The	 flowers	 walk	 across	 the	 neutral	
area	near	the	home	of	the	opposite	group.		The	opposite	
players	 are	 the	wind.	 	 They	 stand	behind	 their	home	
line	 ready	 to	guess	 the	name	of	 the	 flower	chosen	by	
their	opponent	group.		When	the	right	flower	is	named,	
the	winds	chase	the	flowers	to	their	home.	Any	flower	
caught	 by	 the	wind	 becomes	 a	 prisoner	 and	 remains	
in	 the	 home	 of	 the	 winds	 until	 all	 the	 flowers	 have	
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been	captured.	Next	time,	players	change	sides.	Winds	
become	flowers,	and	flowers	are	the	winds.

18.	 Name	of	the	Activity:	Snatch
 Material required
	 One	handkerchief	
 How to Organise
	 Divide	 the	 children	 into	 two	 equal	 groups.	 Children	

line	up	on	two	base	lines	with	a	good	running	distance	
between	them.	 	The	groups	have	numbers,	the	“ones”	
starting	at	opposite	ends	(as	shown)

	 	 	 	 1	 	 	 	 	 	 	 	 	 	 	 	 4
	 	 	 	 2	 	 	 	 	 	 	 	 	 	 	 	 3
	 	 	 	 3	 	 	 	 	 	 	 	 	 	 	 	 2
	 	 	 	 4	 	 	 	 	 	 	 	 	 	 	 	 1

	 The	teacher	calls	out	a	number,	and	a	child	from	each	
group	runs	out	and	attempts	to	snatch	the	handkerchief	
and	carry	 it	across	back	to	her/his	boundary	without	
being	caught	by	her/his	opponent	group.		 If	the	child	
succeeds	in	crossing	the	lines	with	the	hanky	without	
being	caught	a	point	is	scored	for	her/his	team.		If	she/
he	is	caught	before	crossing	the	line,	a	point	is	scored	
for	 the	 opposing	 team.	 When	 the	 two	 children	 have	
completed	their	play,	the	teacher	calls	another	number	
and	the	game	proceeds.

19.	 Name	of	the	Activity:	Circus Ringmaster
 How to Organise
	 Ask	children	to	form	a	circle	without	joining	hands.	One	

child	will	step	out	as	a	ringmaster	and	she/he	stands	
in	 the	centre.	She/he	calls	 the	name	of	some	animal,	
and	 the	 other	 children	 imitate	 the	movements	 of	 the	
animal	named.	The	movements	may	include:-	elephants	
walking,	birds	flying,	horses	galloping,	peacock	dancing,	
etc.	In	between,	the	ringmaster	may	say	“Everybody	join	
the	circus	parade.”	All	the	children	then	move	around	
the	circle,	imitating	the	animal	they	wish	to	characterise.

Physical and Motor Development 39         

ectm_final17sept08.indd   39 12 Jun 2020   03:19:18 PM



40         Trainer’s Handbook in Early Childhood Care and Education

20.		Name	of	the	Activity:	Squirrels in Trees
 How to Organise
	 Ask	the	children	to	stand	in	groups	of	two	with	hands	

joined,	 forming	a	hollow	 tree.	 	 In	each	 tree	 there	 is	a	
child	 representing	 a	 squirrel.	 	 There	 is	 one	 squirrel	
without	a	tree.		The	teacher	claps	her	hands	as	a	signal	
for	all	squirrels	to	run	to	other	trees.		The	extra	squirrel	
tries	to	secure	an	empty	tree.		The	object	of	the	game	is	
to	keep	the	squirrel	without	a	tree.

21.	 Name	of	the	Activity : Play the Drum or any Rhythm
	 Walking	 is	 the	 simplest	 and	 most	 natural	 form	 of	

locomotion.		The	heel	touches	the	floor	first	and	there	is	
a	transfer	of	weight	that	takes	place	from	one	foot	to	the	
other	in	an	even	rhythm.		The	teacher	should	adjust	the	
drumming	according	to	the	tempo	of	the	child’s	walk.

	 Running	along	with	music.
	 Jumping	along	with	rhythm.		It	is	a	springing	movement	

that	lifts	the	body	into	the	air.		The	very	small	children	
may	have	trouble	in	jumping	with	two	feet.

	 Hopping	on	one	foot	along	with	rhythm.
	 The leap	 is	a	pushing-off	movement	 into	 the	air	 that	

requires	a	transfer	of	weight	from	one	foot	to	the	other.
	 The gallop	is	a	combination	of	a	step	and	a	leap.		One	

foot	always	maintains	a	lead.

22.	 Name	of	the	Activity:	Mirror and Reflections
 Material required
	 Any	musical	instrument,	drum.
 How to Organise
	 Ask	the	children	to	select	partners.	One	child	will	be	the	

mirror	and	other	will	be	the	body.	Ask	the	pairs	to	do	
loco	motor	movements.	Ask	the	body	to	do	movements	
that	 the	 reflection	 has	 to	 follow.	 Play	 appropriate	
music/drum.	As	 the	music	 stops,	 both	 the	 body	 and	
the	reflection	must	freeze.

–	 Make	 children	move	 to	 the	 rhythm	and	help	 them	 to	
learn	local	dances.

–	 Match	the	children’s	natural	movements	with	drumbeats	
or	other	instrument.
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aCtIvItIes wIthoUt materIal

Walks	are	a	wonderful	way	to	explore	the	outside	environment.		
Children	can	learn	many	things	on	walks	when	helped	by	
teachers	and	become	more	observant.

23.	 Name	of	the	Activity:	Walk in a Circle
 How to Organise
	 Make	all	children	stand	in	a	circle.		The	teacher	can	join	

the	 circle.	 The	 teacher	 claps	 her	 hands	 and	 children	
walk	 in	 a	 circle	 without	 breaking	 it,	 to	 the	 beat	 of	
clapping.		The	teacher	can	vary	the	beat	and	ask	them	
to	 walk	 accordingly.	 A	 similar	 activity	 can	 be	 carried	
out	by	making	children	walk	in	a	straight	line	with	their	
eyes		closed.

24.	 Name	of	the	Activity:	Take a Walk
 How to Organise
	 Make	all	 the	children	stand	 in	a	semi-circle.	 	Get	 the	

children	to	move	imagining	they	are
	 –	 walking	in	a	garden
	 –	 following	a	butterfly	in	the	park
	 –	 going	to	school	and	it	is	late	etc.

25.	 Name	of	the	Activity:	Move in a Direction
 How to Organise
	 Ask	children	to	move	to	a	marked	position	on	the	floor	

in	 various	 patterns	 by	 walking,	 crawling,	 jumping,	
hopping,	etc.

26.	 Name	of	the	Activity:	Balancing
 How to Organise
	 Ask	children	to	do	these
	 –	 Stand	with	both	feet	on	tiptoe
	 –	 Stand	on	tiptoe	with	eyes	closed
	 –	 Walk	forward
	 –	 Walk	backward.
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27.	 Name	of	the	Activity:	Cat and Mouse
 How to Organise 
	 After	 arranging	 the	 children	 for	 the	activity	 give	 clear	

instructions.	 Get	 mother	 mouse	 to	 say,	 “Little	 mice	
come	to	me”.		the	mice	will	say,	“We	cannot	come,	the	
cat	will	eat	us”.	Mother	mouse	says,	 “Don’t	go	to	her,	
come	to	me”.	Let	the	‘mice’	run	and	the	‘cat’	will	try	to	
catch	them.	Whoever	is	caught	will	be	the	next	‘cat’.

28.	 Name	of	the	Activity:	Butterflies
 How to Organise
	 Ask	the	children	to	extend	their	arms	and	move	them	

up	and	down.		Ask	them	to	walk	on	tiptoe	around	the	
room	or	outdoors.

other aCtIvItIes that offer fUn and learnIng oUtdoors

–	 Dramatic	play
–	 Water	play
–	 Walking	on	sand,	writing	with	sticks	in	sand	pit,	fishing	

poles,	digging,	etc.
–	 Clay	modelling
–	 Water	play
–	 Gardening
–	 Community	trips	like	barber	shop,	florist	shop,	grocery	

store,	post	office	and	so	on.
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sUggested aCtIvItIes for fIne motor sKIlls

 
aCtIvItIes wIth materIal  

objeCtIves

l	 Develop	finger	muscles
l	 Improve	eye,	hand	and	finger	coordination
l	 Fosters	power	of	creative	expression
l	 Increase	observation
l	 Enable	children	to	classify	between	two	or	more	sets.

1.	 Name	of	the	Activity:	Clay
Material required

	 Clay	powder,	water
How to Organise

	 Mix	clay	with	water	to	make	dough.	Divide	children	into	
small	 groups	 and	make	 them	 sit	 in	 circles.	Distribute	
generous	 amount	 of	 clay	 to	 each	 child.	 Ask	 them	 to	
mould	the	clay	in	any	shape	they	want	to.	Working	with	
clay	 is	 more	 satisfying	 to	 children	 because	 it	 enables	
them	to	work	in	three	dimensions.

2.	 Name	of	the	Activity:	Brush Painting
Material required

	 Paints,	paper,	brush,	bowls.
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How to Organise
	 Mix	paint.	Divide	children	into	small	groups	and	make	

them	sit	in	circles.	Distribute	bowls	of	paint,	paper	and	
a	brush	to	each	child.	Children	can	paint	according	to	
their	choice.

3.	 Name	of	the	Activity:	Tearing and Pasting
Material required

	 Old	magazines,	newspapers,	large	piece	of	plain	paper,	
glue.
How to Organise

	 Draw	 simple	 outline	 of	 any	 object	 on	 plain	 paper.		
Make	the	children	sit	in	small	groups.	Distribute	waste	
magazine	paper,	glue	and	a	paper	with	an	outline	drawn	
to	children.		Children	will	tear	old	papers	into	small	pieces	
and	stick	these	within	the	given	outline.	In	the	absence	of	
magazines,	newspapers	and	leaves	can	be	used.

4.	 Name	of	the	Activity:	Paper Folding
Material required

	 Square	pieces	of	paper
How to Organise

	 Make	the	children	sit	in	a	semi-circle.	distribute	paper	
to	each	child.	Demonstrate	folding	activity,	giving	clear	
instructions.	Various	folding	activities	can	be	taught,	for	
example,	boat,	fan,	hut,	etc.

5.	 Name	of	the	Activity:	Card Embroidery
Material required

	 Piece	of	chart	
paper,	blunt	
needles,	
embroidery	
threads.
How to Organise

	 Draw	simple	
outline	of	any	
object	on	a	
chart	paper.	
Divide	children	
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into	small	groups	and	make	them	sit	in	circles.	Distribute
		 chart	paper,	needle	and	thread	to	each	child.	Children	

can	do	simple	running	stitch	on	given	outline.

6.	 Name	of	the	Activity:	Finger Painting
Material required

	 Starch	powder,	paints,	large	piece	of	newspapers.
How to Organise

	 Cook	starch	 till	 slightly	 thick.	Divide	 the	children	 into	
small	 groups	 and	make	 them	 sit	 in	 circles.	Distribute	
generous	amount	of	starch	to	each	child	on	a	newspaper.	
Give	powder	paints.	 	Let	children	mix	both,	the	starch	
and	the	powder	paints.		finally,	let	them	paint	with	this	
mixture	using	palm	and	fingers.

7.	 Name	of	the	Activity:	Colouring with Crayons
Material required

	 Crayons	paper
How to Organise

	 Divide	the	children	into	small	groups	and	make	them	sit	in	
a	circle.		Distribute	crayons	and	paper	to	each	child.	Ask	
children	to	colour	within	an	outline	or	do	free	drawing.

8.	 Name	of	the	Activity:	Paper Ball
Material required

	 Old	newspaper,	thread
How to Organise

	 Make	children	sit	in	a	semi-circle.	Distribute	paper	and	
string	 to	 each	child.	Children	 crumple	half	newspaper	
sheet	into	a	small	ball.		Cover	it	with	5-6	layers	of	paper	
and	tie	the	ball	with	a	string.

9.	 Name	of	the	Activity:	Lacing Cards
Material required

	 Cards,	thread,	wire	or	old	shoelaces.
How to Organise

	 Draw	a	simple	outline	of	any	object,	for	example	a	fish,	
a	 tree	 etc.	 Punch	 holes	 at	 equal	 distances	 along	 the	
outline.	 	 Divide	 children	 into	 small	 groups	 and	make	
them	sit	in	circles.		distribute	cards	and	thread	or	lace	
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to	each	child.	Ask	the	children	to	lace	the	wire	in	and	out	
through	punched	holes.

10.	Name	of	the	Activity;	Sorting
Material required

	 Leaves	(green,	dry,	yellow),	flowers,	twigs,	pebbles,	etc.
How to Organise

	 Mix	all	 the	 things	 together	and	keep	 in	a	 tray	or	on	a	
newspaper.	 	Divide	 children	 into	 small	 groups	 each	of	
5-6	children	each	and	make	them	sit	in	circles.

11.	Name	of	the	Activity:	Pattern Making
Material required

	 Leaves,	flowers,	
pebbles,	shells,	
twigs,	match	
sticks,	etc.
How to Organise

	 Keep	all	the	things	
in	 a	 tray	 or	 on	 a	
newspaper.	 	Make	
the	children	sit	 in	
small	 groups	 (5-6	
children	 in	 each	
group).	 Provide	
sufficient	 amount	
of	 material	 to	 the	
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children	and	ask	 them	to	create	any	pattern	with	 the	
material	given,	on	the	floor/ground.

	 Note:	 Give	 instructions	 clearly.	 The	 teacher	 should	
demonstrate	 how	 to	 make	 a	 pattern	 but	 should	 also	
encourage	children	to	be	original.

12.	Name	of	the	Activity:	Fun with Pebbles
Material required

	 Small	pebbles,	chalk	(wash	and	clean	the	pebbles)
How to Organise

	 Keep	 plenty	 of	
small	 pebbles	
in	 a	 bowl	 or	 in	
a	 plastic	 bag.		
Draw	 the	 outline	
of	a	circle,	square	
or	 triangle	 on	
the	 floor.	 	 Make	
the	 children	 sit	
in	 small	 groups.		
Keep	 the	 bowl	
of	 pebbles	 in	
the	 centre	 of	 the	
group.	 Ask	 the	
children	to	keep	pebbles	on	the	given	outlines.

	 Note:	See	that	children	should	not	swallow	the	pebbles.

13.	Name	of	the	Activity:	My Hand
How to Organise

	 Let	 the	 child	 place	 her/his	 hand	 firmly	 on	 the	 paper.		
Ask	the	child	to	trace	her/his	hand	with	crayons.

14.	Name	of	the	Activity:	Found - Art printing
Material required

	 Large	 buttons,	 plastic	 forks,	 bottle	 caps	 and	 other	
objects,	paints,	plastic	plates,	paper.
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How to Organise
	 Place	paints	in	shallow	plastic	plates.	Have	children	pick	

any	object	and	dip	it	in	paint.		Then	ask	her/him	to	print	
that	on	the	paper.	
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objeCtIves

On	completion	of	this	chapter	the	trainees	will	be	able	to
•	 understand	the	importance	of	language	development.
•	 understand	the	process	of	language	development.
•	 discuss	the	factors	influencing	language	development.
•	 identify	and	discuss	the	specific	objectives	for	language	

development	in	an	ECE	programme.
•	 discuss	the	major	speech	problems	in	children	and	ways	

to	deal	with	them.
•	 develop	 skills	 for	 planning	 and	 conducting	 language	

activities.

traInIng strategIes

•	 Discussion	in	macro	and	micro	group
•	 Conducting	play	activities	in	simulated	situations
•	 Role	play
•	 Preparation	of	teaching-learning	material	(TLM)

Chapter 4

develoPment of langUage and 
lIteraCy sKIlls

ectm_final17sept08.indd   49 12 Jun 2020   03:19:22 PM



50         Trainer’s Handbook in Early Childhood Care and Education

•	 Conducting	activities	with	children	(during	internship	at	
school)

•	 Discussion	in	micro	group

Daily Exercise 1
One	 or	 two	 trainees	 to	 report	 on	 the	 previous	 day’s	
programme.

Daily Exercise 2
Participants	 to	sit	 in	a	circle	and	one	of	 them	to	 take	 the	
responsibility	 for	 chairing	 the	 session.	 	 The	 chairperson	
asks	the	trainees	to	say	what	impressed	them	the	most	in	
the	day’s	learning.

Daily Exercise 3
Begin	 the	 session	with	 an	 introductory	 activity	 to	 remove	
inhibitions	(Refer	to	introductory	games).

Knowledge Content

It	is	recommended	that	the	knowledge	content	of	this	chapter	
should	be	introduced	to	the	trainees	with	the	following	:	

•	 Demonstration	
•	 Practicing	these	activities	by	the	trainers
•	 Use	of	TLM	suggested	in	activity.

This	module	is	in	four	parts	:
–	 Knowledge	content	related	to	language	development.
–	 Activities	with	and	without	material	for	fostering	language	

development	in	children.
–	 Rhymes/poems.
–	 Teacher	made	learning	material.

All	these	will	ensure	better	understanding	of	concepts	and	
make	the	sessions	more	interesting.

stImUlatIng PartICIPatIon throUgh 
dIsCUssIons on the followIng

ImPortanCe of langUage develoPment In early years

Language	helps	 the	child	 to	 translate	her/his	experiences	
into	meaningful	symbols	that	can	be	used	for	communicating.		
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Language	 is	 one	 of	 the	 major	 developments	 of	 infancy.		
Language	helps	the	child	in	many	ways,	and	it	is	the	most	
significant	feature	of	the	child’s	early	learning.		It	is	through	
language	that	children	are	able	to	express	and	share	their	
thoughts	as	well	as	establish,	and	maintain	social	contacts.		
Language	involves	listening,	speaking,	reading	and	writing	
skills.		The	foundation	of	literacy	is	language	development.	
Language	 skills	 are	 also	 important	 in	 concept	 formation,	
school	 performance,	 and	 problem	 solving.	 In	 order	 to	
develop	competence	in	cognitive	processes,	one	must	have	
a	wide	range	of	appropriate	vocabulary.		It	is	essential	that	
an	ECE/anganwadi	 teacher	should	respect	 the	 languages	
of	 young	 children.	 This	 imples	 that	we	 have	 to	 create	 an	
environment	 in	 which	 children	 find	 their	 languages	 and	
cultures	welcomed.	More	and	more	opportunities	must	be	
provided	for	talk	and	play	between	children	and	adults,	and	
between	children	and	children.

Young	children	observe	and	notice	print	 in	 their	 everyday	
setting,	 i.e.,	home	and	around	and	ask	 important	 literary	
questions	about	print,	writing	and	reading	such	as	‘What’s	
that?’,	‘What	does	that	say?’,	‘How	do	you	write	my	name?’	
and	so	on.

how does a ChIld learn langUage? 

The	 development	 of	 language	 in	 children	 also	 follows	 a	
sequence.	 	 In	 the	 beginning,	 the	 infant	 cries,	 grunts	 and	
sighs	which	become	differentiated	to	indicate	certain	needs.		
Later,	 the	 child	 develops	 her/his	 ability	 to	 name	 things.		
Still	 later,	 the	child	 learns	 to	express	herself/himself	 first	
by	a	word,	then	incomplete	sentences.		The	teachers	should	
encourage	the	child	to	speak	full	sentences.

Factors influencing language development

1 . Imitation
	 Children	readily	learn	to	imitate	the	speech	pattern	and	

rhythm	of	those	with	whom	they	have	a	close	association,	
e.g.,	parents,	family	members.
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2. Model
	 Since	most	of	 the	 language	 learnt	by	 the	children	 is	a	

result	of	 imitation	of	others	around	him,	the	quality	of	
the	language	used	by	the	model	is	very	important.	If	the	
parent/ECE	 teacher	 uses	 abusive	 language,	 the	 child	
will	learn	the	same.	If	the	ECE	teacher	expects	children	
to	speak	politely	she/he	should	herself/himself	learn	to	
speak	softly.		Therefore,	ECE	teachers	should	ensure	that	
her/his	 own	 language	 is	 polished	with	words	properly	
used	and	carefully	enunciated.

3. Feedback
	 The	child	learns	language	for	which	she/he	is	reinforced	

for	 or	 encouraged.	 Feedback	 is	 a	 two-way	 process	 in	
which	there	is	a	constant	information	and	communication	
between	adults	and	children	or	we	can	say	that	feedback	
is	 the	 response	 from	 an	 adult	 that	 gives	 the	 child	
corrective	 information.	 Through	 feedback	 the	 child	
learns	whether	she/he	is	speaking	the	correct	language.	
The	 child	 receives	 reinforcement	 of	 prior	 learning.	 For	
example,	children	speak	what	they	know	to	those	with	
whom	they	talk.	These	adults,	in	turn	provide	feedback	
to	 the	 children	 by	 reinforcing,	 correcting,	 answering	
questions.	 According	 to	 some	 theorists,	 during	 the	
babbling	period,	infants	utter	sounds	spontaneously,	at	
random,	or	through	imitation.		Their	parents	and	other	
caretakers	reinforce	certain	sounds	–	for	example	those	
which	resemble	adult	speech.	(Ma-ma,	ba-ba)

4. Praise
	 Every	time	the	child	says	or	is	asked	to	say	a	word,	any	

attempt	to	do	so	should	be	encouraged.

5. Experiences
	 Children	 need	 plenty	 of	 language	 experiences	 in	 the	

ECCE	programme.	

6. Opportunities
	 Children	 must	 be	 given	 many	 opportunities	 to	 listen	

and	to	use	language.		It	is	the	responsibility	of	the	ECE	
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teacher	 to	 provide	 experiences	 in	 speaking,	 listening,	
reading	readiness	and	writing	readiness.

The	 following	 factors	 also	 influence	 the	 child’s	 language	
development:

–	 relationship	with	the	model
–	 intelligence
–	 motivation	
–	 exposure	to	the	electronic	media	(T.V.,	radio,	etc.)
–	 interactions	with	parents	and	family	members
–	 sibling	relationships	and	position
–	 exposure	and	availability	of	books,	pictures,	magazines,	etc.
–	 opportunities	 for	 excursions	 and	 outings	 to	 a	 variety		

of	places.

Young	 children	 enter	 the	 ECE	 centre	 speaking	 the	 level	
of	 language	 they	 hear	 in	 their	 own	homes.	 	 You	may	 see	
the	 difference	 in	 language	 development	 between	 children	
of	 educated	 and	 uneducated	 parents.	 This	 difference	 is	
perhaps	due	to	the	language	experiences	the	child	has	had.		
The	language	the	child	hears	his	parents	use,	determines	to	
a	large	extent	the	quality	of	the	child’s	language.		Therefore	
children	should	be	given	a	better	model	for	good	language	
development.

langUage Programme

In	the	years	before	six,	children	need	all	the	rich	diversity	of	
a	developmentally	appropriate	early	years	curriculum	which	
emphasises	play,	language	and	investigations	in	a	context	of	
adult	support	(Bruce,	1987;	Athey,	1990,	Edgington,	1998,	
Nutbrown,	 1999).	 	 The	 first	 essential	 to	 the	 development	
of	language	in	ECE	is	an	informal,	relaxed	atmosphere.		It	
must	be	one,	that	not	only	allows	the	children	to	talk,	but	
actively	stimulates	and	encourages	her/him	to	do	so.		Every	
part	 of	 ECE	 programme	 offers	 opportunity	 for	 language	
development.	 It	 is	 impossible	 to	 imagine	 music,	 outdoor	
play,	 cognitive	 activities,	 or	 any	 other	 kind	 of	 experience	
without	opportunities	for	language	skill	development.
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The	child’s	language	skills	need	to	be	further	fostered.		These	
are	mainly:

1.	 Listening
2.	 Speaking
3.	 Reading	Readiness
4.	 Writing	Readiness

For	each	of	these	skills,	an	ECE	programme	should	cater	to	
certain	specific	objectives.

1. Listening

	 The	 ECE	 teacher	 has	 to	 set	 the	 environment	 which	
stimulates	children	to	develop	listening	skills	and	to	use	
oral	language,	print,	books	and	other	texts	in	individual	
and	 creative	 ways.	 The	 specific	 objectives	 for	 which	
children	need	to	be	given	experiences	are:
–	 broadening	 of	 the	 child’s	 listening	 span through	

stories,	conversation,	instructions,	etc.
–	 development	 of	 listening	 comprehension	 through	

activities	like	stories,	conversation,	language,	games,	
etc.

2. Speaking

	 The	ECE	teacher	should	provide	rich	language,	positive	
communication	 which	 is	 culturally	 appropriate	 and	
gender	inclusive.	For	this	skill	the	specific	objectives	are:

–	 Vocabulary	development
–	 Development	of	verbal	expression
–	 Development	of	fluent	and	correct	speech.

3. Reading Readiness

	 The	ECE	teacher	should	use	print	in	everyday	contexts	
which	are	meaningful	to	children.		The	ECE	programmes	
should	only	include	activities	for	preparing	the	child	to	
be	able	to	learn	the	skills	of	reading	later.		The	skill	of	

The ECE worker should encourage children to  
use the standard language.
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reading	involves	the	following	readiness	experiences	and	
competencies	:-

–	 Visual	discrimination	(which	will	 later	make	it	easy	for	
the	child	to	differentiate	between	alphabet)

–	 Sound/Auditory	discrimination	(which	will	later	help	the	
child	to	discriminate	the	sounds	of	different	alphabet)

–	 Visual-Auditory	 association	 (associating	 sounds	 with	
visuals,	e.g.,	picture-word	matching).	

–	 Directionality	 (a	 habit	 to	 attend	 to	 any	 task	 in	 the	
direction	of	left	to	right).

	 The	ECE	programme	should	include	activities	 for	each	
of	 these	 specific	 competencies,	 for	 example,	 activities	
using	dominoes,	picture	–	word	games,	games	involving	
identification	 and	 recognition	 of	 beginning	 and	 end	
sounds,	word	cards	 for	visual	discrimination,	and	odd	
one	out	activity	etc.

4. Writing Readiness
	 The	 skill	 of	 writing	 involves	 well-coordinated	 and	

controlled	movements	of	 the	 fingers	while	holding	and	
using	 the	 pencil	 and	 good	 eye-hand	 coordination.	 The	
ECE	teacher	should	observe,	record,	interpret	and	plan	
the	development	of	writing	skills	of	individual	children.

	 Formal	writing	should	be	introduced	only	at	the	primary	
stage,	in	grade	I	when	the	child	is	ready	for	it.	By	being	
ready	is	meant	the	child	should	have:
–	 Good	muscular	coordination	of	eye	and	hand.	
–	 Finger	muscle	coordination	and	control.
–	 Visual	discrimination	 -	Competency	 to	differentiate	

between	different	shapes	and	forms.	
–	 Directionality	

While	the	child	has	to	be	maturationally	ready	for	this	activity,	
she/he	 can	 be	 given	 certain	 specific	 experiences,	 in	 an	 ECE	
programme	which	will	facilitate	her/his	fine	muscle	coordination.	

Initially	the	child	should	be	given	different	creative	activities	
like	drawing,	painting,	clay	modelling,	cutting	and	pasting	for	
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collage,	etc.	These	should	be	given	in	addition	to	activities	like	
threading	beads,	stringing	leaves	together,	etc.,	all	of	which	
promote	finer	muscle	control	and	eye-hand	coordination.	

By	the	time	the	child	is	4	years	old	she/he	should	be	given	
more	specific	writing	readiness	activites	like;	
–	 colouring	in	enclosed	spaces	
–	 tracing	
–	 joining	dots	
–	 copying	forms		
–	 pattern	making.

Common sPeeCh Problems In early years

	 Common	speech	problems	 in	 children	which	are	often	
seen	in	an	ECE	centre	include:

–	 babyish	speech
–	 llisping	or	misarticulating	of	certain	sounds	
–	 stammering	
–	 stuttering	

Babyish	speech	continues	to	be	a	part	of	a	child’s	vocabulary,	
generally	because	it	is	encouraged	by	parents,	who	may	even	
continue	to	talk	to	a	3	to	4	years	old	in	that	way.	The	child	
is	thus	hindered	from	developing	speech	naturally	because	
she/he	is	not	given	appropriate	experiences.	

While	the	child	may,	to	some	extent,	outgrow	this	problem	
through	 experiences	 and	 interactions	 with	 other	 children	
in	 the	ECE	centre	and	with	 the	ECE	 teacher,	 she/he	can	
be	helped	by	being	encouraged	to	use	appropriate	sentence	
structures	 and	 vocabulary.	 The	 child	 should	 under	 no	
circumstances,	be	criticised	or	humiliated.	

Speech	immaturity	may	also	be	due	to		
–	 mental	retardation.	
–	 hearing	loss.	
–	 bilingualism,	multilingualism,	i.e.,	two	or	more	languages	

being	used	at	home.	
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Lisping : It	may	 occur	due	 to	 a	 child	having	difficulty	 in	
controlling	the	actions	of	his	mouth,	tongue	and	throat	in	
these	 movements,	 which	 are	 needed	 to	 produce	 different	
sounds,	and	intonations,	which	make	up	speech.	The	child	
may	have	adequate	knowledge	of	language,	may	select	the	
words	correctly	and	know	what	he	wants	to	say.	His	difficulty	
is	in	producing	a	pattern	of	sounds	that	will	be	recognised	
by	others.		For	most	children	difficulties	in	articulation	will	
make	their	talk	unintelligible.	As	long	as	there	is	evidence	
that	a	child	is	growing	out	of	these	difficulties	steadily,	there	
is	 not	 likely	 to	 be	 a	 serious	 problem.	 Yet,	 even	 the	 small	
difficulties	 should	 be	 noted	 by	 the	 teacher	 and	 the	 child	
helped	from	time	to	time	to	produce	the	sounds	correctly.	
The	child	whose	difficulties	in	articulation	are	numerous	and	
disturb	his	speech	so	that	others	cannot	understand	what	
he	is	trying	to	say	should	be	referred	to	a	speech	therapist.	
It	 is	 also	 important	 to	 reduce	 the	 child’s	 frustration	 at	
not	 being	 able	 to	 communicate	 without	making	 him	 self-
conscious.	He	must	also	be	encouraged	to	make	efforts	to	
overcome	his	difficulties.	

Stammering and Stuttering:	 In	 stammering	 the	 child	 is	
not	able	to	control	the	flow	of	sounds.	In	stuttering	the	child	
stops	and	starts,	pausing	at	odd	places	and	always	sounds	
as	though	he	is	in	a	hurry.	The	child’s	utterances	may	lack	
organisation.	It	may	be	due	to	his	distractibility	or	lack	of	
general	body	control.	

It	 is	normal	 for	children	between	 two	and	 five	or	six	years	
of	age	to	hesitate	and	repeat	themselves	as	they	search	for	
words	in	which	to	express	their	ideas.	This	may	sound	like	
stammering.	However,	specialist	advice	should	be	sought	if:	

–	 there	is	a	history	of	stammering	in	the	family.
–	 the	 child	 is	 frequently	 tense	 and	 the	 stammer	 is	

associated	with	signs	of	anxiety,	or	if	the	stammer	has	
itself	become	a	source	of	anxiety.		

–	 the	 stammer	 is	 part	 of	 a	 pattern	 of	 behaviour,	 e.g.,	
blushing,	 stamping	 or	 spasmodic	movements	 of	 face/
body.	
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Stammering	may	be	a	symptom	of	emotional	problems	and	
therefore	the	ECE	teacher	should	be	particularly	sensitive	
to	 the	 child’s	 feelings.	 The	 young	 child	who	 stammers	 is	
not	likely	to	improve	if	her/his	attention	is	drawn	to	her/
his	 problem.	 To	 ask	her/him	 to	 repeat	what	 she/he	was	
trying	to	say	is	only	likely	to	increase	her/his	anxiety.	What	
is	 important	 is	 that	 the	 teacher	 should	 give	 the	 child	 an	
indication	 that	 she/he	 is	 prepared	 to	 wait	 for	 her/him	
and	listen	patiently	till	the	child	has	completed	what	she/
he	wants	to	say.	Once	the	child	is	relaxed,	she/he	can	be	
helped	by	repeating	jingles	and	rhymes	in	a	deliberate	way	
with	her/his	attention	concentrated	on	trying	to	keep	the	
rhythm	set	by	the	teacher.	

sUggested role Play sItUatIons

1.	 A	participant	acting	as	a	ECE	teacher	convincing	some	
agitated	mothers	why	their	children	are	not	being	taught	
to	read	and	write	at	this	stage	and	how	they	are	being	
prepared	to	learn	these	skills	later.

2.	 A	 participant	 acting	 as	 a	 school	 teacher	 educating	 a	
group	 of	mothers	 on	 what	 they	 can	 do	 at	 home	with	
their	 children	 to	help	 them	 to	 develop	 language	 skills	
better.

3.	 Role	 play	 situations	 or	 micro	 teaching	 situations	 in	
which	participants	should	be	asked	to	narrate	stories,	
conduct	free	conversation,	do	puppet	plays,	etc.

dIsCUssIon QUestIons

1.	 Do	 you	 find	 any	 difference	 in	 children	 coming	 to	 the	
school	from	ECE	centres	and	those	who	come	directly	to	
class	I?		If	yes,	in	what	ways?

2.	 Why	should	we	tell	stories	in	ECE	centres?

groUP worK 

•	 Plan	at	least	two	activities	to	encourage	listening	skills	
in	young	children.

•	 Plan,	implement	and	evaluate	two	activities	to	encourage	
speaking	skills	in	young	children.	
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•	 Plan	a	musical	dramatisation.
•	 Prepare	 two	 stories	 using	 different	 methods	 of	

presentation	 suggested	 in	 this	 lesson.	 	 For	 example,	
prepare	a	flannel	board	story	and	a	puppet	story.

•	 Create	a	finger	play.
•	 Prepare	 the	 Teaching-Learning	 Material	 for	 language	

development	-
	 -	 Story	cards
	 -	 Picture	dominoes
•	 Create	at	least	two	teachers-made	rhythmic	instruments.

sUggested readIngs

Muralidharan.	R.	Asthana,	S.	1991.	Stimulation Activities for 
Young Children.	NCERT.	New	Delhi.
Swaminathan,	Mina.	1991.	Play Activities for Young Children.	
UNICEF.
Soni,	 Romila.	 2003.	 Little Steps (Readiness Activities for 
Reading, Writing and Number).	NCERT.	New	Delhi

vIdeo fIlms (soUrCe dee, nCert)

Headstart
School	Readiness
The	Rising	Sun
Pressures	on	Pre-schoolers.

langUage develoPment

sUggested aCtIvItIes/games for lIstenIng sKIlls

aCtIvItIes wIth materIal

develoPmental objeCtIves for lIstenIng sKIlls

l	 Improves	listening	skills	and	creative	use	of	language.
l	 Stimulates	imagination	and	thinking.
l	 Helps	child	learn	to	work	as	a	team.
l	 Increases	ability	to	discriminate	sounds.
l	 Increases	attention	span.
l	 Helps	the	child	to	listen	attentively	to	others.
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l	 Learns	to	follow	instructions.
l	 Learns	sound	discrimination.
l	 Develops	the	habit	of	waiting	for	one’s	turn.
	
1.	 Name	of	the	Activity:	Story Telling 
	 (It	involves	both	listening	and	speaking	skills)
–	 Make	 a	 personal	 collection	 of	 stories.	 It	 can	 be	 local	

folklore,	 Panchtantra,	 Ramayana,	 folk-tales	 from	
different	parts	of	India,	etc.		Stories	can	be	used	to	teach	
social	skills	and	values.

–	 Avoid	stories	with	a	fear	element.	 	Select	stories	about	
animals	and	human	beings.	Fairy	tales	should	be	avoided	
until	children	are	able	to	understand	and	separate	fact	
from	fantasy.

–	 Select	stories	according	to	the	child’s	age	level,	interest,	
level	of	understanding	and	attention	span.

–	 Stories	should	neither	be	too	short	nor	too	lengthy.		If	it	
is	short,	it	will	fail	to	satisfy	the	curiosity	of	the	child	and	
if	is	too	long	it	will	bore	the	child.

–	 There	 should	 be	 few	 printed	 words	 in	 relation	 to	 the	
number	of	pictures.

–	 Select	 stories	 with	 colourful,	 attractive,	 clear	 and	
appropriate	illustrations.

–	 Characters	in	stories	and	books	should	be	strong.
–	 Stories	should	be	simple.

How to tell stories
–	 Make	children	sit	

near	you.
–	 Use	eye-to-eye	

contact	in	telling	
stories.

–	 The	teacher	
should	sit	at	a	
slightly	higher	
level.

–	 The	teacher	
should	practice	
appropriate	
gestures.
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–	 Voice	modulation	should	be	according	to	the	characters	
so	as	to	add	curiosity.

–	 If	visual	aids	are	used	for	a	story,	the	teacher	should	
practice	using	them	and	all	children	should	be	able	to	
see	them.

Methods of presenting stories
A	story	can	be	told	using:	
–	 one’s	own	self	and	facial	expressions	as	the	visual	aids
–	 flannel	board	stories
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–	 tape-recorded	story:	presented	with	or	without	pictures
–	 puppets
–	 dramatisation
–	 films,	slides
–	 chalk-talk	stories
–	 use	of	story	books/story	cards
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How to Organise
	 Make	all	the	children	sit	close	to	the	teacher,	who	sits	at	

a	slightly	higher	level	than	the	children	so	that	they	can	
see	what	she	is	showing.		Tell	children	short,	interesting	
stories	 using	 simple	 languages	 and	 having	 repetitive	
sounds	and	action.	 	After	narration,	help	 the	 children	
recall	the	story	by	asking	questions.	Children	can	also	
be	asked	to	tell	stories.

2.	 Name	of	the	Activity:	 Sound Boxes
Material required 

	 5-6	boxes	of	equal	size	preferably	salt	shakers,	pebbles.
How to Organise

	 Take	 5	 boxes	 and	 put	 30,	 20,	 10,	 5,	 1	 or	 2	 pebbles	
respectively.		Make	all	the	children	sit	in	a	semi-circle.		
Call	one	child	at	a	time	and	ask	her/him	to	listen	to	the	
sounds	and	arrange	 the	boxes	 from	 loudest	 to	softest.		
Initially,	give	only	3	boxes	which	are	distinctly	different	
in	sound	to	a	child.		Gradually,	the	number	of	boxes	can	
be	increased	to	make	the	activity	complex.

3.	 Name	of	the	Activity:	Meditation
How to Organise

	 Make	all	the	children	sit	in	a	semi-circle.		Ask	them	to	
close	their	eyes	and	listen	to	and	identify	sounds	in	the	
environment.		After	a	few	minutes	ask	them	to	open	their	
eyes	and	describe	the	sounds	they	heard.	

	 Extension:	Teacher	can	make	some	familiar	sounds	like	
pouring	of	water,	clapping	etc.,	or	ask	the	children	what	
they	 hear	 outside	 the	 room,	 but	 inside	 the	 building.		
Discuss.

4.	 Name	of	the	Activity:	Chinese Whispers
How to Organise

	 Make	all	the	children	sit	in	a	circle.	Ask	a	child	to	whisper	
a	message	 to	 the	 child	 sitting	 next	 to	 him.	 This	 child	
will	 whisper	 the	 same	 message	 to	 her/his	 neighbour	
and	so	it	continues.		The	last	child	should	speak	out	the	
message	 loudly.	 	The	 first	child	has	 to	decide	whether	
the	message	is	right	or	wrong.		If	it	is	wrong	then	each	
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child	will	repeat	the	message	she/he	passed	on	to	find	
out	where	the	message	changed.		The	child	who	changed	
it	would	then	be	the	next	leader.

5.	 Name	of	the	Activity:	Who is at the Door? 
How to Organise 

	 Make	all	the	children	sit	in	a	semi-circle.		Ask	one	child	
to	be	the	leader.		Make	her/him	stand	with	her/his	back	
to	the	children.		The	teacher	taps	one	child	who	would	
get	up	and	tap	a	stick	on	the	floor.		The	leader	asks	“who	
is	at	the	door”.		The	visitor	child	who	tapped	on	the	floor	
says,	“Its	me,	please	open	the	door”.		The	leader	then	has	
to	guess	who	the	visitor	is	by	recognising	the	voice.		If	he	
fails	to	make	a	correct	guess	in	three	chances	the	visitor	
becomes	the	leader.

6.	 Name	of	the	Activity:	Rhyming Words
How to Organise

	 Make	all	the	children	sit	in	a	circle.		Give	clear	instructions.		
Ask	a	child	to	say	any	word,	e.g.,	‘aloo’.		Then	the	child	
sitting	next	to	him	should	say	a	word	which	rhymes	with	
that	word	for,	e.g.,	‘bhalu’	and	so	on.		Initially	children	
could	use	nonsense	words	but	gradually	they	should	be	
encouraged	to	use	meaningful	words.

7.	 Name	of	the	Activity:	Odd Man Out
How to Organise

	 Make	all	the	
children	sit	in	a	
semi-circle.		

	 This	is	verbal	
classification	
activity	used	to	
develop	critical	
listening	skills.	
The	teacher	
will	say	about	
3	to	4	words	
of	which	one	
belongs	to	a	
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different	category.		The	children	will	choose	the	odd	one	
out,	for	example	‘tiger’,	‘dog’,	‘apple’,	‘cat’.

8.	 Name	of	the	Activity:	Shivaji Says
How to Organise

	 Make	all	the	childern	stand	in	a	semi-circle.		The	teacher	
should	 give	 clear	 instructions	 which	 children	 should	
follow	only	 if	 she	starts	with	 the	words.	 	 “Shivaji	 says	
...”	for	example,	“Shivaji	says	touch	your	hair”.		Children	
should	 touch	 their	 hair.	 	Whenever	 the	words	 ‘Shivaji	
says’	are	omitted,	children	are	not	supposed	to	carry	out	
that	activity;	if	they	do	they	are	considered	‘out’.

9.	 Name	of	the	Activity:	Find the Picture 
Material required

	 Picture	books	of	children’s	level,	storybooks,	etc.
How to Organise

	 Make	 the	 children	 sit	 in	 pairs	 (as	 shown)	 facing	 each	
other.	 	 Ask	 one	 row	 of	 children	 to	 look	 at	 books	 and	
choose	one	picture.		Then	ask	each	child	of	this	row	to	
describe	the	picture	she	has	selected	to	the	child	sitting	
opposite	in	to	her.		Then	hand	over	the	book	to	the	child	
in	the	opposite	row	who	was	listening,	the	description.	
Now	ask	each	child	 in	the	opposite	 to	 the	picture	that	
fits	the	description.	Next	time	the	two	rows	exchange	the	
book	and	the	game	continues.

10.	Name	of	the	Activity:	Animal Dramatisation
How to Organise
	(a)		Ask	the	children	to	pretend	that	they	are	certain	four-	

legged	animals.
	(b)		Attach	any	picture	of	any	animal	at	the	back	of	one	

child.		Let	other	
children	give	
clues	to	her/him	
to	help	her/him	
to	find	out	which	
animal	picture	is	
pinned	at	her/
his	back.
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11.	Name	of	the	Activity:	Fruit Basket
How to Organise

	 Give	each	child	the	name	of	a	fruit.		The	‘den’	calls	out	
two	fruits	and	they	must	exchange	seats.		The	‘den’	tries	
to	capture	one	of	the	seats	as	the	exchange	is	made	and	
the	child	without	a	seat	becomes	a	‘den’.

12.	Name	of	the	Activity:	Listening Tape
How to Organise

	 Tape	 record	 the	 sounds	 such	 as	 household	 sounds	
e.g.	 tap	 running,	water	boiling,	 clock	 ticking,	 etc.	 	 Let	
children	listen	to	the	sound	and	identify.

sUggested aCtIvItIes for sPeaKIng sKIll

develoPmental objeCtIves for sPeaKIng sKIlls

		•	 	 Increases	vocabulary.
		•	 	 Provides	opportunity	for	voice	modulation	and		 	 	

	 dramatisation.
		•	 	 Increases	confidence	and	encourages	child	to			 	 	

	 express		himself.
		•	 	 Enhances	capacity	to	use	language	rhythmically.
		•	 	 Encourages	use	of	imagination.
		•	 	 Learns	rhythmic	movements,	tone	and	voice		 	 	 	

	 modulation.
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		•	 	 Develops	ability	to	form	sentences.
		•	 	 Develop	confidence	to	talk	in	front	of	a	group.
		•	 	 Provides	an	outlet	for	emotional	expression.
		•	 	 Improves	communication	skills.

1.	 Name	of	the	Activity:	Show and Tell
Material required

	 Various	objects	like	leaf,	ball,	any	toy,	etc.
How to Organise

	 Make	 all	 the	 children	 sit	 in	 a	 semi-circle.	 The	 child	
carrying	out	the	activity	should	stand	facing	the	children.		
Ask	one	child	performing	the	activity	to	select	any	object	
from	the	environment	e.g.	leaf.	stone,	etc.	and	talk	about	
it.		Children	can	also	be	asked	to	bring	any	object	of	their	
choice.

2.	 Name	of	the	Activity:	Picture Reading
Material required

	 Picture	charts
How to Organise

	 Make	all	the	children	sit	in	a	semi-circle.	The	teacher	sits	
at	a	slightly	higher	level	facing	the	children.	The	teacher	
should	 make	 sure	 that	 each	 and	 every	 child	 can	 see		
the	picture	chart.	
Show	 a	 picture	
chart	or	a	picture	
from	 a	 book	
to	 the	 children	
and	 ask	 them	
questions	related	
to	the	picture,	for	
example,	what	is	
this?	 What	 is	 it	
used	for?		Where	
is	she/he	going/doing	etc.

3.	 Name	of	the	Activity:	Aaj Ki Taaza Khabar
How to Organise

	 Make	all	the	children	sit	in	a	semi-circle.		Ask	each	child	
to	 stand	 up	 in	 his	 place	 and	 narrate	 any	 incident	 or	
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event	of	interest	that	occurred	on	that	day	which	she/he	
would	like	to	share	with	others.

4.	 Name	of	the	Activity:	Conversation
How to Organise

	 Make	 all	 the	 children	 sit	 close	 to	 the	 teacher	 but	 the	
teacher	sits	at	a	slightly	higher	level	than	the	children.	
This	activity	can	be	 theme	based.	 	For	example,	 if	 the	
theme	is	animals,	then	the	teacher	should	encourage	the	
children	to	share	their	knowledge	about	animals,	their	
habits,	habitats,	sounds,	etc.

5.	 Name	of	the	Activity:	Complete the Sentences
How to Organise

	 Make	all	the	children	sit	 in	a	semi-circle.	 	The	teacher	
begins	 the	activity	by	starting	a	sentence,	 for	 example	
–	 “I	went	 to	 ...”	 	Each	child	 then	has	 to	 complete	 this	
sentence	for	example,	“I	went	to	school”	or	“I	went	to	the	
market.”

6.	 Name	of	the	Activity:	Story Making
How to Organise

	 Make	all	the	children	sit	 in	a	semi-circle.	 	The	teacher	
starts	 the	 story	 by	 giving	 the	 starting	 sentences	 for	
example,	“once	there	was	a	parrot	and	a	rat”.	Then	each	
child	should	be	given	a	chance	to	add	something	more	
to	the	story	for	example,	“They	both	were	good	friends”.	
Children	may	give	varied	responses	 like	“they	 live	 in	a	
jungle”	...	or	“Once	the	parrot	was	caught	by	a	hunter,”	
etc.		Every	child’s	response	will	help	to	extend	the	story	
further.		The	teacher	will	have	to	guide	them	often.

7.	 Name	of	the	Activity:	Guess the Riddles
How to Organise

	 Make	all	the	children	sit	 in	a	semi-circle.	 	The	teacher	
initiates	 the	 activity	 by	 asking	 a	 riddle.	 	 For	 example:	
“My	colour	is	green,	my	beak	is	red,	I	say	‘tai-tai’	tell	me	
who	am	I?”		If	the	children	are	unable	to	answer	then	the	
teacher	can	give	clues.		Children	can	also	be	encouraged	
to	make	up	their	own	riddles	and	ask	everyone.		Each	
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child	should	get	a	chance.		The	teacher	can	help	whenever	
necessary.

8.	 Name	of	the	Activity:	Grandmother
How to Organise

	 Make	all	the	children	stand	in	a	circle.		One	child	could	
be	selected	as	the	grandmother	and	she	would	sit	in	the	
centre	of	the	circle.
Children	asked	to	say	the	following	dialogues.
Children:	“What	are	you	looking	for	Grandmother”?
Grandmother:	“Needle	and	thread”.
Children:	“What	will	you	do	with	the	needle	and	thread”?
Grandmother:	“Stitch	a	bag”.
Children:	“What	will	you	do	with	the	bag”?
Grandmother:	“Keep	money	in	it”.
Children:	“What	will	you	do	with	the	money”?
Grandmother:	“I	will	buy	a	buffalo”.
Children:	“What	will	you	do	with	the	buffalo”?
Grandmother:	“I	will	milk	the	buffalo”.
Children:	“What	will	you	do	with	the	milk”?
Grandmother:	“I	will	drink	it”.
Children:	“What	if	the	buffalo	does	not	give	milk”?

	 The	grandmother	then	gets	angry	and	gets	up	to	beat	the	
children.		She	chases	the	children	and	whichever	child	is	
caught	first	is	the	next	‘grandmother’.

ectm_final17sept08.indd   68 12 Jun 2020   03:19:27 PM



		9.	Name	of	the	Activity:	Singli Pingli
How to Organise

	 Make	all	 the	children	stand	 in	a	circle	holding	hands.		
Select	 one	 child	 as	 a	 ‘goat’	 and	 another	 as	 a	 ‘jackal’.		
The	goat	stands	inside	the	circle	while	the	jackal	stands	
outside.	 	 The	 jackal	 tries	 to	 enter	 the	 circle	 but	 the	
children	refuse	to	allow	him	in,	as	they	say	the	following	
dialogue:

	 Jackal:	“Singli-Pingli	open	the	door”.
	 Children:	“No,	No,	we	won’t	open	the	door”.
	 Jackal:	Have	you	seen	the	lamb?
	 Children:	Yes,	we	have	seen	the	lamb.
	 Jackal:	Where	is	he?
	 Children:	He	is	in	the	house.
	 Jackal:	Open	the	door.
	 Children:	No,	we	won’t	open	the	door.	
	 The	 jackal	 then	 tries	 to	 break	 the	 door	 open	 i.e.	 tries	

to	break	the	circle	to	catch	the	‘goat’.	After	the	‘goat’	is	
caught,	a	new	goat	and	jackal	are	selected.

10.	Name	of	the	Activity:	Guess What I Saw? 
How to Organise

	 Ask	one	child	to	stand	near	the	window	or	at	the	door.		
Ask	 her/him	 to	 select	 anything	 she/he	 sees	 around,	
e.g,.	bird,	dog,	tree,	swing,	car,	etc.		Then	call	the	child	
back	 in	 the	 classroom	 and	 ask	 her/him	 to	 give	 clues	
to	 the	remaining	class.	For	example,	she	might	say,	 “I	
saw	 something	 green	 in	 colour”.	 The	 children	 in	 the	
classroom	have	to	guess	what	it	was.		They	may	question	
like	this:	Is	it	tall	?,	Can	it	move?,	Is	it	small?	and	so	on.

11.	Name	 of	 the	 Activity:	 Follow Instructions to Reach 
Home.
How to Play

	 Make	the	children	sit	in	two	groups	facing	each	other.		One	
group	will	act	as	‘listeners’	and	the	other	as	‘speakers’.		
Each	speaker	has	to	give	the	instructions	to	the	listeners	
on	how	to		reach	her/his	home.		The	listeners	may	ask	a	
number	of	questions.		For	example	-	Speaker	child:	“Go	
straight	near	the	door”.
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	 Listener:	Which	door?
	 Speaker:	The	back	door.
	 Listener;	Now	what?
	 Speaker:	Turn	right	and	go	straight.
	 Listener:	How	far	I	have	to	go	straight?
	 Speaker:	Till	you	find	a	tall	pole.
	 Provide	all	the	speaker	children	chance	to	speak.		Next	

time,	 the	 listeners	will	become	speakers	and	the	game	
continues.

12.	Name	of	the	Activity:	Visits and Excursions 
How to Organise

	 Visit	 to	 shops,	 the	 zoo,	 book	 fair,	 provide	 common	
experiences	to	talk	about,	in	groups	and	one-on-one.

13.	Name	of	the	Activity:	Talking Time
 How to Organise
	 –	 A	sack	of	objects	can	be	used	for	discussion.
	 –	 Simple	question-answer	games	can	be	played.
	 –	 Talking	about	pictures.
	 –	 Talk	about	oneself.
	 –	 Use	play	telephones.
	 –	 Puppets.
	 –	 Dramatic	play.
	 –	 Interview	between	children.
	 –	 Talk	about	children’s	interest.
	 –	 Talk	about	objects.
	 –	 Talk	about	experiences	at	school	and	at	home.
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sUggested aCtIvItIes for readIng readIness

develoPmental objeCtIves for readIng readIness

•	 Develops	skills	of	visual	discrimination.
•	 Develops	power	of	observation.
•	 Develops	ability	to	associate	words	with	objects/pictures.

Visual Discrimination

1.	 Name	of	the	Activity:		Odd Man Out 
Material required

	 Card-board,	sketch	pens,	scissors,	etc.	
How to Organise

	 Cut	3-4	 cardboard	 strips	of	9”x3”.	 	Draw	3-4	pictures	
on	 it.	Out	of	which,	 three	should	be	 identical	and	one	
different.	Make	 the	 children	 sit	 in	 a	 semi-circle.	 	 Call	
them	one	by	one	and	ask	them	to	spot	the	picture	that	is	
different.

2.	 Name	of	the	Activity:	Find the Similar Card 
Material required

	 Cardboard,	sketch	pens,	scissors,	etc.	
How to Organise

	 Cut	cardboard	of	9”x8”	 in	size.	 	Cut	one	card	of	3”x3”	
in	size.	Draw	three	different	designs	on	the	strip,	e.g.,	a	
circle,	star,	a	square	and	a	triangle.		Draw	any	of	these	
on	a	separate	card	of	3’x3”	in	size,	e.g.	a	star.		Prepare	4	
to	5	strips	of	different	designs	and	make	separate	 cards	
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matching	 each	 strip.		
Make	 children	 sit	 in	
a	 semi-circle.	 	 Call	
children	 one	 by	 one	
and	let	them	find	the	
picture	matching	the	
card	in	the	strip.

Auditory discrimination

3.	 Name	of	the	Activity:	Be Quick  
How to Organise

	 Make	the	children	sit	in	a	semi-circle.	Ask	them	to	clap	
their	hands	twice	and	click	their	fingers	twice	and	repeat	
the	action	till	they	get	into	a	rhythmic	pattern.	Ask	the	
children	to	name	things	starting	with	a	particular	sound	
one	by	one	at	the	click	of	the	fingers.	Be	Quick	tell	me	
the	name	of	things	starting	with	‘ba’.	Each	child	should	
be	encouraged	to	respond,	but	not	forced.

4.	 Name	of	the	Activity:	Antakshari  
How to Organise

	 Make	 the	 children	 sit	 in	a	 semi-circle.	 	One	 child	 can	
start	the	activity	by	saying	a	word.		The	next	child	has	
to	say	another	word	starting	with	the	beginning	or	end	
sound	of	 the	previous	word	and	so	on	e.g.,	 if	 the	 first	
child	says	‘kal’	the	next	child	has	to	say	a	word	starting	
with	the	sound	‘k’	or	‘l’	as	the	case	may	be.

Visual Auditory Association

5.	 Name	of	the	Activity:	See and Tell   
How to Organise

	 Make	 the	 children	 sit	 in	 a	 semi-circle.	 Ask	 them	 to	
observe	various	things	in	their	surroundings	and	name	
them	one	by	one.		Once	they	have	named	the	objects	give	
them	a	specific	beginning	sound,	e.g.,	‘la’	or	‘ma’	and	ask	
them	to	name	objects	starting	with	the	sound.
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6.	 Name	of	the	Activity:	Card Game 
Material required

	 Cardboard,	pictures	of	various	objects,	scissors.	
How to Organise

	 Cut	5	cardboard	strips	of	9”x3”.		Paste	3	to	4	pictures	on	
each	strip.	Of	the	4	pictures	three	should	be	of	objects	
starting	with	the	same	sound	and	one	object	of	different	
sound	e.g.,	ball,	books,	bag,	apple.	Make	the	children	sit	

in	a	semi-circle.		Call	them	one	by	one	and	ask	them	to	
spot	the	picture	that	starts	with	a	different	sound.

7.	 Name	of	the	Activity:	Run and Bring
Material required

	 Leaf,	flower,	pebble,	etc.
How to Organise

	 Divide	 the	 children	 into	 two	 groups.	Draw	 a	 circle	 on	
the	ground.	Let	the	two	groups	stand	in	rows	at	equal	
distance	from	the	circle.		The	teacher	stands	between	the	
two	groups	and	calls	out	the	name	of	the	object.	Then	
the	first	two	children	come	towards	the	circle	and	begin	
encircling.	They	have	 to	 grab	 the	object	and	 run	back	
to	their	group	without	letting	the	other	child	touch	him.		
The	child	who	grabs	the	object	and	runs	back	without	
being	caught,	scores	a	point	for	her/his	team.

Teachers/Parents who read aloud and 
silently write letters, notes, make lists and use 
computers to communicate are modelling the 

functional aspects of reading and writing.
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Other Readiness Activities

8.	 Classroom	 tasks,	 such	 as	 daily	 attendance	 charts,	
written	notes,	any	special	news,	rhyme,	special	story	that	
is	liked	by	all	children,	should	be	prominently	displayed.		
Pictures	 and	 words	 help	 children	 of	 all	 ages	 begin	 to	
understand	the	importance	of	reading	and	writing.

9.	 Offer	opportunities	for	
	 -	 Forming	letters	with	clay/plasticine
	 -	 Writing	with	twig/stick/fingers	in	sand
	 -	 Play	with	magnetic	letters
	 -	 Letter	matching
	 -	 Letter	sorting

 Surround children with a 
 print, rich environment.

sUggested aCtIvItIes for wrItIng readIness

objeCtIves 

•	 Small	muscle	development
•	 Eye-hand	coordination
•	 Handling	writing	material
•	 Letter	perception.

	 The	 pre-school	 teacher	 has	 to	 provide	 a	 great	 variety	
of	materials	and	markers	for	writing	readiness.		Young	
children	enjoy	crayons,	thick	brushes,	and	felt	markers.		
They	also	need	papers	of	different	textures	and	colours.		
Provide	 them	 with	 used	 cards,	 calendars,	 diaries,	
newspaper,	and	bills	to	scribble/write	on.		The	emphasis	
must	 be	 on	 the	 children’s	 active	 involvement	 and	
enjoyment	and	not	on	set	‘lessons’	in	copying	writing.
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1.	 Name	of	the	Activity:	
Colouring in Enclosed 
Space
How to Organise

	 Ask	each	child	to	colour	within	
a	given	shape.

2.	 Name	of	the	Activity:	
	 Joining Dots

How to Organise
	 Put	dots	on	paper/slate	in	different	shapes	and	ask	the	

children	to	join	them	with	crayon/chalk.

3.	 Name	of	the	Activity:	Pattern    
  Making
  How to Organise
		 Make	parallel	lines	on	the	paper/	 	
		 slate	and	ask	the	children	to	make		
		 different	patterns	or	a	basic	stroke.		
		 (as	shown).

Poem and Rhymes

Poems	 and	 rhymes	 can	 be	 used	 to	 expand	 concept	
development,	for	enjoyment,	to	capture	attention,	vocabulary	
development	 and	 humour.	 	 It	 extends	 imagination	 and	
creative	thinking.		Singing	in	a	group	also	improves	speaking	
ability.

1.		Bow-wow	says	the	dog,
	 Mew-mew,	says	the	cat,
	 Grunt-grunt,	says	the	pig,
	 And	squeak	says	the	rat.
	 Tee-whee,	says	the	owl,
	 Caw-caw,	says	the	crow,
	 Quack-quack	says	the	duck,
	 And	mow,	says	the	cow.
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2.	 The	cow	on	the	farm	goes,
	 moo,	moo,	moo.
	 The	cow	on	the	farm	goes,
	 moo,	moo,	moo.
	 The	cow	on	the	farm	goes,
	 moo,	moo,	moo.
	 Listen	to	the	sound	it	makes.

Finger Plays

Finger	plays	are	short	poems	accompanied	by	the	children	
with	finger	motions,	thus	they	are	also	a	type	of	dramatisation.

3.	 Open,	shut	them,
	 Open,	shut	them,
	 Give	a	great	big	clap!
	 Open,	shut	them,
	 Open,	shut	them,
	 Lay	them	in	your	lap!
	 Creep	them,	creep	them,
	 Creep	them,	creep	them,
	 Right	up	to	your	chin.
	 Open	wide	your	little	mouth,
	 But	do	not	let	them	in!

4.	 Where	is	Thumbkin?		Where	is	Thumbkin?
	 Here	I	am,	here	I	am,
	 (Show one thumb and then the other)
	 How	are	you	this	morning?
	 Very	well,	I	thank	you,
	 Run	away,	run	away,
 (Put behind back)
	 Where	is	Pointer?	Where	is	Pointer?
	 Here	I	am,	here	I	am.
	 (Show one index finger and then the other)
	 How	are	you	this	morning?
	 Very	well,	I	thank	you,
	 Run	away,	run	away,
 (Put behind back)
 (Continue with tall man, ring man, baby finger and finally, all the men)
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5.	 Ten	little	fingers,
	 And	they	all	belong	to	me.
	 I	can	make	them	do	things.
	 Would	you	like	to	see?
	 I	can	shut	them	up	tight	or	open	them	wide.
	 I	can	put	them	together,
	 Or	make	them	jump	high,	
	 I	can	make	them	jump	low,
	 I	can	fold	them	quietly,	
	 And	hold	them	just	so.

6.	 Old	Fat	Mohan
	 Old	fat	Mohan	had	a	farm,	
	 E.I.E.I.O.	and	on	that	farm	he	had	some	cats,	
	 E.I.E.I.O.	
	 with	a	mew,	mew	here	and	a	mew,	mew	there,
	 here	a	mew,	there	a	mew,
	 every	where	a	mew,	mew,
	 Old	fat	Mohan	had	a	farm,
	 E.I.E.I.O.
	 and	on	that	farm	he	had	some	dogs,
	 E.I.E.I.O.
	 with	a	bow-wow	here	and	a	bow-wow	there,
	 here	a	bow,	there	a	bow,
	 Every	where	a	bow-wow,
	 (repeat chorus)
	 and	on	that	farm	he	had	some	ducks.
	 E.I.E.I.O.
	 with	a	quack-quack	here	and	a	quack	quack	there,
	 here	a	quack,	there	a	quack	everywhere	a	quack	,
	 quack	(repeat chorus)
	 and	on	that	farm	he	had	some	horses,
	 E.I.E.I.O.
	 with	a	neigh,	neigh	here,
	 and	a	neigh	neigh	there,
	 here	a	neigh,	there	a	neigh,
	 every	where	a	neigh,	neigh.	(repeat chorus)

 (Adapted from the traditional rhyme “Old MacDonald” for an Indian setting.)
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7.	 Body	Orchestra,
	 Clap,	Clap,	Clap,	one,	two,	three,
	 who	will	clap	his	hands	with	me?
	 Clap,	Clap,	Clap,	Clap,	Clap,	Clap,
	 Fold	your	hands	upon	your	lap,
	 Click,	Click,	Click,	one,	two,	three,
	 Click,	Click,	Click,	Click,	Click,	click,
	 Listen	to	the	clock	go	tick,	tick,	tick.
	 Tap,	Tap,	Tap,	quickly,	
	 who	will	tap	ghis	feet	with	me?
	 Tring,	Tring,	Tring	Tring,	Tring,	Tring,
	 Hear	the	bell	of	the	bicycle	ring.

8.	 I	am	a	musician,
	 I	am	a	musician,
	 from	“Patna”	I’ve	come.
	 I	can	play	music,
	 upon	my	drum	dama-dum-dum	dama-dum-dum,
	 Dama	dum-dum-dum-dum,
	 I	am	a	musician	from	Delhi	I’ve	come,
	 I	can	play	music	on	my	flute	Pee-pee-pee-pee,
	 I	am	a	musician	from	Lucknow,	I’ve	come,	
	 I	can	play	music	on	my	sitar	ting-ling-ling.

 ( Adapted from traditional rhyme “I am a musician”.)
	
Always	 use	 a	 variety	 of	 approaches	 and	 techniques	 in	
teaching	songs.		Do	not	always	teach	songs	in	the	same	way.		
Use	pictures,	hand	and	finger	actions,	and	simple	props	that	
will	 involve	 the	 children	 and	 assist	 them	 in	 remembering		
the	words.

These language activities help the child to find new 
information, make intelligent guesses on the basis 
of information. These also help in making creative 

interpretations.
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Preparation of Teaching-Learning Material

1.	 Visual Coordination Cards
Material required

	 Cardboard,	sketch	pens,	scissors,	etc.
	 Preparation 
	 Cut	 cardboard	 of	 9”x8”	 in	 size.	 Cut	 one	 card	 of	 3”x3”	

in	size.		Draw	three	different	designs	on	the	strip	e.g.	a	
circle,	star,	a	square	and	a	triangle.		Draw	any	of	these	
on	a	separate	card	of	3”x3”	In	size,	e.g.,	a	star.		Prepare	4	
to	5	strips	of	different	designs	and	make	separate	cards	
matching	each	strip.

2.	 Story Cards
Material required  

	 Cardboard,	 pictures	 relating	 to	 stories,	 scissors,		
Fevicol,	etc.
Preparation 

	 Cut	4	to	5	pieces	of	cardboard	of	6”x4”.		Paste	pictures	
relating	to	stories	on	these	cards.
Description  

	 The	 teacher	 then	 asks	 the	 children	 to	 arrange	 these	
cards	in	correct	story	sequence.

1

3
4

2
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3.	 Picture Dominos
Material required  

	 28	 cardboard	 pieces	 of	 5”x3”	 pictures	 of	 animals,	
scissors,	fevicol,	etc.
Preparation  

	 Paste	one	picture	of	an	animal	on	half	side	of	the	card	
and	a	picture	of	another	animal	on	the	other	half.		Each	
card	should	have	a	different	animal	on	either	side.
Description  

	 Make	the	children	sit	in	a	circle.		Distribute	one	dominoe	
card	to	each	child.		Place	one	dominoe	in	the	centre	of	the	
circle.		Children	having	a	card	with	the	identical	picture	
as	that	of	the	dominos	will	come	forward	and	place	their	
card	along	side	to	form	a	pattern.		Remaining	children	
will	also	come	forward	and	match	their	dominos	in	the	
same	manner.
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objeCtIves

After	reading	chapter	5,	the	trainees	should	be	able	to
•	 understand	 the	 meaning	 and	 importance	 of	 Cognitive	

development.
•	 identify	the	basic	cognitive	skills	and	processes.
•	 understand	 the	 characteristics	 of	 the	 child’s	 thinking	

process	at	this	stage.
•	 discuss	the	main	objectives	for	cognitive	development	in	

any	ECCE	programme.
•	 develop	 the	understanding	and	skills	 for	planning	and	

conducting	activities	related	to	the	objectives,	both	with	
and	without	material.

•	 discuss	the	major	factors	affecting	cognitive	development	
in	children.

traInIng strategIes

•	 Discussions	in	macro	and	micro	groups.
•	 Discussions	in	micro	groups.
•	 Conducting	activities	in	simulated	situations.
•	 Preparation	of	material.
•	 Conducting	activities	with	children.

Daily Exercise 1
One	 or	 two	 trainees	 to	 report	 on	 the	 previous	 day’s	
programme.

Daily Exercise 2
Participants	 to	sit	 in	a	circle	and	one	of	 them	to	 take	 the	
responsibility	for	chairing	the	session.	The	chairperson	asks	

Chapter 5

CognItIve develoPment

ectm_final17sept08.indd   81 12 Jun 2020   03:19:32 PM



82         Trainer’s Handbook in Early Childhood Care and Education

the	 trainees	 to	 say	what	 impressed	 them	 the	most	 in	 the	
day’s	learning.

Daily Exercise 3
Begin	 the	 session	with	 an	 introductory	 activity	 to	 remove	
inhibitions	(Refer	to	introductory	games).

Knowledge Content

This	module	is	divided	into	three	parts:

–	 Theoretical	aspects	related	to	cognitive	development.
–	 Activities	with	and	without	material	for	fostering	cognitive	

development	in	children.
–	 Teacher-made	learning	material.

It	 is	recommended	that	the	content	of	this	unit	should	be	
introduced	to	the	participants	with	simultaneous	demons-
tration	and	practice	of	corresponding	activities	and	material	
to	ensure	better	understanding.

stImUlatIng PartICIPatIon throUgh 
dIsCUssIon on the followIng

meanIng of CognItIve develoPment

Cognitive	development	 is	the	development	of	 those	mental	
processes	or	skills	that	enable	an	individual	to	get	to	know	
his	environment.		Cognitive	means	to	know.		It	is	the	process	
of	learning	and	understanding.		It	encompasses	all	mental
functioning.		According	to	Piaget	the	child’s	understanding	
of	her/his	world	 to	built	up	gradually	 through	successive	
interaction	with	her/his	environment.

the ‘mental ProCesses’ or sKIlls

The	 foundation	 of	 all	 awareness	 or	 learning	 rests	 on	 the	
proper	development	of	the	five	senses	i.e.	touch,	taste,	smell,	
hearing	and	sight.

While	 the	 senses	 are	 the	 ‘doorways’	 to	 all	 experiences	 in	
the	 environment,	 the	 child	 learns	 from	 these	 experiences	
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or	 develops	 an	 understanding	 of	 the	 world	 around	 him	
with	the	help	of	certain	mental	skills	through	which	these	
experiences	are	processed.		Some	of	these	mental	skills	are:
-	 Observation
-	 Memory
-	 Classification
-	 Sequential	Thinking
-	 Reasoning	and	Problem	Solving

The	child’s	level	and	quality	of	thinking	at	the	ECE	stage	is	
different	from	that	at	other	stages	of	development.

According	 to	 the	 well-known	 developmental	 psychologist,	
Jean	 Piaget,	 an	 individual	 passes	 through	 the	 following	
stages	of	cognitive	development:
(a)	 Sensorimotor	stage	 	 	 0	to	2	years
(b)	 Pre-operational	stage	 	 2	to	6	years
(c)	 Concrete	operational	stage	 	 6	to	12	years
(d)	 Formal	operational	stage	 	 From	age	12		 	
	 	 	 	 	 	 onwards

Piaget	believed	that	no	child	can	skip	any	stage	since	each	
new	stage	borrows	or	 is	based	on	the	accomplishments	of	
the	earlier	stage.

Children have intense curiosity during this period.  
Around four years of age, they consciously try 
to find out about things.  They ask questions for  
information; want to know what things are for, how 

they work, etc.

In	 the	 sensorimotor stage	 the	 child’s	 intelligence	 is	
manifested	in	action.		He	explores	the	world,	and	experiments	
with	 the	 environment	 entirely	 through	 his	 senses	 and	
physical	movements.

The	child	in	the	ECE	stage	is	at	the	pre-operational	stage	
of	development.		At	this	stage	the	main	characteristics	of	a	
child’s	thinking	are	as	follows:
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	–		 Their	thinking	is	perception-bound.		Since	the	child	at	
this	 stage	 has	 not	 yet	 formed	 basic	 concepts	 related	
to	 the	environment,	his	 thinking	 is	guided	by	what	he	
sees	 before	 him,	 rather	 than	 through	 reasoning.	 	 The	
child	is	frequently	misled	by	appearances	and	takes	into	
account	only	one	aspect	of	a	situation.		For	example,	if	
you	put	five	match-sticks	in	two	different	arrangements	
as	shown	below,	the	child	is	likely	to	say	that	(a)	is	more	
than	(b),	because	(a)	appears	to	cover	more	area	than	(b).

	 (a)		|....	|....	|....	|....	|.	 	 	 	 (b)....	|||||	.....

Similarly,	a	row	of	counters	spread	apart	seems	to	him	to	
contain	more	counters	than	a	row	in	which	the	counters	are	
arranged	closely	because	it	looks	longer.

In	the	absence	of	concepts,	the	child	at	this	stage,	is	not	yet	
capable	of	abstract	and	logical	thinking	and	is	only	guided	
by	his	perceptions.

–	 The	 child’s	 thinking	 is	 egocentric,	 i.e.,	 the	 child	 has	
a	 tendency	 to	 see	 everything	 only	 from	his	 own	 point	
of	 view	 and	 is	 not	 capable	 of	 understanding	 other’s	
perspective.	 	 The	 child	 views	 the	 world	 from	 his	 own	
position	and	bases	his	conclusions	on	his	perceptions.

–	 The	child	is	able	to	focus	on	only	one	thing/attribute	at	
a	time.		Therefore,	if	a	glass	is	tall	and	narrow	and	has	
some	water	and	another	 is	 short	and	wide	 into	which	
you	pour	 equal	 amount	 of	water	 in	 front	 of	 the	 child,	
the	child	will	judge	the	quantity	either	in	terms	of	height	
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or	 width	 of	 the	 glass.	 	 She/he	 cannot	 consider	 both.			
She/he	 will	 say	 the	 water	 is	 more	 in	 the	 tall	 glass	 if		
she/he	 is	 focusing	 on	 the	 height	 or	more	 in	 the	wide	
glass,	if	she/he	is	looking	at	the	width,	just	because	it	
looks	more.		It	is	only	at	the	later	stage	of	development,	
when	she/he	can	keep	track	of	more	than	one	attribute	
at	a	time,	will	she/he	realise	that	the	water	level	is	higher	
but	at	the	same	time	the	glass	is	also	narrower.

–	 The	child	is	not	capable	of	reverse	thinking	at	this	stage,	
i.e.,	he	is	unable	to	see	that	things	can	be	 ‘undone’	as	
well	as	‘done’.		For	example,	water	can	be	poured	back	
into	the	short,	fat	glass	and	come	to	the	same	level	it	had	
earlier.		

–	 The	child’s	reasoning	is	transductive.		The	child	sees	two	
things	happen	at	the	same	time	and	assumes	one	is	the	
cause	 of	 the	 other.	 	He	 is	 not	 yet	 capable	 of	much	 of	
cause-effect	type	of	reasoning.

Because the child is naturally curious, and learns 
through doing at this age, successful approaches 
are largely based upon practical experiences and 

activities which are relevant to his interests.

At	 the	 concrete	 operational	 stage	 (6-12	 years),	 the	 child	
becomes	 capable	 of	 logical	 thinking,	 though	 again	 only	
with	concrete	experiences.	 	The	child	 is	able	to	do	mental	
operations	like	addition,	subtraction,	multiplication,	division	
and	serial	ordering.		His	capacity	for	reversible	thinking	and	
conversation	also	develops.		He	is	also	able	to	classify	with	
understanding	of	relationships	between	classes	or	groups,	
and	 becomes	 capable	 of	 inductive,	 though	 not	 deductive	
thinking.		His	capacity	for	abstract	thinking	is,	however,	still	
limited.

It	is	only	at	the	formal	operational	stage	that	the	individual	
becomes	 capable	 of	 abstract	 thinking	 and	 deductive	
reasoning.
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These	 developmental	 characteristics	 at	 different	 stages	
must	 be	 considered	 for	 curriculum	 planning	 at	 different	
levels.

objeCtIves for CognItIve develoPment In any eCe 
Programme

The	 major	 objectives	 at	 this	 stage	 are	 to	 help	 children	
develop	 their	 cognitive	 skills	 or	 processes	 and	 progress	
towards	logical	thinking.	Therefore,	the	major	aspects	that	
need	to	be	focused	on	are:

Sensory Development
Experiences	for	stimulation	of	the	five	senses.

Concept formation
Concepts	described	as	classes	of	events	or	objects	and	the	
relationships	 among	 them,	 are	 “generally	 what	 we	 think	
about”	(Gleitman,	1986).

Children	 use	 concepts	 to	 reorganise	 and	 categorise	 their	
experiences	 into	 meaningful	 whole.	 Language	 is	 very	
important	 to	 concept	 formation.	 Children	 are	 able	 to	
associate	the	language	(word)	with	the	object	it	stands	for.		
The	 foundation	 for	 all	 concept	 formation	 is	 in	 children’s	
hands-on	 experiences	 with	 the	 environment.	 All	 concept	
formation	begins	in	acting	on	objects,	i.e.,	seeing,	touching,	
hearing,	tasting	and	smelling	them.		The	following	are	the	
major	cognitive	skills:

–	 Observation	and	discrimination
–	 Memory
–	 Sequential	thinking	-	initially	forward	then	reverse	also
–	 Classification	-	initially	simple,	then	multiple
–	 Reasoning	and	problem	solving.

Generally	 children	only	after	 the	age	of	4+	are	able	 to	do	
sequential	 thinking	 and	 classification.	 Prior	 to	 these,	
children	 need	 to	 be	 given	 opportunities	 or	 experiences	 in	
pattern	 making	 and	 sorting	 which	 facilitates	 these	 skills	
later.	
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Some	of	the	basic	concepts	which	need	to	be	developed	in	
children	which	will	help	them	organise	their	experiences	of	
the	environment	and	develop	logical	thinking	are:
–	 Concept	of	colour
–	 Concept	of	shape
–	 Concept	of	space
–	 Pre-number	 concepts:	 for	 example,	 big-small,	 fat-thin,	

long-short,	high-low,	heavy-light,	more-less,	before-after.
–	 Number	concept
–	 Concept	of	time,	temperature
–	 Environmental	 concepts,	 i.e.,	 concepts	 related	 to	 the	

physical,	biological	and	social	environment.

Concept formation	 also	 takes	 place	 systematically	 in	 a	
developmental	sequence.		Therefore	while	planning	activities	
and	experiences	for	concept	formation,	the	following	principles	
need	to	be	kept	in	mind:

Children	should	be	given	experiences	in	the	following	sequence,	
for	each	concept:

I.	 Step	1	 	 Matching	 activities	 (at	 the	perceptual	 level)
	 Step	2	 	 Identification	 and	 naming	 activities	 at	 the
	 	 	 	 	 verbal	level.	
	 Step	3	 	 Seriation	 activities	 (Child	 should	 be	 able	

to		make	 relative	 comparisons	 and	 grade	
the	experiences	e.g.	 from	biggest	 to	smallest;	
lightest	to	darkest).

II.	 Experiences	for	each	concept	should	be	sequenced	from	
concrete	to	abstract,	i.e.

	 Step	1	 	 Experiences	related	to	child’s	own	body
	 Step	2	 	 Experiences	with	objects	in	the	environment
	 Step	3	 	 Experiences	with	pictures	of	objects/events
	 Step	4	 	 Experiences	with	symbolic/graphic		 	 	 	

	 	 	 	 representations.

III.	All	 experiences	 should	 be	 introduced	 initially	 on	 the	
basis	of	familiar	experiences	known	to	children	and	then	
move	on	towards	the	unfamiliar.		The	child	needs	to	be	
able	to	work	out	problems	in	concrete	situations,	dealing	
with	real	objects	and	experiences.
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ImPortanCe of gIvIng ChIldren exPerIenCes In Use of 
CognItIve sKIlls at eCe stage

This	is	the	development	and	process-oriented	approach.		By	
‘process’	approach	is	meant	that	the	focus	is	not	on	content	
or	subject	matter	that	the	child	must	learn	and	reproduce.		
The	focus,	instead,	is	on	development	through	use,	of	those	
processes	which	will	equip	the	child	to	learn	how	to	learn.		
That	means,	these	experiences	sharpen	the	child’s	mental	
skills	 and	 she/he	 will	 be	 able	 to	 get	 habituated	 to	 use		
her/his	mental	skills	like	observation,	reasoning	etc.	which	
will	take	her/him	a	much	longer	way	than	merely	teaching	
content.

Practice	 in	 classification,	 seriation,	 sequential	 thinking,	
reasoning	 will	 provide	 the	 foundation	 for	 learning	 of	
mathematics	 and	 science	 later,	 in	 addition,	 to	 help		
her/him	in	coping	with	and	adapt	to	day-to-day	situations	
all	through	life.

major faCtors InflUenCIng CognItIve develoPment

While	the	sequence	of	cognitive	development	is	apparently	
common	to	all	children,	the	rate	of	development	is	not.		What	
could	be	the	determining	factors?		We	can	divide	these	into	
two	major	categories:
1.	 Biogenic	factors
2.	 Environmental	factors

Biogenic Factors
The	child’s	cognitive	status	is	determined,	to	some	extent,	
by	 her/his	 inherited	 potential.	 	 This	 potential	 determines	
the	 limits	 upto	 which	 a	 child	 can	 progress.	 	 For	 the	 full	
development	of	this	potential	the	environmental	factors	play	
a	very	significant	role.

Environmental Factors
(a) Quality of Adult Child Interaction
	 This	 has	 implications	 for	 both	 home	 and	 school	

situations.		The	following	conditions/interactions	favour	
development	of	cognitive	skills	in	children:

–	 encouraging	the	children	to	aks,	and	the	adults	to	answer	
children’s	questions.	 	Children	at	 this	stage	are	 full	of	
curiosity	 and	 if	 they	 get	 discouraged	 by	 not	 receiving	
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answers	to	their	questions	they	may	stop	asking	them.		
Adults	must	therefore	ask	questions	and	answer	them	too.

–	 encouraging	children	to	think	out	solutions	on	their	own	
instead	 of	 providing	 ready	 made	 answers	 and	 letting	
them	take	decisions.

–	 giving	reasons	for	everything	so	that	children	are	exposed	
to	logic	and	cause-effect	relationship,	e.g.,	instead	of	just	
saying	“Come	inside	,	it	is	raining”,	it	is	more	useful	to	
say	“Come	inside,	it	is	raining.		You	will	get	wet	and	then	
catch	a	cold”.

–	 providing	 children	 a	 variety	 of	 experiences	 in	 the	
environment,	with	opportunities	for	direct	manipulation	
and	 interaction.	 This	 implies	 encouraging	 children	 to	
explore	the	environment,	handle	and	manipulate	objects	
and	as	 far	as	possible,	have	direct	experiences.	 	Since	
the	 children	 are	 at	 a	 stage	 of	 cognitive	 development	
where	 they	 learn	 through	 concrete	 experiences,	 and	
need	to	form	basic	concepts,	they	should	be	taken	out	on	
outings	and	excursions,	provided	with	a	variety	of	play	
materials	and	also	exposed	to	a	variety	of	situations	and	
experiences.

(b) Peer group interaction
	 Children	 learn	 a	 great	 deal	 not	 only	 by	 interacting	

with	adults	but	also	by	 interacting	among	 themselves.		
The	 sharing	 of	 experiences	 and	 interpretations	 helps	
in	 developing	 not	 only	 their	 communication	 but	 also	
thinking	skills	and	leads	to	clarity	of	concepts.

(c) Social class differences
	 Social	class	differences	occur	due	to	many,	or	all,	of	the	

following	reasons:
(i)	 	Under-nourishment or malnourishment	 which	

affects	the	child’s	physical	and	mental	development	
and	activity	level.

(ii)		Illiterate or semi-literate parents	 who	 cannot	
interact	meaningfully	with	their	children	and	are	not	
adequate	role	models.

(iii)	Impoverished conditions	 which	 prevent	 a	 child	
from	 being	 exposed	 to	 a	 variety	 of	 materials	 and	
experiences.
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(vi)	Socio-emotional factors:	 The	 emotional	 status	 of	
a	 child	 also	 determines	 the	 child’s	motivation	 and	
cognitive	capacity.		Those	children	who	are	brought	
up	by	parents	who	are	not	able	 to	provide	 them	a	
secure,	 trusting	 and	 accepting	 environment	 are	
likely	to	perform	much	below	their	potential.

Attitudes	 of	 parents	 and	 teachers	 also	 are	 important	
variables.	 	 If	 they	 expect	more	 from	 the	 child,	 they	may	
get	 more.	 In	 other	 words,	 a	 positive,	 encouraging,	 and	
appreciative	 attitude	 spurs	 the	 child	 to	 do	 better	 and	 a	
discouraging	attitude	hampers	a	child’s	performance.	But	
the	expectations	must	be	consistent	with	the	child’s	ability	
and	level	of	development.

Thus,	the	child’s	environment	includes	her/his	experiences	
not	only	with	the	physical	world	but	with	people	and	also	
her/his	interactions	with	the	society	in	which	he	lives.

dIsCUssIon QUestIons

1.	 What	do	we	mean	by	cognitive	development?
2.	 What	should	we	keep	in	mind	while	planning	cognitive	

activities	for	young	children?
3.	 What	are	the	factors	that	influence	cognitive	development?
4.	 How	do	children	learn	by	handling/manipulating	objects?

groUP worK

•	 Design	 a	number	 game	 for	 children.	 	 This	 could	be	 a	
board	game	or	matching	game.

•	 Develop	 5	 activities	 that	 would	 be	 useful	 in	 helping	
children	understand	classification,	memory,	sequential	
thinking,	seriation	and	counting.

•	 Make	a	weekly	plan	based	on	numbers.
•	 Make	a	weekly	plan	based	on	colour	or	shape.
•	 Prepare	 the	 teaching-learning	 material	 for	 cognitive	

development.
	 –	 Visual	discrimination	cards
	 –	 Colour	dominoes
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	 –	 Shape	dominoes
	 –	 Puzzles
	 –	 Reasoning	cards
	 –	 Self-corrective	number	puzzles
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CognItIve develoPment: develoPment of senses

 
aCtIvItIes wIth materIal

SENSE OF SIGHT

develoPmental objeCtIves

•	 Develops	visual	discrimination.
•	 Increases	observational	skills.

1.	 Name	of	the	Activity:	Look and Find
Material required

	 Cardboard,	scissors,	paints,	brushes.
How to Organise

	 Cut	 5	 cardboard	 pieces	 9”x3”.	 On	 each	 piece	 of	
cardboard,	draw	3	to	4	identical	figures	with	one	figure	
slightly	different	from	the	rest.		For	example,	if	there	are	
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3	birds	 facing	the	same	direction,	while	one	bird	 faces	
the	opposite	direction.	Make	the	children	sit	in	a	semi-
circle.		Call	the	children	one	by	one	and	show	them	one	
of	the	strips.		Then	ask	each	child	to	spot	out	the	figure	
that	is	different.		Ask	him	why	it	is	different.

SENSE OF TOUCH

develoPmental objeCtIves

•	 Sharpens	the	sense	of	touch.
•	 Develops	concept	of	texture.
•	 Develops	ability	to	classify	according	to	texture.

2.	 Name	of	the	Activity:	Touch and Feel
Material required

	 Pebbles,	cotton,	twigs,	etc.	
How to Organise

	 Keep	the	objects	in	a	tray.		Make	children	sit	in	a	semi-
circle.		Call	children	one	by	one	and	place	different	objects	
in	front	of	them.		Ask	each	child	to	feel	the	objects	and	
classify	 them	 in	 two	 categories,	 e.g.,	 hard/soft;	 rough/
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smooth	etc.
3.	 Name	of	the	Activity:	Hands Behind Book

Material required
	 Pen,	erasers,	a	button,	leaf,	etc.

How to Organise
	 Ask	 one	 child	 to	 put	 her/his	 hands	 behind	 her/his	

back.		Keep	some	small	object	in	her/his	hands	-	such	
as,	a	button,	a	bead	-	and	let	her/him	identify	it	without	
looking	at	it.
Variations

	 Touch	 the	 rough	 skin	 of	 a	 pineapple,	 feel	 the	 prickly	
leaves,	feel	the	different	texture	at	the	carpenter’s	bench,	
feel	the	smooth	plastic,	etc.

4.	 Name	of	the	Activity:	Feely Bag
Material required

	 Two	small	identical	pieces	of	
objects	like	-	pebbles,	twigs,	
feathers,	leaves,	etc.,	a	small	
bag
How to Organise

	 Put	 one	 set	 of	 objects	
in	the	‘feely	bag’	and	
keep	 the	 other	 set	
in	 the	 tray.	 	 Make	
children	 sit	 in	 a	
semi-circle.		Call	children	one	by	one.		Let	them	feel	any	
one	 of	 the	 objects	kept	 in	 the	 tray	and	 then	put	 their	
hand	inside	the	‘feely	bag’	and	remove	an	identical	object	
only	by	feeling	it,	without	looking	into	the	bag.

5.	 Name	of	the	Activity:	Touch Cards
Material required

	 Sand	paper	of	graded	textures,	kite	paper,	crepe	paper,	etc.
How to Organise

	 Cut	 5	 cardboard	 pieces	 of	 4”x3”.	 Paste	 one	 different	
paper	on	each	card.		Make	children	sit	in	a	semi-circle.		
Call	one	child	at	a	 time	and	spread	 the	cards	 in	 front	
of	her/him.	Initially	introduce	only	3	cards	which	vary	
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obviously	differ	in	texture.	Ask	the	child	to	arrange	the	
cards	 from	roughest	 to	 smoothest	or	 vice-versa.	When	
the	child	is	able	to	arrange	3	cards	add	another	card	and	
repeat	the	activity.

6.	 Name	of	the	Activity:	Feel and Tell
How to Organise

	 Make	the	children	sit	in	a	circle	and	select	one	child	as	
a	 ‘leader’.	 Ask	 the	 leader	 to	 run	 and	 place	 any	 object	
behind	 any	 child.	 	Without	 looking,	 each	 child	 has	 to	
find	out	if	there	is	something	behind	her/him	and	then	
identify	the	object	and	explain	it	merely	by	touch.

SENSE OF TASTE

develoPmental objeCtIves

•	 Stimulates	imagination.
•	 Develops	concept	of	taste.
•	 Enables	children	to	distinguish	between	different	tastes.
•	 Stimulates	thinking.

7.	 Name	of	the	Activity:	Taste and Tell
Material required

	 Lemon,	sugar,	salt,	tamarind
How to Organise

	 (Make	children	sit	in	a	semi-circle).	Make	a	solution	of	
each	 item	separately	 in	 front	 of	 the	 children.	Call	 one	
child	at	a	time	and	ask	her/him	to	close	her/his	eyes.		
Then	put	a	teaspoon	of	any	of	the	solutions	in	her/his	
mouth.		Ask	the	child	to	identify	the	taste	and	associate	
it	with	the	food	items.

8.	 Name	of	the	Activity:	Sorting Cards
Material required

	 Pictures	of	different	food	articles,	cardboard,	glue.
How to Organise

	 Cut	 cardboard	 pieces	 of	 4”x4”.	 	 Paste	 pictures	 on	 the	
cardboard	 pieces.	 Make	 children	 sit	 in	 a	 semi-circle.		
Call	the	children	one	by	one	and	place	different	picture	
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cards	of	objects	with	distinct	taste	in	front	of	them.		Ask	
them	to	classify	these	as	salty,	sweet,	sour	or	bitter.

SENSE OF SMELL

develoPmental objeCtIves

•	 Develops	skill	of	classification.
•	 Develops	concept	of	smell.
•	 Develops	ability	to	differentiate	between	various	smells.
•	 Develops	alertness.

9.	 Name	of	the	Activity:	Smell and Tell
Material required

	 Garlic,	mint	leaves,	onion,	agarbatti,	kerosene	oil,	etc.
How to Organise

	 Make	the	children	sit	in	a	semi-circle.		Call	the	children	
one	by	one	and	ask	them	to	close	their	eyes.		Take	any	
object	 and	 ask	 them	 to	 smell	 it	 and	 identify	 it.	 	 (The	
objects	used	should	be	familiar	to	the	children).

aCtIvItIes wIthoUt materIal

10.	Name	of	the	Activity:	Aha and Chi-Chi
 How to Organise
	 Make	the	children	sit	in	a	semi-circle.		The	teacher	calls	

out		the	name	of	any	object.	If	that	object	has	a	pleasant	
smell	the	children	say	‘aha’,	but	if	it	has	an	unpleasant	
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smell	 then	 children	 will	 say,	 ‘chi-chi’,	 for	 example,	 if	
teacher	says	‘rose’	then	children	will	say	‘aha’,	if	teacher	
says	rotten	egg	then	the	children	will	say	‘chi-chi’.

SENSE OF HEARING

develoPmental objeCtIves

•	 Improves	listening	skill.
•	 Helps	to	develop	attention	skill.
•	 Develops	ability	to	work	as	a	team.
•	 Helps	children	to	listen	attentively	and	follow	instructions.

11.	Name	of	the	Activity:	Raja and Rani
How to Organise

	 Divide	the	class	into	two	equal	groups	‘a’	and	‘b’.	Group	
‘a’	would	be	called	‘Raja’	and	group	‘b’	would	be	called	
‘Rani’.	Draw	a	straight	line	on	the	ground	and	make	the	
two	groups	stand	on	either	side	of	the	line,	at	an	equal	
distance.	The	teacher	can	stand	at	one	end	of	the	line.		
When	 the	 teacher	says	 ‘Rani’	 the	group	 ‘Rani’	will	 run	
towards	the	group	‘Raja’	and	each	child	is	supposed	to	
catch	one	child	from	the	team	called	‘Raja’.	The	teacher	
should	stress	on	the	sound	‘Ra--’,	so	it	adds	excitement	
to	the	game.	Since	the	initial	sound	is	the	same	for	both	
the	words,	the	children	have	to	anticipate	what	she	will	
say.

12.	Name	of	the	Activity:	Fly Game
How to Organise

	 Make	 the	 children	 stand	 in	 a	 semi-circle.	 The	 teacher	
should	instruct	the	children	to	do	what	she	says	and	not	
what	she	‘does’.		She	should	first	make	them	practice	by	
saying	‘nose’	and	touching	her	nose	only.	All	the	children	
should	also	touch	their	noses.	After	some	practice,	let	her	
confuse	the	children	by	saying	something	and	touching	
something	 else	 for	 example	 saying	 ‘arm’	 and	 touching	
her	‘head’.	Children	are	expected	to	touch	the	‘arm’	and	
not	imitate	her	movement	by	touching	the	head.	Those	
who	touch	the	head	are	‘out’.
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13.	Name	of	the	Activity:	Bird Fly
How to Organise

	 Make	the	children	sit	in	a	semi-circle.		The	teacher	calls	
out	‘bird	fly’	and	the	children	have	to	lift	their	arms	and	
make	flying	movement.	After	practising,	the	teacher	calls	
out	names	of	flying	and	non-flying	objects.		When	non-
flying	objects	are	mentioned	the	children	should	not	lift	
their	arms,	or/else	they	will	be	considered	‘out’.

ConCePt formatIon

CONCEPT OF COLOUR

aCtIvItIes wIth materIal

develoPmental objeCtIves

•	 Helps	children	to	classify	and	match	according	to	colour.
•	 Improves	the	power	of	observation.
•	 Enables	children	to	name	different	colours.
•	 Helps	children	to	identify	objects	of	different	colours.
•	 Develops	skill	of	matching	different	colours.

14.	Name	of	the	Activity:	Run to Colours (Identification)
Material required

	 Red,	green,	yellow,	blue	coloured	pieces	of	paper
How to Organise

	 Keep	 each	 piece	 of	 coloured	 paper	 in	 four	 corners	
of	 the	 room.	Ask	 the	children	 to	 stand	 in	a	circle	and	
keep	moving	to	the	beat	of	the	dhapli.	While	clapping	or	
playing	the	dhapli,	the	teacher	calls	out	the	name	of	any	
colour	and	the	children	have	to	run	to	that	corner	of	the	
room	where	that	colour	is	kept.

	 	 	
15.	Name	of	the	Activity:	Granny’s Parcel (Naming)

Material required
	 Bits	of	coloured	paper,	a	small	cardboard	box.

How to Organise
	 Put	the	paper	pieces	in	the	box.	Make	the	children	sit	a	

circle.		When	the	teacher	starts	clapping,	the	child	with	

Cognitive Development                                                       97         

ectm_final17sept08.indd   97 12 Jun 2020   03:19:34 PM



98         Trainer’s Handbook in Early Childhood Care and Education

the	box	passes	that	to	the	child	sitting	next	to	him.		The	
passing	goes	on	till	the	teacher	stops	clapping.		As	soon	
as	the	clapping	stops,	the	child	with	the	box	has	to	take	
out	one	piece	of	paper	from	the	box	without	seeing.		Then	
she/he	 has	 to	 name	 that	 particular	 colour	 and	 name	
objects	which	have	similar	colour.

aCtIvItIes wIthoUt materIal

16.	Name	of	the	Activity:	Find the Similar One (Matching)
How to Organise

	 Make	 the	 children	 stand	 in	 a	 circle.	 	 The	 teacher	will	
stand	 in	 the	centre	of	 the	circle.	 	The	 teacher	will	 call	
one	child	in	the	centre	and	by	pointing	at	the	clothes	the	
child	is	wearing,	she	will	ask	other	children,	 ‘Who	else	

is	wearing	similar	kind	of	 clothes?’	 (indicating	but	not	
using	the	word	‘colour’)

17.	Name	of	the	Activity:	Tippy-Tippy Tap (Identification)
How to Organise

	 Select	one	child	as	a	‘leader’	while	the	remaining	children	
spread	out	in	the	field.		The	‘leader’	calls	out	‘Tippy-Tippy	
Tap’.		Children	say:	‘Which	colour	do	you	want?’		Leader:	
“I	want	...”	(naming	any	colour).		Children	begin	to	look	
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for	any	object	of	that	colour	and	the	‘leader’	chases	them,	
trying	to	catch	them.		The	child	who	gets	caught	before	
having	found	an	object	of	the	named	colour	is	considered	
‘out’	and	becomes	the	next	leader.

18.	Name	of	the	Activity:	What is Common? (Naming and 
Classification)
How to Organise

	 Make	 the	 children	 sit	 in	 a	 circle.	 	 The	 teacher	 selects	
any	one	colour	and	brings	all	the	children	wearing	that	
colour	to	the	centre	without	saying	anything.		She	then	
asks	the	children	in	the	circle	to	observe	and	tell	her	why	
she	has	put	these	children	together.		Children	should	be	
encouraged	to	name	the	colour.

CONCEPT OF SHAPE

aCtIvItIes wIth materIal

develoPmental objeCtIves 

•	 Increases	observation	power.
•	 Helps	to	identify	and	learn	different	shapes.
•	 Helps	to	match	according	to	shapes.
•	 Helps	to	discriminate	between	various	shapes,	and	classify	

them.
19.	Name	 of	 the	 Activity:	

Find the Similar One 
(Matching)

  How to Organise
	 	 Make	the	children	sit	

in	a	semi-circle.		The	
teacher	will	start	the	
activity	by	showing	
a	bangle	and	moving	
her	finger	around	it	
and	ask,	“Which	other	
objects	in	the	room	have	
similar	kind	of	shape”	
(indicating	but	not	
using	the	word	‘shape’)
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20.	Name	of	the	Activity:	Shape Race (Identification)
How to Organise

	 Draw	a	large	circle,	a	triangle	and	a	square	on	the	floor/
ground.		Keep	some	distance	in	between	these	shapes.		
Make	the	children	stand	some	distance	away	from	these	
shapes.	The	teacher	calls	out	the	name	of	any	shape	and	
the	children	have	to	run	to	that	shape	and	stand	within	
the	 outline.	 If	 they	 stand	 outside	 the	 outline	 they	 are	
considered	‘out’.

21.	Name	 of	 the	 Activity:	 Be Quick (Identification & 
Classification)
How to Organise

	 Make	the	children	sit	in	a	circle.		Ask	the	children	to	clap	
their	hands	twice	and	click	their	fingers	till	they	get	into	
a	rhythm.		At	the	clicking	of	fingers,	the	children	have	to	
tell	the	names	of	the	objects	with	specified	shape.		For	
example	the	teacher	starts	with	-	‘Be	quick’	tell	me	the	
names	of	‘round’	things.		The	children	who	fail	to	name	
objects	at	the	clicking	of	fingers	have	to	start	again.

PRE-NUMBER CONCEPTS

develoPmental objeCtIves

•	 Develops	ability	for	seriation.
•	 Helps	 children	 to	 learn	 concept	 of	 big	 and	 small	 in	 a	

concrete	way.
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•	 Develops	ability	to	follow	instructions.
•	 Helps	children	to	learn	concept	of	tall	and	short.
•	 Helps	to	form	concept	of	‘in-out’.
•	 Helps	to	understand	spatial	relationships.
•	 Increases	vocabulary.
•	 Helps	to	differentiate	between	‘high’	and	‘low’.

Comparing	is	the	process	by	which	the	child	establishes	a	
relation	between	two	objects	on	the	basis	of	some	specific	
attribute	(Gibb	&	Castaneda,	1975).		The	following	materials	
can	be	used	to	help	children	in	comparing:

 Long-short
	 Pencils,	 rulers,	 strips	 of	 paper,	 string,	 ribbons,	 etc.		

Encourage	children	to	tell	which	is	longest,	longer,	long;	
shortest,	shorter,	short.

 Heavy-Light
	 Glasses,	jars	filled	with	various	materials	(sealed).		Ask	

children	which	is	the	heaviest	or	the	lightest.

 Thick-Thin
	 Register	 cover,	 cardboard,	 paper,	 books,	 biscuits,	 etc.		

Encourage	children	to	find	the	one	that	is	thin,	thinner,	
thinnest	or	thickest.

22.	Name	of	the	Activity:	Seriation with Leaves
Material required

	 Leaves	of	different	sizes.
How to Organise
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sizes	in	front	of	the	children.	
Make	 the	 children	 sit	 in	 a		
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and	smallest	leaf.		Then	give	him	3	leaves	and	ask	him	
to	seriate	them	in	order,	i.e.,	biggest	to	smallest.	When	
the	child	is	able	to	seriate	3	leaves	gradually	increase	the	
number	of	leaves.

23.	Name	of	the	Activity:	Big and Small
How to Organise

	 Make	the	children	stand	in	a	circle	holding	hands.		The	
teacher	 should	 also	 join	 the	 circle.	 	 The	 teacher	 gives	
instructions	 to	 the	 children	 according	 to	 which	 they	
would	 increase	 the	size	of	 the	circle	 for	example	when	
she	 says	 “form	a	 small	 circle”,	 children	move	 inwards	
and	 when	 she	 says	 “form	 a	 big	 circle”,	 the	 children	
spread	out.

24.	Name	of	the	Activity:	Tall and Short
How to Organise

	 Divide	the	children	into	groups	of	5.	 	Ask	the	children	
to	 keep	 running	 around,	 while	 the	 teacher	 claps	 or	

plays	the	dhapli.		When	the	teacher	stops	clapping,	the	
children	have	to	stand	in	a	line	in	order	of	their	heights.

25.	Name	of	the	Activity:	High and Low
How to Organise

	 Make	the	children	stand	in	a	circle.		The	teacher	should	
join	 the	 circle.	 	 The	 teacher	 instructs	 the	 children	 to	
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stand	 on	 their	 toes	 and	 raise	 their	 arms	 above	 their	
heads	if	she	says	‘high’	and	to	bend	down	with	hands	a	
little	above	the	ground	if	she	says	‘low’.

26.	Name	of	the	Activity:	Seriation Cards
Material required

	 Cardboard	pieces	of	5”x5”	size,	paints,	brushes
How to Organise

	 Draw	any	object	on	all	the	five	cardboard	pieces	indicating	
five	levels	gradation	of	a	particular	concept	for	example,	
tall,	taller,	tallest,	short,	shorter,	and	shortest.	Make	the	

children	sit	in	a	semi-circle.	Call	the	children	one	by	one.		
Place	3	cards	at	a	time	in	 front	of	 them.	 	Ask	them	to	
arrange	the	cards	in	order.	 	Gradually	add	more	cards	
and	ask	the	children	to	place	these	in	order.

27.	Name	of	the	Activity:	In-Out
How to Organise

	 Draw	a	circle	on	the	floor/ground.		Make	all	the	children	
stand	around	the	circle.	The	teacher	calls	out	 ‘In/Out’	
and	the	children	should	accordingly	jump	in	the	circle	or	
out	of	the	circle.		The	child	who	fails	to	follow	instructions	
correctly	is	considered	out.
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aCtIvItIes wIth songs

28.	Name	of	the	Activity:	Moving in a Circle
How to Organise

	 Make	all	the	children	stand	in	a	big	circle	holding	hands.		
The	 teacher	 sings	 the	 song	 with	 the	 children	 doing	
actions	accordingly.		

	 Let	us	go	in,	in,	in
	 Let	us	go	out,	out,	out
	 Then	we	turn	around
	 Let	us	go	up,	up,	up
	 Let	us	come	down,	down,	down
	 then	we	turn	around
	 Let	us	go	right,	right,	right
	 Let	us	go	left,	left,	left
	 Then	we	turn	around.

29.	Name	of	the	Activity:	Boogy Boogy
How to Organise

	 Make	 the	 children	 stand	 in	 a	 big	 circle	 with	 enough	
space	so	that	they	can	do	the	actions	easily.	The	teacher	
sings	along	with	the	children	doing	actions	accordingly.

	 You	put	your	right	hand	in
	 You	put	your	right	hand	out
	 You	put	your	right	hand	in
	 And	shake	it	all	about.
	 Do	the	boogy-boogy	
	 And	turn	yourself	around
	 And	that’s	what	it’s	all	about
	 You	put	your	left	hand	in
	 (Chorus)
	 You	put	your	right	foot	in
	 (Chorus)
	 You	put	your	left	foot	in	
	 (Chorus)

30.	Name	of	the	Activity:	Lower Higher
How to Organise

	 Make	children	stand	in	a	semi-circle.		The	teacher	sings	
the	song	and	children	do	the	actions	accordingly.
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	 This	is	the	way	we	pump	a	tyre.
	 And	it	goes	higher	higher
	 Puncture	makes	the	tyre	lower
	 and	it	goes	Sh......

31.	Name	of	the	Activity:	Let’s become Seeds
How to Organise

	 Make	children	stand	in	a	circle	and	do	the	actions	while	
singing.

	 Now	we	are	seeds,
	 So,	so	small.
	 Then	we	are	big	trees,
	 see	how	tall.
	 Bend	your	body,
	 touch	your	toes
	 Stand	up	straight	and	
	 lift	you	nose.
	 Sideways	bending	sideways
	 bendings,	arms	so	wide.
	 Bending	low	from	side
	 to	side	bending	low
	 from	side	to	side.

32.	Name	of	the	Activity:	Down by the Sea
How to Organise

	 Make	all	the	children	stand	in	a	semi-circle.	The	teacher	
sings	the	song	and	the	children	do	the	actions	accordingly.

	 Down	by	the	sea,	I	pick	up	shells,
	 I	like	the	look	of	them.
	 Down	by	the	sea,	I	walk	on	wet	sand,
	 I	like	the	feel	of	it.
	 Down	by	the	sea,	I	hear	gulls	crying,
	 I	like	the	sound	of	them.
	 Down	by	the	sea,	I	breathe	salt	air,
	 I	like	the	smell	of	it.
	 Down	by	the	sea,	I	buy	ice	cream	cones,
	 I	like	the	taste	of	them.
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NUMBER CONCEPT

aCtIvItIes wIth materIal

develoPmental objeCtIves

•	 Develops	understanding	of	one-to-one	correspondence.
•	 Develops	concept	of	numbers.
•	 Helps	to	learn	order	of	numbers.
•	 Develops	concept	of	numbers	one	and	two.
•	 Helps	to	learn	counting	and	number	names	upto	ten.

To	form	concepts	of	number,	children	need:
1.	 Experience
2.	 Interaction	with	others
3.	 Language	to	go	with	experiences
4.	 Time	to	reflect	and	think	about	their	experiences
5.	 Adults	who	guide	children	based	on	an	understanding	of	

children’s	thinking.

33.	Name	of	the	Activity:	One to One Correspondence
Material required

	 Few	leaves,	pebbles
How to Organise

	 Make	the	
children	sit	
in	a	semi-
circle.		Call	
the	children	
one	by	one.		
Place	five	
leaves	in	a	
row	in	front	of	
the	children.		
Now	give	him	
some	pebbles	
and	ask	the	
child	to	place	
one	pebble	on	
each	leaf.
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34.	Name	of	the	Activity:	Self Corrective Number Puzzles
Material required

	 10	 cardboard	 pieces	 of	 10”x10”	 size,	 a	 calendar	 for	
numbers,	pictures	of	different	objects	and	glue.
How to Organise

	 Cut	a	piece	of	cardboard	 in	the	centre	so	that	 it	 looks	
like	a	puzzle.	 	One	part	of	 the	cardboard	piece	should	
have	the	number	digit	and	the	other	part	should	have	
same	number	of	objects.	 	Make	children	sit	 in	a	semi-
circle.		

	

Shuffle	the	cards	and	spread	them	in	front	of	the	child.		
Ask	the	child	to	put	the	puzzle	together.		As	the	puzzles	
are	self	corrective	the	child	will	be	able	to	join	only	those	
two	cardboard	pieces	which	interlock	with	each	other.

 
aCtIvItIes wIthoUt materIal

35.	Name	of	the	Activity:	We Will Go to the Market
How to Organise

	 Make	all	the	children	stand	in	a	big	circle	with	the	
teacher	in	the	centre.		The	teacher	stands	in	the	centre	
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of	the	circle	
and	says	“we	
will	go	to	the	
market	and	
bring	lots	
of	sweets”.	
The	children	
run	around	
in	the	circle.	
The	teacher	
then	says,	
“we’ll	bring	
four	sweets”.	
Then	the	
children	
have	to	form	groups	of	four.	The	teacher	can	call	out	
any	number	and	the	children	have	to	form	groups	of	
that	number.	Children	who	fail	to	join	any	group	are	
out.

36.	Name	of	the	Activity:	Number Order
How to Organise

	 Make	 the	 children	 sit	 in	 a	 semi-circle.	 	 Let	 one	 child	
start	counting	from	number	1.		The	child	sitting	next	to		
her/him	continues	with	number	2,	and	the	one	next	to	
her/him	with	number	3	and	so	on.		The	child	who	has	
to	say	the	numbers	5/10	says	(chhup)	and	the	next	child	
again	starts	with	number	one.	 It	a	child	 forgets	to	say	
(chhup)	she/he	is	out.
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COUNTING ACTIVITIES

37.	Name	of	the	Activity:	Mystery Boxes
Material required

	 Prepare	 small	boxes	 in	one	side	of	 the	big	box.	 	Place	
different	small	objects	in	each	of	the	box.		
How to Organise

	 Ask	 children	 to	 feel	 and	 count	 the	 objects	 in	 the	box.		
Begin	with	only	one	to	three	objects.	Increase	the	number	
as	children	gain	counting	skills.

38.	Name	of	the	Activity:	Bowling
Material required

	 Empty	cans,	plastic	bottles	etc.
How to Organise

	 Arrange	empty	cans	in	a	row.		Encourage	children	to	roll	
a	ball	to	knock	down	the	cans.	Then	ask	them	to	count	
how	many	have	been	knocked	down	and	how	many	are	
standing.

39.	Name	of	the	Activity:	Number Dominoes
Material required

	 (Prepared	as	for	
colour	dominoes)
How to Organise

	 Ask	the	children	
to	match	the	
dominoe	with	a	
given	number	of	
dots		with	another	
of	equal	dots.

40.	Name	of	the	Activity:	Button Counting
Material required

	 Buttons	of	same	size,	colour	and	shape.
How to Organise

	 Make	 the	 children	 seated	 in	 a	 small	 group	and	 give	 a	
handful	of	buttons	to	them.	Then	say,	“More	one	button”,	
“move	two	buttons”,	etc.		Ask	the	children	to	follow	the	
direction	by	moving	two	buttons	away	from	the	others.
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	 A calendar can help children to learn sequence.
	 Concrete	materials	 are	 important	 in	 learning	 concepts	

of	mathematics.		After	learning	numbers	in	sequence	by	
hearing	them,	children	learn	to	recognise	them	by	sight	
and	put	them	in	proper	order.

songs for nUmber ConCePt 

41.	Name	of	the	Activity:	Two, Two, Two
How to Organise

	 Make	all	the	children	stand	in	a	semi-circle.	The	teacher	
sings	 the	 song	 along	 with	 the	 children,	 doing	 actions	
accordingly.

	 Two	little	hands	to	clap,	clap,	clap;
	 Two	little	legs	go	tap,	tap,	tap;
	 Two	little	eyes	that	open	wide;
	 One	little	head	goes	side	to	side.

42.	Name	of	the	Activity:	Count with Animals
How to Organise

	 Make	all	the	children	stand	in	a	semi-circle	with	enough	
space	between	them.	 	The	teacher	sings	the	song	with	
the	children	doing	actions	accordingly.

	 Rabbits,	rabbits,	one	two	three,	will
	 you	come,	and	play	with	me?
	 Camels,	camels,	four,	five	six,	why
	 do	you	have	a	hump	like	this?
	 Monkeys,	monkeys,	seven	eight	nine,
	 will	you	teach	me	how	to	climb?
	 When	I’ve	counted	up	to	ten,
	 the	elephant	says,	now	start	again.

43.	Name	of	the	Activity:	Ten Little Indian Boys
How to Organise : Same	as	above

	 One	little,	two	little,	three	little	Indians,
	 Four	little,	five	little,	six	little	Indians,
	 Seven	little,	eight	little,	nine	little	Indians,
	 Ten	little	Indian	boys.

	 Ten	little,	nine	little	eight	little	Indians,
	 Seven	little,	six	little,	five	little	Indians,
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	 Four	little,	three	little,	two	little	Indians,
	 One	little	Indian	boy.

44.	Name	of	the	Activity:	One, One, One
How to Organise : Same	as	above

	 One,	one,	one;
	 Little	dog	run.
	 Two,	two,	two;
	 Cat	sees	you.
	 Three,	three,	three;
	 Birds	in	a	tree.
	 Four,	four,	four;
	 Rats	on	the	floor.

ConCePts related to the natUral envIronment

ANIMALS AND BIRDS

aCtIvItIes wIth materIal

45.	Name	of	the	Activity:	Find My Place
Material required

	 Cardboard/chart,	cut-outs	of	birds,	animals	and	glue.
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How to Organise
	 Size	of	cardboard	should	be	12”x7”.		Divide	this	into	3	

parts	-	sky,	 land,	water	and	colour	accordingly.	 	Make	
the	children	sit	in	a	semi-circle.		Call	one	child	at	a	time.		
Place	 the	cardboard	 in	 front	of	her/him	and	give	her/
him	 the	 cutouts.	 	 Ask	 her/him	 to	 place	 these	 on	 the	
chart	 according	 to	where	 they	are	 found,	 for	 example,	
fish	in	the	water,	birds	in	the	sky,	etc.

46.	Name	of	the	Activity: 
Puzzle
Material required

	 Chart	paper,	pictures	
of	animals,	birds.
How to Organise

	 On	a	piece	of	
cardboard,	stick	a	
picture	of	an	animal	
and	cut	it	into	2	
or	more	pieces	
depending	on	the	
age	of	the	child.		If	
the	children	are	of	
younger	age	group	
then	the	puzzle	
should	have	only	2	
parts.

47.	Name	of	the	Activity:	Picture Cards
Material required

	 Picture	cards	of	different	animals	and	birds.
How to Organise

	 Cut	 a	 cardboard/chart	 paper	 into	 size	 of	 3”x3”.	 Paste	
pictures	of	animals	and	birds	on	separate	pieces.		Make	
the	children	sit	in	a	semi-circle.		Call	the	children	one	by	
one	and	let	them	classify	the	cards	by	putting	them	in	
two	separate	categories.
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VEGETABLES AND FRUITS

48.	Name	of	the	Activity:	Odd Man Out
Material required

	 Cardboard,	cut-outs	of	vegetables	and	fruits.
How to Organise

	 Cut	 4-5	 strips	 of	 cardboard	 of	 size	 9”x3”.	 Paste	 3-4	
pictures	of	vegetables	and	one	fruit	on	it	or	3	fruits	and	
one	vegetable.		Make	children	sit	in	a	semi-circle.		Call	
the	children	one	by	one,	show	them	the	strip	and	ask	
them	to	point	out	the	one	that	is	different.

49.	Name	of	the	Activity:	Picture Cards
Material required

	 Picture	cards	
of	different	
vegetables	and	
fruits.
How to Organise

	 Same	as	described	
under	the	activity.	

	 (Picture	cards	
of	animals	and	
birds.)	
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	 Make	the	children	sit	in	a	semi-circle.	Call	them	one	by	
one	and	let	them	classify	the	cards	by	printing	those	in	
two	separate	categories.

50.	Name	of	the	Activity:	Playing Cards
Material required

	 Chart	 paper/cardboard	 pieces,	 pictures	 of	 vegetables	
and	fruits.
How to Organise

	 Cut	 cardboard	 pieces	 of	 3”x3”	 size.	 Paste	 pictures	 of	
vegetables	and	fruits	on	separate	cardboard	pieces.

ConCePts related to PhysICal envIronment

 
WATER

aCtIvItIes wIth materIal

51.	Name	of	the	Activity:	Water Game
Material required

	 Small	tub,	twigs,	pebbles,	cotton,	leaf,	feather,	etc.
How to Organise

	 Take	 a	 small	 tub	 of	 water	 and	 keep	 it	 in	 the	 centre.		
Keep	some	objects	 on	a	 tray.	Make	 the	 children	sit	 in	
a	small	group	in	a	semi-circle.	Meanwhile	engage	other	
children	in	some	other	creative	activity.		The	teacher	will	
demonstrate	 the	 activity	 by	 dropping	 some	 object	 into	
the	water	one	by	one	and	asking	the	children	to	observe	
which	object	floats/sinks.	Later	the	children	can	do	this	
activity	independently.

52.	Name	of	the	Activity:	See what Dissolves
Material required

	 Salt,	sugar,	mud,	pebbles,	sand,	flower,		5-6	glasses	of	
water,	spoons	etc.
How to Organise

	 Divide	 the	 children	 into	 two	 groups.	 Make	 one	 group	
sit	 in	a	semi-circle	while	the	other	groups	are	engaged	
in	another	activity.		Take	5-6	glasses	of	water.	Mix	any	
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one	of	the	above	mentioned	materials	in	the	water,	for	
example,	salt	and	stir	it	till	it	dissolves.		Let	the	children	
observe	this.		Similarly,	mix	all	the	things	one	by	one	in	
separate	glasses	and	see	which	ones	dissolves.		Call	the	
children	one	by	one	 to	name	 things	 that	dissolve	and	
those,	do	not	dissolve.

AIR

aCtIvItIes wIth materIal

53.	Name	of	the	Activity:	Candle Game
Material required

	 1	glass,	matchbox,	2	candles
How to Organise

	 Divide	 the	 children	 into	 2	 groups.	 	Make	 the	 children	
of	one	group	sit	close	to	the	teacher	who	sits	at	slightly	
higher	level.		Let	other	children	do	some	other	creative	
activity.	 	 Light	 both	 candles	 and	 fix	 them	 firmly	 on	 a	
smooth	surface	in	such	a	way	that	the	children	can	see	
them.		Ask	one	child	to	cover	one	candle	with	a	glass	and	
let	the	children	observe	it	carefully,	children	will	develop	
the	understanding	that	air	is	necessary	for	burning.

54.	Name	of	the	Activity:	Magic Time
Material required

	 Glass	of	water,	post	card	or	thick	paper.
How to Organise

	 Divide	the	children	into	two	groups,	make	one	group	of	
children	sit	 close	 to	 the	 teacher	while	 the	other	group	
is	engaged	in	another	activity.	The	teacher	should	first	
demonstrate	the	activity	and	then	the	children	can	do	it	

Cognitive Development                                                    115         

ectm_final17sept08.indd   115 12 Jun 2020   03:19:39 PM



116         Trainer’s Handbook in Early Childhood Care and Education

independently.	Take	a	glass	of	water	and	cover	 it	with	
a	post	 card	or	 thick	paper.	Then	 invert	 the	 glass.	The	
water	will	not	flow	for	some	time.

ConCePts related to soCIal envIronment

SELF AND FAMILY

aCtIvItIes wIth materIal

55.	Name	of	the	Activity:	Be Quick Tell Your Name
How to Organise

	 Make	the	children	sit	in	a	semi-circle.	The	teacher	starts	
the	game	by	saying/singing	her	name.	Let	the	children	
clap	 their	 hands	 and	 click	 their	 fingers	 twice.	 	 Each	
child	has	to	tell	her/his	name	by	turn	on	the	clicking	of	
fingers.		Variation:	The	same	activity	can	be	done	with	
father’s,	mother’s	name.

aCtIvItIes wIth songs

56.	Name	of	the	Activity:	My Family (Finger Rhyme)
How to Organise

	 Make	the	children	stand	sit	in	a	semi-circle.		The	teacher	
sings	along	with	children	and	does	actions	accordingly.		

	 This	is	the	father	well	and	kind,		
	 This	is	the	mother	gentle	mind.		
	 This	is	the	sister	playing	with	the	doll.
					This	is	the	baby	still	to	grow.		
	 Here’s	the	whole	family	standing	in	a	row.

57.	Name	of	the	Activity:	Washing Day
How to Organise

	 Make	the	children	sit	in	a	semi-circle.		Ask	them	to	do	
actions	according	to	the	song.		The	teacher	sings	along	
with	them.		

	 Washing	day,	washing	day,	
	 Mother’s	rub	the	clothes	this	way.		
	 Rub	-	a	dub,	rub	-	a	-	dub,
	 up	and	down	inside	the	rub.
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CognItIve sKIlls

SEQUENTIAL THINKING

aCtIvItIes wIth materIal

Classification
Classification	 is	 putting	 together	 things	 that	 are	 alike	 or	
that	belong	together.		It	is	one	of	the	processes	necessary	for	
developing	the	concept	of	numbers.

aCtIvItIes

•	 Sorting	the	blocks	on	the	basis	of	colour	putting	all	blue	
blocks	in	one	box	and	all	red	ones	in	another.

•	 Sorting	all	the	round	things	in	one	box.
•	 Sorting	on	the	basis	of	two	or	more	properties	e.g.	putting	

all	the	round	and	green	objects	in	one	group.
Material for sorting:

	 Different	 textured	 papers,	 pictures	 of	 adult	 and	 baby	
animals,	seeds,	buttons,	bells,	 leaves,	blocks,	different	
fabric	scraps,	sea-shells,	and	so	on.	
How to Organise

	 Keep	all	the	materials	together	for	classification	activity.		
Provide	children	with	boxes	or	sorting	trays	to	keep	the	
material.	 (A	sorting	 tray	can	be	prepared	by	using	egg	
cartons)	

58.	Name	of	the	
Activity:	Complete 
the Sequence
Material required

	 Leaves,	pebbles,	
flowers,	petals,	
match	sticks,	twigs	
etc.
How to Organise

	 Make	 the	 children	
sit	 in	small	groups	
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of	4	to	5	children	each.	Distribute	objects	among	children	
and	start	one	pattern	with	 the	objects	 for	each	group.	
Give	the	same	objects	to	the	children	and	ask	them	to	
complete	the	sequence.

59.	Name	of	the	Activity:	Sequential Thinking Cards
Material required

	 Cardboard,	paints,	brushes	or	picture	of	any	particular	
activity	from	day’s	routine	e.g.	bathing,	eating	etc.
How to Organise

	 Cut	5	pieces	of	
cardboard	6”x6”	
in	size.	Paste	the	
pictures	on	the	
cards	or	if	pictures	
are	not	available	
paint	the	pictures	
on	the	cards.	Make	
the	children	sit	in	a	
semi-circle.	Call	the	
children	one	by	one.		
Shuffle	the	cards	
and	give	them	to	
the	child.		Ask	the	
child	to	arrange	the	
cards	in	a	correct	
sequential	order.

aCtIvItIes wIthoUt materIals

60.	Name	of	the	Activity:	Repeat and Add
How to Organise

	 Make	 the	 children	 sit	 in	 a	 circle.	 	 Let	 one	 child	 start	
the	game	by	saying	-	“I	went	to	the	market	and	bought	
an	apple”.	 	The	next	 child	 should	say	 -	 “I	went	 to	 the	
market	and	bought	an	apple	and	a	banana”.		The	third	
child	says,	“I	went	to	the	market	and	bought	an	apple,	a	
banana	and	a	mango.”

     
 

 (Note:  Children can do only upto about five objects at a time.)
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DEVELOPMENT OF MEMORY

aCtIvItIes wIth materIals

61.	Name	of	the	Activity:	What is Missing?
Material required

	 A	leaf,	pencil,	twig,	pebbles
How to Organise

	 Keep	 the	 objects	 in	 a	 tray.	Make	 the	 children	 sit	 in	 a	
semi-circle.		Call	children	one	by	one.	Keep	the	tray	in	
front	of	the	child.		Ask	her/his	to	name	each	object.	Then	
ask	the	child	to	close	her/his	eyes	and	remove	any	one	
object.		Ask	the	child	to	open	her/his	eyes	and	name	the	
missing	objects.

aCtIvItIes wIthoUt materIals

62.	Name	of	the	Activity:	Who is Missing?
How to Organise

	 Make	5	children	sit	in	a	row	and	the	remaining	children	
should	sit	in	a	semi-circle.		Call	one	child	at	a	time	and	
ask	her/him	to	name	each	child	in	the	row.		Then	ask	
her/him	to	close	her/his	eyes.		Ask	one	child	from	the	
row	 to	get	up	and	go	out.	 	Now	ask	 the	 child	 to	open		
her/his	eyes	and	name	the	child	who	is	missing.

DEVELOPMENT OF OBSERVATION POWER

aCtIvItIes wIthoUt materIal

63.	Name	of	the	Activity:	Follow the Leader
How to Organise

	 Make	the	children	sit	in	a	circle	and	select	one	child	as	
a	leader.	One	child	should	be	sent	out	of	the	classroom.		
The	leader	does	a	certain	action	like	clapping	and	the	rest	
of	the	children	should	observe	him	and	imitate	him	and	
change	the	action	again	if	the	leader	does	so.	The	child	
who	has	been	sent	out	is	asked	to	return	and	guess	who	
the	leader	is	by	observing	who	changes	the	action	first.
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PROBLEM SOLVING

aCtIvItIes wIth materIal

64.	Name	of	the	Activity:	Relationship Cards
Material required

	 Chart	paper/cardboard	pieces,	sketch	pens.
How to Organise

	 Cut	cardboard	pieces	of	4”x4”	size.	Draw	pictures	
of	certain	objects	like	lock	and	key,	shoe	and	sock,	
matchbox	and	
candle	etc.	Now	
cut	the	card	in	
such	a	way	that	
it	looks	like	a	
puzzle.		Make	
the	children	
sit	in	a	semi-
circle.	Shuffle	
the	cards	and	
spread	them	
in	front	of	the	
child.		Ask	
the	child	to	
put	the	puzzle	
together.		As	
the	relationship	
cards	are	self	corrective,	the	child	will	be	able	to	relate	
only	those	two	card	pieces	together	which	interlock	
with	each	other.

CREATIVE THINKING

aCtIvItIes wIthoUt materIal

65.	Name	of	the	Activity:	What Will You Do?
How to Organise

	 Make	the	children	sit	in	a	semi-circle.	Ask	them	simple	
questions,	for	example	-

•	 What	will	you	do	if	your	glass	of	milk	is	very	hot	and	you	
want	to	cool	it	quickly?

•	 What	will	happen	if	you	get	wings	and	you	can	fly?
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PreParatIon of teaChIng-learnIng materIal

 
1. Visual Discrimination Cards

Material required  
	 Cardboard,	sketch	pens,	scissors,	etc.

Preparation  
	 Cut	cardboard	of	9”x3”	in	size.		Paste	three	pictures	of	

animals	and	one	picture	of	a	bird	on	this	strip.
Description  

	 Call	the	children	one	by	one	and	show	them	the	strip.		
Then	ask	each	child	to	spot	the	figure	that	is	different.		
Ask	the	child	why	it	is	different.

	 (Similarly	you	can	make	visual	discrimination	cards	for	
other	concepts	also)

2. Colour Domino
Material required  

	 28	 cardboard	 pieces	 5”x3”,	 glazed	 papers	 (red,	 yellow,	
green,	etc.)
Preparation  

	 Paste	red	paper	on	half	side	of	the	card	and	green	on	the	
other	half.		Each	card	should	have	a	different	colour	on	
either	side.
Description  

	 Make	 the	 children	 sit	 in	 a	 semi-circle.	 	Distribute	 one	
card	to	each	child.		Place	one	domino	(card)	in	the	centre	
of	 the	circle.	Children	having	a	card	with	 the	 identical	
colour	as	that	of	the	dominos	will	come	forward	and	place	
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their	 card	 along	 side	 to	
form	a	pattern.		Remaining	
children	 will	 also	 come	
forward	 and	 match	 their	
dominoes	 in	 the	 same	
manner.

3. Shape Domino
Material required  

	 28	cardboard	pieces	
5”x3½”	in	size	glazed	
paper	of	one	colour.
Preparation  

	 Cut	glaze	paper	into	various	shapes.		Paste	two	different	
shapes	on	each	cardboard	piece.

Description  
Distribute	 one	
card	 domino	 to	
each	child.		Place	
one	 domino	 in	
the	 centre	 of	 the	
circle.	 	The	child	
who	 has	 a	 card	
with	the	identical	
shape	 as	 in	 the	

card	placed	 in	 the	 centre	will	 come	 forward	and	place	
her/his	card	to	match	the	previous	one.		One	by	one	the	
rest	of	the	children	will	match	their	cards	in	the	same	
manner	to	form	a	pattern.

4. Shape Visual Discrimination Cards
Material required  

	 Glazed	paper,	cut	outs	of	different	shapes	of	one	colour,	
cardboard,	scissors,	etc.
Preparation  

	 Cut	 the	 cardboard	 into	 strips	 of	 size	 9”x3”.	 Paste	 4	
cutouts	of	different	shapes	in	same	colour	on	the	strip	of	
which	3	are	same	and	only	one	is	different.
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Description  
	 Make	the	

children	sit	in	
a	semi-circle.	
Call	one	child	at	
a	time	and	ask	
her/him	to	spot	
the	shape	that	
is	different	from	
the	rest.

5.	 Puzzles
Material required  

	 Chart	papers,	pictures	of	animals,	birds
Preparation  

	 On	a	piece	of	cardboard,	stick	a	picture	of	an	animal	and	
cut	it	into	2	or	more	pieces	depending	on	the	age	of	child.		
If	the	children	are	of	the	younger	age	group	then	a	puzzle	
should	have	only	2	parts.
Description  

	 Call	the	children	one	by	one	and	give	them	the	cut	pieces.		
Ask	each	child	to	join	the	puzzle	pieces	to	form	a	whole	
picture	of	an	animal.

6.	 Reasoning Cards
Material required  

	 Chart	papers	(thick),	sketch	pens.
Preparation 

	 Cut	 cardboard	 pieces	 of	 4”x4”	 size.	 	 Draw	 pictures	
of	 certain	 objects	 like	 lock	 and	 key,	 shoe	 and	 sock,	
matchbox	and	candle	etc.	Now	cut	 the	card	 in	such	a	
way	that	it	looks	like	a	puzzle.
Description  

	 Shuffle	the	cards	and	spread	them	in	front	of	the	child.
	 Ask	 the	 child	 to	 put	 the	 puzzle	 together.	 As	 the	

relationship	 cards	 are	 self-corrective,	 the	 child	will	 be	
able	to	relate	only	those	two	card	pieces	together,	which	
interlock	with	each	other.

Cognitive Development                                                    123         

ectm_final17sept08.indd   123 12 Jun 2020   03:19:42 PM



124         Trainer’s Handbook in Early Childhood Care and Education

7. Self-Corrective Number Puzzles
Material required  

	 10	 cardboard	 pieces	 of	 10”x10”	 size,	 a	 calendar	 for	
numbers,	pictures	of	different	objects	and	glue.
Preparation  

	 Cut	a	piece	of	cardboard	 in	the	centre	so	that	 it	 looks	
like	a	puzzle.	 	One	part	of	 the	cardboard	piece	should	
have	 the	number	digit	and	the	other	part	should	have	
the	same	number	of	objects.
Description  

	 Shuffle	the	cards	and	spread	them	in	front	of	the	child.		
Ask	the	child	to	put	the	puzzle	together.		As	the	puzzles	
are	self	corrective	the	child	will	be	able	to	join	only	those	
two	cardboard	pieces,	which	interlock	with	each	other.

8. Playing Cards
Material required  

	 Chart	 paper/cardboard	 pieces,	 pictures	 of	 vegetables	
and	fruits.
Preparation  

	 Cut	 cardboard	 pieces	 of	 3”x3”	 size.	 	 Paste	 pictures	 of	
vegetables	and	fruits	on	separate	cardboard	pieces.
Description  

	 Make	the	children	sit	 in	a	semi-circle.	 	Distribute	6	to	
8	cards	to	each	child.		Ask	one	child	to	throw	a	card	in	
the	centre.		The	next	child	would	see	whether	the	card	
is	of	 fruit	or	vegetable	and	accordingly	throw	his	card,	
let’s	assume	 it	 to	be	a	vegetable	card;	 if	 she/he	has	a	
vegetable	 card	 then	 she/he	 would	 throw	 a	 fruit	 card.		
The	next	child	would	also	see	her/his	card	and	if	she/he	
has	a	fruit	card	then	he	would	throw	if	and	take	all	the	
cards	but	if	the	child	has	a	vegetable	card	then	he	would	
also	throw	his	own	card.	This	activity	continues	in	the	
same	manner.

 (Note : The same material can be prepared for other concepts like 
animals, birds, etc.)
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objeCtIves

On	completion	of	this	chapter,	trainees	will	be	able	to	
•	 define	social	development.
•	 understand	the	importance	of	socio-emotional	development	

of	the	child.
•	 understand	 the	social	and	emotional	characteristics	of	

children.
•	 understand	the	process	of	socialisation.
•	 discuss	the	objectives	for	socio-emotional	development.
•	 identify	common	emotional	problems.
•	 discuss	 strategies	 to	 help	 children	 develop	 emotional	

control.
•	 understand	the	importance	of	therapeutic	role	of	play.

traInIng strategIes

•	 Discussion	in	macro	and	micro	group.
•	 Role	play.

Chapter 6

soCIo-emotIonal develoPment 
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•	 Conducting	activities	in	simulated	situations.
•	 Conducting	activities	with	children.

Knowledge Content

This	module	consists	of	three	parts:
1.	 Content	related	to	socio-emotional	development.
2.	 Activities	 for	 fostering	 socio-emotional	 development	 in	

children.
3.	 Rhymes/poems.	

stImUlatIng PartICIPatIon throUgh 
dIsCUssIons on the followIng

ImPortanCe of soCIo-emotIonal develoPment 

Young	children	enter	the	ECE	centre	with	a	range	of	social	
skills	and	competencies.	If	we	look	closely	and	carefully	at	
these	young	children	whether	in	a	classroom	or	in	a	park,	
we	will	find	that	children	are	different	from	each	other.		They	
differ	in	their	behaviour	and	characteristics.		Some	are	very	
active	whereas	 others	 are	passive;	 some	are	 independent,	
others	are	dependent.		

Social development is	 the	 development	 of	 good	 habits,	
basic	human	values	and	attitudes.	It	is	the	development	of	
those	characteristics	 that	help	 the	child	adjust	 to	her/his	
environment.

An	effective	early	childhood	education	programme	provides	
children	with	 experiences	and	opportunities	 that	 enhance	
and	 develop	 further	 personal	 and	 interpersonal	 skills.	 	 It	
enables	children	to	participate	at	different	levels	as	a	member	
of	a	group.		An	ECE	programme	fosters	the	development	of	
play	skills	and	positive	peer	group	interactions	and	enhances	
cooperative	 play.	 	 It	 also	 provides	 an	 environment	 which	
allows	for	free	choice,	child	initiated	activities	and	dramatic	
play.		The	ability	to	live	effectively	within	the	family	and	later	
to	function	with	the	peer,	classroom,	school,	neighbourhood	
and	groups	depends	on	development	of	social	skills	in	the	
early	childhood	years.
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soCIal CharaCterIstICs

Each	 child	 is	 an	 individual	 and	 is	 unique	 The	 challenge	
of	ECE	teacher	and	parents	is	to	know	these	children	and	
meet	 their	needs.	For	 example,	 if	we	will	 observe	an	ECE	
child	at	3+	age	we	will	find	they	are	egocentric,	i.e.,	the	self	
is	initially	important.	They	can	only	see	and	feel	things	from	
their	 own	 point	 of	 view.	 They	 play	 happily	 by	 themselves	
but	are	interested	in	others	and	will	often	be	found	playing	
besides	other	children.	They	are	engaged	in	parallel	play.		For	
children	at	this	stage	sharing	with	others	is	difficult.	They 
prefer to be close to adults, particularly family members.  
They	are	used	to	one-to-one	attention/interaction	with	their	
parents.	Usually,	a	child	of	 this	age	does	not	have	a	best	
friend,	but	rather	plays	with	children	nearby.

Emotional development	 provides	 the	 base	 for	 social	
development,	 as	 it	 has	 implications	 for	 the	 child’s	 social	
behaviour	 and	 interactions.	 	 An	 ECE	 programme	 helps	
children	to	recognise	and	express	them	in	appropriate	ways.		

emotIonal CharaCterIstICs

Children	at	this	stage	are	dependent	on	adults	for	their	love,	
approval	and	praise.		Young	children	often	cry	very	easily,	
and	they	cannot	take	‘no’	for	an	answer.		They	need	teachers,	
parents	and	other	caregivers	who	encourage	them	in	doing	
things	 for	 themselves.	 They	 look	 towards	 these	 adults	 for	
warmth	 and	 security.	 Their	 emotions	 are	 transitory;	 they	
may	be	 agreeable	 one	minute	 and	quarrelsome	or	 cranky	
another	minute	at	some	other	time.

major objeCtIves of soCIo-emotIonal develoPment In an  
eCe Programme 
A	major	objective	at	the	ECE	stage	therefore	is	to	help	the	
child	 progress	 from	 egocentrism	 towards	 socio-centrism,	
i.e.,	towards	playing	with	others,	being	with	others,	helping	
others	and	generally	getting	socialised.
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sPeCIfIC objeCtIves of an eCe Programme are

•	 to	provide	a	trustworthy	and	secure	environment	for	the	
child	so	that	the	child	adjusts	to	the	ECE	center.	

•	 to	help	the	child	develop	positive	self	concept.		For	this	
objective	it	is	necessary	to	provide	children	experiences	
which	give	them	a	sense	of	individuality	and	self-worth,	
like	providing	name	cards,	calling	each	child	by	name,	
putting	up	their	work	with	their	names	on	the	display	
board,	celebrating	each	child’s	birthday,	giving	the	child	
responsibility	etc.

•	 to	help	a	child	 form	good	habits.	These	may	be	of	 two	
kinds	namely	personal	and	social	habits.

Personal habIts

•	 Personal	hygiene	and	cleanliness.
•	 Proper	food	habits.
•	 Proper	use	of	toilet.
•	 Washing	hands	before	meals.	
•	 Putting	 away	 objects	 after	 playing	 and	 keeping	 the	

environment	clean.

soCIal habIts

•	 Good	social	manners.
•	 Sharing	and	cooperating	with	others.
•	 Respecting	others	right	and	property.
•	 Waiting	for	one’s	turn.
•	 Independence	and	leadership.
•	 Cooperating	with	teachers	and	other	adults.

Children with special needs have the same needs 
for affection, achievement, self-esteem, and 

companionship, as do other children.
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what Is soCIalIsatIon?

Children’s	 orientation	 to	 the	 social	 world	 begins	with	 the	
formation	of	friendships	during	early	years.		Early	childhood	
is	 the	 time	 to	 start	 overcoming	 the	development	of	biases	
and	prejudice	as	attitudes,	values	and	beliefs	begin	to	form.

‘Socialisation’	is	the	process	by	which	the	child	learns	the	
behaviours,	beliefs	and	attitudes	that	are	valued	by	her/his	
family	and	the	cultural	group	to	which	she/he	belongs	and	
which	help	her/him	adjust	 to	 society.	How	a	child	 learns	
these	 behaviours	 is	 determined	 by	 many	 factors	 which	
includes:

–	 the	values	of	 the	social	or	cultural	group	to	which	the	
child	belongs,	

–	 the	pattern	of	rewards	and	punishment		in	the	home,	
–	 interactions	with	peers	or	children	of	the	same	age	group,	
–	 exposure	to	behaviour	and	standards	in	the	form	of	‘role	

models’	in	the	immediate	environment	as	well	as	through	
mass	media.

While	 the	 child’s	 inherited	 temperament	 is	 an	 important	
factor,	 the	role	of	social	and	environmental	 factors	 is	also	
very	 important.	 	 The	 culture	 in	 which	 a	 child	 grows	 up	
prescribes	both	the	methods	and	the	content	of	socialisation,	
i.e.,	how	she/he	will	be	trained	as	well	as	what	personality	
characteristics,	motives,	attitudes	and	values	she/he	should	
acquire.

The	 child’s	 family,	
particularly	the	parents	
become	 	 the	 primary 
agents of socialisation.		
Other	 ‘agents’	 include	
peers,	 teachers,	 neigh-
bours	 and	 even	 mass	
media	 which	 plays	 a	
significant	role	in	social	
development.
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PrInCIPles of soCIal develoPment

•	 A	child	learns	and	repeats	behaviours	that	are	encouraged	
and	reinforced,	and	tends	to	give	up	behaviour	that	 is	
discouraged.

•	 A	 child	 learns	 many	 actions/behaviours	 by	 observing	
others	around	her/him.	Parents,	teachers,	ECE	teachers	
and	 older	 children	 can	 all	 serve	 as	 important	 role	
models	whom	she/he	 is	 likely	 to	 imitate.	 	That	 is	why	
it	 is	emphasised	that	 the	parents	and	teachers	should	
act	as	they	want	the	children	to	act.	 	This	 imitation	is	
not	restricted	only	to	actions	and	behaviour	but	even	to	
imbibing	of	attitudes	and	beliefs.

Following	are	some	of	the	suggestions	for	building	children’s	
self-esteem	–

–	 Children	must	first	believe	in	themselves	before	they	can	
care	about,	believe	in,	and	accept	other	people.

–	 Children	should	be	encouraged	with	praise,	a	clap,	or	a	
pat	on	the	back	for	any	desirable	behaviour.

–	 The	teacher	should	be	honest,	sincere	and	consistent	in	
expressing	feelings.

–	 The	teacher	and	parents	should	make	a	conscious	effort	
not	to	create	a	conflict	in	the	child’s	mind	by	advocating	
something	and	doing	the	opposite.

–	 The	teacher	should	value	the	children’s	work	and	efforts.
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–	 The	teacher	should	accept	each	and	every	child.
–	 The	children	should	be	encouraged	 to	help,	build	and	

support	others.	 	This	results	 in	positive	 feelings	of	 joy	
and	 internal	 satisfaction,	 in	 addition	 to	healthy	 social	
skill	development.

–	 Children	 should	 not	 be	 given	 corporal/physical	 punish-
ment.	 	 It	only	creates	humiliation	 for	 the	child	and	 the	
child	imitates	the	‘aggressive’	behaviour	of	the	adult.

–	 If	the	child	has	done	something	undesirable	she/he	should	
be	explained	how	that	act	is	undesirable	and	should	not	
be	repeated.	 	Teacher/parents	should	be	consistent	 in	
their	 reactions	 from	 one	 situation	 to	 another	 so	 that	
children	are	very	clear	about	what	is	desirable	and	what	
is	not.

–	 The	teacher	should	always	listen	to	the	child	in	order	to	
understand	the	child.

–	 If	the	parents/teacher	are	very	authoritarian	or	very	strict	
with	 the	 children,	 insist	 on	 unquestioning	 obedience	
and	discipline,	and	 take	all	decisions	 for	 the	children,	
they	 do	 not	 provide	 a	 conducive	 environment	 for	 the	
child’s	socio-emotional	growth.		The	child	will	tend	to	be	
timid,	may	lack	confidence	and	may	not	be	able	to	take	
independent	decisions.

–	 The	teacher	should	be	cheerful	with	children.	The	teacher’s	
positive	attitude	is	the	key	towards	successful	learning	
in	the	classroom.

–	 The	 teacher	 should	 encourage	 the	 children	 to	 take	
decisions,	freely	discuss	issues	and	maintain	a	trusting	
relationship	with	them.

Common emotIonal Problems In ChIldren 
In	almost	every	ECE	centre/group	one	is	likely	to	find:
•	 A child with a low self-esteem		
	 Children’s	emotional	well-being	largely	depends	on	how	

well	they	like	themselves.		The	most	common	reason	is	
having	a	low	self-esteem.		Children	with	such	problems	
suffer	 with	 feelings	 of	 doubt,	 helplessness	 and	 guilt.		
They	 may	 sometimes	 develop	 problems	 in	 behaviour,	
motivation	and	even	physical	health.

Socio-emotional Development                                          131         

ectm_final17sept08.indd   131 12 Jun 2020   03:19:43 PM



132         Trainer’s Handbook in Early Childhood Care and Education

•	 A child who sits quietly without participation
	 Some	of	these	children	are	‘unable’	to	form	relationships.	

They	appear	 ‘unwilling’	to	learn	and	‘lack	the	skills	for	
learning’.	 The	 reasons	 for	 such	 kind	 of	 behaviour	 are	
different.	She/he	may	have	some	negative	experience	at	
home/ECE	 centre.	 The	 child	might	 have	 seen	 tension	
at	 home	 for	 example,	 quarrelling	 parents,	 separated	
parents,	rejecting	parents,	drunken	behaviour	of	father,	
etc.		Sometimes	parents	also	create	a	fear	in	the	child’s	
mind	 about	 the	 teacher	 and	 the	 ECE	 centre.	 	 Stress	
in	young	children	might	have	been	created	by	 fears	of	
unreal	things	such	as	monsters	or	witches.		This	results	
in	worry,	anxiety,	concern	and	stress	in	children.		

•	 A child who is unduly aggressive and makes a nuisance 
of herself/himself.

	 An	aggressive	child	may	also	behave	in	this	undesirable	
way	due	to	tension	at	home	or	even	due	to	over-indulgence	
on	the	part	of	the	parents.		If	the	child	has	always	had	
his	own	way	of		doing	a	thing	in	a	particular	way,she/he	
may	react	with	aggression	either	

	 –	 if	she/he	does	not	get	her/his	way	or	
	 –	 if	she/he	wants	attention

	 She/he	 may	 have	 also	 seen	 and	 observed	 aggression	
around	herself/himself	at	home	or	in	the	neighbourhood.	
The	aggressive	behaviour	of	children	not	only	prevents	
the	children	from	learning,	but	also	hinders	the	learning	
of	the	peer	group.		Some	examples	of	aggressive	behaviour	
among	 children	 include	 disturbing	 other	 children’s	
work,	hiding	 the	articles	of	other	children,	hitting	and	
pinching,	spitting,	biting,	defying	or	challenging	adults,	
often	replying	“I	won’t	do”,	when	asked	to	do	something.

• A child who is hyperactive and cannot concentrate 
on any activity.

	 A	hyperactive	 child	may	not	be	able	 to	 sit	 quietly	and	
work,	 because	 of	 some	 of	 the	 problems	 as	mentioned	
above.	 Sometimes	 it	 is	 also	 possible	 that	 the	 child	 is	
more	intelligent	than	her/his	peers	and	may	not	find	the	
work	challenging	and	interesting.
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	 The	 teachers	 of	 ECE	 centre	 generally	 talk	 of	 other	
behaviour	 which	 leads	 to	 ineffective	 learning.	 	 Among	
these	 are	 poor	 concentration,	 the	 inability	 to	 sit	 for	 a	
given	task,	not	listening	and	attention-seeking	behaviour.		
The	reasons	for	all	behaviour	which	affect	learning	in	an	
ECE	centre	are	inconsistent	handling	in	the	home	and	
a	lack	of	good	models.		Other	contributory	factors	may		
be	cited	e.g.	watching	TV	 for	a	 long	duration;	 violence	
on	 TV	 and	 videos;	 no	 conversation	 between	 child	 and	
parents;	 untrained	 teachers	 of	 young	 children;	 larger	
group	of	children;	poverty;	culture	of	the	community	and	
so	on.

learnIng envIronment at eCe Centre

The	 teacher’s	 own	 behaviour	 might	 affect	 the	 learning	
environment.		Sometimes	it	is	the	teacher	who	makes	use	
of	negative	statements,	gestures	and	actions	which	in	turn	
affects	the	child’s	learning.		For	example,	negative	comments	
such	as	“Don’t	do	that”,	“You	are	very	selfish”;	“No	one	likes	
you”;	“Not	you	again,	Raju”;	“You	are	a	very	naughty	girl”;	
“You	are	a	duffer”;	“Don’t	behave	like	a	monkey/monster”.

Teachers	 often	 reinforce	 behaviour	 through	 negative	
statements,	 rather	 than	 praising	 and	 reinforcing	 good	
behaviours.

strategIes for redUCIng dIsrUPtIon and PromotIng 
desIrable behavIoUrs

The	 teachers	 at	 ECE	 centres	 should	 work	 together	 to	
produce	a	more	positive	ethos.		It	is	very	important	for	the	
teachers	to	maintain	a	close	contact	with	the	parents	so	that		
she/he	 can	 explore	 the	 reasons	 for	 the	 child’s	 behaviour.		
The	 teacher	 provides	 the	 model	 for	 healthy	 social	 and	
emotional	skills.		A	teacher’s	own	attitude	towards	the	self,	
children	and	adults	is	one	of	the	most	powerful	forces.

Workers need to do everything they can to  
help each child inculcate feelings of  

importance and self-respect.
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the followIng are some sUggestIons that helP to 
Promote soCIally desIrable behavIoUr

–	 A	 quiet	 child	 can	 be	 given	 individual	 attention	 and	
encouragement,	 like	 getting	 the	 child	 to	 sit	 near	 the	
teacher.		She	should	have	patience	and	allow	the	quiet	
child	to	take	her/his	time	to	come	out	of	shyness.

–	 Children	 need	 plenty	 of	 opportunities	 for	 concrete	
experiences	and	ideas	directed	towards	building	positive	
feelings	and	attitudes	about	themselves.		They	must	be	
accepted	and	encouraged	to	like	themselves.

–	 Hugging	and	touching,	helps	young	children	to	relax	and	
builds	self-esteem.

–	 It	is	necessary	for	the	teacher	to	channelise	the	aggressive	
child’s	energy	into	a	positive	direction	by	giving	her/him	
activities	 like	 colouring,	 painting,	 playing	 with	 a	 ball,	
hammering	toys,	clay	work,	etc.

–	 Children	should	be	helped	to	develop	a	sense	of	humour.
–	 They	should	be	encouraged	to	eat	a	healthy	diet.
–	 Children	 should	be	 encouraged	 to	use	 positive,	 rather	

than	negative,	self-talk.		They	should	be	trained	to	think	
that	“I	can”	instead	of	“I	can’t”.

–	 The	activities	should	be	planned	in	a	way	that	enables	
children	 to	 discover	 that	 learning	 is	 worthwhile	 and	
enjoyable.

–	 Attention	should	be	given	not	only	to	the	objectives	and	
activities,	but	also	to	the	organisation	of	learning	spaces,	
grouping	of	children	and	use	of	resources.

–	 The	positive	 statements	should	be	used	 for	acceptable	
behaviour.		For	example	-	“That	was	kind,	sharing	your	
toy	with	Priya’.	

–		 Use	smiles	and	expressions	of	praise.
–	 Children	 should	 also	 be	 encouraged	 to	 comment	

positively	on	each	other’s	work.
–	 ‘Sharing’	 and	 ‘turn-taking’	 situations	 involve	 not	 only	

learning	how	to	ask	or	intervene	‘politely’	but	also	how	
to	give	opportunity	to	others	whether	in	playing,	using	
material	or	in	a	conversation.

In	short,	the	teacher	should	find	ways	to	use	the	everyday	
ECCE	programme	as	 a	 vehicle	 for	 fostering	 relationships,	
self-image	and	involving	children	in	learning.
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Play Therapy

Play	 is	an	essential	aspect	of	 learning	 for	young	children.		
Planning	 for	 play	 is	 seen	 as	 the	 central	 component	 in	
developing	a	programme	that	integrates	all	areas	of	a	child’s	
development.	 The	 child	 involved	 in	 play,	 learns	 to	 share,	
respect	the	rights	and	privileges	of	others,	cooperate,	take	on	
leadership	roles	and	learn	to	be	with	others.		It	is	a	socialising	
force	 in	 the	 lives	of	young	children.	Play	has	a	diagnostic	
and	therapeutic	role	in	child’s	emotional	development.		Play	
can	 be	 a	 great	 reliever	 of	 feelings.	 Joy	 and	 happiness,	 in	
particular,	find	a	place	in	play.		Play	provides	children	with	
certain	kinds	of	self-fulfilment	and	self-realisation;	it	enables	
the	child	to	express	himself	as	she/he	can	in	another	way.

Parents,	teachers	and	other	caretakers	should	try	to	bring	
out	hidden	talents	by	encouraging	the	children.	

sUggested role Play sItUatIons

Let	the	participants	act	out	the	following	situations	in	small	
groups.
1.	 A	child	takes	another	child’s	eraser	and	hides	it	in	her/

his	bag.		The	other	child	complains	to	the	teacher.		How	
will	the	teacher	react?

2.	 A	child	comes	running	to	the	teacher	with	the	drawing	of	
a	fish,	which	does	not	look	like	a	fish	at	all.		How	will	the	
teacher	react?

3.	 A	child	is	very	quiet	in	the	class	and	does	not	participate.		
How	will	the	teacher	handle	the	child?

4.	 A	child	is	very	aggressive	and	bothering	other	children	
around	her/him.	 	How	will	 the	 teacher	 cope	with	 this	
situation?

5.	 Two	 children	 together	 bring	 their	 colouring	 activity,	
to	 show	 to	 the	 teacher.	 	 One	 child	 has	 done	 it	 neatly	
whereas	 the	 other	 child	 has	 done	 it	 outside	 the	 given	
outline.		How	will	the	teacher	react?

6.	 A	boy	runs	to	play	with	dolls	in	the	doll’s	corner	along	
with	some	girls.		What	will	the	teacher	do?
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groUP worK

•	 Make	a	list	of	behaviour	you	consider	to	be	inappropriate	
for	young	children	and	a	list	of	behaviour	you	regard	to	
be	appropriate	or	desirable.

•	 Discuss	 specific	 ways	 that	 might	 be	 used	 to	 help	 all	
children	to	learn	to	:

–	 cooperate	with	others
–	 express	their	feelings
–	 control	their	own	behaviour
–	 deal	with	frustration
–	 solve	problems.

sUggested readIngs

Sharma,	 A.	 1984.	 Social and Personal Development of  
the Child.	 ECE	 Instructional	 Material	 Series.	 NCERT.		
New	Delhi.
Muralidharan,	 R.	 	 and	 Asthana,	 S.	 	 1991.	 Stimulation 
Activities for Young Children.	NCERT.	New	Delhi.

vIdeo fIlm

Bridging	the	gap;		NCERT.

sUggested aCtIvItIes for soCIo-emotIonal 
develoPment

aCtIvItIes wIth songs

develoPmental objeCtIves

•	 Inculcates	good	habits.
•	 Helps	children	to	become	aware	of	personal	cleanliness	

and	hygiene.

1.	 Name	of	the	Activity:	Cleaning Day
	 I	went	to	visit	a	friend	one	day,
	 She	only	lived	across	the	way.
	 She	said	she	couldn’t	come	out	to	play.
	 Because	it	was	her	cleaning	day.
	 This	is	the	way	she	cleans	away,
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	 This	is	the	way	she	cleans	away,
	 This	is	the	way	she	cleans	away,
	 Because	it	was	her	cleaning	day.

2.	 Name	of	the	Activity:	Mango Tree
How to Organise

	 Make	the	children	stand	in	a	circle.		The	teacher	sings	
along	with	the	children	and	they	do	actions	accordingly:

	 Here	we	go	round	a	mango	tree,
	 A	mango	tree,	a	mango	tree,
	 Here	we	go	round	a	mango	tree,
	 So	early	in	the	morning,
	 This	is	the	way	we	brush	our	teeth	brush	our	teeth,
	 Brush	our	teeth,	brush	our	teeth,
	 This	is	the	way	we	brush	our	teeth,
	 So	early	in	the	morning.
	 This	is	the	way	we	wash	our	face	...
	 This	is	the	way	comb	our	hair	...
	 This	is	the	way	we	dress	for	school	...
	 This	is	the	way	we	go	to	school	...
	 This	is	the	way	we	come	out	of	school.

3.	 Name	of	the	Activity:	Good Manners
How to Organise

	 Make	the	children	stand	in	a	circle.	Ask	them	to	recite	
the	rhyme	and	do	actions	accordingly.

	 Brush,	brush,	brush	your	teeth,
	 Brush	them	every	day,
	 Father,	mother,	brother,	sister,
	 Brush	them	every	day,
	 Wash,	wash,	wash	your	face,
	 Wash	it	every	day	...
	 Comb	comb	comb	your	hair,
	 Cimb	them	every	day	...
	 Drink	drink,	drink	your	milk,
	 Drink	it	every	day	...

4.	 Name	of	the	Activity:	Looking Neat
How to Organise
Same as above 

	 Take	a	look	at	yourself,		
	 Is	your	face	clean	and	bright?		
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	 Don’t	forget	your	teeth,		
	 Are	they	sparkling	and	white?		
	 See	that	your	hair,
	 Is	combed	to	shine,
	 Be	sure	that	your	nails
	 Are	very,	very	clean,
	 Take	a	look	at	your	shoes	
	 Are	your	clothes	clean	and	pressed?
	 Look	at	your	hands,
	 Are	you	proudly	and	neatly	dressed?

5.	 Folk	 songs	 and	 folk	 dancing	 (at	 pre-school	 level)	 help	
children	become	acquainted	with	their	cultural	heritage.

soCIo-emotIonal aCtIvItIes

1.	 Name	of	the	Activity:	Mirror - Mirror
How to Organise

	 Provide	hand	mirror	 on	 the	 tables	 for	use	during	 free	
play.	 	Place	one	 full	 length	mirror	 in	each	classroom/
anganwadi.

2.	 Name	of	the	Activity:	My Name Puzzle
How to Organise

	 Make	 a	 puzzle	 for	 each	
child’s	 name,	 using	 both	
first	 and	 last	 names.		
Encourage	 each	 child	 to	
complete	his	name	card	by	
fixing	the	name	puzzle.

3.	 Name	of	the	Activity:	Guess 
Who?
How to Organise

	 Make	 ‘Guess	 who’	 riddles	
describing	 individual	
children.	Suggest	clues	that	reflect	 the	child’s	positive	
characteristics.		Encourage	children	to	guess	the	name	
of	that	child.
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4.	 Name	of	the	Activity:	Play with Dolls
Material required

		 Dolls,	utensils,	doll	houses.
How to Organise

	 Provide	a	corner	in	a	room	where	the	children	can	play	
with	dolls	and	create	their	own	world.

5.	 Name	of	the	Activity:	Music Creative Movements
Material required

	 Audio	cassettes
How to Organise

	 Play	music	with	various	moods.	Ask	the	children	to	move	
according	to	the	music.		Children	will	be	asked	whether	
the	music	makes	them	feel	afraid,	curious,	happy,	sad	or	
excited.

6.	 Name	of	the	Activity:	Friendship Tree
How to Organise

	 Make	a	‘Friendship	Tree’	by	hanging	objects	from	many	
cultures	on	branches	of	a	tree.	Encourage	the	children	
to	identify	each	object	and	match	it	with	children	from	
that	heritage	in	the	classroom.

7.	 Name	of	the	Activity:	I can do
Material required:  

	 Flash	 cards	 with	 pictures	 or	 drawing	 of	 tasks,	 e.g.,	
running,	sitting,	flying,	etc.
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How to Organise
	 Make	‘I	can	do’	cards	with	pictures	or	drawings	of	tasks	

that	the	majority	of	the	children	can	do.		As	the	teacher	
hold	the	cards	up,	the	children	do	the	skill	or	pretend	
to	do	it.
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UNIT - THREE 

Strategies for ECCE

•	 Programme	Planning		for	ECCE
•	 Role	of	Parents	and	Community	
•	 Early	Identification	of	Children	

with	Special	Needs
•	 Health	and	Nutrition	for	Young	

Children
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objeCtIves

On	completion	of	the	chapter,	the	trainees	will	be	able	to
•	 understand	 the	 importance	 of	 planning	 of	 an	 ECCE	

programme	both	long-term	and	short-term.
•	 understand	the	basic	principles	of	programme	planning.
•	 prepare	yearly,	term-wise,	weekly	and	daily	plans	based	

on	different	themes.

traInIng strategIes

•	 Discussion	in	macro	and	micro	groups.
•	 Preparation	of	plans	in	small	groups.
•	 Presentation	of	plans	by	each	group	(Group	leader	will	

present	the	plan).

Daily Exercise 1
One	or	two	trainees	to	report	on	the	previous	day’s	programme.

Daily Exercise 2
Participants	 to	sit	 in	a	circle	and	one	of	 them	to	 take	 the	
responsibility	 for	 chairing	 the	 session.	 	 The	 chairperson	
asks	the	trainees	to	say	what	impressed	them	the	most	in	
the	day’s	learning.

Daily Exercise 3
Begin	 the	 session	with	 an	 introductory	 activity	 to	 remove	
inhibitions	(Refer	to	introductory	games).

Chapter 7

Programme PlannIng for eCCe
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Knowledge Content

ImPortanCe and need to Plan an eCCe Programme

Planning	is	an	important	part	of	creating	and	implementing	
the	 curriculum.	 	 Since	 the	 ECCE	 programme	 has	 to	 be	
framed	and	transacted	keeping	 the	specific	developmental	
objectives	in	mind,	there	is	a	need	for	very	systematic	and	
detailed	 planning.	 It	 also	 allows	 the	 trainees/teachers	
to	 work	 together	 in	 a	 team.	 	 The	 teachers	 should	 plan	 a	
programme	 for	 the	 next	 week	 and	 discuss	 it	 with	 their	
workers,	supervisor	and	headmistress.	Programme	planning	
in	the	early	childhood	years	does	not	mean	planning	a	rigid	
schedule.	Programmes	for	ECE	are	not	geared	to	the	clock	but	
are	planned	according	to	the	needs	and	levels	of	the	children.		
It	should	be	flexible	and	innovative.		The	approach	should	
be	‘non-formal’	and	not	informal	in	an	ECE	programme.		The	
non-formal	approach	is	not	a	strait	jacketed	approach,	but	
requires	ready	availability	of	a	variety	of	games/activities,	a	
variety	of	play	materials,	stories,	songs,	etc.		Young	children	
need	a	well-planned	programme	that	is	carried	out	through	
goal	directed	activities.	 	Unless	 the	 teachers	 spell	 out	 the	
long-term	 developmental	 objectives,	 towards	 which	 the	
programme	is	geared	and	the	materials	and	activities	she/
he	would	use	with	children	to	meet	these	objectives,	she/
he	will	not	be	able	to	provide	a	balanced	ECE	programme	
for	children.		It	also	encourages	the	teacher	not	only	to	plan	
but	also	 to	organise	herself/himself	 as	well.	 	 In	 this	way,	
the	teacher	knows	the	procedure	for	the	activity,	from	the	
beginning	to	completion.

The	 objective	 for	 educating	 children	with	 special	 needs	 is	
no	different	from	the	general	objectives	of	ECE.		For	such	
children	an	enriched	programme	should	be	planned	by	the	
teachers.	
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sChedUlIng

‘long-term’ and ‘short-term’ PlannIng

Long-term planning	 means	 drawing	 up	 of	 a	 programme	
for	 the	 whole	 year.	 	 Long-term	 planning	 gives	 a	 general	
blueprint	 of	 the	major	 events	 of	 the	 year.	 This	 should	 be	
done	in	terms	of	the	following	:
–	 The	 specific	 developmental	 objectives	 which	 are	 to	 be	

promoted.
–	 Teachers	discuss	what	will	happen	when	children	first	

come	 to	 school,	 how	 they	 will	 be	 welcomed,	 how	 to	
involve	the	parents,	what	are	the	activities,	etc.

–	 Selection	of	 themes	 for	the	year	which	would	 form	the	
content	of	the	programme.		For	example,	family,	animals,	
vegetables,	etc.	

–	 Activities	 based	 on	 the	 themes	 that	 would	 help	 in	
promoting	 development	 in	 children	 in	 line	 with	 the	
objectives.

–	 Songs,	rhymes	and	stories	based	on	the	themes.
–	 Teaching-Learning	 Materials	 required	 to	 conduct	 the	

activities.	(either	teacher	made	or	purchased)
–	 The	budget	required	for	implementing	the	plan.
–	 Programme	rich	hands-on	experiences.
–	 Programme	with	a	multi-sensory	approach.

The yearly plan is then divided into 

–	 Term/quarter	wise	plans	 	
–	 Monthly	plans		 	 	
–	 Weekly	plans
–	 Daily	plan

The	monthly	plan	is	then	reduced	to	weekly	and	daily	plans.		

Short-term Planning	 involves	weekly	and	daily	planning.		
Teachers	hold	a	weekly	meeting	and	discuss	the	interests,	
needs	 and	 problems	 of	 children	 and	 accordingly	 make	
a	weekly	plan	and	select	 the	 theme	or	 topic	 for	planning.	
They	make	changes	in	the	activity	centers	depending	on	the	

} All	these	are	planned	
under	 the	same	
heads	given	above.
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theme,	etc.		They	also	plan	specific	activities	and	prepare/
arrange	appropriate	TLM	for	a	balanced	ECCE	programme.

A	teacher’s	diary	has	to	be	maintained	for	the	programme	
plan.		It	helps	in	effective	implementation	of	the	programme,	
i.e.,	recording	additional	changes	in	the	activity	centres,	ECE	
centre,	and	keeping	a	record	of	the	activities	that	have	been	
planned.		A	sample	of	a	weekly	and	daily	plan	is	provided	at	
the	end	of	the	chapter.

devIsIng the daIly sChedUle

A	 daily	 plan	 should	 be	 prepared.	 	 It	 should	 provide	 for	
specific	activities,	work	and	play.	The	teacher	must	weave	
the	 activities	 into	 the	 daily	 schedule.	 A	 well-designed	
schedule	not	only	provides	for	systematic	planning,	but	also	
allows	the	teacher	the	flexibility	for	effective	implementation	
of	the	plan.		As	already	said,	the	day	in	a	ECE	centre	should	
never	have	a	rigid	programme	plan	that	ignores	children’s	
needs	 and	 interests.	 Each	 day’s	 plan	 should	 include	 the	
developmental	objectives	to	be	promoted.

Although	planning	is	done	before	hand,	the	planning	should	
be	flexible	enough	to	accommodate	any	change,	that	might	
become	necessary	depending	on	the	interest	shown	by	the	
children	at	a	particular	moment.		For	example,	if	the	plan	
mentions	a	 conversation	on	 ‘plants’	 but	 the	 children	 spot	
‘mouse’	 and	want,	 to	 talk	 about	 that,	 the	 teacher/worker	
should	shift	the	topic	at	that	moment	to	the	‘mouse’	itself.		
The	aim	of	the	‘conversation’	activity	is	to	get	the	children	to	
talk	and	if	a	change	in	topic	will	stimulate	them	more,	it	is	
wise	to	make	that	change.		Daily	scheduling	allows	time	for	
the	teacher/worker	to	observe	children	and	work	with	them	
individually	and	in	groups.	It	is	very	necessary	for	the	teacher	
to	observe,	feel	and	determine	the	needs	and	interest	of	the	
children	allowing	them	flexibility.	An	example	of	this	can	be		
‘Free	Play’	which	may	be	planned	for	about	30	minutes,	but	
if	the	children	enjoy	it	and	become	more	intrested,	then	it	
may	be	extended	to	45	minutes.		Teachers/workers	should	
always	 be	 nearby	 to	 give	 assistance	 and	 encouragement	
during	free	play.		Programme	planning	may	vary	according	
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to	the	age	of	the	children	and	length	of	the	day.		(See	sample	
schedule	at	the	end	of	the	chapter).
•	 Since	 a	 child’s	 attention	 span	 is	 limited,	 each	 activity	

should	not	be	planned	for	a	duration	of	more	than	10-15	
minutes.

•	 Separate	activities	should	be	planned	as	far	as	feasible	
for	3	to	4	and	4	to	5	years	olds.	These	can	be	done	with	the	
children	by	dividing	them	into	smaller	groups	according	
to	 their	 ages	 or	 developmental	 levels	 and	 giving	 them	
activities	by	rotation.		It	is	sometimes	also	useful	to	put	
one	older	child	with	each	group	of	3	to	4	years	olds.

•	 The	 activities	 and	 related	 teaching-learning	 materials	
should	be	of	the	level	of	the	children	and	of	interest	to	
them.		By	‘level’	is	meant	both	age	level	and	developmental	
level	of	the	child.

•	 The	teacher	must	ensure	the	active	participation	of	all	
the	children.

•	 Once	a	child	with	a	special	need	is	a	member	of	the	ECE	
centre,	the	challenge	is	to	ensure	maximum	participation	
in	as	many	activities	as	possible.

The	daily	plan	should	provide	for:
–	 A	balance	of	quiet	and	active	experiences.
–	 A	balance	for	indoor	and	outdoor	activities.
–	 A	 balance	 of	 small	 group,	 large	 group	 and	 individual	

learning	activities.
–	 A	balance	of	open	and	structured	activities.
–	 A	balance	of	activities	catering	to	all	aspects	of	develop-

ment.
–	 A	reasonable	pace	throughout	the	day.

toPIC or theme seleCtIon

The	 themes	 should	 be	 selected	 from	 the	 children’s	
environment	and	should	be	able	to	evoke	their	interest.		The	
following	is	a	list	of	possible	themes:

–	 Myself	
–	 My	family
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–	 Animals
–	 Colours
–	 Shapes
–	 Houses
–	 Trees
–	 Water
–	 Our	Food
–	 Fire
–	 Cleanliness
–	 Safety
–	 Vegetables
–	 Fruits
–	 Birds
–	 Transport
–	 Community	helpers
–	 Air
–	 Clothes	
–	 Seasons
–	 Festivals
–	 Parts	of	the	body

The	theme	should,	as	far	as	possible,	be	interwoven	into	the	
activities	 planned	 for	 the	week.	 The	 conversation	 activity,	
the	 language	 games	 and	 songs/stories	must	 be	 based	 on	
the	theme.		The	other	activities,	in	case	not	feasible,	could	
continue	to	be	on	any	other	topic/theme.		
	
For	 the	 ‘conversation’	 activity,	 the	 total	 content	 to	 be	
covered	with	respect	to	a	theme	should	be	sequenced	and	
distributed	into	five	sub-topics,	each	for	one	day	of	the	week.	
The	last	day	of	the	week	could	be	kept	for	recapitulation.	For	
example,	 the	theme	 ‘transport’	could	 include	the	 following	
sub-topics,	 which	 could	 each	 form	 the	 content	 for	 each	
day’s	conversation:

1st Day:  Common	modes	of	transport	in	the	children’s		
	 	 	 environment
2nd Day:  Air	transport,	land	transport	and	water		 	
	 	 	 transport

Programme Planning for ECCE                                        147         

ectm_final17sept08.indd   147 12 Jun 2020   03:19:45 PM



148         Trainer’s Handbook in Early Childhood Care and Education

3rd day:  The	persons	who	operate/drives	different			
	 	 	 types	of	transport	e.g.,	pilot,	driver,		 	
	 	 	 boatman,	etc.
4th Day: Some	modes	of	transport	need	fuel	while			
	 	 	 others	do	not
5th Day: Uses	of	transport
6th Day: Recapitulation

Teacher’s	assessment	of	the	theme/topic	is	crucial	for	active	
learning.		The	teacher’s	analysis	of	the	different	activities	will	
help	to	improve	the	quality	of	themes.		Questions	like	“What	
parts	of	the	theme	were	liked	most	by	children?”		“What	did	
not	go	well	and	why?”,		“What	should	be	changed	next	time?”		
“What	did	the	children	learn?”	Answers	to	these	questions	
might	 help	 the	 teacher	 to	 do	 self-analysis.	 	 Suggestions	
for	 improving	 and	 extending	 the	 activities,	 based	 on	 the	
assessment,	could	include:

• Ways to modify and improve the activities
• Ways to include children with special needs.

evalUatIon of ChIldren

Evaluation	 of	 children	 in	 a	 pre-school	 ECCE	 programme	
should	 be	 based	 on	 informal	 evaluation	 techniques	 like	
observations,	 structured	 interviews,	 analysis	 of	 children’s	
work	and	play-way	techniques	such	as	group	games,	quiz	
etc.		Use	of	pencil	and	paper	testing	should	be	avoided,	or	at	
least	limited	to	worksheets	with	fun	activities.

The	evaluation	should	be	continuous	and	should	cover	all	
aspects	of	development.		It	should	be	based	on	the	objectives	
spelt	 out	 for	 each	 aspect	 of	 development	 for	 a	 particular		
age	 group.	 For	 example,	 motor	 development	 should	 be	
evaluated	 in	 terms	 of	 gross	 motor	 skills	 and	 fine	 motor	
skills	 including	 eye-hand	 coordination.	 Some	 examples	 of	
behavioural	indicators	of	evaluation	for	different	aspects	of	
development	are:
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motor develoPment

•	 Can	the	child	throw	a	ball	in	a	given	direction?
•	 Can	the	child	catch	the	ball	with	his	hands?
•	 Can	the	child	balance	his	body	well	while	walking?
•	 Can	the	child	copy	a	given	pattern?

langUage develoPment

	 Listening	skill	 •	 Is	the	child	attentive	while		 	
	 	 listening	to	stories?

	 	 •	 Does	the	child	understand		 	
	 	 and	follow	instructions?

	 Speaking	skill	 •	 Can	the	child	describe	things		
	 	 in	a	picture?

	 	 •	 Can	the	child	narrate	an		 	 	
	 	 incident	or	a	story?

	 	 •	 Does	the	child	speak	in	full		 	
	 	 sentences?

	 Reading		 •	 Can	the	child	distinguish		
readiness	 	 between	different	shapes?

	 	 •	 Can	the	child	discriminate	
	 	 	 the	beginning	sounds	of		 	 	

	 	 words?
	 	 •	 Can	the	child	discriminate		 	

	 	 end	sounds	of	words?

CognItIve develoPment

	 Concept	formation	 •	 Does	the	child	recognise		 	 	
	 	 basic	colours?

	 	 •	 Can	the	child	arrange	objects		
	 	 of	a	colour	from	light	to	dark?

	 	 •	 Is	the	child	able	to		 	 	 	 	
	 	 differentiate	a	‘big’	object	

	 	 	 from	a	‘small’	one	and	use		 	
	 	 these	words	appropriately?		 	
	 	 (Similarly	other	concepts	can		
	 	 be	evaluated).
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	 	 •	 Can	the	child	arrange		 	 	 	
	 	 objects	from	biggest	to	

	 	 	 smallest,	heaviest	to	lightest			
	 	 etc.?

	 	 •	 Can	the	child	describe	events		
	 	 	 in	a	correct	sequence?
	 	 •	 Can	the	child	complete	a			 	
	 	 	 given	pattern?
	 	 •	 Can	the	child	complete	a			 	
	 	 	 two/three	piece	puzzle?

soCIal develoPment  •	 Does	the	child	like	to	join	
other	children	in	group	
activities?

	 •	 Does	 the	 child	 share	 things	
easily?

	 •	 Can	 the	 child	 wait	 for	 his	
turn?

•	 Does	 the	 child	 enjoy	 coming	
to	the	ECCE	centre?

•	 Does	 the	 child	 talk	 to	 other	
children?

Evaluation	of	the	children	should	include	both	feed	forward	
and	 feedback	 dimensions.	 By	 feed	 forward	 is	 meant	
evaluating	 the	 children’s	 previous	 knowledge/skills	 with	
respect	 to	a	topic,	setting	or	activity	before	 introducing	 it.		
Feedback	refers	to	evaluation	after	conducting	the	activity	to	
judge	the	extent	of	learning	that	has	occured.		Both	types	of	
evaluation	are	very	important	to	ensure	that	the	programme	
is	being	transacted	in	an	effective	way.

The trainees should be encouraged to spell out simple, 
specific and functional behavioural indicators for 
evaluation of children for each aspect of development.  
This exercise can be done in small/micro groups.
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examPles of PossIble aCtIvItIes and reasons for 
InClUdIng those

	

Area Activity Reason for 
Inclusion

Social	
Development

•			A	group	of	
children	will	
spread	a	plastic	
sheet	at	the	time	
of	spplementary	
nutrition.

•	 Helps	younger	
children	in	
completing	tasks,	
swings,	etc.

•		Wipe	off	table/
plastic	sheet	
after	food.

•		Children	
standing	in	a	line	
to	wash	hands.

•		Generate	
cooperative	
endeavour.

•		Provides	
satisfaction	in	
helping	another	
person.

•		Gives	pleasure	in	
work.

•		Develops	patience	
in	waiting	for	her/
his	own	turn.

Emotional	
Development

•		Playing	with	a	
doll

•		Kicking	balls
•		Hammering	toys

•		Sublimate	
aggressive	feelings	
and	be	able	to	
express	them	
indirectly.

				-do-
				-do-

Physical	
Development

•		Dropping	
different	shapes	
in	a	box	with	
given	holes.

•		Threading	beads,	
leaves.

•		Rolling	tyres.

•		Fine	muscle-eye-
hand	coordination.

				-do-
•		Large	muscle	
coordination.
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Language	
Development

•		Free	conversation	
among	children

•		Encourage	
children	to	
tell	the	story	
(practice	recall)

•		Talk	about	
animals

•		Foster	expressive	
language	by	
providing	pleasure	
in	communication.

				-do-

•		Foster	receptive	
language	by	
increasing	new	
vocabulary.

Cognitive	
Development

•	 Dominoes

•	 Pictures	of	fruits,	
vegetables

•		Develop	matching	
skills	that	is	
painting	identical	
pictures/colour/
shapes	etc.

•		Develop	
classification	
skills:	Classifying	
according	to	
categories.

Development	
of	Creativity

•	 Collage-
design	and	
arrangement.

•	 Using	plasticine	
or	clay.

•	 Dancing	to	
rhythm.

•	 Finger	painting.

•	 Fine-muscle-eye-
hand	coordination

•	 Extends	
imagination

•	 Helps	to	release	
pent-up	feelings

Children	
with	Special	
Needs

•		Enrich	the	ECCE	
programme	for	
whole	ECE	group	
by	meeting	the	
needs	of	children	
with	special	
needs

•	 Inclusion	for	
mainstreaming	
refers	to	the	
education	of	
children	with	
special	needs	in	
unsegregated	
facilities,	i.e.,
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•	 Encourage	
children	to	try	
new	experiences.

•	 Structure	the	
environment	
to	meet	special	
needs.

integrated	with	non-
handicapped	children	
as	much	as	possible.
•	 It	sensitises	the	
non-handicapped	
children	towards	
children	with	
special	needs.

•	 Children	get	an	
opportunity	to	
learn	from	non-
handicapped	
children.

Pre-schoolers	are	not	ready	for	forced,	academic	or	formal	
learning,	 but	 they	 are	 ready	 for	 learning	 through	 their	
senses,	 utilising	 experiences,	 manipulative	 material	 and	
concrete	activities.		Children	like	bright	classroom	with	lots	
of	materials	in	it.		We	at	times	think	that	without	adequate	
financial	input,	it	is	not	possible	to	maintain	an	attractive	
ECE	centre.		This	is	not	always	correct.		Teachers	can	make	
use	of	low-cost	material	to	prepare	teaching-learning	aids.

The	 play	 activities	 need	 to	 be	 designed	 to	 conform	 to	 the	
special	nature	of	challenged	children.		In	other	words,	the	
teacher	should	structure	the	environment	of	ECE	centre	to	
meet	the	special	needs.	For	example:	
•	 For	art	activities,	the	physically	 impaired	child	may	be	

helped	by	taping	paper	to	the	surface	to	avoid	slipping.
While	planning	nature	walks/field	visits,	the	teacher	can	
use	and	practice	using	a	common	hand	signal	to	indicate	
“wait”	or	“stop”.		She	can	also	use	a	child-help	system.

•	 During	story	time,	the	visually	impaired	child	misses	the	
enjoyment	which	sight	brings.		Finding	real	objects	that	
link	with	the	story	and	letting	the	visually	impaired	child	
handle	these	objects	before	hearing	the	story	adds	much	
to	her/his	experience.

•	 During	fine-muscle	activities	and	mealtime,	it	is	wise	to	
make	these	children	seat	near	the	teacher.
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dIsCUssIon QUestIons

1.	 What	kind	of	activities	will	you	plan	if	there	is	less	space	
in	the	ECE	centre?

2.	 What	kind	of	activities	will	you	plan	if	there	is	no	TLM	
available	in	the	ECE	centre?

3.	 If	the	parents	are	not	interested	in	sending	their	ward,	
how	will	you	motivate	the	parents	to	send	their	child	to		
the	ECE	centre?

4.	 How	can	you	take	the	help	or	involve	the	helper	in	the	
activities	of	ECE	centre?

5.	 In	what	activities	can	mothers	be	involved?

groUP worK

1.	 Select	 one	 of	 the	 themes	 and	 prepare	 a	 weekly	 plan	
according	to	the	format	suggested	in	this	chapter.		Do	you	
have	any	problem	in	following	this	timetable?		Discuss.

2.	 List	four	interesting	activities	that	you	can	do	to	brighten	
up	 the	 ECE	 centre.	 	 Discuss	 how	 you	 can	 get	 your	
children	to	participate	in	enlivening	up	the	centre.

vIdeo fIlms

Meri Pyari Anganwadi.	(Source	–	DEE,	NCERT).
A	day	in	Pre-school.	(Source	–	DEE,	NCERT).
A	Landmark	in	ECCE.	(Source	–	DEE,	NCERT).
Poorv Prathmik Shala Mein Ek Din (Source	–	DEE,	NCERT)
Yatayat Ke Sadhan	(Source	-	DEE,	NCERT)
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The	 method	 used	 for	 non-handicapped	 children	 are	 very	
suitable	for	children	with	special	needs.	

theme based weeKly Plan 
THEME-TRANSPORT (In ICDS Context)

day - 1 

9.00	-	9.15	a.m.	 Welcome,	warming	up	exercises,		 	
	 prayer,	cleanliness	checkup
9.15	–	9.35	a.m.	 •	 Free	conversation		 	 	
	 	 Aaj Ki Taaza Khabar)
	 •		 Guided	conversation	on	transport		
	 			 (different	types	of	transport)
	 •		 Introduction	of	common	means	of		
	 				transport	(large	group	activity)

9.35	–	9.50	a.m.	 Cognitive Development
	 Colour	concept
	 (Colour	matching	and	identification		
	 with	children’s	clothes,	playthings	etc.)

9.50	–	11.10	a.m.	 Free Indoor Play
	 Children	will	be	divided	into		 	
	 small	groups
	 •	 Older	children	 -	 Slates		 	
		 	 	 	 (joining	dots)
	 •	 Younger	 -	 Colouring	with	
	 	 children			 	 leaves	on	paper		
	 	 	 	 (figures	of		 	
	 	 	 	 transport)

11.10	–	11.30	a.m.	 Outdoor Play
	 Mamaji-Mamaji kahan jayange?
	 	 	 	
11.30	–	11.45	a.m.	 Language Development
	 Game	for	listening	skill	(sounds	of		

different	vehicles)
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11.45	–	12.00	noon	 •	 Story	(Qutab Ki Sair)
 •	 Rhyme	(Lal Peeli Meri Motor/	 	

Po-Po Karti Meri Motor)
  or	any	rhyme	based	on	the		 	

theme.

Day – 2

10.00	–	10.15	a.m.	 Welcome,	Prayer,	Health	check-up
	 •	 Free	conversation	(roadways,		 	

waterways	and	air	ways)
	 •	 Theme-based	conversation

10.35	–	10.50	a.m.	 Cognitive Development
	 •	 Shape	Concept
	 	 (Visual	discrimination/run	to		 	
	 	 shapes)
	 •	 Classification	Activity
	 	 (land	transport,	water	transport,		
	 	 air	transport)

10.50	–	11.00	a.m.	 Free Indoor Play
	 •	 Older	group						-			Slates
	 •	 Younger	group		-		Tearing	and		 	
	 	 	 	 	 Pasting
																																									 	 							-			Sorting	(pebbles,	
																																												 	 leaves,	twigs	etc.)
11.10	–	11.30	a.m.	 Outdoor Play
	 •	 Drive	a	train	fast/slow
	 •	 Fly	an	aeroplane	high/low
	 •	 Drive	a	bus	front/back
	
11.30	–	11.45	a.m.	 Language Development
	 •	 Activity	for	speaking	skills		 	
	 	 (verbal	expression)
													 	 (show	and	tell)

11.45	–	12.00	noon	 Story on Transport
 Rhymes (Lal Lal Motor/Mein Uska   
 Driver/Handle Ghoomow …..)

157         
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Day – 3

10.00	–	10.15	a.m.	 Welcome,	Prayer,	Health	check-up

10.15	–	10.35	a.m.	 •	 Free	conversation
	 •	 Guided	conversation
	 •	 Parts	of	different	vehicles
	 •	 Drivers/operators

10.35	–	10.50	a.m.	 Cognitive Development
	 •	 Pre-Number	Concept	(more-less)
	 	 (girls	and	boys	with	play	objects)		

which	group	is	more	in		number	in	
the		centre.

10.50	–	11.10	a.m.	 Free Indoor Play
	 •	 Leaf	folding	(boat)

11.10	–	11.30	a.m.	 Outdoor Play
	 (Create	any	game	based	on	transport)

11.30	–	11.45	a.m.	 Language Development
	 •	 Reading	Readiness
	 (beginning	sound	of	children’s	name)

11.45	–12.00	noon	 Story on Transport Rhyme	
	 (Hum motor chalana jante hein)

	
Day – 4

10.00	–	10.15	a.m.	 Welcome,	Prayer,	Health	check-up

10.15	–	10.35	a.m.	 •			Free	conversation
	 •			Guided	conversation
	 •			(with	the	help	of	picture	charts			

such	 as	 the	 scene	 of	 a	 bus	 stand,	
railway	station,	etc.)

10.35	–	10.50	a.m.	 Cognitive Development
	 •	 Sequential	thinking
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	 				(1st	child	-		bus
			 				2nd	child	-		bus,	car
			 				3rd	child		-		bus,	car,	cycle)
	 	 or	Memory	Skill
	 	 (What	is	missing?)

10.50	–	11.10	a.m.	 Free Indoor Play
	 •	 Book	handling
	 •	 Sorting	
	 	 (dry	leaves,	green	leaves,	yellow			
	 	 leaves,	pebbles,	twigs,	leaves)
	 •	 Pattern		making
	 •	 Slates
	 	 (join	the	dots)

11.10	–	11.30	a.m.	 Outdoor Play
	 •		 We’ll	go	to	the	market
	 •		 We’ll	go	by	cycle	…..

11.30	–	11.45	a.m.	 Language Development
	 •	 Riddle
	 •	 Rhyming	words

11.45	–12.00	noon	 Story on transport
	 •	 Rhyme	(Ek choti kishti mere pas)

Day – 5

10.00	–	10.15	a.m.	 Welcome,	Warming	up	exercises,		 	
	 Prayer,	Health	check-up

10.15	–	10.35	a.m.	 •	 Free	conversation
	 	 (Aaj Ki Taza Khabar)
	 •	 Theme	based	conversation		
	 	 (if	possible,	take	the	children	out	
	 	 for	a	nature	walk	to	observe	
	 	 different	types	of	vehicles)

10.35	–	10.50	a.m.	 Cognitive Development
	 •	 Pre-number/Number	Concept		 	
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(big-small)	with	the	help	of	leaves,		
pebbles,	balls,	etc.

10.50	–	11.10	a.m.	 Free Indoor Play (small groups)
	 •	 Water	Play
	 •	 Colouring	with	tender	green	leaves/

flowers/crayons	etc.
	 •	 Tearing	and	pasting
								 	 (with	leaves/magazine	papers)
	 •	 Free	hand	drawing	on	slates/floor

11.10	–	11.30	a.m.	 Outdoor Play
	 •	 Kokla-Chipaki

11.30	–	11.45	a.m.	 Language Development
							 •		 Rhyme/poem	on	transport

11.45	–12.00	noon	 Dramatisation

Day – 6

10.00	–	10.15	a.m.	 •		 Welcome,	Warming	up	exercises,
	 	 Prayer,	Cleanliness	check.

10.15	–	10.35	a.m.	 •	 Free	conversation
	 	 (Aaj Ki Taza Khabar)
	 •	 Theme	based	conversation	

reCaPItUlatIon

10.35	–	10.50	a.m.		 Cognitive Development
	 •	 Seriation	Activity
															 	 or
	 •	 Problem-Solving

10.50	–	11.10	a.m.	 Free Indoor Play	(small groups)
										 (As	done	on	Monday)

11.10	–	11.30	a.m.	 Outdoor Play
	 •		 Mamaji-Mamaji Kahan Jayenge?
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11.30	–	11.45	a.m.	 Language Development
	 Activity	for	reading	readiness
	 •	 Story
	 •	 Rhymes/songs

11.45	–12.00	noon	 Dramatisation

samPle daIly sChedUle

A 4 hours Schedule

8.30	–	8.45	a.m.	 •	 Welcome
	 	 Cleanliness	check	up

8.45	–	9.00	a.m.	 •	 Warming	up
	 	 Prayer

9.00	–	9.15	a.m.	 •	 Free	Conversation

9.15	–	9.30	a.m.	 •	 Structured	Conversation	based			
on		the	theme

	 	 	 	 	
9.30	–	10.00	a.m.	 •	 Outdoor	Play

10.00	–	10.30	a.m.	 •	 Hand	washing,	refreshment		 	
and	rest	

10.30	–	11.00	a.m.	 •	 Indoor	free	play	in	small			 	
groups	along	with	one	

	 	 Creative	Activity.

11.00	–	11.20	a.m.	 •	 Cognitive	Activity

11.20	–	11.35	a.m.	 •	 Language	Game

11.35	–	12.00		p.m.	 •	 Story/Dramatisation/	 	 	
Rhythmic	Movement

12.00	–	12.15	p.m.	 •	 Rhyme

12.15	–	12.30	p.m.	 •	 Good-bye	circle.	
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monItorIng aCtIvItIes In an eCCE Centre (a samPle)

1.	 Name	of	the	Centre

2.	 Location	-	Urban/Rural/Tribal

3.	 Space	available	 	 	
	 	 	 	 Indoor	 	 	 	 	 	 	 Outdoor
	 Adequate	/	Inadequate							Adequate	 /		Inadequate

4.	 Total	number	of	children	enrolled	

5.	 Play	materials	and	equipment	present	in	the	centre:
	 Plenty	 	 	 Few	 	 	 None

6.	 Is	 the	 centre	 made	 attractive	 with	 display	 of	 charts,	
posters,	toys,	etc.?

	 Attractive	 	 		 Ordinary	 	 	 No	display

7.	 What	are	the	resource	constraints	in	the	organisation	of	
different	pre-school	activities?

	 •	

	 •	

	 •	
	
	 •	

	 Monitoring	activities	in	an	ECCE	Centre
1.	 Are	activities	planned	on
	 (a)	Daily	basis		 	 	 	 	 	 	 Yes/No
	 (b)	Weekly	basis	 	 	 	 	 	 	 Yes/No
	 (c)	Term-wise	 	 	 	 	 	 	 	 Yes/No

2.	 Are	activities	organised	according	to	programme	planning	
on	:

	 (a)	 Daily	basis	 Yes/No
	 (b)	Weekly	basis	 Yes/No
	 (c)	 Term-wise	 Yes/No

ectm_final17sept08.indd   162 12 Jun 2020   03:19:46 PM



		3.	Are	local	resources	used	in	the	organisation	of	activities?
	 Frequently																Sometimes													 				Rarely

		4.	Are	activities	organised	according	to	the	following	?

	 (a)	The	age	of	the	children		 	 	 	 	 	 	 Yes/No
	 (b)	The	interest	of	the	children	 	 	 	 	 	 Yes/No
	 (c)	The	needs	of	the	children	 	 	 	 	 	 	 Yes/No
	 (d)	The	developmental	level	of	the	children	 	 Yes/No

		5.	Are	the	following	activities	organised	daily?

	 (a)	Outdoor/Indoor	physical	activities		 	 	 Yes/No
	 (b)	Activities	for	language	development	 	 	 Yes/No
	 (c)	Creative	activities	 	 	 	 	 	 	 	 	 Yes/No
	 (d)	Activities	for	cognitive	development	 	 	 Yes/No
	 (e)	Activities	for	socio-emotional	development.	 Yes/No

		6.	Is	there	a	proper	balance	of	various	types	of		
activities?	 	 	 	 	 	 	 	 	 	 	 	 	 Yes/No	

		7.	Are	activities	organised	in	the	following	ways?
	 (a)	Small	groups	 	 	 	 	 	 	 	 	 	 	 Yes/No
	 (b)	Large	groups	 	 	 	 	 	 	 	 	 	 	 Yes/No
	 (c)	Individual	 	 	 	 	 	 	 	 	 	 	 	 Yes/No
	
		8.	Are	festivals	celebrated	in	the	ECCE	centre?

		9.	Are	all	the	children	kept	involved	in	activities?

10.	Is	the	play	material	adequate	for	the	children?

11.	If	yes,	then	is	it	being	appropriately	used?

12.	Observation	about	the	activities	organised	on		
the	day	of	the	visit.

	 	 A.	Total	number	of	children	present:

	 	 	 (i)	 Activities	organised	
	 	 	 _________________________________________________	

	 	 _________________________________________________
	 	 	 _________________________________________________	
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	 	 (ii)	Appropriate	use	of	TLM	 	 	 	 	 Yes/No
	 	 	 _________________________________________________	

	 	 _________________________________________________
	 	 	 _________________________________________________	

	
	 	 	 (iii)	Children’s	level	of	participation	
	 	 	 _________________________________________________	

	 	 _________________________________________________
	 	 	 _________________________________________________					

	 	 B.	Method	of	organisation	of	activities:
	 	 	 –		 Kind	of	class	arrangement____________________
	 	 	 –		 Display	in	the	centre	at	the	eye	level	of		 	 	 	

	 	 	 children		 	 	 	 	 	 	 	 	 	 Yes/No

	 	 C.	Remarks

self-CheCK exerCIse for the eCCe worKer 
(To be done after doing every topic/concept)

1.	 Total	number	of	children	in	the	ECCE	centre.

2.	 Which	topics/concepts	do	I	think	I	taught	well?	How	and	
why?

	 ______________________________________________________
______________________________________________________
______________________________________________________

3.	 Which	topics/concepts	do	I	think,	I	could	not	teach	to	
my	satisfaction?		Why?

	 ______________________________________________________
______________________________________________________
______________________________________________________

4.	 Which	activity	sheets	were	not	clear	to	the	children?
	 _____________________________________________________	

	
5.	 Did	I	do	any	follow-up?
	 _____________________________________________________
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	6.	Did	 the	 TLM	 used	 help	 me	 to	 achieve	 the	 learning	
objectives?		 	 	 	 	 	 	 	 	 	 	 	 Yes/No

	7.	 If	no,	the	steps	taken	by	me.
	 ____________________________________________________		

	8.	Which	TLM	appealed	to	the	children	the	most?
	 ____________________________________________________

	9.	 (a)	Which	activities	did	the	children	find	difficult?		Why?
	 (b)	How	should	I	help	the	children	learn	this	concept?

10.	Which	are	the	areas	in	which	I	need	training?
	 (a)	My	suggestions	related	to	rhymes,	stories,	games		 	

	 and	activities	etc.
	 	 ____________________________________________________	

	 ____________________________________________________	
	 ____________________________________________________

	 (b)	Other	suggestions:
	 	 ____________________________________________________	

	 ____________________________________________________	
	 ____________________________________________________

Name	and	Signature	of			 	 	 Name	and	Signature	of	the
the	Supervisor/Incharge	 	 	 ECCE	worker	with	date
	
samPle CheCKlIst for eCCe worKer 
(To be used by the Supervisor Incharge)

A.		Is	the	ECCE	Worker	
	 1.	 Trained	in	the	play-way	method?

	 2.	 Able	to	organise	the	various	activities	effectively	in		 	
	 the	following	areas	:	

	 	 (a)	Physical	and	Motor	development
	 	 (b)	Cognitive	development
	 	 (c)	Language	development
	 	 (d)	Socio-emotional	development
	 	 (e)	Development	of	creativity
	 	 (f)	 Development	of	aesthetic	sense
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	 		3.	Able	to	plan	her	programme?
	 	 (a)	 Daily
	 	 (b)	Weekly
	 	 (c)	 Term	wise

	 		4.	Able	to	speak	clearly	with	the	children?

	 		5.	Aware	of	every	child’s	background.

	 		6.	Able	to	effectively	mobilise	local	resources	and		 	 	
	 community	participation.		If	yes,	in	what	ways?

	 		7.	Able	to	organise	parents	meetings	and	balmelas?

	 		8.	Concerned	about	the	children.

	 		9.	Able	to	improvise	on	TLM	games.

	 10.	Able	to	effectively	utilise	the	helper	for	various	ECE			
activities.	If	yes,	in	what	ways?

	 11.	Able	to	utilise	the	teaching-learning	material			 	 	
	 effectively?		 	 	 	 	 	 	 	 	 	 	 Yes/No	

	 	 If	not,	why?

B.		Impact	evaluation:
	 Have	all	the	children	developed	the	following	concepts?
	 For	example:
	 	
	 Colours	 	 Most	children		 	 Few	children	 	 None

Shapes
	 	 	
Pre-number
concepts	
	 	
Animals		 	
Community
	
Helpers	etc.	 	 	
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Chapter 8

role of Parents and CommUnIty  
In eCCe

objeCtIves

After	completion	of	this	chapter,	the	trainees	will	be	able	to	
•	 define	 the	 role	 of	 parents/community	 in	 the	 ECCE	

programme.
•	 understand	 the	 importance	 of	 working	 with	 parents/

community.
•	 use	 different	 techniques	 to	 involve	 the	 parents/

community	in	ECCE.	

traInIng strategIes

•	 Discussion	in	macro	group.
•	 Role	play.
•	 Audio-visual	aids.
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Knowledge Content

This	module	is	divided	into	two	parts:
1.	 Content	 related	 to	 the	 role	 of	 parents	 and	 community	

and	dissemination	of	information	about	various	services	
available.

2.	 Activities	to	promote	parent	and	community	participation.

• The need to work with parents in Early Childhood 
Care and Education (ECCE)

	 Parents	of	low-income	families	do	not	find	early	childhood	
education	necessary	for	children	3	to	6	years	old	for	whom	
it	is	intended.	Some	of	those	who	send	their	children	to	
ECCE	centres	have	altogether	different	 ideas	about	 its	
purpose	and	implications.		They	look	upon	it	as	a	place	
for	getting	supplementary	nutrition	or	as	a	way	of	having	
free	 time	by	keeping	 the	children	off	 their	hands	 for	a	
stipulated	period	of	time	every	day.		Therefore,	it	becomes	
very	 important	 for	 teachers	 to	 educate	 the	 community	
in	general	and	parents	in	particular	and	to	bring	about	
awareness	 of	 the	 advantages	 of	 early	 childhood	 care	
and	education.		The	need	for	this	kind	of	parent-worker	
support	is	even	greater	today	for	nuclear	families.

role of Parents and CommUnIty In eCCe

The	mother	is	the	young	child’s	first	educator.		Parents	have	
a	lasting	influence	on	children’s	values,	attitudes,	concepts,	
learning	and	 ideas.	 	Parents	play	a	very	 important	role	 in	
the	development	and	education	of	their	children.		In	order	to	
make	ECCE	effective,	a	positive	link	must	be	made	between	
the	 ECCE	 centre	 and	 the	 home,	 since	 the	 two	 are	 vital	
components	of	the	child’s	life	and	education.

benefIts of Parents PartICIPatIon In eCCe
The	involvement	of	parents	in	the	centre’s	activities	benefits	
the	 child,	 family	 and	 ECCE	 programme.	 	 It	 can	 provide	
emotional	and	physical	benefits	for	everyone.		
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Involvement benefits
•	 Get	to	know	each	other
•	 Develop	new	skills
•	 Fun	and	relax
•	 Manage	stress
•	 Energetic
•	 Happy	and	playful
•	 Productive
•	 Confidence	building

Parents are able to 
•	 Learn	to	view	their	child’s	strengths	and	weaknesses.
•	 Understand	more	about	child	development	 (interaction	

allows	the	child	to	speak	and	arouse	inquisitiveness).
•	 Learn	activities	that	they	can	do	at	home.
•	 Meet	their	children’s	friends.
•	 Know	and	respect	the	ECE	worker.

Other Benefits of Parents Education Programme
•	 Children	benefit	the	most	from	parental	involvement.
•	 Parent’s	involvement	enhances	children’s	education	and	

learning,	and	achievements.
•	 Parents	can	assist	their	children	through	school	involve-

ment.
•	 Well-planned	 parent	 meetings	 have	 the	 most	 lasting	

effect.
•	 Basic	information	of	ECCE	centre	can	be	disseminated.

strategIes for CommUnICatIng wIth Parents

1. Parents-Teacher/ Worker Meeting
	 The	parent-teacher/worker	meeting	 is	one	of	 the	most	

important	 aspects	 of	 the	 parent	 education	 (awareness	
programme).	 To	 hold	 these	 meetings	 successfully,	
teachers/worker	 need	 to	 have	 a	 knowledge	 of	 child	
psychology,	 some	 understanding	 of	 child	 development	
and	 family	 relationships.	 At	 the	 same	 time	 teachers/
workers	should	listen	more	to	parents	than	talk.		She/
he	should	help	a	parent	to	clarify	her/his	own	feelings	
regarding	her/his	child.
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	 In	 the	 same	way	ECE	workers	 should	 organise	 village	
camps	 for	 spreading	 child-care	 messages.	 She/he	
alongwith	 functionaries	 should	 encourage	 parents	
and	 young	 children	 to	 engage	 in	 play	 activities	 under	
her/his	 guidance.	 	 A	 real	 connection	 with	 the	 daily	
lives	 of	 the	parents	 and	 children	 is	 essential	 and	 it	 is	
the	 responsibility	 of	 the	 caretaker	 to	 discover	 what	 is	
wanted	and	to	make	sure	that	it	happens.		In	this	way,	
the	ECCE	programme	is	also	linked	to	the	actual	needs	
and	problems	of	parents	and	children.

2. Small Group Meetings
	 Holding	informal	meetings	helps	parents	to
	 -	 communicate	better	with	teachers/workers
	 -	 become	more	social	and	active
	 -	 develop	more	confidence	in	themselves
	 -	 talk	with	other	parents	about	ECCE
	 -	 know	other	parents/neighbours
	 -	 feel	more	at	ease,	speak	out	more	frequently	and			 	

	 keep	pace	with	ECCE	programme

3. Home Visits
	 The	main	 purpose	 of	 home	 visits	 is	 to	 get	 acquainted	

with	the	children	and	their	families.		It	is	always	better	
to	schedule	the	visit	at	a	convenient	time	for	the	family.		
The	ECCE	worker	can	learn	about	the	family’s	culture,	
special	talents,	etc.	The	parents	get	the	personal	attention	
of	the	workers	and	see	how	they	interact	with	the	child.

4. Informal Contacts with Parents
	 •	 Drop off and pick up times
	 	 These	 are	 often	 good	 times	 to	 report	 on	 the	 day’s	

activities,	 tell	 the	 parents	 about	 successes,	 and	
remind	 them	of	meetings,	 etc.	 	 This	allows	parents	
to	 informally	 interact	 with	 other	 parents,	 staff	 and	
children.		A	separate	meeting	should	be	organised	to	
discuss	children’s	problems	with	the	parents.		

	 •	 Sending messages
	 	 Sending	 a	 short	 informal	 note	 to	 home	 with	 a	

child	 facilitates	 communication.	 These	 notes	 may	
communicate	a	child’s	special	accomplishment	such	
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as	changed	behaviour,	or	 even	a	special	 thanks	 for	
child	cooperation.

	 •	 Bulletin Boards 
	 	 Sticking	information	on	bulletin	boards	for	the	parents	

can	 include	notice	 for	meetings,	 implementation	on	
child	development,	health,	nutrition	or	other	relevant	
issues.

	 •	 News sheets/newsletters 
	 	 It	helps	to	assure	that	all	the	parents	receive	consistent	

information.		It	can	be	bi-weekly	or	monthly.	
	 •	 Field Visits

Guidelines for communication with parents / community
	 •	 Allow	 sufficient	 time	 to	 express	 their	 ideas	 and	

concerns
	 •	 Create	opportunities	to	express	their	joys,	goals,	etc.
	 •	 Always	regard	their	information	as	confidential.

In	early	childhood	years,	 it	 is	very	necessary	 that	parents	
and	the	ECCE	centre	communicate	freely	about	children’s	
progress,	growth	and	their	experiences.

Topics for Parents’ Meetings

•	 Managing	difficult	behaviour
•	 Lectures	 by	 visiting	 experts	 on	 aspects	 of	 the	

curriculum	and	child	development
•	 Childhood	nutrition
•	 Child	growth	and	development
•	 Childhood	diseases
•	 Community	resources
•	 Learning	through	play-way	method
•	 Developing	language
•	 Demonstration	 of	materials/exhibition	 of	 children’s	

work
•	 An	overview	of	the	programme	

An outside expert or person from Panchayati Raj 
Institution can be invited to discuss a certain topic 

with the parents.
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A child’s creative work or activity should be shared with parents.

Holding a successful meeting
	 The	 teacher	 has	 to	 create	 a	 comfortable	 and	 relaxed	

atmosphere	to	hold	a	meeting	with	parents.	
•	 Hold	the	meeting	in	a	friendly	environment.
•	 Provide	 baby-sitting	 services	 with	 the	 help	 of	

adolescent	girls,	helpers.
•	 Make	 seating	 arrangement	 in	 a	 semi-circle	 so	 that	

everyone	feels	included.
•	 Allow	time	for	parents	to	talk	with	one	another.
•	 Encourage	active	discussion.
•	 Keep	presentations	short.
•	 Use	visual	aids	and	games	to	reinforce	messages.

aCtIvItIes to Promote Parents’ PartICIPatIon

•	 Sing Along
	 Songs,	traditional	and	cultural	games	can	be	a	wonderful	

learning	and	sharing	experience.
•	 Gardening
•	 Toy Club
	 Children	and	parents	can	donate	toys	in	a	toy	club.
•	 Story Telling
•	 Organising Bal Melas/Children’s Camp in the Village
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•	 Food Festival
	 The	 parents	 can	 be	 encouraged	 to	 bring	 food	 to	 the	

centre.	A	tea/coffee	evening	with	the	school	staff	where	
families	meet	 informally	with	 the	 teachers	 to	 discuss	
educational	issues.

•	 Weekend workshops 
	 Topics	of	concern	to	parents	can	be	selected.

relatIng wIth the CommUnIty 
A	worker	can	take	the	help	of	community	resources.		The	
worker	has	to	make	an	effort	to	visit	places	of	 interest	in	
the	 locality	 to	 talk	 to	 the	 people	 about	 the	 services	 they	
provide.		Every	community	has	natural	resources,	human	
resources	and	material	resources.		You	get	some	answers	
to	 questions	 like	 -	 “Which	 places	 in	 the	 area	 would	 be	
good	for	a	field	trip?”,	“What	materials	can	I	get	free	from	
commercial	establishments?”,	and	so	on.

Involvement of CommUnIty In eCCe

Childcare	 is	 the	 responsibility	 of	 parents,	 families	 and	
community.	 	 Community	 ownership	 and	 participation	
is	 very	 important	 for	 the	 success	 of	 the	 ECCE.	 	 The	
programme	community	should	be	made	aware	about	 the	
importance	of	the	ECCE	programme.		The	parents	and	the	
community	should	be	explained	the	benefits	of	the	ECCE	
that	are	provided	to	young	children	at	the	ECCE	centres.		It	
can	be	done	by	the	following	methods		(Ref.	to	Significance	
of	ECCE)

•	 Role	play
•	 Group	discussions
•	 Exhibitions
•	 Audio-visual	aids
•	 Home	visits
•	 Use	of	posters,	flip	charts	etc.
•	 Lectures
•	 Identifying	community	motivators
•	 Arranging	a	Mahila	Mandal	(mothers	and	grandmothers)	

meeting	in	the	centre.
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•	 Organising	 a	 meeting	 with	 the	 local	 leaders,	 village	
sarpanch,	voluntary	agencies,	PRI	etc.

•	 Organising	a	cultural	programme/nukkad natak	where	
the	worker	along	with	the	authorities	make	the	community	
aware	of	ECCE	programmes.	These	programmes	should	
be	 interesting	and	effective.	 	Parents,	adolescent	girls/
boys,	 members	 of	 the	 community	 may	 be	 involved	 in	
smooth	running	of	the	centres,	such	as:

•	 Sending	 their	 young	 children	 regularly	 to	 the	 ECCE	
Centre.

•	 Arranging	safe	drinking	water	for	the	ECCE	Centre.
•	 Collecting/making	playthings.
•	 Repairing	of	material.
•	 Helping	in	cooking	food	in	the	centre	(if	any)	Community	

volunteers	should	render	their	services.
•	 Sending	neat	and	tidy	children	to	anganwadi	by	combing	

their	hair	daily,	cutting	their	nails,	etc.	
•	 Attending	the	Mahila	mandals,	parent-teacher	meetings	

regularly	and	punctually.
•	 Telling	children	good	stories	and	teaching	basic	values.	

Community	volunteers	should	be	motivated	to	tell	stories		
etc.

•	 Helping	in	organising	for	health	check-ups,	immunisation,	
etc.

An	ECCE	worker	 can	 also	 encourage	 the	members	 of	 the	
community	 to	 contribute	 resources	 (whatever	 possible)	 to	
the	centre.
For	example,
•	 durries/mattresses	
•	 equipment	 like	 swings,	 slides,	 ropes,	 tyres,	 balls	 and	

other	playthings.
•	 low-cost	and	waste	material	like	–	carton	boxes,	old	but	

repaired	toys,	old	magazines,	empty	matchboxes,	pieces	
of	cloth,	etc.

It	is	important	to	encourage	the	members	of	the	community	
to	make	efforts	 in	the	improvement	and	betterment	of	the	
centre	so	that	they	do	not	have	to	depend	on	the	government	
for	 small	 things.	 	 But	 at	 the	 same	 time,	 it	 should	 be	
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remembered	 that	 seeking	 help	 is	 not	 important.	 The	
participation	of	parents	and	community	is	more	important.

An	ECE	worker	should	learn	to	build	friendly	relations	with	
the	members	of	the	community.

sUggested readIngs

Soni,	 Romila.,	 Kapoor,	 R.,	 Vashishtha,	 K.K.	 2003.	 Poorv 
Prathmik Shiksha - Ek Parichay.	NCERT.	New	Delhi.	

Soni,	 Romila.,	 Kapoor,	 R.,	 Vashishtha,	 K.K.	 2003.	 Early 
Childhood Education- An Introduction.	NCERT.	New	Delhi.

Vagh,	 Anutai,	 1984.	 Parent and Community Participation 
in the Pre-school Programme.	 ECE	 Instructional	 Material	
Series-1.	NCERT.	New	Delhi.	

Muralidharan,	R.,	Asthana,	S.	 1991. Stimulation Activities 
for Young Children.	NCERT.	New	Delhi.

vIdeo fIlms

Hum Sab Ki Anganwadi	(Source	–	DEE,	NCERT)

Mother-n-Infant	Interaction	(Source	–	DEE,	NCERT)

ICDS	–	A	Link	Established.	(Source	–	DEE,	NCERT)

Early	Childhood	Growth	and	Development	 (Source	 –	DEE,	
NCERT)

Ek Sarthak Shuruat.	(Source	–	DEE,	NCERT)

Arrange a video film show, puppet show, nukkad 
natak to convince the community about the 
importance of ECCE and the play-way method.
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Chapter 9

early IdentIfICatIon of ChIldren 
wIth sPeCIal needs

The	aim	of	this	lesson	is	to	provide	the	ECCE	workers	with	
information	 and	 suggestions	 for	 integrating	 children	 with	
special	needs	into	ECE	centres	and	to	allay	the	fear	of	ECCE	
workers	who	have	not	had	special	training	for	working	with	
such	children.		

objeCtIves

On	completion	of	this	chapter,	the	trainees	will	be	able	to	
•	 identify	the	children	with	special	needs.
•	 identify	 the	 characteristics	 of	 challenged	 group	 of	

children.
•	 describe	the	strategies	to	work	with	children	with	special	

needs.
•	 state	 the	 involvement	 of	 parents	 in	 these	 children’s	

education.
•	 understand	professional	services	available	and	consult	

specialists	in	special	education.
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traInIng strategIes

•	 Discussion	in	macro	groups.
•	 Activities	in	simulated	conditions.
•	 Invite	resource	persons/experts	if	possible.

									Degrees	of	Diability

	 Impairment	 	 Disability	 	 Handicap

Impairment 
Impairment	 means	 damage	 or	 weakening	 of	 something	
especially	 in	 terms	 of	 its	 quality	 of	 strength.	 Impairment	
occurs	due	to	organic	reasons.

Disability  
Impairment	affects	functioning	of	specific	part/organ	of	the	
body.		Impairment	leads	to	disability	of	that	particular	part,	
which	is	affected.	For	example,	if	a	child’s	vision	is	impaired,	
he	is	not	able	to	see	or	read.		Hence	he	is	disabled	so	far	as	
seeing	and	reading	are	concerned.

Handicap 
If	 a	 person	 is	 disabled	 she	 may	 not	 be	 able	 to	 perform	
some	 functions	 but	 so	 far	 as,	 her/his	 activities	 in	 social	
context	are	 concerned	she/he	may	or	 she/he	may	not	be	
handicapped.		For	example,	if	a	visually	disabled	person	has	
to	perform	a	job	which	involves,	hearing	and	other	senses	
except	vision,	she/he	is	not	handicapped	so	far	as	lecturing	
is	concerned.	 	However,	 if	she/he	has	to	perform	a	 job	 in	
which	vision	comes	in	her/his	way	he	can	be	called	visually	
handicapped.

early IdentIfICatIon of ChIldren wIth  
sPeCIal needs

Each	child	is	unique.	Educational	practices	need	to	be	directed	
towards	meeting	each	child’s	unique	needs.					During	the	
early	childhood	years	some	children	are	unable	to	perform	
certain	activities	organised	in	the	school.	 	There	are	some	
children	who	 require	 special	 attention	 consistently.	 These	
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activities	may	relate	to	scholastic	or	co-scholastic	aspects.		
Some	children	may	cause	disturbances	in	the	ECE	centre.		
Such	 behaviour	 must	 seek	 teacher’s/worker’s	 attention.		
In	other	words,	the	inability	of	the	child	to	perform	certain	
activities	should	not	be	ignored.		Careful	observations	need	
to	be	done	in	different	areas	of	activities/development	of	the	
child	so	that	appropriate	interventions	are	made	at	the	right	
time.

tyPes of handICaPs In ChIldhood

It	 is	 important	 for	 the	ECE	workers	 to	 understand	 about	
the	various	handicap	conditions	which	the	children	in	their	
ECE	 centre	may	have.	 The	 following	 are	 the	 categories	 of	
children	with	special	needs:	
1.	 Visual	impairment
2.	 Hearing	impairment
3.	 Locomotor	disabilities
4.	 Mental	retardation
5.	 Speech	impairment
6.	 Learning	disabilities

1. vIsUal ImPaIrment

According	to	PWD	ACT,	1995	blindness	refers	to	a	condition	
where	a	person	suffers	from	any	of	the	following	conditions,	
namely:
•	 Total	absence	of	sight	
•	 Visual	acuity	not	exceeding	6/60	or	20/200	(Snellen)	in	

the	better	eye	with	correcting	lenses	
•	 Limitation	of	the	field	of	vision	subtending	an	angle	of	20	

degrees	or	worse.

‘Persons	with	low	vision’	means	a	person	with	impairment	
of	 visual	 functioning	 even	 after	 treatment	 or	 standard	
refractive	correction,	but	who	uses	or	is	potentially	capable	
or	using	vision	for	the	planning	or	execution	of	a	task	with	
appropriate	assertive	device.

‘Blind	children’	include	those	who	have	so	little	remaining	
useful	 vision	 that	 they	must	 use	 Braille	 as	 their	 reading	
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medium.	 If	 a	 person’s	 visual	 acuity	 is	 20/200	 or	 less	 in	
the	better	eye,	even	after	the	best	possible	correction	with	
glasses	or	contact	lenses,	then	she/he	is	considered	legally	
blind.		The	‘partially	seeing’	(low	vision)	are	those	children,	
who	retain	a	relatively	low	degree	of	vision	and	can	read	only	
enlarged	print	or	those,	who	have	remaining	vision	making	
it	possible	for	them	to	read	limited	amounts	of	regular	print	
under	 very	 special	 conditions.	 	 The	 educational	 definition	
of	 visual	 impairment,	 considers	 the	 extent	 to	 which	 a	
child’s	vision	affects	learning	and	makes	special	methods	or	
materials	necessary.

Identification
Once	the	teacher	identifies/observes	some	of	the	behaviours	
given	 below,	 she	 may	 refer	 the	 child	 to	 a	 specialist	 for	
diagnosis	and	assessment.		The	observable	behaviours	are:

Checklist
•		 Observable	deformity	in	the	eye(s)
•		 Rubs	eyes	frequently
•		 Frequent	reddening	of	eyes
•		 Covers	one	eye	and	tilts	the	head	forward
•		 Holds	objects	including	the	book	close	to	her/his	eyes
•	 Asks	other	children	for	help	when	taking	notes	from	the	

blackboard
•	 Blinks	frequently
•	 Squints	eyelids	together
•	 Eyes	water
•	 Complains	about	headache	following	close	eye	work
•	 Bumps	into	people	or	objects.

Strategies
There	are	certain	strategies,	which	the	teacher	can	adopt	in	
an	ECCE	centre.		These	are:
–	 make	the	child	sit	in	the	front	row
–	 use	more	auditory	and	tactile	aids
–	 use	more	language	and	verbal	clues	while	teaching
–	 use	three-dimensional	aids
–	 give	 clear	 and	 specific	 instructions	 while	 teaching	 or	

doing	tasks

Early Identification of Children with Special Needs        179         

ectm_final17sept08.indd   179 12 Jun 2020   03:19:48 PM



180         Trainer’s Handbook in Early Childhood Care and Education

–	 read	aloud	while	writing	on	the	blackboard
–	 ask	a	peer	to	help	the	child
–	 label	materials	in	Braille	or	large	print
–	 minimise	sounds	while	teaching

Teaching/learning	 can	 be	 made	 even	 easier	 by	 providing	
lenses,	 magnifying	 glasses,	 large	 printed	 material,	 audio	
cassettes	and	actual	objects.

2. Hearing impairment

‘Hearing	 impairment’	 has	 been	 defined	 as	 loss	 of	 sixty	
decibels	or	more	in	the	better	ear	in	the	conversational	range	
of	frequencies.

Deafness	 is	 a	 sensory	deficiency	which	prevents	a	person	
from	 receiving	 the	 stimulus	 of	 sound	 in	 all	 or	 most	 of	
its	 forms.	 She/he	 is	 not	 able	 to	 use	 her/his	 hearing	 to	
understand	speech,	though	other	sounds	may	be	perceived.		
A	child	who	is	hard	of	hearing	has	a	significant	hearing	loss	
that	makes	some	special	adaptations	necessary.		They	can	
respond	to	speech	and	other	auditory	stimuli.		They	are	able	
to	use	their	hearing	to	understand	speech	with	the	help	of	a	
hearing	aid.		Both	deaf	and	hard	of	hearing	children	are	said	
to	be	hearing	impaired.

Identification
The	observable	behaviours	displayed	by	such	children	are	
given	below	in	the	checklist:

Checklist
–	 Has	observable	deformity	of	the	ear(s).
–	 Frequent	discharge	from	the	ear(s).
–	 Complains	of	pain	in	the	ears	frequently.
–	 Scratches	ear(s)	frequently.
–	 Turns	head	on	one	side	to	hear	better.
–	 Frequently	requests	the	teacher	to	repeat	directions	and	

questions.
–	 Makes	many	errors	in	taking	dictation.
–	 While	listening	to	the	teacher	watches	his	face	carefully.
–	 Displays	speech	difficulty.
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Strategies
In	 the	ECE	centre	 the	worker	 can	help	 the	 child	 to	 learn	
better	by	incorporating	the	points	given	below:
–	 Let	the	child	sit	in	the	front	row	of	the	class	to	improve	

her/his	listening.
–	 Talk	loudly,	clearly	and	slowly	with	the	child.
–	 Ask	 the	 child	 to	 observe	 the	 teacher’s	 lip	 movements	

while	she	teaches.
–	 Face	the	child	as	much	as	possible	while	teaching.
–	 Minimise	 outside	 sounds	 and	 noises	 that	 cause	

disturbances.
–	 See	to	it	that,	there	is	sufficient	light	on	the	teacher	when	

she	talks.
–	 Use	charts,	objects	and	demonstrations	extensively.
–	 Ask	a	peer	to	help	the	child.
–	 Use	action-oriented	situations	while	teaching.
–	 Use	drill	and	practice	especially	for	children	with	speech	

defects.

Make	sure	 that	 if	 the	 child	 is	using	a	hearing	aid	 it	does	
function	 properly	 otherwise	 no	 amount	 of	 planning	 or	
improvisation	will	help.	

3. Loco-motor DisabiLities

‘Loco	motor	disability’	means	disability	of	the	bones,	joints	or	
muscles	leading	to	substantial	restriction	of	the	movement	
of	the	limbs	or	any	form	of	cerebral	palsy.

‘Leprosy	 cured	 person’	 means	 any	 person	 who	 has	 been	
cured	of	leprosy	but	is	suffering	from	
–	 Loss	 of	 sensation	 in	 hands	 or	 feet	 as	 well	 as	 loss	 of	

sensation	and	paresis	in	the	eye	and	eyelid	but	with	no	
manifested	deformity.

–	 Manifested	deformity	and	paresis	but	having	sufficient	
mobility	in	their	hands	and	feet	to	enable	them	to	engage	
in	normal	economic	activity.

–	 Extreme	 physical	 deformity	 as	 well	 as	 advanced	 age	
which	 prevents	 	 him	 from	 undertaking	 any	 gainful	
occupation	and	 the	expression	 ‘leprosy	cured’	 shall	be	
construed	accordingly.
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Children	 with	 loco-motor	 disabilities	 have	 difficulties	
predominantly	in	movement	of	muscles.		However	many	of	
them,	 who	 suffer	 from	 Neuro-Muscular	 Disorders	 (NMD),	
have	more	than	one	disability	and	have	multiple	handicaps.		
These	 children	 are	 severely	 handicapped,	 because	 of	 the	
intensity	 of	 their	 physical,	mental,	 or	 emotional	 problems	
or	a	combination	of	such	problems.	They	need	educational,	
social,	 psychological	 and	 medical	 services	 beyond	 those	
which	 are	 traditional,	 offered	 by	 regular	 and	 special	
education	 programmes,	 in	 order	 to	 maximise	 their	 full	
potential	for	useful	and	meaningful	participation	in	society	
and	for	self-fulfillment.	

Identification
These	 children	 are	 easier	 to	 identify,	 as	 the	 disability	 is	
usually	observable.		A	checklist	is	given	below	to	make	the	
task	easier	for	the	teacher.

Checklist
–	 Observable	deformity	in	any	part	of	the	body.
–	 Has	difficulty	in	sitting,	standing	or	walking.
–	 Has	difficulty	in	picking	up,	holding	and	putting	objects	

on	the	ground.
–	 Complains	frequently	of	pain	in	the	joints.
–	 Has	difficulty	in	holding	a	pen	to	write.
–	 Walks	jerkily.	
–	 Involuntary	movements	of	limbs.
–	 Has	amputated	limbs.

Strategies
–	 Encourage	active	participation	of	the	child	in	all	activities.
–	 Avoid	sarcasm	or	criticism	by	other	children.
–	 Encourage	peer	group	interaction.
–	 Place	 the	 child	 keeping	 in	 mind	 the	 aid	 or	 appliance	

being	 used,	 for	 example	 a	 wheel-chair	 will	 need	more	
space	and	crutches	will	need	less	space	for	being	kept.

–	 Arrange	the	classroom	to	facilitate	maximum	movement	
of	the	child.

–	 Provide	adequate	opportunities	for	the	child	to	participate	
in	games,	recreation	and	physical	activity.
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–	 Ask	peer	group	to	help,	if	required.
	 With	 proper	 aids	 and	 appliances,	 and	 encouragement	

these	children	can	be	dealt	with	very	easily.

4. mentaL retarDation

These	 days	mentally	 retarded	 childern	 are	 usally	 reffered	
to	 as	 mentally	 challenged	 children.	 According	 to	 the		
PWD	Act,	‘mental	retardation’	means	a	condition	of	arrested	
or	 incomplete	 development	 of	 mind	 of	 a	 person	 which	 is	
specially	characterised	by	sub	normality	of	intelligence.

Identification
Some	 observable	 behaviours	 for	 identifying	 such	 children	
are	given	below:

Checklist
–	 Display	poor	academic	achievement.
–	 Forget	learning	after	a	short	time.
–	 Are	inattentive	and	destructive.
–	 Show	 too	 much	 reliance	 on	 presentation	 of	 concrete	

objects.
–	 Seek	immediate	rewards.
–	 Display	fear	of	failure.
–	 Have	poor	self-image.
–	 Lack	self-confidence.
–	 Have	restricted	communication.
–	 Have	poor	muscular	coordination.
–	 Seek	repetition	and	practice.
–	 Have	 difficulty	 in	 doing	 things	 for	 herself/himself	 like	

eating,	dressing,	bathing	and	grooming.
–	 When	 the	 child	 is	 told	 to	do	 something,	 she/he	has	a	

problem	in	understanding	what	she/he	has	been	told.
–	 Compared	with	other	children	of	her/his	age,	the	child	

appears	dull	or	slow	of	manner.
–	 Compared	with	other	children	the	child	has	difficulty	in	

learning	to	do	things.
–	 Have	difficulty	in	understanding	abstract	things.
–	 Take	more	time	in	learning	a	particular	skill	as	compared	

to	other	children.
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–	 Avoid	 participating	 in	 classroom	 activities	 as	 other	
children	of	her/his	age	do.

–	 Show	too	much	dependence	on	concrete	examples.

Strategies
–	 Adopt	a	strict	developmental	sequence	while	teaching.
–	 Break	up	the	task	into	small	steps.
–	 Present	more	concrete,	real	life	experiences.
–	 Repeat	 the	 task	 in	 a	 drill	 procedure	 till	 mastery	 is	

acquired.
–	 Be	flexible	in	transacting	the	curriculum.
–	 Give	rewards	from	time	to	time.
–	 Encourage	group	activities	and	participation.
–	 Give	clear,	specific	and	simple	instructions.
–	 Use	a	variety	of	activities	to	keep	interest	alive.

5. speecH impairment

Speech	impairment	occurs	when	it	differs	from	the	speech	of	
others	to	the	extent	that	it	calls	attention	to	itself,	it	interferes	
with	the	intended	message	or	the	speaker	or	listener	to	be	
distressed.		It	is	conspicuous,	unintelligible,	or	unpleasant/	
and	injurious	to	the	speech-producing	mechanism.

Identification
Identification	 of	 these	 children	 can	 be	 done	 by	 using	 the	
checklist	given	below:

Checklist
–	 Have	observable	deformity	in	the	mouth.
–	 Have	frequent	unnatural	breaks	in	speech.
–	 Omit	sounds	in	words	or	phrases	when	speaking.
–	 Stammer	frequently.
–	 Frequently	mispronounce	despite	corrective	effort	of	the	

teacher	making	it	difficult	to	understand	speech.
–	 Difficult	 to	 understand	 speech	 when	 speaking	 to	 the	

child.

Strategies
–	 Listen	to	the	child	patiently.
–	 Give	time	to	the	child	to	finish.
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–	 Restate	a	child’s	comments	rather	than	correcting	them.
–	 Attend	to	what	the	child	is	saying	rather	than	how	it	is	

said.
–	 Use	visual	clues	more	often.
–	 Ask	questions	as	you	show	pictures.
–	 Make	 it	 a	 point	 to	 engage	 the	 child	 in	 conversation													

(a	daily	routine).
–	 Maintain	a	stress	free	environment	in	the	centre.

6. Learning DisabiLity

‘Specific	learning	disability’	means	a	disorder	in	one	or	more	of	
the	basic	psychological	processes	involved	in	understanding	
or	 in	 using	 language,	 resulting	 in	 an	 imperfect	 ability	 to	
listen,	think,	speak,	read,	write,	spell,	or	to	do	mathematical	
calculations.		The	term	includes	such	conditions	as	perceptual	
handicaps,	brain	injury,	minimal	brain	dysfunction,	dyslexia	
and	developmental	aphasia.		This	does	not	include	learning	
problems,	which	are	primarily	the	result	of	visual,	hearing	or	
motor	handicaps	of	mental	retardation,	or	of	environmental,	
cultural,	or	economic	disadvantages.

Identification
Identifying	these	children	can	be	done	by	using	the	checklist	
given	below:

Checklist
–	 Do	 not	 read	 well	 although	 her/his	 oral	 answers	 are	

intelligent.
–	 Cannot	 perform	 many	 activities	 well,	 for	 example,	

buckling	 the	 shoe,	 organising	 the	 school	 bag,	 opening	
and	closing	of	school	bag	etc.

–	 Are	 distracted	 and	 cannot	 remember	 the	 sequence	 of	
activities	 to	 be	 performed,	 for	 example,	wearing	 shoes	
before	socks	etc.

–	 Are	 always	 untidy	 and	 late	 in	 submitting	 the	 given	
assignment	and	coming	to	class.

–	 Do	not	do	well	 in	evaluation	due	 to	 tensions/pressure	
although	they	are	clever	and	have	no	physical	disability.

–	 Are	so	excited	that	they	are	unable	to	complete	any	task.
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–	 Omit	syllables	or	lines	in	speaking.
–	 Cannot	narrate	events	in	proper	sequence.

These	 children	 need	 a	 lot	 of	 training,	 practice	 and	
encouragement	so	as	to	improve	their	perception,	attention	
span	and	visual/motor	coordination.		This	can	be	done	by	
referring	to	the	strategies	listed	below:

Strategies
–	 Break	the	learning	activity	into	small	steps.
–	 Present	the	same	task	in	a	number	of	different	ways.
–	 Do	not	 teach	 letters,	words	or	numbers	 that	 resemble	

one	another,	together.
–	 Be	flexible	in	transacting	the	curriculum.
–	 Use	a	lot	of	activities	to	reinforce	learning.
–	 Encourage	active	participation	of	the	child.
–	 Give	credit/rewards	for	correct	responses.
–	 Keep	the	child	busy	in	activities.
–	 Use	the	multi-sensory	approach.
–	 Provide	different	concrete	experiences	with	learning	aids.

Once	 a	 Child	with	 any	 of	 the	 above	mentioned	Handicap	
Disability/Impairment	 has	 been	 identified,	 the	 Teacher/
Workers	need	to	
–	 Refer	the	child	to	a	medical	practitioner	if	she/he	has	a	

physical	or	intellectual	impairment.
–	 Talk	to	the	parents	and	see	if	any	aids	or	appliances	are	

needed.
–	 Assess	 what	 the	 child	 can	 do.	 This	 will	 reveal	 the	

potentialities	and	capabilities.
–	 Plan	as	to	how	the	programme	will	be	made	accessible	

with	particular	reference	to	the	specific	problem.
–	 Curriculum	 transaction	 can	 be	 done	 through	 efficient	

classroom	 management,	 programme	 adaptation	 and	
use	of	appropriate	aids	and	materials,	encouraging	the	
activity	based	and	cooperative	learning	approach.	

–	 Cooperation	with	parents,	other	teachers	and	children	is	
crucial	to	the	success	of	meeting	individual	needs	in	the	
ECCE	centre.
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There	 is	no	 separate	programme	 for	 children	with	 special	
needs	but	they	should	be	included	in	the	centre.

A	 programme	 plan	 for	 ECCE	 that	 covers	 all	 aspects	 of	
development,	 including	those	 for	 the	children	with	special	
needs	includes	the	following	:
–	 A	teacher	with	the	knowledge	of	normal	child	development	

who	accepts	challenged	group	of	children	at	their	level	of	
development.

–	 A	programme	that	has	a	multi-sensory	approach.
–	 A	 programme	 that	 provides	 many	 opportunities	 for	

hands-on-experiences.
–	 A	 programme	 that	 enhances	 growth	 in	 all	 areas	 of	

development.
–	 A	programme	with	opportunities	for	play.
–	 A	teacher	who	

understands	the	needs	of	
such	children	and	has	a	
positive	attitude.

–	 A	well-knit	programme	
that	sensitises	the	
normal	children	towards	
the	needs	of	a	challenged	
group.		

–	 A	teacher/worker	who	
is	a	model	for	the	other	
children	in	showing	
acceptance	for	the	child	
who	is	handicapped.

why InClUsIon?

There	 are	 values	 of	 inclusion	 of	 the	 children	with	 special	
needs	in	the	regular	school	for	example	:
•				In	an	integrated	setting,	these	children	come	in	contact		
					with	normal	children	from	whom	they	may	also	choose				
					their	friends.
•	 In	an	integrated	setting	these	children	get	an	opportunity	

to	 explore	 greater	 variety	 of	 materials	 and	 attempt	 to	
master	different	skills.

Early Identification of Children with Special Needs        187         

ectm_final17sept08.indd   187 12 Jun 2020   03:19:48 PM



188         Trainer’s Handbook in Early Childhood Care and Education

•	 In	an	integrated	setting	these	children	get	an	opportunity	
to	learn	from	non-handicapped	children.

On	 the	 other	 hand,	 in	 an	 integrated	 setting,	 the	 non-
handicapped	 children	 also	 learn	 to	 accept	 differences	 in	
people.	 	 Inclusion	helps	 to	 sensitise	 the	non-handicapped	
children	towards	children	with	special	needs.		It	helps	them	
to	become	helping	and	caring	adults.

dIsCUssIon QUestIons

1.	 What	 is	 the	 importance	 of	 early	 identification	 of	
disabilities?	

2.	 How	 can	we	 create	 awareness	 among	normal	 children	
about	 interaction	 with	 and	 helping	 children	 with	
disabilities?

3.	 What	kinds	of	aid	are	given	for	special	education	by	the	
government	in	your	state?

sUggested role Play sItUatIons

A	child	with	an	impairment	(visual,	hearing,	speech)	has	to	
be	given	the	experience	of	pre-number	concept	i.e.	big-small,	
tall-short,	heavy-light.		How	will	you	provide	experiences	for	
each?		What	kind	of	activities	and	materials	will	you	use?		
Will	there	be	any	differences	in	your	methodology,	materials	
and	activities?

sUggested readIng

A Guidebook for Anganwadi Workers.	1986.	Department	of	
Women	&	Child	Development,	Ministry	of	Human	Resource	
Development,	Government	of	India.	

vIdeo fIlm

Dishayen:	 Advocacy	 for	 Integrated	 Education	 for	 children	
with	Disabilities.		(Source	–	CIET,	NCERT).
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Chapter 10

health and nUtrItIon of yoUng 
ChIldren

objeCtIves

After	completion	of	this	chapter,	the	trainees	will	be	able	to	

•	 understand	the	need	and	importance	for	taking	care	of	
the	children’s	health.

•	 understand	the	importance	of	nutritional	needs	of	young	
children.

•	 identify	 the	 common	 nutritional	 deficiencies	 and	
supplement.	(locally	available)

•	 understand	the	importance	of	nutrition	education.

traInIng strategIes

•	 Discussion	in	micro	and	macro	group.
•	 Activities/rhymes/songs	related	to	health	and	nutrition.
•	 Interaction	 with	 an	 expert	 of	 health	 and	 nutrition	 if	

possible.

Daily Exercise 1
One	 or	 two	 trainees	 to	 report	 on	 the	 previous	 day’s	
programme.

Daily Exercise 2
Participants	 to	sit	 in	a	circle	and	one	of	 them	to	 take	 the	
responsibility	 for	 chairing	 the	 session.	 	 The	 chairperson	
asks	the	trainees	to	say	what	impressed	them	the	most	in	
the	day’s	learning.

Daily Exercise 3
Begin	 the	 session	with	 an	 introductory	 activity	 to	 remove	
inhibitions	(Refer	to	introductory	games).
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Knowledge Content

•	 Content	related	to	health	and	nutrition	of	young	children.
•	 Activities,	songs,	and	rhymes	for	fostering	healthy	habits	

in	children.

stImUlatIng PartICIPatIon throUgh 
QUestIons and dIsCUssIon on the 
followIng

health needs and Care

Health	 and	 cleanliness	 go	 together.	 	 There	 is	 a	 famous	
saying,	“Cleanliness	is	next	to	godliness”.		Cleanliness	keeps	
diseases	 away.	 	 Habits	 of	 health	 and	 hygiene	 need	 to	 be	
developed	from	early	years.

Workers	can	help	children	to	learn	about	good	health	care	
by	setting	a	good	example	and	making	sure	 that	children	
follow	certain	basic	rules	of	hygiene	such	as

•	 Keeping	the	centre	and	its	surroundings	clean.
•	 Using	a	closed	dustbin.
•	 Taking	a	bath	every	day.
•	 Washing	hands	after	going	to	the	toilet	and	before	and	

after	handling	food.
•	 Proper	toilet	training.
•	 Wearing	neat	and	clean	clothes.
•	 Taking	 care	 of	 body	 organs	 such	 as	 eyes,	 ears,	 nose,	

teeth,	skin,	hair,	nails,	etc.

	 The	above	messages	should	go	to	the	community	through	
the	children.

These points should be discussed with the 
community at every level.  

 (Ref. chapter No. 8 )      
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At	 ECE	 centres,	 health	 habits	 are	 generally	 better	 learnt	
through	 activities	 and	 games.	 	 The	worker	 should	 do	 the	
following	:
•	 Keep	immunisation	records	up	to	date.
•	 Maintain	 health	 records	 by	 regular	 health	 check-ups	

that	include	general	health	immunisation	and	also	the	
pattern	of	growth	in	terms	of	height	and	weight.

•	 Take	special	care	of	children	who	return	 to	 the	centre	
after	a	sickness.

•	 Teach	the	importance	of	cleaning	the	teeth	twice	daily.
•	 Provide	 adequate	 safety	 provisions	 such	 as	 keeping	

electrical	wires	insulated,	medicines,	and	chemicals	out	
of	reach	of	children,	and	a	first-aid	box	in	the	centre	for	
any	emergency.

A healthy environment is very essential for the overall 
development of the child.

•	 Nutritional Needs of Young Children
	 All	 the	 children	 need	 proper	 nutrition	 to	 grow	 up	

healthy.	 Nutrition	 must	 be	 of	 primary	 concern	 to	 the	
workers	and	an	integral	part	of	the	ECCE	programme.	
Nutrition	cannot	be	viewed	as	only	preparation	of	food,	
serving	and	cleaning	up.		If	it	is	so,	the	real	essence	of	a	
nutrition	education	programme	is	 lost.	The	early	years	
are	 important	 in	 the	child’s	 life	because	 they	 form	the	
foundation	for	a	lifetime	of	good	nutritional	and	health	
practices.

•	 Common Nutritional Deficiencies
	 Young	children	should	be	helped	to	make	the	right	food	

choices	otherwise	 there	can	be	nutritional	deprivation.		
Malnutrition	mainly	exists	in	the	poor	family	but	many	
times	 it	 also	 exists	 in	 special	 forms	 among	 well-do	
families	who	allow	their	young	children	to	eat	junk	food	
very	frequently.		This	results	in	:	
–	 decaying	teeth
–	 inability	to	pay	attention
–	 lowered/weakened	resistance	to	infection
–	 general	laziness	or	lethargy
–	 iron	deficiency
–	 delayed	growth
–	 failure	to	gain	weight	or	loss	of	weight.
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	 The	 most	 important	 method	 of	 identifying	 early	
malnutrition	is	by	monitoring	the	growth.		The	preschool	
age	 is	 said	 to	 be	 a	 critical	 stage	 for	 the	 formation	 of							
food	habits.		

•	 Good Nutrition and Healthy Food Habits
	 It	 would	 be	 helpful	 if	 a	 talk	 on	 good	 nutrition	 can	 be	

planned	 during	 parent	 meetings.	 Parents	 should	 be	
educated	about	healthy	food	habits.	Children	and	parents	
must	be	informed	about	foods	which	are	good	for	health.		
Food	items	such	as	chocolates,	coloured	sweets,	sugar-
laden	foods	and	junk	foods	which	are	harmful	should	be	
discouraged.

	 If	the	child	is	suffering	from	malnutrition:
•	 the	 child	 should	 be	 given	 supplementary	 nutritive	

foods.	(locally	available	fruits	and	vegetables)
•	 the	worker	should	monitor	the	growth.	
•	 the	parents	should	be	guided	to	feed	the	child	with	

more	nutritive	food	and	a	balanced	diet.
•	 the	parents	specially	mothers	should	be	advised	 to	

include	 locally	available	 foods	 that	contain	 iron	 for	
example,	green	vegetables	and	foods	rich	in	vitamins	
such	as	guava,	lime,	amla,	sugarcane,	etc.

•	 the	mothers	and	workers	should	be	advised	 to	use	
iodised	salt	kept	in	airtight	containers	while	cooking	
food.

•	 the	 community	 should	 be	made	 aware	 of	 different	
immunisation	programme.

objeCtIves of nUtrItIon edUCatIon

•	 Well-balanced	diet	with	variety	of	food.
•	 Increased	 consumption	 of	 local/seasonal	 fruits,	 green	

vegetables	and	whole	grains	
•	 Appropriate	 consumption	 of	 fat	 and	 non-vegetarian	

products.
•	 Moderate	consumption	of	sugar.
•	 Intake	 of	 foods	 enriched	with	 fibre	 like	 chana,	moong	

sprouts,	green	leafy	vegetables.

nUtrItIon Programme

Many	ECCE	 centres	 provide	nutrition	 for	 young	 children.		
The	 Integrated	 Child	 Development	 Services	 (ICDS)	 scheme	
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provides	supplementary	nutrition	for	0-6	years	of	children.		The	
balwadis	which	come	under	non-government	organisations	
(NGOs)	also	provide	nutrition	for	the	children	between	the	
age	of	3-6	years.		The	ECE	centres	attached	with	day-care	
centres	or	creches	also	aims	at	providing	mid-day	meals	to	
young	 children.	 	 Costs	must	 be	 taken	 into	 consideration	
while	preparing	mid-day	meals.

Information	about	health	and	nutrition	can	be	weaved	into	
food-related	 activities.	 	 Such	 games	 and	 activities	 help	
children	 understand	 the	 value	 of	 good	 food	 and	 healthy	
habits.

Learning from Food Activities and Experiences

1.	 Name	of	the	Activity:		Name a Food
How to Organise  

	 The	worker	 tosses	a	ball	 to	a	 child.	When	 the	 teacher	
names	a	food	group,	such	as	vegetable,	the	child	should	
give	a	name	for	that	particular	food	group.

2.	 Name	of	the	Activity:	 Sorting 
How to Organise

	 The	 worker	 puts	 the	 picture	 cards	 of	 different	 foods	
in	 front	 of	 a	 child.	 The	 child	 sorts	 them	 in	 different	
categories	like	fruit	cards,	vegetable	cards,	etc.

3.	 Name	of	the	Activity:		Food Riddles
How to Organise 

	 The	worker	makes	up	riddles	on	foods	such	as	“	I	am	a	
fruit.		I	am	yellow	in	colour.		I	am	long	and	thin.		What	
am	I?”	(banana)

4.	 Name	of	the	Activity:		Guess the Food
How to Organise 

	 Put	different	types	of	foods	into	a	box.		Let	the	children	
identify	the	food	by	feeling	and	smelling	those	and	talk	
about	it.							

5.	 Name	of	the	Activity:		Fishing for Food
Material required:  

	 Strings	and	magnets,	food	pictures	attached	with	paper	
clips
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How to Organise 
	 Make	 fishing	 poles	 out	 of	 strings	 and	 magnets.	 	 Cut	

pictures	 of	 different	 food	 items	 from	 magazines	 and	
attach	a	paper	clip	to	each.		Ask	the	children	to	fish	for	
the	food	and	as	the	food	is	‘caught’,	they	have	to	name	it.

6.	 Name	of	the	Activity:		Feeling Fit
How to Organise 

	 Help	children	learn	the	following	rhymes:

(a)	 You	can’t	feel	fit,
	 If	you	just	sit.
	 Skip	and	jump	and	run!
	 Play	some	ball,
	 And	stretch	up	tall.
	 Exercise	is	fun.

(b)	What	do	we	need	to	grow	on?	And
	 What	do	we	need	to	go	on?
	 From	head	to	feet,
	 The	food	we	eat
	 Is	what	we	go
	 And	grow	on.

dIsCUssIon QUestIons

•	 What	 are	 the	 methods	 of	 keeping	 the	 surroundings	
clean?

•	 What	is	the	importance	of	immunisation?
•	 What	are	the	early	signs	of	malnutrition?
•	 What	is	meant	by	growth	monitoring?
•	 How	 can	 the	 community	 be	 educated	 on	 health	 and	

nutrition?	

groUP worK

•	 Develop	low	cost	(area	specific)	food	related	activities.
•	 List	some	inexpensive	kinds	of	food	that	offer	adequate	

nutrition.
•	 Create	a	poster	for	fostering	healthy	food	habits.
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ConClUdIng the traInIng worKshoP

On	the	last	day	of	the	training	workshop,	an	exhibition	of	
material	prepared	by	the	trainees	should	be	organised.

evalUatIng the traInIng Programme

The	 trainer	 distributes	 an	 evaluation	 proforma	 to	 the	
trainees.		The	trainees	are	asked	to	go	through	the	evaluation	
proforma	 and	 fill	 it	 along	with	 brief	 comments.	 	 In	 doing	
this,	they	are	asked	to	remember	the	report	feedback,	which	
they	have	already	submitted.		It	enables	the	trainer	to	know	
how	much	the	trainees	have	understood	and	helps	her/him	
to	plan	their	future	sessions	accordingly.

The	training	team	also	speaks	about	their	experiences.		The	
trainees	sit	in	a	semi-circle.		Each	trainee	is	asked	to	talk	
about	her/his	experience	of	the	training	programme.

The handbook is not an end in itself.  It is a means to 
get you started.  You may adopt and adapt it as per 
your own local condition or environment.  Hope the 
handbook helps to bring out your own creativity and 
ideas.  Wishing you all the best in your endeavour.
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annexure – i

samPle Plan for traInIng of  
eCe worKers

ECE Worker’s Training Schedule (Six Days)

Day 1
10.00	A.M.	–	11.00	
A.M.

Discussion	on	significance	of	
Early	Childhood	Education

Introduction	to	timetable	for	
Pre-school	Education
-	Daily
-	Weekly	(Themes)

11.00	A.M.	–	1.00	P.M.	 Demonstration	of	timetable	
transaction	with	ECE	children.		
(full	two	hours	programme)	

1.00	P.M.	–	1.30	P.M. Discussion	on	the	
demonstration

1.30	P.M.	–	2.00	P.M. Material	preparation

Day 2
10.00	A.M.	–	10.30	
A.M.

Demonstration	with	ECE	
children	of	the	activity	
“Conversation”.

10.30	A.M.	–	11.30	
A.M.	

Discussion	on	demonstration	
covering	following	points:
-		Significance	of	activity
-		Organisation
-		Content	for	conversation
-		Theme	distribution	for	a	week
-		Major	considerations	in	
language	development	of	
children

-		Problems	of	children

annexUres 
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11.30	P.M.	–	12.30	P.M. Role	play	of	“Conversation”	
activity	by	participants	in	four	
groups.

12.30	P.M.	–	1.00	P.M. Discussion

1.00	P.M.	–	2.00	P.M. Material	preparation

Day 3
10.00	A.M.	–	10.30	
A.M.

Demonstration	with	children	of	
the	activity	
“Games	Activities	for	
Intellectual	Development”

10.30	A.M.	–	11.15	
A.M.	

Discussion	on	demonstration	
and	the	different	objectives	
of	cognitive	development	
as	included	in	the	weekly	
timetable.

11.15	P.M.	–	1.00	P.M. Activities	for	different	cognitive	
skills	and	concepts.

1.00	P.M.	–	2.00	P.M. Material	Preparation

Day 4
10.00	A.M.	–	11.00	
A.M.

Demonstration	of	free	play/
creative	arts	session	followed	by	
outdoor	play	with	ECE	children.

11.00	A.M.	–	12.00	
NOON

Discussion	on	
-		Significance	of	indoor/		

outdoor	free	play	games
-		Organisation	of	the	activities	

and	major	considerations
-		Content	of	these	activities

12.00	NOON.	–	1.00	
P.M.

Demonstration	of	various	
language	games/activities	for	
verbal	expression,	listening,	and	
reading	readiness	by	resource	
persons	and	participants.
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1.00	P.M.	–	1.15	P.M. Discussion	on	language/speech	
problems	in	children.

1.15	P.M.	–	2.00	P.M. Material	Preparation

Day 5
10.00	A.M.	–	10.40	
A.M.

Demonstration	of	a	‘language	
game’	with	ECE	children.

10.40	A.M.	–	11.15	
A.M.	

Discussion	on	
-	Significance	of	these	games	
and	major	objectives	of	
language	development	as	
indicated	in	the	timetable.

-	Organisation	of	these	activities	
and	major	considerations

-	Content	of	these	activities.

11.30	P.M.	–	12.30	P.M. Role	play	of	conversation	
activity	by	participants	in	four	
groups.

12.30	P.M.	–	1.00	P.M. Discussion

1.00	P.M.	–	2.00	P.M. Material	Preparation

Day 6
10.00	A.M.	–	11.00	
A.M.

Demonstration	of	story	telling	
and	recitation	of	rhyme	with	
children.

11.00	A.M.	–	11.40	
A.M.	

Discussion	on	demonstration	
-	Significance	of	these	activities
-	Organisation	and	major	
considerations	in	conducting	
these	activities

-	Content	of	these	activities

11.50	P.M.	–	12.50	P.M. Role	play	of	story	telling	in	
groups	by	participants

12.50	P.M.	–	1.30	P.M. Socio-emotional	needs	of	
children

1.30	P.M.	–	2.00	P.M. Concluding	session
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annexUre - II

 traInIng Programme for Key level 
resoUrCe Persons In eCe

Duration - 10 Days
	

DAY 1 DAY 2
Significance	of	
Early	Childhood	
Education
(10	A.M.	to	11.30	
A.M.)

Discussion
Role	Play

Trainees	
should	be	
given	live	
demonstration	
of	2	hours	
pre-school	
programme	
with	children	
at	an	ECE	
centre.	
(10	A.M.	to		
12	Noon)

Demon-
stration

Role	of	Supervisor	
as	an	Educator
(11.30	A.M.	to	1	
P.M.)

Discussion	
Micro	
group	
planning

Discussion	
on	the	
demonstration
(12	P.M.	to	1	
P.M.)

Macro	group	
discussion

LUNCH
(1	P.M.	to	2	P.M.)

LUNCH
(1	P.M.	to	2	
P.M.)

Introduction	of	
six	day	Pre-school	
Education
(3.30	P.M.	to	5	
P.M.)	

Discussion Material	
preparation	
for	Language	
activities	
(2	P.M.	to	5	
P.M.)

Programme	
Planning	for	Pre-
school	Education
(3.30	P.M.	to	5	P.M.)	

Discussion
Home	
assignment
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DAY 3 DAY 4
Transaction	
of	timetable	
with	children	
of	the	activity	
‘Conversation’	by	
the	trainees.
(10	A.M.	to	10.30	
A.M.)

Demon-
stration

Transaction	
with	children	
of	the	activity,	
on	cognitive	
development	by	
the	trainees.
(10	A.M.	to	
10.30	A.M.)

Demon-
stration

Discussion	on	
demonstration	
covering	
following	points
-	Significance	of	
activity

-	Organisation	of		
			Activity
-	Content	for	
conversation

-	Major	
consideration	
in	language	
development	of	
children

-	Speech	
problems	in	
children

(10.30	A.M.	to	
11.30	A.M.)

Macro	group	
discussion

Discussion	on	
demonstration	
covering	
following	points
-	 Significance	of	
activity

-	 Organisation	
of		

			activity
-	 Different	
aspects	of	
cognitive	
development	
as	covered	in	
timetable.

-	 Major	consid-
eration	in	
conducting	
activities	
in	cognitive	
development	
coordination.

-	 Speech	
affecting	
cognitive	
development.

(10.30	A.M.	to		
1	P.M.)

Macro	group	
discussion

Other	methods	of	
Conversation
(11.30	A.M.	to	1	
P.M.)

Demon-
stration	and	
macro	group	
discussion

LUNCH
(1	P.M.	to	2	P.M.)

LUNCH
(1	P.M.	to	2	P.M.)

Conducting	of	
‘Conversation’	
activity	by	
participants
(2	P.M.	to	3	P.M.)

Role	play Activities	
of	cognitive	
development	
for	different	
concepts
(2	P.M.	to	4	P.M.)

Demostration	
Macro	group	
discussion
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Discussion	on	
Role	Play
(3	P.M.	to	3.30	
P.M.)

Macro	group	
discussion

Devising	
activities	
for	cognitive	
development

Micro	group	
discussions

Material	
preparation	
for	Language	
activities	
(3.30	P.M.	to	5	
P.M.)

Macro	group	
discussion

DAY 5 DAY 6
Transaction	of	Free	
play	and	Creative	
activities
(10	A.M.	to	10.30	
A.M.)

Demon-
stration

Conducting	of	
outdoor	play	
with	children
(10	A.M.	to	
10.30	A.M.)

Demon-
stration

Discussion	on	
demonstration	
bringing	out	the	
following	points	of	
Free	Play
-	 	Significance	of	
Indoor	free	play

-	Organisation	of	
activities	for	free	
play	and	major	
considerations.

-	 Content	of	these	
activities	(with	
specific	reference	
to	fine	muscle	
coordination	and	
writing	readiness	
through	locally	
available	material)

Macro	
group	
discussion

Discussion	on	
Demonstration	
bringing	out	
the	following	
points
-	 Significance	
of	outdoor	
play	(with	
reference	to	
Large	Muscle	
coordination)

-	Organisation	
of	activities	
and	major	
consideration

(10.30	A.M.	to	
11.30	A.M.)

Macro	group	
discussion
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•	 Listing	of	possible	
activities	for	free	
play.		Creative	Art

•	 Significance	
of	creative	art	
activities

•	 Organisation	
of	activities	
and	major	
considerations.

•	 Types	of	creative	
art	activities	for	
children

(10.30	A.M.	to	
1	P.M.)	

Outdoor	
games	with	
participants	
(11.30	A.M.	to	
1	P.M.)

Demon-
stration

LUNCH
(1	P.M.	to	2	P.M.)

LUNCH
(1	P.M.	to	2	
P.M.)

Material	preparation	
for	cognitive	
development.
(2	P.M.	to	5	P.M.)

Outdoor	games	
continued
(2	P.M.	to	3	
P.M.)

Material	
preparation

Demon-
stration

Completion	of	
previous	work
(3	P.M.	to	5	
P.M.)

DAY 7 DAY 8
Conducting	of	
Language	games	
(Listening	and	
speaking	skills)	with	
AW	children	
(10	A.M.	to	10.30	
A.M.)

Demon-
stration

Conducting	of	
story	telling	
sessions	and	
songs/rhymes	
recitation	with	
children.
(10	A.M.	to	
10.30	A.M.)

Demon-
stration
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Discussion	on	
demonstration	
covering	following	
points.
-	 Significance	of	
these	games	and	
major	objective	
of	language	
development	as	
indicated	in	the	
timetable.

-	Organisation	of	
these	activities	
and	major	
consideration

-	Content	of	
language	activities	
(themes)	

-	 Reading	and	
writing	readiness	
for	older	children.

(10.30	A.M.	to	
11.30	A.M.)

Macro	
group	
discussion

Discussion	on	
demonstration	
covering	the	
following	
points.
-	 Significance	
of	activity

-	Organisation	
of	activity.

-	Major	
consideration	
like	seating	
arrangement,	
expressions,	
gestures,	
voice	
modulations	
etc.

-	 Content	
of	activity	
(Themes/
story	
selection)

-	Use	of	aids.
(10.30	A.M.	to	
11.30	A.M.)

Macro	group	
discussion

Activities	for	other	
language	skills	
(11.30	A.M.	to	1	
P.M.)

Demon-
stration

Other	methods	
of	story	telling	
including	
puppets,	flash	
cards,	pictures	
books	etc.
(11.30	A.M.	to	
1	P.M.)

LUNCH
(1	P.M.	to	2	P.M.)

LUNCH
(1	P.M.	to	2	
P.M.)

Programme	
Planning
(2	P.M.	to	5	P.M.)

Macro	
group	
discussion

Demonstration	
of	story	telling/
recitation
(2	P.M.	to	3.30	
P.M.)

Micro	group	
discussion	
Role	Play
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Discussion	on	
programme	
planning	and	
monitoring	
of	pre-school	
education	
component.
(3.30	P.M.	to	5	
P.M.)

Micro	group	
discussion

DAY 9 DAY 10
Visit	to	AW	for	
monitoring	exercise
(10	A.M.	to	1	P.M.)

Training	
Methodology
(10	A.M.	to	1	
P.M.)

Macro	group	
discussion	
Role	Play

LUNCH
(	1	P.M.	to	2	P.M.)

LUNCH
(	1	P.M.	to	2	
P.M.)

Monitoring		and	
evaluation
(2	P.M.	to	3	P.M.)

Macro	
group	
discussion	
Role	play	
and	Macro	
discussion

Strategies	
for	follow-up	
activities
(2	P.M.	to	3	
P.M.)

Macro	group	
discussion

Socio-emotional	
development	of	
children	bringing	
out	the	following	
points.
-	Habit	formation’
-	 Positive	self	
concept

-	 Pro	Social	
behaviour

-	Behavioural	
problems

-	 Factors	
affecting	social	
development.

(3	P.M.	to	5	P.M.)

Valedictory
(3	P.M.	to	5	
P.M.)
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annexure – iii

IdentIfICatIon of ChIldren wIth  
sPeCIal needs

Note for the Trainers
All	the	items	in	the	checklist	may	or	may	not	applicable	to	
the	pre-school	child	specially	Balwadi/Anganwadi.

For	helping	children	with	special	needs,	we	have	to	make	a	
conscious	effort.		These	children	can	be	identified	through	
their	appearance	and	behaviour	patterns.		The	characteristics	
and	behaviour	patterns	of	such	children	have	been	listed	in	
the	checklist	in	this	chapter.		The	items	in	the	checklist	are	
in	questionnaire	form.		These	can	be	answered	in	“Yes”	or	
“No”.		Some	general	guidelines	have	also	been	given.		Your	
objective	 is	 to	understand	 each	 item	 in	 the	 checklist	 and	
general	guidelines.	 	Discuss	with	your	colleagues	and	any	
other	person	you	consider	will	be	helpful	to	you	in	achieving	
this	objective.		It	will	be	helpful,	if	you	could	memorise	the	
items	 with	 understanding.	 	 It	 will	 always	 help	 you	 as	 a	
teacher.

Step 1:	To	identify	children	for	closer	observation,	take	the	
children	who:

	(i)	 Show	poor	academic	performance	consistently.	

(ii)	 Who	have	observable	physical	deformity	or	impairment	
(for	 example	 children	with	 deformity	 in	 their	 legs	 and	
hands,	eye	squint,	hump,	etc.).

(iii)	Usually	complain	about	health,	pains	and	fatigue.

(iv)	Possess	 very	 poor	 handwriting,	 spellings,	 reading	 and	
arithmetic.

Step 2 :	 	 Closely	 observe	 the	 child	 on	 the	 basis	 of	 the	
questions	provided	in	the	checklist.		Complete	the	checklist.		
Put	a	tick	mark	(ü)	against	each	item	under	‘Yes’	or	‘No’	as	
the	case	may	be.
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Checklist for the Identification of Children with Special 
Needs

I. Visual Yes  No
	
1.	 Does	the	child	have	observable	
	 deformity	in	the	eye?	
2.	 Does	the	child’s	eyes	water	frequently?	 	
3.	 Does	the	child’s	eyes	become	red	frequently?	
4.	 Does	the	child	rub	her/his	eyes	
	 very	frequently?	
5.	 Does	the	child	blink	frequently?	 	 	
6.	 Does	the	child	complain	about	pain	
	 in	her/his	eyes	frequently?	 	 	
7.	 Does	the	child	cover	one	eye	and	tilt	
	 the	head	forward?
8.	 Does	the	child	walk	with	her/his	
	 head	downward?
9.	 Does	the	child	frequently	bump	into	
	 objects	which	are	waist	high	only	on	
	 one	side	or	below	knee	level?	 	
10.	Does	the	child	very	frequently	ask	
	 other	children	when	taking	down	
	 notes	from	the	blackboard?
11.	Does	the	child	complain	about	headache	
	 following	close	eye	work?

 
Note: If the response to at least four items is “Yes”, the child is 
suspected to have visual disability.

II. Hearing Yes  No

1.	 Does	the	child	have	observable	
	 deformity	in	the	ear	(s)?	
2.	 Does	the	child	complain	of	pain	
	 in	the	ears	frequently?	
3.	 Does	the	child	have	discharge	from	
	 one	or	both	ears?	
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4.	 Does	the	child	scratch	ears	frequently?	 	
5.	 Does	the	child	have	to	turn	her/his	
	 head	frequently?		
6.	 Does	the	child	have	to	turn	her/his	
	 head	frequently	towards	the	speaker	
	 making	an	effort	to	hear	better?
7.	 Does	the	child	frequently	request	
	 the	teacher	to	repeat	directions?
8.	 Does	the	child	make	errors,	particularly	
	 of	vowel	sounds,	in	taking	dictation?
9.	 While	listening,	does	the	child	watch	
	 the	teacher’s/worker’s	face	carefully	to	
	 get	a	clue	about	what	she/he	is	speaking?	
10.	Does	the	child	frequently	look	at	the	work	
	 of	the	child	sitting	next	to	him	and	try	to	copy?	
	

Note :  If the answer to four questions is “Yes” the child is suspected 
to have hearing impairment.  The child is to be further assessed. 
The item of repeating directions also appears under low level of 
functioning.  Here it appears alongwith other characteristics and 
behaviours relating to hearing impairment.

III. Speech Yes  No

1.	 Does	the	child	have	observable	
	 deformity	in	the	mouth?	
2.	 Does	the	child	have	frequent	
	 unnatural	breaks	in	speech?	
3.	 Does	the	child	omit	sounds	in	words	
	 or	phrases	when	speaking?	
4.	 Does	the	child	stammer	frequently?	
5.	 Does	the	child	frequently	
	 mispronounce	despite	corrective	effort	
	 of	the	teacher/worker	making	it	difficult	to	
	 understand	speech?	
6.	 Is	it	difficult	to	understand	the	speech	
	 when	speaking	to	the	child?

Note : If the answer to three questions is “Yes”, the child is 
suspected to have speech impairment and needs assessment.
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IV. Locomotor (movement) Yes  No

1.	 Does	the	child	have	observable	
	 deformity	in	the:		
	 Neck
	 Hands
	 Fingers
	 Waist
	 Legs	

2.	 Does	the	child	have	difficulty	in:
	 Sitting	
	 Standing
	 Walking

3.	 Does	the	child	have	difficulty	in	
	 picking	up,	holding	objects	
	 putting	them	on	the	ground?	 	 	

4.	 Does	the	child	frequently	complain	
	 of	pains	in	the	joints?

5.			Does	the	child	have	difficulty	in	
	 holding	a	pen	while	writing?

6.			Does	the	child	walk	with	jerks?	

7.		 Does	the	child	have	involuntary	
	 movement	of	limbs?	

8.		 Does	the	child	have	amputed	limbs?

Note : If the answer to three of the questions is “Yes”, the child 
needs assessment.

V. Lower Level of Intellectual Functioning			Yes  No

1.	 Does	the	child	have	difficulty	in	
	 doing	things	herself/himself
	 like	eating,	dressing,	bathing,	etc.?	 	 	

2.	 When	you	tell	the	child	to	do	
	 something,	does	she/he	seem
	 to	have	difficulty	in	understanding	
	 what	you	are	saying?	
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3.	 Does	the	child	appear	dull	or	slow	in	
	 any	manner	as	compared	to	children	
	 of	her/his	age?	 	 	 	

4.	 Compared	with	other	children	of	
	 her/his	age,	does	the	child	seem	to	
	 have	difficulty	in	learning	to	do	things?

5.	 Does	the	child	have	difficulty	in	
	 understanding	abstract	things?	

6.	 Does	the	child	seek	more	repetition	and	
	 practice	for	learning	than	other	children	
	 of	her/his	age?	

7.	 Does	the	child	take	more	time	in	
	 learning	a	particular	skill	or	task	as	
	 compared	to	other	children	of	his/her	age?	

8.	 	Does	the	child	show	too	much	dependence	
	 on	concrete	examples	for	learning?	

9.	 Does	the	child	participate	in	most	classroom	
	 activities	as	other	children	of	his/her	age	do?

Note :If the answer to four of these questions is “Yes”, the child 
needs assessment for low level of intellectual functioning.

VI. Learning Disability				 Yes  No

1.	 Does	the	child	not	read	well	enough	
	 although	his	oral	answers	are	intelligent?

2.	 Does	the	child	make	mistakes	in	
	 spellings	omitting	letters	in	words	
	 (rember	instead	of	remember)?	

3.	 Does	the	child	make	mistakes	in	
	 spellings	by	changing	places	of	letters	
	 (‘pat’	instead	of	‘tap’,	‘felt’	instead	of	‘left’)

4.	 Does	the	child	write	numbers	wrong	
	 (‘12’	as	‘21’)	
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5.	 Does	the	child	read	numbers	wrong	
	 (‘6’	as	‘9’,	‘3’	as	‘8’)

6.	 Is	the	child	frequently	so	excited	
	 that	he	is	unable	to	complete	any	task?	

7.	 Does	the	child	frequently	omit	words	
	 or	lines	in	reading?	

8.	 Does	the	child	read	individual	letters
	 in	words,	but	has	difficulty	in	putting	
	 the	sounds	of	letters	together	(may
	 sound	‘b/e/g’	and	say	‘bad’	or	
	 sound	‘f/o/g’	and	say	‘frog’)	

9.	 In	reading,	does	the	child	guess	words?	 	

10.	While	writing	does	the	child	write	
	 shabbily	and	fail	to	write	in	straight	lines?

11.	Does	the	child	not	do	well	in	
	 examination	although	she/he	is	clever	
	 and	has	no	physical	disability?	

12.	Does	the	child	look	distracted	and	not	
	 remember	the	timetable	frequently?

Note : If answer to four of the questions is Yes, the child needs 
assessment for learning disability.

•	 For	 establishing	 learning	 disability	 in	 children	 having	
problems	 in	 reading,	 spelling,	 writing	 and	 arithmetic,	
ensure	that	they	do	not	have	hearing	or	visual	impairment	
and	do	not	have	low	level	of	intellectual	functioning.
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thInK and do

1.	 Do	you	have	children	with	learning	problems	in	your	
class?

2.	 Did	 you	 identify	 the	 cause(s)	 of	 their	 learning	
problems?

3.	 Do	any	of	these	children	have	learning	problems	due	
to	sight	or	visual	impairment?

4.	 Do	any	of	these	children	have	lower	level	of	intellectual	
functioning?

5.	 Do	 any	 of	 these	 children	 have	 problem	 with	 their	
limbs	which	come	in	the	way	of	performing	academic	
activities	like	writing	or	experimenting?

	 Describe	 in	 the	 space	 provided	 children	 from	 your	
class	having	impairments	at	3,	4,	and	5:

	 Visually	Impaired:

	 Hearing	Impaired:

	 Lower	level	of	intellectual	functioning:

	 Impairment	causing	movement	of	limbs

6.	 Do	you	think	you	could	 identify	all	or	do	you	think	
that	some	might	have	escaped	your	notice?

7.	 Do	 you	 like	 to	 identify	 all	 the	 children	 with	 these	
special	needs	so	that	you	can	help	them	in	learning?

On	the	basis	of	the	identification	checklist,	we	can	identify	
possible	 special	 needs	 of	 the	 children.	 	 We	 suspect	 that	
the	child	has	disability	arising	out	of	impairments.		These	
need	to	be	confirmed	by	further	evaluation	and	assessment,	
by	available	experts.	For	assessment,	referral	cards	giving	
summary	of	the	child’s	observation	using	any	identification	
checklist	is	brought	for	assessment.
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annexUre Iv

evalUatIon Proforma
(Evaluation of a Training Workshop)

Note: Please provide your free and frank opinion about the 
Orientation-cum-Training Programme. Your responses will be kept 
strictly confidential and used for feedback/research purpose.  
You may keep your identity secret by not mentioning any of your 
details, if you so desire.

1.	How	valuable	was	the	Orientation	Programme?

	 A.	 Of	no	value
	 B.	 Of	little	value
	 C.	 Valuable
	 D.	 Very	valuable

2.	(a)	 Can	the	materials/activities/songs/games	you	learnt	
in	the	training	be	used	by	you	in	your	centres?	 	 	
	 	 	 	 	 	 	 	 	 	 	 	 				Yes/No	

	 ______________________________________________________
______________________________________________________
______________________________________________________

				
				(b)	 If	yes,	how	effective	would	these	be	in	your	centres?
	 ______________________________________________________

______________________________________________________
______________________________________________________

				(c)	 If	no,	please	specify	reasons.
	 ______________________________________________________

______________________________________________________
______________________________________________________

3.	 Did	 you	 find	 the	 internship	 in	 the	 nursery	 school	
useful?	 	 	 	 	 	 	 	 	 	 	 	 Yes/No
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	 (a)	If	yes,	in	what	ways?
	 ______________________________________________________

______________________________________________________
______________________________________________________

	 (b)	If	no,	please	give	reasons.
	 ______________________________________________________

______________________________________________________
______________________________________________________
______________________________________________________
______________________________________________________
_________

4.		After	this	workshop	will	you	be	able	to	provide	training	to	
other	functionaries	of	your	institute?	 	 	 Yes/No

	 A.	 If	yes,	how?
	 ______________________________________________________

______________________________________________________
______________________________________________________

	 B.	If	no,	please	give	reasons.
	 ______________________________________________________

______________________________________________________
______________________________________________________

5.	 As	 a	 result	 of	 the	 Orientation	 Programme	will	 you	 be	
able	 to	 help	 improve	 the	 Early	 Childhood	 Education	
component	in	your	institution?	 	 	 	 	 	 	 	 	
	 	 	 	 	 	 	 	 	 	 	 	 	 	 	 Yes/No

	 A.	 If	yes,	in	what	ways?
	 ______________________________________________________

______________________________________________________
______________________________________________________

	 B.	If	not,	why	not?
	 ______________________________________________________

______________________________________________________
______________________________________________________
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6.	 How	far	do	you	agree	that	the	resource	persons	were	well	
prepared	for	their	sessions?

	 A.	Strongly	agree
	 B.	Agree
	 C.	Unsure
	 D.	Disagree
	 E.	Strongly	disagree

7.	 How	useful	was	the	group	work	during	training?
	 A.	Very	useful
	 B.	Useful
	 C.	Unsure
	 D.	Little	useful/useful	to	some	extent
	 E.	Not	useful	at	all

8.	 Mention	 the	 most	 appealing	 aspect/feature	 of	 this	
Orientation	Programme.

	 ______________________________________________________
______________________________________________________
______________________________________________________

9.	 Mention	the	most	undesirable	aspect	of	the	Orientation	
Programme.

	 ______________________________________________________
______________________________________________________
______________________________________________________

10.	Make	suggestions/comments	 for	 improving	 the	quality	
of	the	programme	with	regard	to	the	following:

	 (a)	Organisation	
	 ______________________________________________________

______________________________________________________
______________________________________________________

	 (b)	Interaction
	 ______________________________________________________

______________________________________________________
______________________________________________________
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	 (c)	Practice
	 ______________________________________________________

______________________________________________________
______________________________________________________

	 (d)	Logistic
	 ______________________________________________________

______________________________________________________
______________________________________________________

	 (e)	Any	other
	 ______________________________________________________

______________________________________________________
______________________________________________________

	

Thank	you,	
	
	 	 	 	 Name	 ______________________

	 	 	 	 Place		______________________
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resoUrCes for Cassettes, Cd’s (aUdIo & vIdeo), 
teaChIng-learnIng materIal, toys and ChIldren’s 

booKs In IndIa

Alpaks	Kids	World
Mfrs.	of	Educational	Materials
919,	Sanathnagar,	HYDERABAD
E-mail:		alpaks-kids@yahoo.com
website:	www.alpaks.com

Arora	Book	Company
109,	Prakash	Mahal
Ansari	Road,	Daryaganj
DELHI	–	110002.

Aga	Khan	Educational	Services	 	 	
904,	Raheja	Chambers,	231,		 	 	
Nariman	Point,	MUMBAI-400021

Aga	Khan	Foundation
Sarojini	House
2nd	Floor,	6,	Bhagwan	Das	Road
NEW	DELHI-110006.

Children’s	Book	Trust
Nehru	House
Bahadur	Shah	Zafar	Marg
NEW	DELHI-110001	

Creative	Aids
12-B,	Syndicate	Enclave
Rahunagar,	Dabri,	NEW	DELHI-110075
E-mail:	rajkumar@creativeeduaids.com
website:	www.creativeeduaids.com	

CIET,	NCERT
Sri	Aurobindo	Marg,	NEW	DELHI-110016
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The	Centre	for	Learning	Resources
PUNE

Dreamland	Publications
4425,	Nai	Sarak
DELHI	–	110006

Eklavya
7/453,	HIG	Arera	Colony
BHOPAL-462016

Eklavya
61,	Berathi	Colony
No.2,	INDORE-452014
E-mail:		pitara@eklavya.in
website	:	www.eklavya.in

Frank	Educational	Aids
A-34,	Sector-4
NOIDA-201301	(U.P.)
E-mail:		frank@satyam.net.in
website:	www.flankedu.com

KREEDO	EDUCATIONAL	AIDS
No.-12,		RK	Layout	II	Stage	Thimmaiah	Road
Bana	Shankari	II	Stage
BANGALORE-560070
E-mail:	info@kreedotoys.com

Khazana	Toys
9,	Okhla	Industrial	Area
Phase-II,	Scheme-III
NEW	DELHI-110020

Little	Genius	Toys	Pvt.	Ltd.
J-3/60,	DDA	Flats,	Kalkaji
Near	Alaknanda	Shopping	Complex
NEW	DELHI-110019.
E-mail:		littlegeniustoys@yahoo.com
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Little	Darling	Educational	Rhythm	(LDER)
Janakpuri
NEW	DELHI-110058

Madhuban	Educational	Books
E-mail:		madhuban@vikasgobookshopping.com

M.M.	Publications	Ltd.
Kottayam-686001
KERALA
E-mail:		childrendivision@mmpublications.com	

M.S.	Swaminathan	Research	Foundation	and
Department	of	Social	Welfare
TAMIL	NADU

National	Book	Trust	(NBT)
Green	Park
NEW	DELHI-16.

Navneet	Publications	(INDIA)	Ltd.
Navneet	House,	Gurukul	Road
Memnagar,	
AHMEDABAD-380052
E-mail:		npil@navneet.com
Website:	www.navneet.com

National	Council	of	Educational	Research	
and	Training	(NCERT)
Publication	Division	(Sales	Wing)
Sri	Aurobindo	Marg,	NEW	DELHI-110016

National	Bal	Bhawan
Ferozshah	Kotla	Road
DELHI.

Peacock	Toys
2,	Gabajwala	Industrial	Estate
5,	Makwana	Road,	MUMBAI-400059
E-mail:		juzer@peacocktoys.com
Website:	www.peacocktoys.com
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Popcorn	 	 	 	 	 	
E-18,	Connaught	Place
NEW	DELHI-110001
C-697,	New	Friends	Colony		 	
NEW	DELHI	 	 	 	 	
E-mail:		popcornfurniture.com

Scholars	Hub
P-108,	1st	Floor,	Jangpura	Extension
NEW	DELHI-110014
E-mail:	Vipinscholarshub@yahoo.co.in

State	Educational	Research	and	Training
Prarambhik	Shiksha	Vibhag,	(S.I.E.)
ALLAHABAD	(U.P.)

Suman	Prakashan	(P)	Ltd.
24-B/9,	Desh	Bandhu	Gupta	Road
Dev	Nagar,	NEW	DELHI-110005

Tiny	Tot	Publications
235,	Jagriti	Enclave
Vikas	Marg,	DELHI-110092
E-mail:		tinytotpub@notmail.com

Uttrakhand	Sewa	Nidhi	Paryavaran
Shiksha	Sansthan
ALMORHA-266001.

Vardhaman	Toys	Mfg.	Co.
146,	D.N.	Road
Empire	Bldg.	1st	Floor
Room	No.	49,	Fort
MUMBAI-400001
E-mail:		viqt@vsnl.com
Website:	www.vardhamaniqtoys.com

Waves
Educational	Games	for	Young	Children
KOLKATA	(WEST	BENGAL)
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organIsatIons worKIng In the area of early 
ChIldhood edUCatIon In IndIa

Andhra	Mahila	Sabha	College	of	Education
HYDERABAD.

Bodh	Sansthan
A/A/1,	Anita	Colony
Gandhinagar	Railway	Station
JAIPUR,	Rajasthan

Bal	Niketan	Sangh
62,	Pagnis	Paga
INDORE,	Madhya	Pradesh

Bharti	Foundation
Plot	No.	47,	Udyog	Vihar,	Phase-IV
GURGAON-122015	(Haryana)
Email:	geetika.bahuguna@bhartifoundation.org

Centre	for	Health	Education	Training	and	
Nutrition	Awareness	(CHETNA)
Child	Resource	Centre
Lilavatiben	Lalbhai’s	Bungalow
Civil	Camp	Road
AHMEDABAD-380004	(Gujarat)

CWDS	for	FORCES
Institute	of	Home	Economics
Hauz	Khas
NEW	DELHI-110016

Directorate	of	Social	Welfare
ICDS	Section,	Canning	Lane
NEW	DELHI

Educational	Media	Research	Centre
University	of	Pune
PUNE	(Maharashtra)
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iDiscoveri	Centre	for	Education	&	Enterprise
Near	Sector	-	57,	Sushant	Lok	III
GURGAON-122003
website:	idisoveri.com

Indira	Gandhi	National	Open	University
Maidan	Garhi,	NEW	DELHI

Indian	Association	for	Preschool	Education
Santacruz	(W)
Municipal	Secondary	School	Building
Ground	Floor,	Gazdor	Park
MUMBAI-400054	(Maharashtra)

Jamia	Millia	Islamia	University
Jamia	Nagar
NEW	DELHI

Katha
A	3,	Sarvodaya	Enclave
Sri	Aurobindo	Marg
NEW	DELHI	110017
website:	www.katha.org

Lady	Irwin	College
Department	of	Child	Development
NEW	DELHI

Mobile	Creches
Sector-IV
DIZ	Area	near	Gole	Market
Raja	Bazaar
NEW	DELHI-110001.

M.S.	Swaminathan	Research	Foundation
3rd	Cross	Street,	Taramani	Institutional	Area
CHENNAI-600113

Ministry	of	Women	and	Child	Development
NEW	DELHI

                                                                               221         Organisations working ...  
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M.S.	University
Department	of	Human	Development
and	Family	Studies
Faculty	of	Home	Science,	BARODA,	Gujarat.

National	Council	of	Educational	research	
and	Training	(NCERT),	Department	of	Elementary	Education
Sri	Aurobindo	Marg,	NEW	DELHI-110016

National	Institute	of	Public	Cooperation	
and	Child	Development	(NIPCCD)
Hauz	Khas,	NEW	DELHI
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