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10.  Introduction:

Social Studies at the upper primary level is a critical subject that examines human
behavior, society, economy, culture, history, and governance. Unlike physical or
biological sciences, it focuses on human beings as members of societies, making
classrooms a complex “laboratory” for learning. Students’ learning is influenced
by their socio-economic environment, past cultural experiences, and exposure to
civic concepts. In urban slum areas, socio-economically disadvantaged students
often face challenges that impede their learning, including irregular attendance,
lack of resources, and insufficient parental support. These conditions make it
difficult for teachers to implement effective pedagogical practices that develop
conceptual understanding and moral-social values among students. The present
study focuses on Class VIII students in Maharashtra, considered the terminal class
at upper primary level, to investigate the challenges faced by socially and
economically backward students in learning Social Studies. The study aims to
explore whether the observed learning difficulties arise from inadequate teaching
practices, insufficient human or physical resources, or socio-economic and
environmental constraints. By identifying these problems and suggesting
interventions, the study seeks to enhance learning quality, promote inclusive




education, and support sustainable educational development among urban slum
children, ensuring their equitable participation in the broader educational system.

11.  Objectives:

The primary aim of this study is to investigate the socio-economic, pedagogical,
and infrastructural factors affecting the learning of Social Studies among Class VIII
students in urban slum areas of Maharashtra. Specific objectives include: 1) To
identify the socio-economic backgrounds of students, including caste, family
income, and parental occupation, to understand the correlation between
socio-economic status and academic performance. 2) To examine the academic
achievement levels of students in Social Studies through analysis of school records,
assessments, and standardized tests. 3) To analyze students’ attendance patterns
and identify irregularities that may affect learning outcomes. 4) To trace out
specific learning difficulties faced by socio-economically backward students,
including conceptual understanding, retention, and application of social studies
knowledge. 5) To examine whether problems are rooted in human resource
inadequacies, such as untrained teachers, or physical infrastructure constraints like
classroom space, library facilities, and teaching aids. 6) To suggest appropriate
strategies and measures to minimize learning difficulties and enhance the quality
of Social Studies instruction in slum schools. These objectives aim to generate
actionable insights for policymakers, school administrators, and teachers to
improve inclusive education and ensure equitable learning opportunities for
marginalized students.

12.  Methodology:

The study adopts a mixed-methods approach combining quantitative and
qualitative data to understand learning difficulties in Social Studies among Class
VIII students from slum areas of Maharashtra. Primary data was collected through
structured questionnaires, interviews with students, teachers, principals, and
parents, and focus group discussions to gain insights into socio-economic
backgrounds, learning challenges, and perceptions of school and teaching
practices. Secondary data was drawn from school records, including attendance
sheets, mark-sheets, and government publications such as DISE reports, Economic
Surveys, and Census Abstracts. Purposive sampling used three schools with
different administrative setups —one state government school, one private school,
and one Jawahar Navodaya Vidyalaya—located near slum areas to represent
diverse institutional contexts. Data on students’ socio-economic status, caste,
family occupation, and income were collected and coded. Achievement levels and
attendance records were analyzed statistically. Quantitative data were analyzed
using descriptive statistics (mean, standard deviation, percentages), and inferential




techniques (t-tests, ANOVA) to test hypotheses. Qualitative data from interviews
and focus groups were coded thematically, highlighting patterns, challenges, and
perceptions. Triangulation of quantitative and qualitative findings may ensure
reliability and a comprehensive understanding of factors influencing Social
Studies learning in slum-area students.

13.  Findings:

The study revealed several critical insights into the learning of Social Studies
among Class VIII students from slum areas of Maharashtra. Quantitative analysis
showed that students from lower-income and lower-caste backgrounds
consistently scored lower in achievement tests compared to their higher-income or
upper-caste peers, confirming a strong correlation between socio-economic status
and academic performance. Attendance patterns indicated irregularity, with many
students missing classes due to household responsibilities, economic constraints,
or lack of parental support. Qualitative findings from interviews and focus group
discussions highlighted that students often faced difficulties in understanding
abstract socio-economic and historical concepts due to inadequate exposure to
real-life contexts and limited teaching aids. Teachers reported challenges in
delivering lessons effectively due to large class sizes, insufficient resources, and
diverse learning needs. Additionally, both students and teachers noted that lack of
motivation and limited engagement strategies hindered the development of
critical thinking and analytical skills. Despite these challenges, the study found
that schools with proactive teacher interventions, contextualized learning
materials, and interactive teaching methods showed relatively better student
outcomes. Overall, the findings indicate that socio-economic factors,
infrastructural inadequacies, and traditional teaching methods are significant
barriers to learning Social Studies, emphasizing the need for targeted pedagogical
interventions, inclusive strategies, and resource enhancement in slum-area schools.

14. Implications:

The findings of this study have significant implications for improving the quality
of Social Studies education in urban slum areas. By identifying the socio-economic,
environmental, and pedagogical factors that impede learning, the study can guide
targeted interventions to support marginalized students. Insights from the study
may inform teacher training programs, emphasizing strategies for inclusive
teaching, culturally responsive pedagogy, and differentiated instruction to meet
the needs of diverse learners. Policy interventions could include allocation of
resources, provision of teaching aids, and establishment of supportive
infrastructure in slum-area schools. Enhanced attention to student attendance,
engagement, and motivation can improve retention and academic outcomes. The




study can also influence curriculum planning by incorporating real-life
socio-economic contexts and problem-solving approaches that resonate with
students’ lived experiences, thereby fostering critical thinking and practical
understanding. Long-term benefits may include equitable educational
opportunities, improved academic performance, and social mobility for students
from disadvantaged backgrounds. Additionally, the study may serve as a reference
for policymakers, educational planners, and NGOs working to promote inclusive
education, ensuring that the principles of quality education under the RTE Act are
effectively implemented for students in marginalized urban areas.
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10.  Introduction:

The quality of teaching and learning in schools is largely dependent on the
pedagogical skills and training of teachers. In the field of social sciences, effective
pedagogy requires not only theoretical knowledge but also practical application in
the classroom. To enhance teaching practices, various training programmes are
conducted for teachers, aiming to equip them with innovative teaching strategies,
constructivist approaches, and the use of digital tools. However, the effectiveness
of such training largely depends on how well the teachers implement the acquired
knowledge and skills in real classroom settings. While teachers may participate in
these programmes, challenges such as lack of resources, limited access to ICT
tools, and difficulty in adapting new pedagogical methods can affect
implementation. Additionally, the practicality and relevance of the training
content play a critical role in its successful adoption. This study aims to examine
the extent to which social science pedagogical training has been implemented by
teachers, the obstacles faced during its application, and the impact on students’
learning experiences. Understanding these factors is essential to bridge the gap
between teacher training and classroom practice, and to improve the quality of
social science education. The study further emphasizes the need for school-based,
self-directed professional development to sustain effective teaching practices.

11.  Objectives: The primary objectives of this study are to evaluate the
effectiveness and practicality of social science pedagogical training programmes
for teachers. First, it aims to examine the extent to which the content and materials




provided during the training have been implemented in classroom teaching. This
includes assessing how teachers apply constructivist methods, digital tools, and
other innovative pedagogical strategies in their daily teaching practice. Second,
the study seeks to determine the practicality of the pedagogical processes
imparted during the training, focusing on whether teachers can adapt and
integrate these strategies effectively within their existing classroom routines.
Third, the research aims to assess the benefits of the training for both teaching and
learning in social sciences, evaluating the impact on student engagement,
understanding, and participation. Fourth, the study intends to identify obstacles
or challenges faced by teachers in implementing the training, such as lack of
resources, insufficient ICT infrastructure, or limited institutional support. By
addressing these objectives, the study seeks to provide insights into improving
teacher training programmes, enhancing the teaching-learning process in social
sciences, and ensuring that professional development initiatives translate into
meaningful classroom practices that positively influence student learning
outcomes.

12.  Methodology:

The study employed a mixed-method approach to evaluate the implementation
and effectiveness of social science pedagogical training programmes. A total of
nine teachers, representing nine different schools, were selected using stratified
random sampling to ensure diversity across school settings. Data collection was
conducted by the principal investigators and Junior Project Fellow using multiple
tools to gather comprehensive information. These included a school infrastructure
schedule to examine the availability of teaching resources, a classroom observation
schedule to assess the application of pedagogical methods, and interview
schedules for teachers to capture their perspectives on the training programme.
Additionally, Focus Group Discussions (FGDs) with students were conducted to
triangulate the teachers” implementation with learners” experiences. The
classroom observations focused on the use of constructivist approaches, student
engagement, and integration of ICT tools, while interviews explored challenges
and benefits experienced by the teachers. Both qualitative and quantitative
analyses were performed to interpret the data, providing a holistic understanding
of the extent and effectiveness of the pedagogical training. Findings from these
analyses aimed to highlight gaps in implementation, practical challenges faced by
teachers, and areas for improvement in future training programmes, ensuring
alignment between professional development and actual classroom practices in
social sciences.




13.  Findings:

The study revealed that the implementation of the social science pedagogical
training programme by teachers was largely unsatisfactory. Classroom
observations indicated minimal integration of ICT tools, which significantly
limited the practical application of innovative teaching methods. While teachers
attempted to employ constructivist approaches, consistency and depth in applying
these methods were found to be inadequate. Interviews with teachers highlighted
challenges such as lack of resources, time constraints, and limited familiarity with
modern pedagogical techniques, which hindered the effective translation of
training content into classroom practice. Focus Group Discussions with students
corroborated these findings, revealing that many learners experienced traditional,
teacher-centered instruction rather than the intended constructivist, interactive
learning environment. The benefits of the training were observed sporadically,
with some teachers showing initiative in adopting student-centered strategies, but
these efforts were neither uniform nor sustained. The overall analysis suggests
that while the training programme provided theoretical knowledge and exposure
to new pedagogical approaches, its practical impact on teaching and learning
processes was limited. These findings underscore the need for continuous
support, mentoring, and school-level facilitation to help teachers consistently
implement innovative methods and effectively enhance student engagement and
learning outcomes in social sciences.

14. Implications:

The findings of the study indicate a critical need for sustained, school-based
professional development to ensure effective implementation of pedagogical
training programmes. Teachers require ongoing support and mentoring to
translate theoretical knowledge into practical classroom strategies. Emphasis
should be placed on self-directed professional development, encouraging teachers
to design and adapt their own models of teaching based on their unique classroom
contexts. Integration of ICT tools must be prioritized, as the lack of technological
resources significantly limits innovative teaching methods and student
engagement. Schools should facilitate collaborative platforms where teachers can
share experiences, challenges, and effective practices, fostering a culture of
continuous learning and peer support. Additionally, follow-up workshops and
refresher training sessions can help reinforce constructivist and student-centered
pedagogies, ensuring consistency in their application. Policy interventions should
consider providing sufficient infrastructure, instructional materials, and time
allocation for teachers to experiment with new approaches. Ultimately, addressing
these gaps can improve the quality of social science education, enhance student




learning outcomes, and promote active, participatory classrooms. These
implications highlight that teacher training alone is insufficient; a supportive
environment, resources, and continuous guidance are essential for meaningful
transformation in teaching and learning processes.
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