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CHAPTER-I 

INTRODUCTION 

1.1 TRIBES: 

The term ‘Tribe’ is a Latin word which means a group of persons or a class of 

people descended from a common ancestor and living under a leader or chief ‘Tribe’ 

generally means a division or a group. Therefore, a Tribe may be defined as a social 

division of a group of people, especially of a preliterate people. It is also defined in 

terms of common descent, territory, culture and type of living. A Tribe is an ethnic or 

ancestral division of an ancient culture. Thus we may state generally, that a Tribe is any 

division of an ethnic or ancestral division of any ancient culture. This type of tribe can 

be found wherever the ancient, people lived in the world. The term ‘Tribe’ in the sense 

of division was also used by the ancient Romans. They used this term to indicate the 

potential divisions of Romans. It also refers to the divisions in ancient Israel, each of 

which was named after & believed to be descended from one of the 12 Patriarchs.  

 It is well known that Tribal communities are closely knit and self contained 

social units and their comparative identity and isolation from the main stream of society 

would enable them to resist the forces of change much more effectively than open 

societies and thus to maintain social relationship and social behavior patterns which are 

quite different from the modernized segments of the society. It is also well-known that 

Tribal societies are characterized by traditional values, use of primitive technology, 

Non-rational behavior patterns of the modern world. Hence, Government everywhere 

are striving to modernize them in an attempt at integrating them with the main stream 

of social life. 
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India, which has the largest concentration of tribal population next to Africa, the 

Government both at the national and state levels, are engaged in various task of 

uplifting the Tribal population through specially designed programmes which are 

expected to achieve the objective of tribal integration within the shortest period of time. 

However none of these programmes have made no significant impact on the Tribal 

population of the country.  

Government welfare programmes have only benefited some of the tribal 

communities much more than others. In other words, the success achieved in this 

respect has been limited and lopsided. The reason for this phenomenon are well known, 

through the degree of isolation, the differential value system and social development 

already achieved, which created in them different capacities that enable them to absorb 

the governments programmes in different degrees. But apart from these general points 

which are themselves related and inter dependent, our knowledge does not comprehend 

the details of their social structure and social processes that contribute to this isolation, 

different value system and state of development of the Tribal communities.  

In India this aspect of the problem assumes great significance. Over 8% of the 

country’s population belongs to the Tribal communities and sizeable amount of the 

country’s resources are earmarked for their development. Anthropologists who have 

worked among the tribes are of opinion that the tribes differ from each other in their 

social systems. For example, they have retained their own marriage regulations. By and 

large, tribals get married within their restricted local group’s which are sometime 

guided by their own elders. In other words they form socially distinct communities who 

have been designated as Tribes and listed in a schedule for special treatment, so that, 
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within a relatively short time they can come within the mainstream of the political and 

economic life of India (Nirmal Kumar Bose, 1971; 4). 

However, the distinction between the Tribals and Non- Tribals is vague in many 

ways. Except a few, there is little difference in economic life between them and their 

neighboring communities. Habitual existence in forests far away from educational 

institutions, advanced society, Industry and commerce cannot again by itself be the 

basis. Polygamy, polyandry, marriage by capture, purchase exchange and Services are 

popular among the primitives but these cannot be the exclusive arguments for a ruling. 

The existence of discrimination, culture and customs, combined with the fact that they 

are nomadic primitive and still observe. Taboos and conventions likely to be described 

by modern society as derogatory and anti-social is proof to confirm a group as tribe. If 

inhabitations are away from civilization and if the external features of a Tribe are 

present there will certainly strengthen the decision (A-A-Dluiz 1962; 1-2) yet, as the 

Tribes have more or less retained their separate social identity and on the whole can be 

regarded as completely isolated and economically backward, they have been placed 

under the category of scheduled tribes” (Nirmal Kumar Bose, 1971: 4). 

1.2 NAGALAND  

Nagaland is a hilly state located in the far north-eastern part of India. It borders 

the state of Assam to the west, Arunachal Pradesh and part of Assam to the north, 

Burma to the east and Manipur to the south. The state capital is Kohima, and the largest 

city is Dimapur. The State consists of 16 major tribes along with other sub-tribes. Each 

tribe is distinct in character from the other in terms of customs, language and dress. The 

population of Nagaland is entirely tribal. The Nagas belong to the Indo-Mongoloid 

family. The fourteen major Naga tribes are the Angami, Ao, Chakhesang, Chang, 
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Khemungan, Konyak, Lotha, Phom, Pochury, Rengma, Sangtam, Sumi, Yimchunger 

and Zeliang. Each tribe has their own language and cultural features. Nagaland is 

largely a mountainous state. The state is divided into eleven districts such as Dimapur, 

Kiphire, Kohima, Longleng, Mokokchung, Mon, Peren, Phek, Tuensang, Wokha and 

Zunheboto  

Nagaland Geographical Descriptions: 

Nagaland is a hill state located in the north-eastern part of India. It borders the 

state of Assam to the west, Arunachal Pradesh and part of Assam to the north, Burma to 

the east and Manipur to the south. The state capital is Kohima, and the largest city is 

Dimapur with a population of nearly two million people. The state has a total area of 

6,401 sq mi (16,579 km²) 

The State consists of 16 major tribes along with other sub-tribes. Each tribe is 

distinct in character from the other in terms of customs, language and dress. The 

population of Nagaland is entirely tribal. The Nagas belong to the Indo-Mongoloid 

family. The 16 major Naga tribes are the Angami, Ao, Chakhesang, Chang, 

Khemungan, Konyak, Lotha, Phom, Pochury, Rengma, Sangtam, Sumi, Yimchunger 

Zeliang etc. Each tribe has their own languages and cultural features. Nagaland is 

largely a mountainous state. The Naga Hills rise from the Brahmaputra Valley in 

Assam to about 2,000 feet (610 m) and rise further to the southeast, as high as 6,000 

feet (1,800 m). Mount Saramati at an elevation of 12,552 feet (3,826 m) is the state's 

highest peak; this is where the Naga Hills merge with the Patkai Range in Burma. 

Rivers such as the Doyang and Diphu to the north, the Barak River in the southwest 

and the Chindwin river of Burma in the southeast, dissect the entire state. 
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The state is divided into eleven districts: 

1. Dimapur  

2. Kiphire  

3. Kohima  

4. Longleng  

5. Mokokchung  

6. Mon  

7. Peren  

8. Phek  

9. Tuensang  

10. Wokha  

11. Zunheboto  

1. Dimapur: The Dimapur District has a heterogeneous population with the majority 

comprising Naga tribes from all over Nagaland. The total population of the district 

is estimated to be 3,08,382. 

2. Kohima: The Angami, Rengma and Zeliangrong communities mainly inhabit 

Kohima District. However, Kohima being the capital city has a cosmopolitan mix 

of people from all the different communities of Nagaland. The total population of 

the district stands at 314,366 (according to 2011 census). The sex ratio stands at 944 

females per 1000 male. 
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3. Mokokchung: Mokokchung is one of the districts in Nagaland, the Home of the Ao 

Naga tribe. It covers an area of 1,615 sq km. It is bounded by Assam to its north, 

Wokha to its west, Tuensang to its east, and Zunheboto to its south. 

4. Zunheboto: Zunheboto is the home of the Sumi Nagas. It is bordered on the east by 

Mokokchung District, Kohima District in the south and Wokha District on the west. 

As of 2011[update] India census, Zunheboto had a population of 22,809. Zunheboto 

has an average literacy rate of 80% which is higher than the national average of 

59.5%. 

5. Tuensang: Tuensang is one of the eight districts of Nagaland. It lies in the 

easternmost part of Nagaland, and is named after the village which is situated close 

by the district headquarters. The District is populated by 5 (Five) major tribes 

namely, Chang, Sangtam, Khiamniungan, Yimchunger, Phom and a part of Sumi. 

6. Mon: Mon is the home of the Konyak Nagas. The population of the Mon District is 

2,59,604 according to the Provisional Census 2011. The density of population is 

145 Sq.km. with the decennial growth of population (1991-2001) at 73.42 per cent 

(Provisional Census 2011). The sex ratio is 881:1000 i.e. 881 females per 1000 

males. 

7. Wokha: Wokha is the district headquarters of the Lotha Nagas. It is equidistant at 

80 Km both from Kohima as well as Mokokchung. It is 58 Km from Furkating 

Railway Station (Assam). Wokha covers an area of 1,628 km² and has a population 

of 1,61,098. 
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8. Phek: Phek is a district in the South-eastern part of Nagaland. It is inhabited by the 

Chakhesangs and Pochurys. The population of the Mon District is 1,46,483 

according to the Provisional Census 2011. 

9. Kiphire: Kiphire is the newly formed district of Nagaland which was carved out of 

Tuensang District. Its headquarters is Kiphire, which is at an altitude of 896 m 

above sea level. Most of the inhabitants belong to the Sangtam (Eastern) and 

Yimchunger. 

10.  Longleng: Longleng is bordered by Mon District in the north, Mokokchung 

District in the west and Tuensang District in the south. It is inhabited by the Phom 

Nagas.   

11.   Peren: Peren is a new district which itself, is a District headquarter. At Peren 

(about 1,445 m above sea level). Tening and Peren are the major towns of the 

district. Most of the inhabitants belong to the Zeliang and Kuki tribes. 

Education is most effective tool for human beings to understand the society in 

the right perspective and live accordingly. Further, Right to Education has arguably 

empowered the people and enabled their children to pursue compulsory basic 

elementary education as part of their fundamental right. Lack of education renders 

people ignorant about the society and its many dimensions thus making it difficult for 

them to set priorities and make appropriate life choices. Tribes or indigenous people 

live in and around the forests or hilly tracts where development process reaches very 

late. The inaccessibility to the tribal habitations makes it very difficult for the 

administration to provide basic education to the tribal children as teachers either refuse 

to go there or adopt dubious means to avoid duties however they used to take salary. 
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However, in view of this institutional discrepancy and denial of basic entitlement 

several NGOs, private agencies and sensitized groups decided to lend a helping hand to 

the local Primary Schools in the tribal areas 

Nagaland is called so, because the people residing there are called Nagas. Its 

population is widely diverse, and has 16 tribes living in the state. The mostly Christian 

population of Nagaland draws its culture from many other neighboring regions. The 

state of Nagaland is one of the least populated states of India, and ranks 25th population 

wise, owing to its population of less than 20 lacs. The population of Nagaland is spread 

over an area of over 15000 kilometer square, with a population density of just over 100 

in one kilometer square of area, as shown by the Nagaland census 2011. What really 

sets the state apart from others in India is the growth rate of population in Nagaland. 

Where, many other states have fallen prey to the population explosion, Nagaland has 

not only reduced the previous growth rate of above 60%, but it has also brought it to 

less than zero. This negative growth rate has greatly helped control the population in 

Nagaland. The growth rate is still above 60 in the urban areas, and far too less in the 

rural areas.  

The gender ratio in Nagaland's population however is the least as compared to 

other north-eastern states. The sex ratio is greater in the rural population as compared to 

urban. Literacy in Nagaland has undergone an extremely positive improvement in the 

last decade. From the initial literacy of only 60%, it has risen to about 80% according to 

census 2011. Urban population is less as compared to the rural. The state has only one 

airport in its biggest city, Dimapur. The state capital of Nagaland is Kohima. It is one 

of the few states in India to have English as its official language. Due to the variation in 
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its culture, about 20 languages are spoken in the state, Nagamese being the widely used 

one.  

The capital of Nagaland state is Kohima while Dimapur is the capital city of the 

Nagaland. The languages spoken in the Nagaland state includes English. In total 

Nagaland (NL) state comprises 11 districts. The ISOCODE assigned by International 

Organization for Standardization for Nagaland state is NL.  

Population: As per details from Census 2011, Nagaland has population of 19.79 

Lakhs, a decrease from figure of 19.90 Lakh in 2001 census. Total population of 

Nagaland as per 2011 census is 1,980,602 of which male and female are 1,024,649 and 

953,853 respectively. In 2001, total population was 1,990,036 in which males were 

1,047,141 while females were 942,895.  

Population Growth Rate: The total population growth in this decade was -0.58 

percent while in previous decade it was 64.41 percent. The population of Nagaland 

forms 0.16 percent of India in 2011. In 2001, the figure was 0.19 percent.  

Literacy Rate: Literacy rate in Nagaland has seen upward trend and is 80.11 

percent as per 2011 population census. Of that, male literacy stands at 82.75 percent 

while female literacy is at 70.01 percent. In 2001, literacy rate in Nagaland stood at 

66.59 percent of which male and female were 76.04 percent and 56.87 percent literate 

respectively.  In actual numbers, total literates in Nagaland stands at 1,342,434 of 

which males were 723,957 and females were 618,477.  

Density: Total area of Nagaland is 16,579 sq. km. Density of Nagaland is 119 

per sq km which is lower than national average 382 per sq km. In 2001, density of 

Nagaland was 120 per sq km, while nation average in 2001 was 324 per sq km. 
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Nagaland Sex Ratio: Sex Ratio in Nagaland is 931 i.e. for each 1000 male, which is 

below national average of 940 as per census 2011. In 2001, the sex ratio of female was 

909 per 1000 males in Nagaland.  

The villages of Nagaland are famous all over India for their rich tradition and 

tribal culture. Nagaland is one of the `Seven Sister` states located in the north eastern 

India and a major portion of the state`s total population lives in the villages. The rich 

cultural diversity in the villages of Nagaland attracts many tourists from all over the 

country every year. The villages are also rich in arts and crafts, as the villagers are 

involved in making handicrafts for the past few centuries. Christianity is the 

predominant religion in the villages and the state is referred to as "The most populated 

Baptist state in the world". Baptists, Catholics, Revivalists and Pentecostals are the 

major Christian communities living in Nagaland. There are several churches 

established in many villages of Nagaland. Apart from Christianity, the other major 

religious communities include the Hindus, Muslims, Buddhists, etc. Apart from these 

religious communities, there are also several tribal communities living in the villages of 

Nagaland. The major tribes include Angami, Ao, Chakhesang, Chang, Khiamniungan, 

Kuki, Konyak, Lotha, Phom, Pochury, Rengma, Sumi, Sangtam, Yimchungru, Zeliang, 

etc. 

The people in the villages of Nagaland speak different dialects. Almost all the 

tribes have their own language and among these, the Nagamese language is spoken 

quite extensively. This is a variant language form of Assamese  and  is the most widely 

spoken local dialect. Though, Nagamese is neither a mother tongue of any of the tribes 

nor is a written language, it is spoken widely in the villages of Nagaland. However, 

English is the official state language and is the medium for education in Nagaland.  
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The educational scenario in the villages of Nagaland is quite good. The number 

of school going children is impressive and the governmental authorities have 

established many primary schools in most villages to provide primary education. There 

is scope for the students to pursue higher education as there are several colleges and 

universities established in the urban areas. The governmental authorities are also 

establishing new educational institutions in the villages as they feel the need of further 

improving the educational status of the villages of Nagaland. 

The principal occupation of residents in the villages of Nagaland is agriculture. 

The villages basically have an agricultural economy and the villagers cultivate various 

crops throughout the year. They mainly follow two methods of cultivation, namely, 

Jhum cultivation and terrace cultivation. The major crops cultivated in the villages of 

Nagaland include rice, maize, arum, yam, millet, gram, rubber, tea, sugarcane, etc. The 

villagers in Nagaland also cultivate the fruits like banana, pineapple, orange, passion 

fruit, pears, plum, jack fruit, etc. quite extensively. Apart from these, the vegetables like 

ginger, garlic, chilli, tomato, potato, cabbage, melon, cucumber, spinach leaf, mustard, 

onion, brinjal, etc. are cultivated in the villages of Nagaland as well. The villages of 

Nagaland are major sources of minerals like coal, lime stone, petroleum, marble, etc. A 

significant portion of the rural population in Nagaland is engaged with the mines and 

minerals industry. Apart from this, villagers are also involved in the cottage industry. 

The cottage industry plays a crucial role in the village economy in Nagaland. The major 

cottage industries include weaving and dyeing; work in cane; work in wood; pottery 

and excavation of salt, pulp and paper mill, etc. Spinning and weaving were the two 

most significant industries in salt, pulp and paper mill, etc. Spinning and weaving were 

the two most significant industries in the villages of Nagaland until independence. 
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Several villagers have recently taken up soapmaking, candle-making, bee-keeping, 

basketry, metal work, etc. as their occupation. The other industries like jewellery and 

beadwork, sugar mills, paper mills, plywood factories, bricks plants, etc. also provide 

employment to the people in the villages of Nagaland. The cultural diversity in the 

villages of Nagaland is quite remarkable. The people from different religions follow 

different customs and also celebrate different types of festivals. The villagers regard the 

festivals sacrosanct and in certain tribal communities participation in the festivals is 

compulsory. The predominant theme of the festivals is offering prayers to a Supreme 

Being that has different names in different Naga dialects. The major festivals celebrated 

in the villages of Nagaland include Moatsu, Tsungrem Mong, Nazu, Sekrenyi, Tuluni, 

Yemshe, Hornbill, Bushu, etc. The festivals are actually a testimony to the fascination 

and love the Naga tribesmen have for art and craft. The people love to wear their 

traditional attires and also perform various traditional songs and dances during the 

festivals. The most notable feature of village society in Nagaland is its rich arts and 

crafts. People in the villages of Nagaland are skilled in making various types of arts and 

crafts. The skilled tribal craftsmen and artisans have always been the pillars of a tribal 

society  in Naga villages. Tourists from different parts of India visit the villages of 

Nagaland to experience the rich cultural heritage of Naga tribes. 

1.3 A BRIEF HISTORY OF THE NAGAS 

The Nagas live in Nagalim which literally means “land of the Nagas”. It is 

mostly a mountainous  region with some of the most beautiful scenery in the world. 

The area’s natural beauty is reflected  in their cultural folklore and traditions. Nagalim 

is strategically located in between South Asia and South East Asian region. Nagas live 

in the Indian states of Assam, Arunachal Pradesh, Manipur, Nagaland and Burmese 



 16 

North-West state of Kachin  and Sagaing sub-division. Ethnically, Nagas are an Indo-

Mongoloid folk living in the North-Eastern hill of India and  North West of Burma, 

divided into a dozens of languages and dialects, formerly notorious for head-hunting,  

which is almost the only thing most people know about them, but today awake and 

stirring, anxious to progress. They are fine people, of whom their country is proud, 

strong and self-reliant, with the free and independent outlook characteristic of 

highlanders everywhere, good to look at, with an unerring instinct for colour and design 

friendly and cheerful with a keen sense of humour, gifted with splendid dances and 

love for song (Elwin V 1961:1). E. W Clark also reminisces of his early days among 

the Nagas: “they were short, sturdy men; naked but for a small apron and to our eyes 

exceedingly dirty.” His description of the Nagas suggests that despite their dirty looks 

and they wore bits of white cotton symbolising their love of beauty (Bowers, A.C 

1929:197-98).  

Other than the occasional British civil servant, the only outsiders with whom the 

Nagas came into contact in the early years were Christian Missionaries who not only 

proselyted among the various tribes but also concerned themselves with social welfare 

activities which led to the rise of an  element that subsequently played a prominent part 

in the Naga nationalist movement (Ghokhale, B.G 1961:37). The British administration 

left the Nagas undisturbed except when they had to be restrained from over-indulging 

in headhunting.  
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Advent of the Christian Missionaries in Naga areas 

Missionary urge for Christianisation of India was fermented in England long 

before the 1813 Charter Act. In 1793 William Carey reached in Bengal at Serampore, 

with missionary spirit without proper permission from the British Company. Originally 

he was a cobbler by profession and turned out to be a Baptist missionary and became 

instrumental to the general missionary spirit that prevailed over England (Grover and 

Grover 1994). In between, the theory of imperialism did not remain an insulated 

political position in Britain; it became a religious and ethical theory and an integral part 

of cosmology (Nandy 1998). Education as a means of evangelisation was chosen for 

pragmatic reason. The history of Christianity varied in the different regions of India. 

The missionaries were never from the same denominations or from the same 

nationality. In the same way, their relation with the British varied. In the context of 

Nagas, the British had observed that the introduction of Christianity would be sine-qua-

non for the upliftment of the Nagas, whom they portrayed as backward and uncivilized 

(Sema Piketo 1992:67). Miles Bronson of imperialism did not remain an insulated 

political position in Britain; it became a religious and ethical theory and an integral part 

of cosmology (Nandy 1998). Education as a means of evangelisation was chosen for 

pragmatic reason. The history of Christianity varied in the different regions of India. 

The missionaries were never from the same denominations or from the same 

nationality. In the same way, their relation with the British varied. In the context of 

Nagas, the British had observed that the introduction of Christianity would be sine-qua-

non for the upliftment of the Nagas, whom they portrayed as backward and uncivilized 

(Sema Piketo 1992:67).  
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Miles Bronson was the first missionary designated for the Nagas. He visited the 

Naga areas for couple of times and established a mission among them. He moved his 

family to the Naga Hills on March 13, 1840 and commenced his work among the Nagas 

at Namsang village (now in  Arunachal Pradesh) in the Tirap Frontier Division of the 

North East Frontier Agency (Gammell 1850 : 219; Downs, 1971 : 21-21). But his 

family was afflicted with severe illness and obliged to abandon the mission station, 

after which the work among the Nagas ceased. 

  The reopening of Naga mission field was the work of two men- Godhula Brown 

and E. W. Clark. Clark had come to 

Sibsagar to work among the Assamese in 

1869. In addition to maintaining the 

station activities he had, in 1871 become 

involved among the tea garden gardeners. 

During these years he had become 

interested in the Nagas—mostly Aos—

who frequently attended the Sibsagar bazaar. Clark soon discovered that it was difficult 

to maintain Christian discipline in the Naga village due to constant raids (Downs, 1971: 

63, 66).  

The first missionary who came to Naga areas in Manipur was William 

Pettigrew. He came to India under the sponsorship of a private society, the Arthington 

Aboriginese Mission. He first toured the Songson, Mao Naga village in 1895 but 

couldn’t establish the mission field (Hepuni 1976:3). Then, Pettigrew went to choose 

the Tangkhul area to start his mission work which seemed to be the will of God for him 

and for the benefit of the people (Lolly, 1985:24). However, when the Naga political 

problems in North East worsened in the early fifties, the fate fell upon the missionaries’ 

activities in Naga areas with the consequence of a sudden expulsion. The troubles and 

suffering faced by the innocent people during those  ways were unspeakable. When the 

Naga Hills were declared as the disturbed areas, free movement was extremely 
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difficult. The Church leaders often failed to continue with their mission activities.  The 

normal life and progress of the church was often affected due to the unsettled Naga 

political problem which continues till today.  

Education as a Medium of Evangelism 

Missionary education in India played its part in attempting to break the caste 

hierarchy. The purpose of missionary education was not one of social control but of 

social transformation. With an emphasis on ‘education for all’ without caste or sex 

distinction- the missionaries were more allied to a public educator tradition. They were 

prepared to admit those of low caste and of high caste even at the expense of losing 

many of their pupils. Most saw advanced Christian education to be an indispensable 

part of what needs to be done for the evangelisation of India. It become more and more 

syncretistic in response to the missionary impact and thus was able to assimilate much 

of Christianity which provided a bulwark of conversion. For, instance when Pettigrew 

established his mission centre at Ukhrul, his work began by establishing a school. His 

chief objective in giving education to the tribesmen was to propagate Christianity 

(Luikham, 1948: 15). Various Mission centres along with educational institutions were 

established across Naga areas to propagate Christianity.  

The Mission centre which was opened at Molungkimong village in 1876 (later 

shifted to Impur on the Northern side of Naga Hills in 1984) served the Naga tribes of 

the Aos, Sangtams, Changs, Phoms, Lothas and Semas, respectively of schooling, 

evangelisation and in training the young natives of the region in Biblical educations. 

The Kohima Mission was mainly instrumental in imparting education as well as 

training to the Southern Naga tribes consisting of the Angamis, Chakesang, Maos, 

Zeliangruangs, Rengmas (Downs, 1971:95, 137). However, Christianity had brought 
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about education in the early period with their Mission Primary Schools while the  

conservative Nagas refused to attend schools run by the missionaries. 

Missionaries witnessing the revolution of the literacy seem to have been 

vaguely aware of its enormous impact. For example, in 1944, the first  literature ever 

printed in the Rengma Naga language (apart from the songbook) was printed in 400 

copies and disseminated among Rengma village. This was the Book of Mathew, in 

large type. The few who can read and help recite the words to the illiterate (Phillip 

1983: 191). In this, we see the fusion of the religion and literacy- the youth coming as 

primary teacher to the distant village, carrying with him ‘the power-filled doctrine’ 

made tangible in the form of book and reciting to the villager the unchanging and 

unchangeable word of God. Educational institutions were always the main agencies for 

effectively transmitting the dominant culture. Schools act as agents of both cultural and 

ideological hegemony through the process of selective instruction (Scrase 1993: 56). 

The schools were considered the best means of passing knowledge and gaining the 

confidence of the people, as well as propagating the gospel. Christianity was the very 

core of the educational programme and schools were one of the greatest importances in 

their endeavour in evangelising the Naga people. 

Christian Missionaries working in the Naga Hills played a key role in the 

expansion of modern education in the nineteen and twentieth century. It is seen that the 

modern education system instituted in the Naga Hills was a crucial element in the 

process of evangelization and the creation of a new culture (Bendanglila 2005 : 111). 

Many Nagas identified the idea of progress with Christianity. Christianity was 

understood to be civilised way of life compared the former way of life. Today, it has 

become a fashion in Naga society to talk about Naga identity while cutting the roots of 
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every component that constitutes genuine Naga identity. With frequent contacts 

between the Christian and foreign missionaries their world view and mental outlook 

had been broadened. The Nagas have accepted modernity in tandem with economic and 

social development. Now,  with the pace of globalisation and liberalisation the 

government of India gives an emphasis in providing opportunities for various 

educational fields such as commerce, culture and information technology. It is the 

responsibility of the education institutions to make proactive contributions to the 

emergence of finer values in the socio-cultural-political life of the people and take 

strong measures to raise the performance and productivity in a creative way. As 

education is a fundamental right of every person regardless of gender and is also widely 

accepted that it is the most important factor for social development and change. 

Education is therefore, one of the supreme elements in developing the  abilities of an 

individual 

Nagaland population growth shows decline 

Nagaland has shown a decline in population with -0.47 percent growth since 

Census 2001 and the total population now stands at 1,98,0602, according to 

the Provisional Population Totals of Census 2011.  

Among the districts, Dimapur stands highest in percentage share in 

total population at 19.17 percent, while the lowest is Longleng at 2.55 percent. 

Nagaland has also shown a decrease in population density from 120 persons in 2001 to 

119 persons per sq km in 2011, below the national figure of 382 persons per sq km.  

Peren has shown the lowest density at 55 persons per sq km and Dimapur has 

recorded the highest at 410 persons, which is above the national level. Total 
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child population in the age group of 0-6 stands at 285,981 and the proportion to 

total population stands at 14.44.  

The sex ratio has been recorded at 931 (females per 1000 males) with -2.09 

percent decadal growth for male and 1.26 pc for female. Although the ration has gone 

up from 900 in 2001, the percentage is still below the national level of 940. 

All districts have shown an increase in sex ratio in 2011 from 2001 except Peren where 

the ratio has gone down from 946 in 2001 to 917 in 2011.  

Nagaland’s literacy rate has risen to 80.11 percent as compared to 67.11 percent 

of 2001 census report and is above the national rate of 74.04 pc. Literacy by gender 

shows that the rate for males has gone up from 71.16 percent in 2001 to 83.30 percent 

in 2011 and for females it has increased from 61.46 to 76.69 percent during the same 

period – both figures being higher than the national level.  

Among the districts, Mokokchung tops the list in literacy rate with 92.68 

percent while Mon has recorded the least at 56.60 percent. Except for Mon, all 

other districts have shown literacy rates of more than 70 percent. The percentage gap 

between male and female literates is 6.60 percent with the smallest gap registered in 

Mokokchung at 1.81 percent only.  

This is the 6th Census for Nagaland. Due to various factors leading to an 

abnormal inflation in the Census 2001, the State Government rejected the data and 

during a Joint Consultative Meeting on September 30, 2009, it was resolved that the 

State would ensure accurate Census for 2011. 
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1.4 A BRIEF HISTORY ON EDUCATION OF NAGALAND 

In the ancient past, there had been contacts between the Nagas of the hills and 

the people of the neighbouring plains for trade and links for mutual co-existence. There 

is no record of teaching and learning of any script and opening of any formal school. If 

education without literacy can be perceived, the Nagas had it well derived from 

indigenous time-tested system to deliver the needs of those times for their survival and 

growth. A beginning of modern education was attempted by Rev. Miles Brownson who 

prepared the first spelling book and a catechism for the Singpho Nagas from Jaipur in 

Assam. He moved in 1840 to Namsang (now in Arunachal Pradesh). His effort was 

short-lived since he had to return due to ill health. In 1872, Godhula, an Assamese 

teacher and evangelist volunteered into Naga soil under direction of Dr. E.W. Clark. He 

came to Dekahaimong (now Molungkimong) and started to preach and teach. Dr. & 

Mrs. Clark of the American Baptist Missionary Union came to stay in Naga Hills in 

1876. In the same year, a new village, Molungyimsen was established. It was in this 

village that Mrs. Mary Mead Clark started in 1878 the first formal school in the then 

Naga hills. It was originally intended for women. Even a small printing press was 

installed in 1883. The mission headquarters at Molungyimsen was shifted in 1894 to 

Impur to facilitate operation of mission activities conveniently from a central location 

in Ao region. In 1895, a school with nine pupils was established there. This school was 

to be the pioneer institution for years producing teachers for schools, evangelists and 

pastors for churches, and leaders of the people. Contributions of Dr. & Mrs. E.W. 

Clark, Rev. & Mrs. S.A. Perrine and Dr. & Mrs. EP. Haggard to this pioneering work 

deserve all appreciation. Mention can be made of other missionaries particularly Rev. 

& Mrs. W.F. Dowd, an education missionary (1901-1921) and several Naga teachers 
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particularly Gwizao Meru Zeliang, Pehielie Angami, Kumbho Angami and 

Mayangnokcha Ao who had made invaluable contributions towards growth and 

continuity of this historic institution. This mission school was named in 1919 as the 

Impur Mission training and Middle school. In this year, Class VI was added to it. It was 

renamed as the Clark Memorial High School 1952. 

In 1941, the government opened one Middle English School at Mokokchung. 

The Ao public opened a private High School in 1943 at Mokokchung. It was taken over 

by the government in 1948. The then Government M.E. School was merged into it. 

In 1879, Rev. C.D. King opened at Samuguting (now Chumukedima) a mission 

school with the help of one Ponaram, an assamese teacher. However he had to flee 

from Samuguting due to attack by Nagas, and the school was closed down. He returned 

and arrived at Kohima in 1881. He opened a school there in 1882. But it was defunct 

due to his departure in 1887. The Rivenburgs came to Kohima the same year. He 

revived the school in 1889 and continued it till 1895 when running of the school was 

halted due to lack of teachers. The Deputy Commissioner of Assam came forward in 

1903 with a scheme for education, and he promised Rivenburg all possible help. In the 

following year, Rivenburg made a new beginning in his own mud-walled house at 

Kohima with an enrolment of some twenty boys and a staff composed of himself, his 

wife, and a non-Christian Angami. The Rivenburgs worked at Kohima for more than 

thirty years during which period, his contribution as a missionary, a literator and a 

medical doctor is beyond measure, He wrote the first primer in Angami language and 

the school developed under his care. It was fortunate for the Nagas that the Supplees 

took charge of the mission and the mission school at Kohima in 1922 after retirement 

of the Rivenburgs.  It was in his time in 1941 that a joint High School (the present 
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Government High School, Kohima) was established by combining both efforts of the 

mission and the government. With it was amalgamated the then Fuller technical school 

established by the government in 1907. The combined enrolment of Lower primary, 

Middle, High and Technical sections was about 800. It was then agreed that Bible 

teaching be allowed in the school, but not compulsorily for non-Christian pupils.  

In the Lotha region, the beginning of education was beset with uncertainties. 

Rev. Witter arrived at Wokha in 1885. He opened one mission school there in the 

following year, and wrote the first primer in Lotha language. He could not continue 

there long due to ill health and returned in 1887 and the school he initiated had to be 

closed. Rev. R.B. Longwell opened a school at Furkating (in Assam) temporarily for 

Lotha boys. He was assisted by Imtisosang, an Ao Naga teacher. With the departure of 

the Longwells in 1927 coupled with the prospect of opening a school at Wokha, the 

importance of the school at Furkating was lost. 

In 1928, a mission school was opened at Vankhosung; and the students at 

Furkating were admitted there. Sometime during 1880’s, one Jugaram opened a 

primary school at Yimpang (Boragaon). One Bhim Chetri also opened one at Wokha 

during 1920’s. However both schools could not survive. It was only in 1925 that the 

government opened one lower primary school at Okotso, and in 1941 one Middle 

school at Wokha. 

In the Serna region, though the first primer book in the people’s language by 

Dicksons appeared in 1908, credit goes to Rev. B.A. Anderson for opening the first 

mission school at Aizuto in 1937. 
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In 1896, the Arthington Aborigines Mission of England sent Rev. William 

Pettigrew who not being allowed to give religious instructions to Manipuris proper, 

opened at Ukhrul among the Thangkul Nagas rendering a good service along 

educational lines serving as government Inspector of Schools. He produced several text 

books, a hymn book and translations of the books of Luke, John and Acts of the Bible. 

Having made reference to some pioneering works in the field of education in 

Nagaland, it becomes interesting to briefly overview the actual process of education 

that operated for the Nagas. The first contact between the Dekahaimong traders and the 

missionaries at Sibsagar on the issue of education was in a school where the Nagas 

could see a working class room situation. They became curious. At this point, Godhula, 

the assamese teacher talked to them, and they became friends. They talked about 

alphabets and Jesus. In 1871, one Subongmeren became Christian through baptism at 

Sibsagar. It was followed by baptism of nine others in the following year at Sibsagar. 

As closer ties developed between the Dekahaimung villagers and the mission workers 

at Sibsagar, the Nagas invited the latter to their village with primary objective to learn 

the alphabets. The Missionaries accepted their invitation with primary objective to 

reach the people with the Gospel of Jesus Christ. The first schools were opened by the 

Baptist Mission recruiting assamese teachers to assist the missionaries. Those schools 

produced native teachers to man the fast-increasing schools. The pupils were taught 

how to read and write and also rudimentary health care and Christian ethics. Grades 

were named after the books of the Gospel such as Mathew, Mark, Luke and John 

classes. The missionaries rightly took advantage of the peoples’ enthusiasm for 

education in propagating the gospel. The schools became the channels and agents’ of 

Christianization. There are cases where the missionaries opened schools even before 
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churches were planted. The village teacher was at the same time the pastor of the 

church and vice versa. He was popularly called the Pastor master. Teaching was 

initially through assamese, though the missionary teachers had to use English also. 

Gradually, English became the medium of instruction. The pupils of mission school at 

Impur were made to wear assamese dress discarding their own, though Ao Naga hair-

cut was insisted upon boys. A boy in dhoti with indigenous hair-cut presents a queer 

look; and the long skirts into which the mission put their women, according to J.P. 

Mills were not suitable garments for weeding in rice drenched in rain. By this process 

of change through education simultaneous with christianisation, the Nagas were 

transformed giving up evil practices, old ways yielding to new ones. The horizon of the 

people was enlarged through contact with others outside own village and tribal 

communities. 

The British administration also became involved gradually in opening and 

running of schools. They needed natives to man as clerks their small offices. They 

collaborated with the Baptist mission to jointly run the mission schools by granting 

financial assistance. They opened new schools where there were none. The government 

by its orders insisted that at least thirty students had to be enrolled in a school even by 

compulsorily sending children of gaonburas and their relatives to sustain the level of 

enrolment. Though the increase of schools in the then Naga hills was substantial, the 

academic management was left to the mission only, and the government was behind 

them to support. Initially classes were regulated up to level 11, and the schools were 

known as the Lower Primary schools. Some schools were allowed to upgrade as Upper 

Primary Schools to run upto class IV Few schools were later upgraded to run upto class 

VI and were called Middle schools. It was only in 1938 that the government decided 
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that upto class VIII, education should be given to the Nagas in their own hills. Till then, 

the students used to go outside Nagaland mainly to Shillong or Jorhat to study in Class 

VII and upward. The weakness of the then system and approach to education was due 

to the short term goals of producing persons to read the Bible and to work as clerks. 

The dual and mutual control by the church and the government, though of advantage to 

both was not without problems resulting at times, even in closure of the schools at 

places. The short-sighted objectives and organisational dichotomy generated instability; 

and the system failed to lay a firm foundation of basic education. In support of this 

conclusion, here are quoted few statements by two British administrators: Mr. E.T. 

Lambert, the Sub-divisional officer at Mokokchung in his inspection remarks dated 

November 6, 1934 on Impur mission school noted that “There was an organ in the 

room facing class VI, and not a single boy in the class could tell what it was..... I asked 

those boys in class VI (the highest class at that time) who could sing one Ao song to 

stand up. 9 out of 25 did. 12 boys knew how to dance. Dancing and singing must be 

made an ordinary part of the school routine. If the old Naga songs offered the religious 

feelings of the mission, let them make up new words to the old tunes”. He further noted 

during his inspection of the same school on June 18, 1935 that the “Class 11 were at 

geography class. I am sorry to say that they only knew little about Ao country, and 

were already engaged in geography of Assam”. J.P. Mills in his book, the Ao Nagas 

stated that “In the matters of religion is concerned Christians will work well together, 

but in secular matters they are inclined to rate the welfare of the individual more above 

the body politic, and if the process continues their villages will become mere 

collections of houses instead of highly organised social units in which every man 

shoulders his burden of service and responsibility . . . The more ‘civilised’ he (Naga) 
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is the less he likes to work which entails manual labour. But ‘sitting and eating’ jobs as 

the Naga describes such posts as clerkships, are few and far between, and the more 

‘civilised’ there turned out the fewer will be the grower of rice and the more parasitic 

eaters there of. Continue the process long enough, and you arrive at racial extinction”. 

Even Rev. B.A. Anderson as late as 1945 reported that the Impur station school had no 

curriculum worthy of its name. 

In 1940’s, with two full fledged government high schools, one at Kohima and 

the other at Mokokchung, some middle schools and several primary schools, the school 

education in Nagaland was comparable in standard at least in terms of written 

examination results with that of any others in the country. It is recorded that the Impur 

Central school grew up in 1938 as the biggest Middle English School in Assam. Since 

declaration of Naga independence and attainment of India independence in 1947, 

growth of education was without intention gradually hindered by political turmoil. It 

was in 1953 that the Nagas passed an ahza (order) to close down all government-run 

schools and banning Naga students from attending such schools. As alternatives, two 

national high schools, one at Kohima and the other at Mokokchung were set up. Those 

schools were short-lived due to political compulsions. It was during those years marked 

with violence that education of the Nagas suffered most, and many a potential life were 

dropped out pre-mature. The Baptist foreign missionaries were made to leave Nagaland 

one by one, the last being Rev. Delano in 1955. The early 1950’s was marked by entry 

of Catholic mission into the field of education in Nagaland starting from Lotha and 

Angami regions. Their contributions to the growth of education .are commendable. The 

Nagas hitherto protestant Christians only, were not happy with the in road of catholic 

mission. Though their contribution to education was appreciated, an apprehension 
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developed and rightly so that unity of churches might be disturbed. The pre-dominant 

Baptist churches were yet to show their competence to run schools imparting quality 

education the people aspire for. Consequently taking unconscious advantage of the 

change of governments since late 1950’s, the Nagas strived to open more and even 

more private schools aiming at the government to take them over. The first college in 

Nagaland, the Fazl Ali College at Mokokchung was opened by the people in 1959. It 

was followed by opening of one Science College at Kohima in 1961 by the people. 

Both the colleges were taken over by the government within few years. On demand by 

the Naga people in their convention at Kohima in 1951; a separate administrative unit 

called the Naga Hills Tuensang Area (NHTA) was set up. It was christened in 1961 as 

Nagaland and was placed under one Interim body (de-facto Legislative Assembly) till it 

gave way to formation of the Nagaland State in 1963. Inspite of the changes, the 

political struggle for Naga independence continued. Those years the people were 

sandwiched between, political forces, and. education was the victim. The people found 

temporary solace in opening schools without seriously considering the quality of 

education. The government was also very liberal in taking over of schools due to 

political compulsions. By 1970, schools were in all towns and villages of Nagaland; but 

the quality of education sank very low. The undue haste of the government in opening 

middle and high schools without adequate teachers and more than the actual need was 

mainly responsible for lowering of school standard. From the poor quality government 

schools, the people were gradually alienated, and with time almost all the Government 

institutions could not sustain the desired quality and the people’s involvement in them 

eroded fast. The Baptist churches who in the early stages of education considered 

schools as agents of evangelisation did not keep up their stand on education. They 



 31 

wrongly took education as the responsibility of the government only, not of the 

churches. It resulted in weakening of both the schools and the churches. In the recent 

past, the churches are realising this mistake, and are taking up gradually education as a 

part of their ministry. The catholic mission had been consistently working since early 

1950’s to impart education to the Nagas, and they had succeeded during the forty years 

in establishing schools and even one college. Of late, even individuals and social 

organisations had ventured into the field of education; and they are running some 

schools and colleges well.  

In 1974, the North Eastern Hill University opened a campus in Nagaland, It 

started the first teaching department of education at Kohima in 1978. This campus 

failed to uplift education to a desired level due to untold problems and handicaps. The 

Nagaland University has been established only in 1994. Its impact on education of the 

Nagas is for the future to see and reap. 

There is a growing awareness in both the old and the young Nagas of the 

strength and weakness of education in Nagaland, The persistent political turmoil, the 

economic scenario, the educated unemployment and frustrations, the dominant 

unproductive citizens, and the social and cultural compulsions have made every serious 

Naga thinker to ask within himself whether education thus far imparted was right and 

relevant. 

The continually surviving oldest high school in Nagaland, the Clark Memorial 

High School at Impur attains 100 years in 1995. It is sponsored by the Ao Baptist 

Arogo Mungdang (ABAM), the largest Baptist churches association at tribal level in 

Nagaland. The school is derecognized by the Nagaland Board of School Education due 

to its low standard. It speaks volumes of education in Nagaland: its history and quality. 
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The Ao Baptist church at Kohima adopted it initially for five years from 1993. Let not 

education die in Nagaland, for its death would mean extinction of the people. 

An Education Model for Nagaland 

The process of education is a changing dimension of life and society. Any 

education model would change to adapt to the ever changing society and its needs. An 

effort is made here to evolve a model relevant to present social environment of 

Nagaland. To understand the model, it is necessary to know in advance the present 

educational condition, the needs and the objectives of the model. 

Nagas of today have realised that something desired in life and society is 

missing from the present. Today is the product of yesterday’s system of education. 

Today’s system appears like a huge body moving fast without steering. Who holds the 

steering? The answer would be the question itself. Although organisations at various 

governmental and non-governmental levels do exist, there appears to be hardly any 

serious hand that holds and steers education of today. There are many who steers the 

organisations, but not education. Consequently, the present state of affairs is marked 

with aimlessness, confusion, poor quality and frustrations. In this background, the 

model is designed. To set the model in proper perspective, the following issues should 

be understood and agreed to : 

1. In the past, the needs of a Naga were limited; and he could produce or procure 

them on his own. The people talked of self-sufficiency, and they were contented 

in life.  Today, his needs are limitless. If Nagas cannot produce enough on their 

own to procure their needs, they would become a dependent people. And 

allowing it to continue long enough, the people would be reduced to beggar’s 

status. Nagas have to grow as a giving people. And education has to take care of 

it. 
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2. Nature has given to the Nagas land, water, air, sunshine and natural resources. 

Education should enable the people to tap those resources for their good. 

3. The horizon of a Naga of the past was limited to own village, tribe or Nagaland 

Today, the whole world and the Universe are opened to him to explore and 

replenish. Education should widen horizon of the people. 

4. There is an element of human weakness to do what a man hates and to avoid 

doing what he knows as good to do. Education should enable a man to counter 

this weakness of life. 

5. Education should produce citizens to so live that their character, habits and 

society would reflect well the image of the people. 

6. Just as different plants grow in different climate and soil conditions, people 

grow in parts of the world. Nagas have to grow rooted in their own time-tested 

culture and environment. 

God has given at birth different talents and capabilities to every individual. 

Education has to develop them to fullness with a spirit of giving and contributing 

towards man-power for the primary purposes briefly outlined as follows: 

1. To produce food; 

2. To rear for food and pleasure fishes and animals; 

3. To produce clothing; 

4. To produce building materials and builders;  

5. To construct roads and other amenities;  

6. To explore and tap natural resources; 
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7. To produce needs of the people such as toiletry, utensils, shoes, watches, 

vehicles, radios, televisions and so on (they are no longer luxuries, but have 

become necessities). 

Manpower in the above primary sectors are needed in good numbers. Besides, 

the tertiary sectors have to be effectively maned by: 

1. Politicians, administrators, soldiers, police and so on; 

2. Church leaders and leaders of society at various levels; 

3. Workers in offices, banks, telegraphs, radio, television, etc; 

4. Teachers, journalists, writers, poets, etc; 

5. Sportspersons, businessmen, artists, singers, dramatists, etc; 

6. Shopkeepers, hotelkeepers, traders, sweepers, etc; 

7. Experts, specialists and skilled workers in various technical fields; 

8. Drivers to drive and land and air vehicles; 

9. Workers in factories; and 

10. Workers in countless sundry jobs. 

To produce adequate efficient personnel for the stated purposes ultimately to 

shape a people contented, self-reliant, self-sufficient, and complete in all aspects, a 

relevant model for education needs to be framed. Such a model is outlined below. 

University and college levels of education are kept out of this model. It covers school 

education upto Class XII level. 
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1. Schooling Education upto Class VIII should be made compulsory. On completion of 

courses upto Class X or XII, most of the students should be made capable of service 

according own talents, interest, and capabilities. Education should be so imparted that 

at those terminal points, students can decide on their own without any compulsion to 

opt for service. Talents should be identified, interests generated and capabilities 

acquired during school years through proper education. A child may be taken into Class 

II generally at the age of 6+, thereby, on attainment of age 14,16 or 18 he becomes 

capable of service and employment. Only meritorious students should study further in 

Class XIII and upwards. 

2. Curriculum and Syllabus: There shall be only one curriculum for Nagaland. 

However details of syllabi particularly in social science including history and 

geography should be made by respective schools basing on the locality, its culture and 

traditions.  Curriculum and syllabi should be such that while applying them, the 

educational objectives are fully achieved. 

3. Medium of Instruction and mother tongue: Upto Class IV, medium of instruction 

should be the mother tongue. English should be introduced as a subject in classes, I-IV 

The English standard attained during the four years should enable a student to 

conveniently switch on to English medium of instruction from Class V and upwards. In 

English medium schools at lower levels, mother tongue should be introduced as a 

subject compulsorily even from Class I. 

4. Approach in Teaching : Just as the look of individual differs, talents and 

capabilities of students differ. Teachers have to bear this in mind always. After Class 

VIII, some schools should be run fully on technical lines, and the others on academic 

and technical lines. There should be a reliable mechanism devised to identify interests 
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and talents. In Classes IX-XII, students should acquire not only knowledge, but also 

skills for professions chosen according to interests. While in school, students should be 

provided proper guidance and counselling particularly for lifetime vocations. 

5. The Students : Due to lack of financial support, some students may struggle to 

study. The government and the concerned Education Authority should find ways and 

means to support such students to study at least upto Class VIII. When guided to lines 

of study according to interests and talents, the students, parents and the guardians 

should agree to such guidance. 

6. The Teachers : Interest in the profession, capability and potential should be the only 

criteria in recruitment of teachers. A body including experts at district levels should be 

constituted to ascertain fitness of the would-be teachers. This body shall issue 

certificate of fitness to become teachers. Such certificate holders only shall be recruited 

as teachers by all school authorities of the district. 

7. Responsibility of the People, the Government and the Church: The government, 

the church, different organisations and the people as a whole impart education to the 

same individual, or group of students of a generation. It is therefore imperative that all 

concerned for education should have similar understanding and objectives of education. 

Otherwise, a student may be placed to confusions; and misunderstanding may also 

generate between different education authorities. Education authorities and systems are 

indicated at SI. 10 below: 

8. School Land, Buildings and Surroundings: A school should be centrally located 

within easy reach of students. Its land should be sufficient to accommodate playfield, 

buildings, plantation and flower gardens. A descent building with good surroundings 
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add to attraction of the school for students. Additional needs shall be for residential 

schools. 

9. Contribution of the Students to the Community: The beauty of flowers belongs to 

all who look at them. Likewise, the students by their character and habits endow beauty 

to the community. Besides, the students can directly contribute to the people their 

produce during training, labour and free social service. In so doing, they acquire skills 

and spirit of social service. 

10. Educational Authority and System : Subject to overall authority of the 

Government, the powers to implement educational system shall be decentralised 

granting autonomy to education authorities to be created at various levels as outlines 

below: 

 The government of Nagaland shall have Inspectors or Supervisors to ensure 

standard in all school of Nagaland (British model). 

 There shall be an authority created to control and ensure academic standard in 

classes IX to XII. 

 There shall be district education authorities to ensure standard arid discipline in the 

district. It shall conduct examination at class VIII level. 

 Each area / range shall have education authorities to maintain standard and 

discipline in respective areas/ranges. Those authorities shall function under the 

district authority. This authority shall be responsible for education up class IV 

 Every town/village shall have an education Advisory Board. The Board shall have 

members from the town/village council, the church and include educationists. 
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 The district and Area/Range level education authorities shall be autonomous to the 

extent to be clearly defined to avoid overlapping and conflicts. The Head of those 

authorities shall be appointed by the State Government; and all others shall be 

appointed by the concerned authority. 

11. Finance: The District education authority shall generate fund internally. The State 

Government shall grant sufficient fund to them. The District authority shall finance the 

Area/Range authorities for needs of all schools under respective jurisdictions. The 

multi-lingual character does create hindrances to imparting of formal education in 

Nagai and. However even in this, the positive aspect has to be explored. Except 

Tuensang district, the other six districts of Nagaland are where generally six languages 

predominate. In the ladder of social growth, Nagas to me are at present in a state where 

they talk of Nagas as a whole, but seriously concerned of own tribe. If Nagas are 

educated with love and concern for own people, they will understand deeper of the 

Nagas and humanity; and a time will surely come when patriotism at higher levels shall 

dominate. The education model therefore focuses on decentralization of education to 

district levels and even lower. The democratic system of government at village level 

offers congenial environment to implement the model. The village government should 

evolve ways whereby educated persons of the village are attracted to live in own 

village. Majority of the Nagas are Christians. If the government and the churches work 

together, education shall grow like a tree on good soil. The people should act as the 

water and air to nourish education by their understanding and support. By so doing, 

education of the Nagas shall grow healthy. 
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1.5 ACADEMIC ACHIEVEMENT : 

Education is the most important invention of mankind. It is more important than 

his invention of tools, machines, spacecraft, medicine, weapons, and even language 

because language too was the product of education. Man without education would still 

be living just like an animal. It is education , which transformed man from a mere two 

legged animal into human beings. It helps him to behave like a man and prevents him 

from behaving like an animal.  The word education is like a diamond which appears to 

be of a different colour when seen from different angles. It is basic to any civilization. 

For social survival, the reproduction cycle and nutrition are essential to biological 

evolution. 

Education of man does not begin at school, it begins at birth. It ends not when 

he graduates from the university but at his death. Hence education is a life long process. 

Any modification brought about in the behavior of an individual as a result of his 

interaction with the environment constitutes learning.  

The concept of education is dynamic. It has passed through many ages and 

stages in the process of evolution and at every stage it has had a different meaning 

according to the then existing social conditions. The concept of education is still in the 

process of evolution and this process will never come to an end. Emerging time will 

always demand a revision of the prevailing educational ideals. From the time 

immemorial education was considered to be the means of getting knowledge. Education 

is rightly regarded as the key to national prosperity and welfare and it is one of most 

important forms of national investment through out the ages and in all the parts of the 

world.   
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 An education that would make the Children sound in body and mind helps to 

make  good citizens for the  country. Positive mental health is needed to achieve the 

aims of education the concept of mental health is needed to achieve the aim of 

education. The concept of mental health as to the  term itself denoted is related to the 

health of the mind. Physical health is concerned with  mental health being viewed by 

some as a continuum with no hard and fast dividing line between normal and abnormal. 

The multiple roots of mental health or illness are sought in early childhood experience 

and the surrounding culture.  

The term academic achievement refers to the degree of success or level of 

attainment by pupil in the scholastic or the curricular subjects prescribed within the 

syllabus in brief academic achievement is the amount of knowledge derived from 

learning in the classroom. 

Achievement is the end-product of all educational endeavours.  The main 

concern of all educational efforts is to see that the learner achievers. Academic 

achievement it is defined in different ways by different authors.  It refers to any 

desirable learning that is observed in the students.  Any behaviour that is learnt may 

come with in the scope of achievement.  Pupil achievement means the status of pupil 

with respect to attained still or knowledge as compared with other pupils or with 

schools adopted standards. 

Morgan (1961) in his book “Introduction to Psychology” defines achievement 

as the “accomplishment on a test of knowledge (or) skills also a personal motive”. 

‘Crandall’ suggested that achievement may be viewed as behaviour directed 

towards the attainment of approval or the avoidance of disapproval for competence of 

performance in situations where standards of excellence are applied. 
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The importance of academic achievement has raised several important questions 

for educational researchers.  What factors promote achievement in students? How far 

do the different factors contribute towards academic achievement? Many factors 

affecting the academic achievement such as pupils socio-economic background, 

intelligence, language as medium of instruction, various personality traits of students, 

etc. 

These factors are of utmost theoretical and practical importance in developing 

curricula and designing educational programmes to suit the needs of pupils with varied 

backgrounds.  Further, the study of these factors assumes special significance in view 

of their implications in respect of day-to-day curriculum planning on the part of the 

classroom teacher.  Investigation and studies on the correlates of achievement, Need to 

be thoroughly examined with a view to improved curricular development, efficient 

teaching and better academic achievement. 

Meaning of Achievement: 

 The word achievement means end gained or level of success attained by an 

individual or group on the completion of task whether it be academic, manual, personal 

or social. 

 Academic or scholastic achievement means the attained level at which this 

students is functioning in school tasks such as science or mathematics as means used by 

schools marks or grades earned. In trades and occupations it will mean and change in 

the level of skills attained as measured by marks or grades. Achievement this means all 

those behavioral changes which take place in the individual as a result of learning 

experience of various kinds.  
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 Thorndike and Hagen (1970) says that ‘Achievements are performance based to 

show that a pupil has already learnt to do’. 

Academic achievement is all about what students can actually do when they 

have finished a course of study.  

Importance of Achievement: 

 The school is concerned with the development of the  whole child and all round 

development of the physical, social aesthetic and emotional qualities of the children. 

During the process of education of the child has to be continuously evaluated with 

regard to the level of his intelligence, attainment, aptitudes and interest and educational 

objectives, that are determined by the needs of these learners, the demands of the 

society and the psychology of learning. Therefore these objectives of education and the 

development of the physical, social, aesthetic and emotional qualities in the child are 

assessed only through the academic achievement of a child, and they are very important 

in this process of education. This academic achievement of the child is assessed by the 

teachers in the educational progress through the process of education. The parental 

behaviour also has much influence on the child’s academic achievement.  

 Schibeci and Riley (1986) studied the influence of the attitudes on achievement 

and it was found that attitudes influenced achievement rather than achievement 

influencing attitudes. Hence, it is essential to develop the attitude of the heads towards 

the profession subjects and various activities which are going on in the school so as to 

improve the academic achievement of the school.   

 In addition to the attitudes, the academic achievement is also influenced by  

factors like:  
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1. Intellectual status of the student. 

2. Abilities of their students. 

3. Methods of study 

4. Medium of instruction 

5. System of examinations 

6. Motivation in the classroom situations. 

7. Personality factors of the students. 

8. Socio-Economic status 

9. Self-concept 

10. Leadership style 

11. Organizational climates 

12. Attitude of heads and teachers towards education and school etc. 

 In most schools, the main task that faces the learner is an intellectual one. But 

the learners intellectual achievement influence and are influenced by his emotions from 

an early age, a sense of achievement is a source of good feeling and self esteem and 

failure a source of angular and size approach. Attempts to measure learning progress 

are not of recent origin. Ever since there have been schools teachers have tried to 

determine through oral recitation, written test or actual performance in certain skills the 

extent to which teaching and study have resulted in mastery too open the results of the 

measurement have failed to yield an adequate app of the learning that supposable had 

taken place. 
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 C.Mc.Clell & David (1953) and Atkinson. W. John (1955) came to the 

conclusion that in every  individual there is the need for achievement. A person who 

has a high need for achievement considers problems and obstacles as challenges to be 

met. According to them Human beings differ from one another in the strength of 

achievement. 

There are many factors in the lives of today's children that operate against their 

developing a positive, substantive, and internal sense of the importance of achievement. 

The lack of a system that has worked for such achievement in the lives of many of their 

parents and community members, and the obtrusive presence of get-rich-quick models 

in the culture of the streets, are factors that strongly mediate against our young people 

in this regard. Notwithstanding, the meaning of achievement for young learners is 

especially important now. The level of academic skills necessary for successful entry 

into today's job market, with or without a college education, has risen to the point that a 

focus on achieving academic success is necessary for all students throughout each and 

every year of schooling from pre-kindergarten to 12th grade.  

This critical condition underscores the importance of developing, or 

redeveloping, a culture of achievement. In such a culture, learning, progressing 

academically, and working steadily and purposefully in school is seen as the standard 

pattern of behavior for students in elementary and secondary school and beyond. For 

this to happen, kids have to "get it"-that is, there must be a substantive meaning of 

achievement that they understand and believe to the extent that it becomes the primary 

piece of their motivation to do well academically. This motivated desire can then result 

in performance that is reinforced in the school, the home, and the community until it 

becomes the guiding pattern of a child's life.  



 45 

Factors Affecting Achievement : 

 The Child’s Personality : Pupil achievement has been shown to reflect classroom 

atmosphere, as manifested in the teacher’s use of praise or anxiety-producing 

behaviours.  Both severe and very low levels of anxiety reduce learning, while mild 

anxiety may facilitate some kinds of learning.  In support of adjustment as a 

positive factor in achievement, Children who disparaged themselves were generally 

anxious and poor achievers. Academic achievement is significantly related to 

certain personality traits. Achievement stemmed from strong, well-organized 

qualities such as interests, commitment, or enthusiasm. Children classified as 

manifesting anxiety might range from those who are heavily burdened with neurotic 

disturbances to those who are very briefly disturbed.  Besides, exactly how may one 

distinguish the healthy tension that sparks activity from the unhealthy tension that 

in effort and destroys self-confidence author believes that healthy entrusted may 

facilitate achievement but guarantee it.  If the child is challenged, a healthy 

condition–both physical and emotional–will constitute the best internal environment 

for accomplishment. 

 The Child’s Attitude Toward school : Another significant factor in determining 

how the child will relate to the school is  attitude, whether toward the teacher, 

specific subjects, or the total school environment. The way children feel about 

school depends on a complex blend of personality traits and school factors. In a 

specific case, it hinges on the way an individual child perceives and relates to his 

school experiences.  Satisfied and dissatisfied children apparently do not differ from 

each other either in general intellectual ability or in scholastic achievement.  

Dissatisfaction with school appears to be part of a larger picture of psychological 



 46 

discontent, rather than the direct result of inefficient functioning in the school room.  

For instance, children with school phobia, or extreme fear of school, may 

demonstrate a marked dependency and emotional immaturity rather than mental 

disability.  School pressures further accentuate these traits, leaving them burdened 

with extreme anxiety (Chazan, 1962). Boys and girls express dissatisfaction with 

school in somewhat different ways.  Dissatisfied girls are intro punitive that is, self-

critical, blaming their dissatisfaction on themselves.  Dissatisfied boys are extra-

punitive and blame adults.  It is much easier for teachers to identify dissatisfied 

boys than dissatisfied girls, because boys’ discontent is more overt (Jackson and 

Getzels, 1959). 

 School’s Differential Effects on the Sexes : In certain ways the school favours 

each sex-girls more often initially, and boys increasingly later on.  Especially at 

first, girls are on a different developmental timetable, maturing somewhat faster 

than boys. The greater punishment meted out to boys is fully apparent to both sexes, 

Probably the woman teacher’s values cause her to disapprove assertiveness and 

aggressiveness that is completely normal in boys.  Moreover, the conventional 

classroom’s demands for order and routine are distasteful to active boys, and 

generate withdrawal, nervousness, and aggression.  In turn, boys’ reactions bring 

further disapproval, arousing further hostility (Meyer and Thompson, 1963). 

Meantime, the better balancing of male and female teachers, from nursery through 

graduate school, would provide models of both sexes with whom students might 

identify.  If the old saying “More is caught than taught” is true, it is important that 

boys and girls at all levels have teachers of their own sex who are enthusiastic about 

and steeped in their respective disciplines. 
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 Teacher-Pupil Relationships : Teachers must keep abreast of the nuclear 

explosion in ideas.  They must be bright enough and knowledgeable enough to feel 

comfortable with creative children who raise manifold questions.  They must be 

skilled tacticians in classroom strategies.   

 Teacher’s attitudes toward pupils : Perhaps it is merely human that teachers’ 

feelings about children are uneven.  Teacher approval is limited to relatively few; 

and those children who most need overt signs of approval are least likely to obtain 

them.  Those whom teachers approve are also most likely to be chosen by their 

peers on socio-metric tests. Teachers indicated a preference for children who were 

righter, performed better academically, and made better personality adjustment 

scores.  Such children provide better window dressing when parents or principals 

appear. 

 Pupil’s attitudes toward teachers.   Different teachers, of course, may produce 

quite different effects on children.  Children of more punitive teachers manifest 

more aggression in their misconduct, are more unsettled and confused in school, 

and less concerned with school values and learning’s than those of no punitive 

teachers.  Moreover, children of “integrative” as opposed to ‘dominative’ teachers 

show more spontaneity in offering a suggestion, expressing appreciation, and telling 

their experiences upon invitation by the teacher. The children of a dominative 

teacher proved more distractible and wasteful of time. However, when these 

children moved to the next grade, their behaviour showed practically a zero 

correlation with their behaviour a year before.  

Both teachers and pupils were classified by type, to determine how different 

teacher and pupil types relate to each other.  The children were divided into four 
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categories; conformers, who controlled their impulses and showed high social 

orientation; opposes, who manifested disturbed authority relationships, pessimism, 

intolerance of ambiguity, disappointment, and frustration; waverers, described as 

anxious, ambivalent, fearful, foundering, and indecisive; and strivers, who 

demonstrated marked drive for recognition, especially in school achievement.  The 

teachers, in turn, were classified according to three types.  Turbulent teachers showed 

relatively more concern for ideas than for people and a free expression of strong 

feelings and attitudes, but little patience with routine tasks, sloppiness, and 

inconsistency.  Self-controlling teachers maintained an orderly, workmanlike class and 

focused on structure and planning.  At the same time, they showed more sensitivity to 

children’s feelings, and emphasized interpersonal relationships in the classroom.  

Fearful teachers were anxious, dependent on the approval of supervisors and of 

children, unable to bring order to their task, and highly variable in their behaviour.  

Development of Achievement: 

 Development of achievement is affected by a number of variables in home, 

school and society. Home plays an important role in the early training of children for 

the development of attitudes and motives. Parental expectations and guidance to the 

child develop need for high achievement in life (S.S. Chauhan). 

 The teacher can play a very crucial role in the development of achievement 

through following methods (S.S. Chauhan and J.C. Aggarwal). 

1. The teacher should emphasize the importance of achievement in life by means 

of narrating the exploits of great personalities and their achievements. 
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2. The teacher encouraging is friendly attitude and his enthusiasm in work will 

create a necessary environment for achievement in children. 

3. The teacher will guide the students in developing realistic achievement motives. 

4. Attempts should be made to convince the students that new motives will 

improve their self-image and is an improvement upon the prevailing ones. 

5. The teacher should develop habits of self study among students. 

6. The teacher should encourage the students to evaluate their own achievement 

from time to time. 

7. The teacher should develop conductive social environment in the class so that 

every student should think that he is wanted and has a role to play. 

8. The teacher should relate the motive with future life of the students and assign 

independent responsibility to them for higher achievement.  

9. The teachers should emphasize upon the fact that new motive is an 

improvement on prevailing cultural values.  

10. The teacher should make students committed to achieving concrete goals in life 

related to the newly developed ones. 

Academic Achievement of a child depends on many variables such as Socio-

Economic Status of the student, Study Habits and Emotional Maturity, Family 

Environment and Home Environment of the child, etc.  

1.6 STUDY INVOLVEMENT : 

Involvement has been conceived in different ways by different authors Sherif 

and Cantril (1947) were the first to use the concept of ego involvement.  According to 
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them the behaviour can be designed as ego-involved when in the course of 

development, acquired attitudes related to ones own ego are brought into play in a 

certain situation by relevant objects, people or groups, so that either a high degree of 

participation is produced or attitudes relative to ones own ego, the image of one ego 

etc., are called upon. 

Ego involvement in the dictionary of the social science (1969) also refers to the 

process (or the state which emerges from that process) by which the ego becomes 

identified with various objects acts, attitudes, values and so on to the extent that their 

fate becomes the fate of the ego a threat that to them threatens the ego and their 

enhancement exalts the ego. This involvement of the ego leads to particularly intensive 

strongly motivate behaviour when such outside elements seem to be pertinent to the 

action situation.  

Goldenson (1970) states “We do not react to all situations with the same degree 

of effort or concern.  The more deeply our goals and self-esteem are concerned, that is, 

the more ego involved we are the more intense our reactions”. 

A relationship between involvement and need satisfaction has been visualized 

by a few researchers.  These researchers indicate that a positive relationship does exist 

between personal involvement of individuals in any activity and the satisfaction of their 

needs, studies conduced by Perkins (1975) and Rufus (1976) showed this relationship.  

This concept is the basis of this study involvement inventory.  The inventory is based 

on the concept of involvement which is detained as an identification with the task to be 

accomplished the degree of involvement is determined by the (i) number of needs 

satisfied, and (ii) the extent of their satisfaction through the performance of the task.  
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Involvement as conceptualized in this context therefore may be classified as an intrinsic 

motivation.  

Study skills are an important factor that will determine the result of your 

studies. Some naturally have very good study skills whereas others have a more 

difficult time doing the same amount of work. 

Study involvement in view of Morse and Wingo (1970) implies keen interest in 

the task, working with persistence and imagination and sharing the responsibility for 

own learning. Yan Off (1973) defined study involvement as a degree of affect or 

feeling of being actively involved in one's own learning process. Involvement in studies 

not only makes the learning a pleasant activity but also yields enhancement in learning 

outcomes of higher order and develops positive attitudes towards learning and 

facilitates creative productivity. 

The purpose of this research is to measure the involvement of students in their 

scholastic pursuits.  The student’s intrinsic scholastic motivation will be of great use to 

the school teachers, parents and guidance counsellors. It will help in guidance and 

counseling of students in the selection of various diversified courses as well as helping 

the potential school dropouts and under-achievers etc.  

1.7 EMOTIONAL MATURITY  

Maturation is on important variable for psychological study because it sets the 

ultimate limit of achievement and determines to a large degree the rate of learning and 

enculturation knowledge of this development process alters parent’s teachers and others 

to the desirability of adopting learning situation, so that they are optimal in difficulty 

and complexity for the individual child. Maturation in children is occurrence with the 
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lapse of time. Therefore chronological age is very rough approximation of the level of 

psychological growth for average child, when the normal range, special scales and 

instruments must be used to measure his maturational status. The child most difficult 

adjustments involve the behaviour which are the units of the social interactions are 

different and also the social expectations of the peer and teachers are difference from 

those of parents and elders at home.  The extent and the quality of social relationship 

the child maintains with in a classroom determine. Its own social development 

unfortunately in the present education system teachers do not encourage by providing 

the various activities. So that child can mature social adjustment with his surroundings.  

Maturity as defined by Finley (1996) is “the capacity of mind to endure an 

ability of an individual to respond to uncertainty, circumstances or environment in an 

appropriate manner”. Havighurst (1950) has emphasized the importance of attainment 

of social and emotional maturity by adolescence through his proposed major 

developmental tasks for adolescence viz., achieving new and more mature relationships 

with age mates of both sexes, achieving a masculine or feminine social role, achieving 

emotional independence from parents and adults, preparing for an economic career, and 

desiring and achieving socially responsible behavior. According to Menninger (1999), 

emotional maturity includes the ability to deal constructively with reality. Emotional 

maturity is a process in which the personality is continuously striving for greater sense 

of emotional health, both intra-physically and intra-personally. Raj (1996) defines 

social maturity as a level of social skills and awareness that an individual has achieved 

relative to particular norms related to an age group. Social maturity is a term commonly 

used in two ways like with reference to the behavior that conforms to the standards and 

expectation of the adults and secondly, with reference to the behavior that is 
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appropriate to the age of the individual under observation. Thus, social maturation 

permits more detailed perception of the social environment which helps adolescents to 

influence the social circumstances and develop stable patterns of social behavior. 

Emotional maturity and social maturity, both are vital for attaining success and 

happiness in one’s life. Emotional maturity enables adolescents make better decisions; 

better choices; have more fun and less stress which enables them to have better balance 

in life. In addition, Singh et al. (2007) found that social support and maturity plays an 

important role in maintaining the health and well-being as it gives the adolescents a 

feeling of being loved, cared for, esteem, valued and belonging. 

The 21st century is an era of technological revolution. Due to the changes in the 

technology, the environment of today is changing as never before. Adolescents of today 

are well and easily exposed to vast, unlimited and most importantly censored 

information and are subject to high pressure because of ever increasing competition and 

expectations from their family and peers. In this dynamic environment, many of the 

adolescents are finding it difficult to adjust themselves and even sometimes succumb to 

the environmental pressure. 

In the present circumstances, youth as well as children are facing difficulties in 

life. These difficulties are giving rise to many psycho-somatic problems such as 

anxiety, tensions, frustrations and emotional increase in day to day life. So, the study of 

emotional life is now emerging as a descriptive science, comparable with anatomy. It 

deals with interplay of forces with intensities and quantities. Available tests are crude 

and measure chiefly the degree of dependence. But this test measures the different 

aspects of emotional maturity. As self acceptance an important aspect of maturity says 

Wenkart, and it must be preceded by acceptance from others. 
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Emotional maturity is the characteristic of emotional behaviour that is generally 

attained by an adult after the expiry of his adolescence period. After attaining emotional 

maturity, he is able to demonstrate a well- balanced emotional behaviour in his day-to 

day life. A person may said to be emotionally matures if he has in his possession almost 

all types of emotions-positive or negative and is able to express them at the appropriate 

time in an appropriate degree. 

Characteristics of an Emotionally Matured Person 

An emotionally matured person demonstrates the following traits and 

characteristics in his behaviour. Almost all the emotions can be distinctly seen in him 

and their pattern of expression can be easily recognized. Manifestation of emotions is 

very much refined. Usually he expresses his emotions in a socially desirable way. He is 

able exercise control over his emotions. Sudden inappropriate emotional outbursts are 

rarely found in him. He is able to hide his feelings and check his emotional tide. The 

person perceives things in their real perspective. He is not a daydreamer and does not 

possess the desire to run away from realities.  

His intellectual powers like thinking and reasoning are properly exercised by 

him in making any decision. He is guided more by his intellect than his emotions. He 

does not possess the habit of rationalization i,e. he never argues in defense of his 

undesirable or improper conduct. Also he never shifts the responsibility of his mistakes 

on others. He is always honest in his behaviour.  

He possesses adequate self-concept and self-respect. He never likes to do things 

or show such behaviour that can injure his self-respect and is adverse to his ideals. He 

is not confined to himself. He thinks about others and is keen to maintain social 
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relationships. He never engages himself in such behaviour as is antisocial and can result 

in social conflicts and strain his social relationship. 

He can exercise his emotions at a proper time in a proper place. If there is a 

danger to his self-prestige or if anyone is in distress, he can rise to the occasion by 

exercising his emotion of anger. But if he commits a mistake and is rebuked, he is 

equally able to check his emotion of anger. Matured emotional behaviour is 

characterized by greater stability. A person having such maturity does not sudden shift 

from one emotion to another. 

Emotion is one of the dimensions of personal experience. There are eight innate, 

primary emotions. They are joy, anticipation, anger, disgust, sadness, surprise, fear and 

acceptance. A person can be called emotionally mature if he is able to display his 

emotions in appropriate degree with reasonable control. Such a person will express his 

emotions in a socially desirable way and he will be guided more by his intellect than by 

his emotions. 

The study of emotional maturity or intelligence is relatively new in the field of 

psychology. The measuring factors differ greatly among the experts as emotional 

maturity is not measured on one scale that fits all.  

Studies in this area are on the increase as more professionals are becoming 

interested as the results of this type of study are proving to be very beneficial. In the 

study both cognition and intelligence are two distinct components. When a person's IQ 

is measured it is done using the cognitive capacity which is generally a constant 

reading. The IQ measurement can be improved at any time. However, it is subject to 
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the constant value that is the Intellectual Quotient. This means most IQ levels remain 

consistent over a lifetime. 

It is not unusual for the IQ to change within a couple of points; however this 

change is often a developmental factor or taking into account margins of error when the 

test is given. Emotional Intelligence falls into a whole other category. From one 

moment to the next emotions change very quickly. Depending on the matter at hand 

and the subject are being tested. Since everyone reacts differently in any situation there 

are no parameters set in stone. Emotions can often be very inconsistent. 

The range of emotions varies with each person. Because of this difference it is 

logically difficult to measure fully. The demarcation line between intelligence and 

knowledge is blurred. Most studies reveal that emotional intelligence changes 

depending on the person and the condition they are presented with. Thus findings show 

it can be decreased, increased or be fairly non-existent. Some experts believe emotional 

maturity is stable and is unaffected to outside conditions. All studies however reveal 

that emotions are developed rather than instilled at childbirth. There is no evidence to 

prove that emotions are part of our genetic makeup. They largely develop as we mature 

and gain experience in life situations. 

Due to very specific stimuli do our emotions begin to develop, this maturity is 

best defined as our ability to become sensitive to our environment and the people we 

interact with. Our perceived emotions allow us the ability to control situations and 

create solutions. This emotional maturity is also known as having a sense of self. 

Emotions are what equip us with the ability to think things through. In the end 

the definitions are numerous. Like other aspects of intelligence, there is a broad 
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spectrum. Like test that measure intelligence quotient, the score of emotional 

intelligence is determined and studied on individual basis. 

The above discussion clearly bring to some light the dynamic interaction among 

factors like social maturity, emotional maturities, scholastic achievement with in the 

context of family and the school accelerated by the factors of age and experience.  The 

scholastic achievement and maturity are so related that they tend to support mutually if 

the habits of study were to contribute positively to the process of learning and 

maturation.  It is in this context that the present investigations assume significance. The 

stability of adjustment conditions is the exception rather than the role in most of the 

child’s interactions with others children and adults.  Since human behaviour is so fluid 

and dynamic the child is faced with an over varying stimulus configuration when the 

makes social adjustments to another person. 

Emotional Maturity is not only the effective determine of personality pattern but 

it also helps to control the growth of adolescent’s development. The concept “Mature” 

emotional behaviour of any level is that which reflects the fruits of normal emotional 

development. A person who is able to keep his emotions under control, which is able to 

break delay and to suffer without self-pity, might still be emotionally stunned and 

childish. Morgan (1934) stated the view that an adequate theory of emotional maturity 

must take account of the full scope of the individuality, powers and his ability to enjoy 

the use of his powers. Maturity plays a large role in many different aspects of life. If we 

want to make the most of career or work environment, you need to be mature and 

surround yourself with similar people. Keep in mind that emotional maturity isn’t all 

about behaving and acting professional. 
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Immaturity and Maturity Theory : 

According to Argyris (1961) Seven changes should take place in the personality 

of individuals it they are to develop in to mature people over the years. 

 First, individual moves from a passive state as infants to a state of increasing 

activity as adults.  Second individual develop from a state of dependency upon others 

as infants to a state of relative independence as a adults.  Third individual have in only 

a few ways as infants but develop deeper and stronger interests as adults.  Fourthly, 

individual behave in few ways as infants but they are capable of behaving in many 

ways.  Fifth, the time perspective of children is very short involving only the present 

but as they mature.  Their time perspective increases to include the past and the future.  

Sixth, individual as infants are subordinate to everyone, but they move equal or 

superior position, with others as adults.  Seventh, as children, individuals lack an 

awareness of a “self” but s adults they are not only a were of it but they are able to 

control “self”.  Argyris postulates that these changes reside on a continuum and that the 

“healthy” personality develops along the continuum from immaturity to maturity. 

Immaturity and Maturity Continuum  

Immaturity Maturity  

Passive Active 

Dependence Independence 

Behave in few ways Capable of behaving in many ways 

Erratic shallow interest Deeper and stronger interest 

Short term perspective Long term perspective (past and future) 

Subordinate position Equal or superordinate position 

Lack of awareness of self Awareness and control overself 
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The habits and behavioural patterns of the individual are to some extent 

determined by the level of maturity at which their personality system gate organized.  

The maturity provides cognitive frame of references for them to perceive their motives 

interactions, achievements and a sense of worthiness, which results.  In organized and 

intelligent way of behaviour.  The way children go about their leaning process and also 

the way they acquire cognitive habits of is developed and modified by their maturity.  

In this sense the factors of social maturity and scholastic study involvements get 

interrelated.  

1.8 SOCIO-ECONOMIC STATUS : 

Status is a term used to designate the comparative amount of prestige difference 

or respect accorded to persons who have been assigned different roles in a group or 

community. In order to indicate the influence of present education, occupation and 

income on the immediate welfare of creative people, an analysis of the parental sources 

of livelihood is made in terms of 

a. Educational background of the parent/guardian. 

b. Occupational status. 

c. Income of the parent/Guardian. 

Hence, socio-economic status is the socio-economic status of the parents as 

determined by the three accepted factor namely – 

a. Education status. 

b. Occupational status. 

c. Economic status. 
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Educational status: It is the position one occupies in society in terms of the 

educational qualification. 

Occupational status: It is the position one occupies in society in terms of the nature of  

job he is employed.  It is the position one occupies in the society by virtue of his 

income. The total score on these three areas determines the socio-economic status of 

parents of  Secondary School students. 

Ginsberg (1972) status that a status is a position in a social grouping in relation 

to other positions held by other individuals in the group or groups, status involves some 

special combination of social privileges determines the standard of living and the way 

of life of each person, the privilege of occupation position is often a status when viewed 

from the stand point of general public. 

Social status is configurationally stimulus; it is a consistent whole the elements 

of which go to make it upare income, education, occupation etc.  And they are 

interrelated the more complex attributes of social status are aesthetic tastes, and 

conformity to stereotypes of likes conformity of rituals in entertaining, patterns of 

living and the like. 

Account to Ogbarn and Nimkaff (1977), “Status is the rank order position 

assigned by a group to a role or to a set of roles”, status depend upon the perceived 

value the person who has for the group and value depends on those qualities and 

attribute which the community thinks important in our culture status tends to be earned 

or achieved through individual effort. 

Chaplin (1935) argues that our behaviour is greatly influenced by our 

perception of social status for we respond in one way to high social status and in a 
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different way to low social status, there has been growing body of research into the 

aspects of status, which drive from the reputations between generation (Hall and Jones, 

1950). 

Consequently this recent calls for attention to the importance of the family 

through it influence on status and this approach suggests on indirect relationships 

between the family and social structure through personality. 

For the interaction of family and social status the definitions of Jundberg (1939) 

is relevant as a starting point who points out that social institutions are mechanism of 

society behaviour which are characterized with in a given group by a relatively high 

degree of stability, uniformity, formality and generality, Chaplin (1935) considers a 

social institution as having four parts. 

1. Attitudes behaviour patterns 

2. Symbolic culture traits 

3. Utilitarian culture traits 

4. A code of oral or written specifications. 

The method of analysis of this approach considers functions or behaviour 

directed towards the fulfillment of certain discernible ends namely nutrition, shelter, 

education etc.  Here the role of the parents in the creation and cultivation of home and 

the provisions for children are stressed (Patrick, 1915).   

Education is most effective tool for human beings to understand the society in 

the right perspective and live accordingly. Further, Right to Education has arguably 

empowered the people and enabled their children to pursue compulsory basic 
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elementary education as part of their fundamental right. Lack of education renders 

people ignorant about the society and its many dimension thus making it difficult for 

them to set priorities and make appropriate life choices. Tribes or indigenous people 

live in and around the forests or hilly tracts where development  process reaches very 

late. The inaccessibility to the tribal habitations makes it very difficult for the 

administration to provide basic education to the tribal children as teachers either refuse 

to go there or adopt dubious means to avoid duties and they used to take salary. 

However, in view of this institutional discrepancy and denial of basic entitlement 

several NGOs, private agencies and sensitized groups decided to lend a helping hand to 

the local Primary Schools in the tribal areas.  

Nagaland is a hilly state located in the far north-eastern part of India. The 

population of Nagaland is entirely tribal. Nagaland is largely a mountainous state. 

Nagaland is called so, because the people residing there are called Nagas. Its population 

is widely diverse, and has 16 tribes living in the state. The mostly Christian population 

of Nagaland draws its culture from many other neighbouring regions. The state of 

Nagaland is one of the least populated states of India, and ranks 25th population wise, 

owing to its population of less than 20 lacs. From the initial literacy of only 60%, it has 

risen to about 80% according to census 2011. Urban population is less as compared to 

the rural. As per details from Census 2011, Nagaland has population of 19.79 Lakhs, a 

decrease from figure of 19.90 Lakh in 2001 census. The total population growth in this 

decade was -0.58 percent while in previous decade it was 64.41 percent. Literacy rate 

in Nagaland has seen an upward trend and is 79.55 percent as per 2011 population 

census.  
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The educational scenario in the villages of Nagaland is quite good. The number 

of school going children is impressive and the governmental authorities have 

established many primary schools in most villages to provide primary education. There 

is scope for the students to pursue higher education as there are several colleges and 

universities established in the urban areas. The governmental authorities are also 

establishing new educational institutions in the villages, as they feel the need of further 

improving the educational status of the villages of Nagaland. 

Missionary education in India played its part in attempting to break the caste 

hierarchy. The purpose of missionary education was not one of social control but of 

social transformation. With an emphasis on ‘education for all’ without caste or sex 

distinction- the missionaries were more allied to a public educator tradition. They were 

prepared to admit those of low caste and of high caste even at the expense of losing 

many of their pupils. Most saw advanced Christian education to be an indispensable 

part of what needs to be done for the evangelisation of India. It become more and more 

syncretistic in response to the missionary impact and thus was able to assimilate much 

of Christianity which provided a bulwark of conversion. 

Christian Missionaries working in the Naga Hills played a key role in the 

expansion of modern education in the nineteen and twentieth century. It is seen that the 

modern education system instituted in the Naga Hills was a crucial element in the 

process of evangelization and the creation of a new culture (Bendanglila 2005). Many 

Nagas identified the idea of progress with Christianity. Christianity was understood to 

be civilised way of life compared to the former way of life. Today, it has become a 

fashion in Naga society to talk about Naga identity while cutting the roots of every 

component that constitutes genuine Naga identity. 
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With frequent contacts between the Christian and foreign missionaries their 

world view and mental outlook has been broadened. The Nagas have accepted 

modernity in tandem with economic and social development. Now, with the pace of 

globalisation and liberalisation the government of India gives an emphasis in providing 

opportunities for various educational fields such as commerce, culture and information 

technology. It is the responsibility of the education institutions to make proactive 

contributions to the emergence of finer values in the socio-cultural-political life of the 

people and take strong measures to raise the performance and productivity in a creative 

way. As education is a fundamental right of every person regardless of gender and is 

also widely accepted that it is the most important factor for social development and 

change. Education is therefore, one of the supreme elements in developing the abilities 

of an individual. 

India, which has the largest concentration of tribal population next to Africa, the 

Government both at the national and state levels, are engaged in various task of 

uplifting the Tribal population through specially designed programmes which are 

expected to achieve the objective of tribal integration within the shortest period of time. 

It may be pointed out that very few programmes have made significant impact on the 

Tribal population of the country.  

The main problem with Indian Tribal population is isolation.  Our knowledge 

does not comprehend the details of their social structure and social processes that 

contribute to this isolation, different value system and state of development of the 

Tribal communities in Nagaland.  Indian tribes are unique in nature. Their culture, 

social customs and traditions are very special when compared to general population.   
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Research on tribal education is another neglected area. Unfortunately 

educationists, sociologists and research experts have not drawn enough light on tribal 

education. Therefore, the required amount of literature on tribal education in general 

and tribes of Nagaland in particular are not available.  

Academic Achievement of students by and large is determined by various 

factors which include, home, school, peer group, school environment, study 

involvement, emotional maturity, self concept and socio-economic status. All these 

collectively contribute for the enhancement of Academic Achievement of Students. In 

the present study, emotional maturity, study involvement and socio-economic status 

have been considered as important factors in the process of learning.  

Study involvement has found to be positively related to student achievement, 

therefore it is necessary to determine such situations to understand and guide them (Dr. 

B.S. Sujendra Prakash). The system of education need to understand, how student 

participation can be fostered in schools as cultural dimensions were found to be 

significant, which  influence on  student participation (Holdsworth).   

Emotional Maturity helps for the growth of behaviour and promotes the 

capacity to control a reasonable amount of frustration which results in students leading 

a happy healthy and peaceful life. The development of emotion lay a strong foundation 

for various development of a child’s personality. Emotions like fear, anger and 

affection are direct contribution to emotional maturity.  Once students are emotionally 

mature, they will have ability to comprehend whatever they learn in the classroom  that 

results in better academic achievement. As far as researches related to study 

involvement are concerned, the guiding spirit behind these studies is not directly on 

Tribal Education.  But these studies have not either considered socio-economic 
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background of Tribal students or prevailing conditions in Tribal schools. Therefore, 

these studies have failed to attempt the most important factor that join areas of research 

viz. tribal education, emotional maturity, study involvement and socio-economic status 

of students. 

Birth of a child is the most beautiful biological gift to the parents. When a child 

is born, he receives blessings from everyone around him and starts growing and 

developing physically, mentally and most importantly socially and emotionally. It is a 

common phenomenon that there is general excitement after birth of a child  and by 

about 3 months of age children starts showing definite signs of distress on the one hand 

and delight on the other. Besides this, children not only gain more skills and abilities 

that build on previous development but also develop qualitatively different and more 

complex ways of organizing their behavior (Sroufe et al. 1999). This is how with age, 

new social and emotional capacities emerge and continue to change till adolescence.  

The term adolescence comes from the Latin verb “adolescere”, which simply means to 

grow, or to grow to maturity. NCERT (1999) defined adolescence as a period of 

physical, psychological and social maturity from childhood to adulthood. It is a critical 

period of human development manifested at the biological, psychological and social 

levels of interaction, of variable onset and duration, but marking the end of childhood 

and setting the foundation for maturity. 

Education is a man making process according to Swami Vivekananda. 

Whatever sober the human mind, nurture the human mind, nourish the human mind, 

sooth the human mind will be accounted to the real purpose of education. Education is 

a means to maintain the mental equilibrium. Maintenance of emotions is the end 

product of the education.  There is a need to study the study academic achievement, 
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study involvement and emotional maturity in relation to their socio economic status of 

secondary school tribal students on Nagaland. 

In the present study socio-economic status of the students are defined by the 

scores gained by the student through the composite scores received by them according 

to the parent’s income, education and occupation. 

1.9 NEED AND IMPORTANCE OF THE STUDY 

In the present study, emotional maturity and study involvement have been 

considered as important factors in the learning process. Emotional Maturity helps for 

the growth of behaviour and promotes a capacity to control a reasonable amount of 

frustration which results in students leading a happy healthy, and peaceful life.  The 

development of emotions will lay a strong foundation for various development of a 

child’s personality. Emotions like fear, anger and affection are direct contribution to 

emotional maturity. Once students are emotionally mature, they will have ability to 

comprehend whatever they learn in the classroom resulting in better academic 

achievement. The review of related literature clearly show that studies in the area of 

Tribal Education, emotional maturity, study involvement and academic achievement 

have generated the background for the present study.  Researchers have given different 

treatments from the different perspectives. In the case of studies related to Tribal 

Education, emphasis is more on enrolment problems of scheduled caste, scheduled 

tribes students in different educational levels (N.K. Dasgupta), social aspects of 

academic achievement of schedule tribe students (Pandey M.R), comparison of 

Christian and non-Christian tribal adolescents in verbal intelligence, reasoning ability 

etc. (P.C. Dave), Higher education among different groups in Schedule Tribe 

Community  (Kumar V), comparison of academic achievement of tribal students 
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studying in Ashrama schools and Orissa integrated  upper primary schools (Tripathy & 

Prabhu Kumar) etc. have focused in different dimensions of Tribal education in our 

country. 

The area of academic achievement has been addressed by various researchers in 

various countries. Academic achievement is such a common area of educational 

research that it has been studied vastly, applicable to various stages of education.  But, 

each one of these studies either focuses on socio-economic environment, medium of 

instruction, mental abilities and academic achievement of students (Anand C.L.) or 

academic under achievement of IX class students was found to be more or less uniform 

in the urban and rural areas (Beedawat S.S). In other circumstances, relationship 

between school perception and academic achievement of high school students result in 

lower the school perception have lower the students behavior (Bhasin M.P) on the other 

hand, characteristic behavioral and environmental correlates of academic achievement 

of over and under achievers with different levels of intelligence which has resulted non-

intellectual behaviour environment was differently related to academic achievement 

(Kohli T.K). Therefore, there is no unanimity in proving that, what factor has what 

amount of influence on academic achievement of students.  

Success of a child in education depends on the involvement of their parents.  

Parents simply need to show their child that education is an important part of life 

checking homework, reading aloud with a child, or volunteering to help in the 

classroom is a great way to show one values education. 

Finally, more research is needed to understand what types of parental 

involvement are most beneficial.  It is not clear, for instance, what the optimal level of 

participation is, what the saturation point is at which involvement becomes less helpful, 
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and how the impact of involvement can affect parents’ feelings about their children, 

parents’ literacy, and self-esteem. 

Communicating both ways between home and school is important for parents to 

keep up to date on school activities and their children progress and is also important for 

the teachers to be involved in children’s lives to better connect in and out of school.  

not only does a parents involvement influence the academic growth of children but also 

the social and emotional growth as well.  Parental involvement in and outside of school 

promote a teachers ability to teach, and children’s ability to learn. 

In recent years, more research has been conducted with middle school and 

secondary students and their families. This research shows that parent involvement 

remains very beneficial in promoting positive achievement and affective outcomes. 

Clearly, parent involvement is effective in fostering achievement and affective 

gains at all levels, and schools are encouraged to engage and maintain this involvement 

throughout the middle school and secondary years.  So the emotional maturity is very 

essential factor for students’ better Study Involvement.  

Social and emotional factors profoundly affect student engagement and 

motivation as well as student perceptions of relevancy of task. All of these elements 

have a vital impact on learning. For example, when students lack social and emotional 

connections to learning, educators, schools, and their peers, it often leads to behavior 

issues or disengagement, which inevitability leads to declining achievement and, in the 

worst cases, students dropping out of high school. 

 Schools are communities, and care can be taken to ensure that each and every 

student has a purposeful connection with at least one adult in the environment. That 
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adult engages the student in conversation about life and their learning, and is a resource 

for the student. This strategy can be accomplished in myriad ways, but because it is a 

critical prerequisite for student success, it cannot be left to happenstance. 

Having a social and emotional connection supports engagement, and on the 

surface, engagement as a prerequisite for learning seems obvious and straightforward. 

However, engagement is more complex and is typically defined in three ways: 

behavioral motivation (student participation in learning tasks); emotional engagement 

(reactions to teachers, other participants, activities in the learning task, and school as 

well as student attitudes, interests, and values); and cognitive engagement (the 

willingness to exert the effort that the task requires).   

 Looking at engagement across these three areas it reflects the complexity of 

students’ experiences in the classroom. Research studies indicate that student 

perception of relatedness to teachers, parents, and peers uniquely contributes to 

emotional and behavioral engagement, as does a student’s "feeling secure" with 

teachers and having a feeling of "belonging," as defined by an individual’s sense of 

being accepted, valued, included, and encouraged by others. Similarly, a positive 

association has been established between students’ need for competence and their 

engagement-behavioral, emotional, and cognitive.  

  One of the key elements of learning, both in school and beyond, is student 

motivation. What determines a student’s choices, persistence, and efforts in learning? 

The answer to this question is social and emotional influences.   

A good school health program addresses such risky behaviors through 

education, environment and policy implementation. This is very important thing which 
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is true in the case of school environment also, when a child enter the school with its 

own family background he is thrown into a new challenging complex situation to which 

he has to adjust, what degree of emotional he has, depends upon his successful 

adjustment to there changing environmental factors.  

Emotional Maturity is not only the effective determinant of personality pattern 

but it also helps to control the growth of adolescent’s development.  The concept 

‘mature’ emotional behaviour of any level is that which reflects the fruits of normal 

emotional development.  A person who is able to keep his emotions under control, who 

is able to broke delay and to suffer without self-pity, might still be emotionally stunned 

and childish.  The development of emotions will lay a strong foundation for various 

development of a child’s personality. Emotions like fear, anger and affection are direct 

contribution to emotional maturity. Once students are emotionally mature, they will 

have ability to comprehend whatever they involve in study and learn in the classroom 

resulting in better academic achievement.  

Emotional Maturity is said to be the foundation for leading a happy and 

contented life. If anyone lacks Emotional Maturity the life of the individual will be a 

sorrowful affair. Higher Secondary stage seems to be the formative stage. Lot of 

opportunities and avenues are there to get them emotionally disturbed. The events and 

incidents projected in the media portrays how the youth of today are fall as victims in 

the name of modernity and spoiling their life due to emotional imbalance.  

Keeping these considerations in view, the present study focuses on whether 

Academic Achievement of secondary school Tribal students in Nagaland has been 

influenced by their Emotional Maturity, Study Involvement and socio-economic status. 
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This study would provide empirical evidences to emphasize these factors in the process 

of learning and teaching at school. 

1.10 SCOPE OF THE STUDY : 

The present study was attempted to study the academic achievement, study 

involvement and emotional maturity of secondary school tribal students of Nagaland in 

relation to their socio-economic status. To attain this academic achievement, study 

involvement and emotional maturity considered as the criterion variables and the 

independent variable socio-economic status along with a few background variables 

such as sex, type of school management, locality, birth ordinal position, type of family 

and size of family were selected. The study was constituted with a sample of secondary 

school tribal students drawn from various secondary schools of Nagaland district 

(Urban and Rural) recognized by State Government of Nagaland representing two types 

of  management (private and government) giving  representation to locality (Rural and 

Urban) sex (Boys and Girls). Data was collected and analyzed with the help of SPSS 

package. The descriptive analysis, ‘t’ test, One-way ANOVA (F Test), Multiple 

Regression and Multiple Correlation statistical techniques were applied to realize the 

objectives and statement of hypotheses. Based on the data analysis major findings and 

conclusion were drawn.  

1.11 LIMITATIONS OF THE STUDY : 

The study has the following limitations: 

1. Students studying in the high schools affiliated to the Nagaland state board of 

School education were selected for the present study.  

2. The study was limited to 1000 tribal students only. 



 73 

3. The study was limited to main four variables such as Academic Achievement, 

Study Involvement, Emotional Maturity and Socio-Economic Status only. 

4. Sample was restricted to a eight districts of Nagaland state only. 

1.12 OVERVIEW OF THE CHAPTERS : 

In first chapter, the theoretical background of the study has been given. This 

chapter also deals with need for the study, scope of the study and limitation of the 

study. 

The second chapter deals with the review of related literature. The available 

researches on the area of Academic Achievement, Study Involvement Emotional 

Maturity and Socio-Economic Status with other related variables have been 

consolidated in this chapter. 

The third chapter deals with the methodology of the research study.  It includes 

statement of the problem, objectives of the study, operational definition, variables of 

the study, statement of hypotheses, sampling procedures, tools of research, collection of 

data. Also the statistical device was used to analyze and interpret the data has also been 

discussed. 

The fourth chapter consists of analysis and interpretation of data.  Here, the 

data is quantified and hypotheses are tested and interpretations are given. 

The last chapter concluding with the summary of the preceding chapters, major 

finding, educational implications, limitations of the study and lastly the suggestion for 

further research is also given by the researcher. 

In the next chapter the researcher discussing about the review of related 

literature.  



 74 

CHAPTER-II 

REVIEW OF RELATED LITERATURE 

Review of related literature plays a vital role or major step in research.  It must 

precede any well planned research study.  One of the early step in planning a research 

work is to review the studies done in the relevant area of interest.  It gives the 

researcher an indication of the direction to proceed, it provides an understanding of the 

status of research in the field. 

The review of literature provide the rationale or basis for formulating 

hypotheses providing explanations and suggesting further researches. It provides dues 

of methodology and instrumentation. It helps the investigator to proceed on his work in 

the light of previous work or similar work and minimizes wrong move. 

2.1 NEED FOR THE REVIEW OF RELATED LITERATURE : 

Review of the related literature, besides allowing the researcher to acquaint 

herself with current knowledge in the field or area in which she is going to conduct the 

research, serves the following specific purposes. 

1. The review of related literature enables the researcher to define the limits of his 

field.  It helps the research to delimit and define his problem. 

2. The knowledge of related literature brings the researcher up-to-date on the work 

which other have done. 

3. It helps to state the objectives clearly and concisely. 
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4. By reviewing the related literature, researcher can avoid unfruitful and useless 

problem area.  He can select only the positive findings and her endevour would 

be likely to add to the knowledge in a meaningful way. 

5. Through the review of related literature, the researcher can avoid unintentional 

duplication of well established findings. 

6. It helps the researcher an understanding of the research methodology, tools and 

instrument which proved to be useful and promising. 

7. The final and important specific reason for reviewing the related literature is to 

know about the recommendations of previous researchers listed in their studies 

for further research. 

The reviews are presented in the following five parts : 

Part-I :  Studies on Scheduled Tribes 

Part-II :  Studies on Academic Achievement 

Part-III :  Studies on Study Involvement and Academic Achievement 

Part-IV :  Studies on Emotional Maturity and Academic Achievement 

Part-V  :  Studies on Socio-Economic Status and Academic Achievement 
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PART-I  

2.2 STUDIES RELATED TO SCHEDULED TRIBES 

Saha and Kalita (2013) conducted a study on the performance level of 

scheduled tribe  students in academic and non-academic activities in  english in rural 

Kamrup District of Assam. The purpose of the study was to study the academic 

achievement of ST students in  English. Descriptive survey method has been adopted  

for the study. The total number of ST students studying in the ninth standard of rural 

South-West Kamrup constitutes the  population of the study. The total number of ST 

students studying in the  ninth standard of rural South-West Kamrup constitutes the  

population of the study. The study was empirical in  nature , the findings reveal that the 

Karbi students mean achievement in English is higher than other two categories, while  

it has been found that there was significant association between the items under non-

academic dimension and the level of  performance. Statistical techniques as F test, chi 

square, mean, median, SD etc have been used for analysis.  

Menon (2013) analysed the study of primary education of tribal’s of Kerala. 

This study aims at mapping the single teacher school provisions for primary education 

in tribal areas of the state Kerala, India. The government of Kerala started Single 

teacher schools under the Scheduled Tribe development Department. Mainly three 

types of schools were functioning here viz; Peripatetic schools for primitive tribes, 

Single schools and Balavijnhana kendras. Mother toungue inhibition is the major 

problem faced by the tribal children. To reduce the language problem and drop out rate 

the medium of these school is their own tribal language.For this the teachers are 
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selected from the tribal community with minimum level of education and they are well 

versed in their own tribal language.Study through their own language helped to increase 

the enrolment rate and to reduce drop out rate among them. The tribal education in 

Kerala is also facing many other challenging problems. The other purpose of the 

research is to describe the problems of tribal education in Kerala, the new schools 

opened in tribal areas to reduce the problems, infrastructure provided to the schools, 

status and educational capacity of the tribal teachers, the status of innovative curriculum 

and methodology and teaching learning material, details of enrolment and dropout, 

evaluation system and community participation. These Single teachers schools started 

with many innovative and experimental ideas in isolated tribal region .The tribal 

research institute of Kerala developed a new methodology and curriculum for the 

students of these schools, in which each student should treated as a person and the 

teacher as a resource to encourage and boost the child to develop his talents, interest 

and attitude. 

Kulkarni (2013) purposed of the study was to study the academic achievement 

of tribal students of ashram schools, to study the impact of gender and innate and 

learned behaviour on academic achievement and to suggest appropriate strategies for 

improvement in academic achievement. The study was undertaken in three ashram 

schools in tribal areas on 60 male and 120 female students were included.  The group 

tests, namely Culture Fair Intelligence Test (CFIT) and Draw-a-Man Test of 

Intelligence (DMTI) was administered for assessing learning abilities. The 

Achievement Values Anxiety Inventory (AVAI) and School Adjustment Inventory 

(SAI) was administered to assess the achievement motivation and adjustment at school 
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respectively. It was revealed that the students have potential to excel in academics but 

their academic achievement was low. The study concluded that the role of gender in 

academic performance was limited. This reflects influence of proximate and extrinsic 

factors associated with quality of education and family background. 

Garnaik and Bari (2012) investigated the socio-economic background of the 

students and to evaluate the educational aspirations of the students in the Ashram 

School. The researcher visited about all Ashram Schools in a block of Jharsuguda 

District, communicated with the teachers, collect data from the headmaster, collect a 

representative sample of 100 students from different Ashram Schools. he study was 

conducted in a block out of the five blocks of Jharsuguda District which comes under 

the Tribal Sub Plan area. It was observed that number of tribal children enrolled is less 

in number in lower classes and in the higher classes like class V, VI and VII student’s 

enrollment is more. The highest enrollment in class VI is due to the outside students 

entering in class VI directly with very poor standard. The number of student’s decreases 

in higher class VII. When they entered into high schools they are identified with very 

poor results. Very few students have secured somehow pass marks in high school 

examinations. A firm determination with dedication of the teachers, government and 

community can make the Ashram school a role model like ‘Shantiniketan’ which can 

give sight to the educationally impaired, backward tribal children and empower the 

tribal to look at their problem in civil societies. 

Boruah (2012) purposed the study of achievement motivation of tribal students 

of secondary schools in Assam: a study in relation to sex and location of schools or 

residence. The sample consisted of 300 tribal students (158 males and 142 females; out 
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of which 110 urban and 190 rural) appearing HSLC Examination conducted by SEBA 

(State Education Board of Assam) in the Lakhimpur and Dhemaji districts of Assam.  

The data was analyzed by employing mean, standard deviation, ‘t’ value and F-value.  

The results revealed that male and female as well as urban and rural tribal students 

differed significantly with respect to their achievement motivation.  There is a 

significant difference in the mean score of achievement motivation between students 

grouped on Academic Achievement status as High, Average and Low with high group 

showing a higher achievement motivation followed by average and Low.  Thus the 

study confirms sex and location of schools or residence are important factors that 

determine the achievement motivation of the tribal students towards their academic 

pursuits. 

Ahmed (2012) presented the study of Self-Concept among Tribal and Non-

Tribal  Secondary Level Students in South Garo Hills. The significance of secondary 

education in the development of human potentials needs no  evidence. Peoples 

development depends upon the educational objectives designed for the overall  progress 

of the national taking into consideration the socio-economic and cultural realities. The 

system  must emerge from the needs and priorities concerned not from outside groups 

who have gone other  need and priorities. In recent years there is a defined policy shift 

in favour of adopting more new  information technology accelerate the pace of 

development and change. In the field of education, There  are urgent problem in the 

area of Tribal and Non-Tribal curriculum, Methodology, Evaluation value,  In 

calculation and the burden of ignorance. Which require in Dept research of the 

investigator. This  study also developed in pedagogy from teaching to learning, from 
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bookishness to experience based  learning, has become imperative ensure quality 

education for secondary students. The research  evaluation of their degree of success in 

light of objective and hypotheses set for them. This programme  of education is 

concerned with the critical and crucial sector of development of human feedback of a  

country. Therefore, in the study the weaker section of students which have achieved  

remarkable success. This structure of education also needs streamlining. On the basis of 

a self concept  as well as self reported or self imposed variables is essential in this 

study. A part from scientific  evaluation of students, emergent democratic contrary is 

looking forward for manifestation activities  and implementation of education in 

compression with other and it should be un-explore research to  help students to cover 

Tribal and Non-Tribal area. 

Rajam and Malarvizhi (2011) study on educational status of tribal children in 

the Nilgris district. An attempt was made with the objectives; to study the parental  

objective in educating the respondents, to find out the reasons for taking education and 

financial  aid for children and to assess the difficulties faced by them. The study was 

based on the primary  data that was collected with the help of well-structured and pre-

tested interview schedule,  administered to 600 respondents in the Nilgris in two blocks. 

A purposive random sampling method was adopted in data collection. From the 

findings of the study, that the given  opportunities were not utilized fully; sometimes 

they were opposed by their own caste people,  which resulted in conflicts, problems and 

tensions. The study suggested that, Massive  community programme could be taken 

with a view to change the aspiration levels of the disadvantaged children and a crèche 

attached to the school may lighten the domestic burden of  school girls. To conclude, as 
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education of women brings out change of the standard of living and  their entire family 

system. 

Rath, Muralidhar (2008) explored the study of attributed for academic 

achievement: A comparative study in tribal and non-tribal settings. The piece of 

research was to explore the causal beliefs of those tribal students reared and trained in 

tribal settings leading to their control, competence, and self-efficacy. The gap between 

students' attitude and practice was analyzed in terms of causal beliefs and functional 

means to achieve their control, efficacy and academic competence. This study was 

meant to test the significance of difference between control and competence of boys 

and girls (both tribals and non-tribals) from schools and colleges. For this study, 174 

students were randomly selected from five schools and two colleges in Orissa. Out of 

them, 42 were college boys and 33 were college girls whereas 54 were school boys and 

45 were school girls. School students were from class--IX with an age range of 14 to 21 

years. The subjects were selected from middle socio-economic status (SES). This study 

used standardized measures like Self-efficacy Scale (SES) developed by Wegner, 

Schwarzer, and Jerusalem (1993) and adapted by Sahoo (1994), Performance Measure 

of Control and Passivity (PMCP) of Sia (1986), Student's Perception of Control Scale 

(SPCS), an adapted and standardized scale of Sahoo (1997) which is reformulated on 

the basis of Control, Agency, and Means-ends beliefs Interview (CAMI) of Skinner et 

al. (1988). The findings of this study reflected that in almost all various males show 

higher mean score about their belief than females except luck as an agency or means 

(LAG & LM) and their link with powerful others as means yielding no significant 

difference across sex groups across sex groups.  
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Bidyadhar (2006) studied of achievement motivation among secondary school 

tribal and non-tribal students. The major purpose of this research was to investigate into 

the level of achievement motivation among secondary school tribal and non–tribal 

students. The data were collected on the 600 sample subjects selected through stratified 

random sampling by employing Deo-Mohan Achievement Motivation Scale. 

The collected data were subjected to t-test for large independent groups and Means of 

different groups were represented in Bar Graphs. The outcome of the research 

investigation was in favour of secondary school non-tribal students it means that all the 

alternative hypothesis are accepted. it was concluded that the secondary school tribal 

students lag behind in their level of achievement motivation than their non-tribal 

counter-parts. 

Debut (2005) studied cognitive style and cognitive ability of tribal and nontribal 

school students and found that tribal pupils were more oriented towards field 

dependence-independence than nontribal; male and female tribal and nontribal students 

differed in field dependence, whereas this difference was not noticed in case of field 

independence; cognitive style was associated with academic achievement. 

Vijayalakshmi (2003) conducted a study to identify the problems of tribal 

students in  secondary schools. The sample consisted of 240 students from VIII, IX and 

X classes who were  selected from Andhra Pradesh Tribal Welfare Residential Schools, 

Ashram Schools and Zilla  Parishad High Schools at random The findings of the study 

revealed that the tribal students had  more problems with regard to their parents and 

family followed by personal, infrastructural and  facilities, academic and teachers 

related. The individual problems faced by students were low  social status of the parent, 
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illiteracy of parents, cultural backwardness of the family, low  educational levels of the 

siblings and nomadic life of parents. The other problems faced by them  were lack of 

academic help from the teachers, non-availability of teachers, insect bites in the  school 

premises, inconvenient school timings and absence of teachers in the school.    

Jayaswal, et al. (2003) examined the role of parental support on academic 

achievement of  tribal school students. The study selected a sample of 10 schools of 

Ranchi town having classes  I, VI and XI randomly making a total of 300 children. The 

parents of 30 high achievers and 30  low achievers were selected as the parental sample. 

The tools used in the study were personal  data questionnaire, academic achievement 

test, and parental support scale. The study found that  the parents of high achievers 

exerted significantly more support in their children’s studies than  the parents of low 

achievers students. The parents of high achievers had greater work  commitment 

concern with the quality of performance and inclination to learn lessons from  others, 

more interest in children’s educational success and were liberal. On the other hand the  

parents of low achievers were not strongly ambitious of children’s upward mobility and 

were  more fatalistic, lacking a role model and having low self-confidence and initiative 

for guiding their children.  

Gautam (2003) focused his study on education of tribal children in India and 

the issue of medium of instruction through a joint programme “Janshala” for the 

universalisation of primary education among educationally underserved communities. 

The programme was being  implemented in nine Indian states. Records collected in 

schools in the Janshala Programme areas indicated continuing high “dropout” rates 

among tribal children. A major reason for this was that  in most states the medium of 
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instruction was regional language. Most tribal children do not  understand the 

textbooks, which were generally in the regional language. The appointment of  non-

tribal teachers in tribal children’s schools was another problem, the teachers could not 

know  the language the children speak and children could not understand the teacher’s 

language. The  issue of language was being debated in the context of tribal education. 

While some  researchers  argued for a uniform policy with respect to language use in 

schools, others perceived it as a  constraint in the process of schooling. This study 

examined the current policy framework of the  participating states with regard to the 

medium of instruction in government schools in tribal areas  and meeting the needs of 

sound education of tribal children in terms of the posting of teachers,  development of 

textbooks and curricula, training of teachers, etc. The responses of the  stakeholders 

have been gathered through a survey carried out recently in fifteen Janshala blocks  of 

five states. The research also presented a statistical analysis of the responses of parents, 

children and teachers on the issue of using the mother tongue as medium of instruction 

in schools and  other language issues.  

Singh and Ohri (1993) opined in their study that the educational status of 

tribals should be improved. The study suggested that as a result of modernization, 

education and social change  among tribals have improved better. Further improvement 

can be made on the basis of data  related to education available from various sources, 

identifying tribal groups for initiating  innovative educational programmes at the micro-

level, conducting state-wise and district-wise surveys of causes of non-enrolment of girl 

child in tribal communities in order to achieve the goal of universalisation of 

elementary education, studying the problems of drop-outs, wastage  and stagnation 
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among tribal girls in school and examining their occupational mobility. The role  of 

mass media also needs to be assessed in the educational development of tribals.  

Tripathy (1991) studied cognitive functioning, affective adjustment and 

academic adjustment of the tribal children in Orissa and found that tribal children in 

integrated schools showed more field independent cognitive style than tribal children in 

tribal schools, and the non-tribal children in integrated schools performed better in 

cognitive style test as compared to tribal children in tribal schools; family setting 

variables such as occupation of the father, income of the family, education of the 

parents, studying time and housing facilities were positively related to conservation and 

cognitive style as well as to the academic achievement of children in all the groups. 

Charan (1990) studied on effect of intelligence & academic motivation on 

academic achievement of tribal & non tribal students of class X. The academic 

achievement is correlates of psychological variables. This research work was conducted 

on a sample of 250 Tribal and 250 non Tribal students studying in Secondary School in 

Panchmahal district with a view to finding out the effect of the Intelligence and 

Academic Motivation on their Academic Achievement of the pupils in tribal secondary 

schools. This sample was taken from the students of non government high schools of 

tribal area district who significantly differ in their Intelligence and Academic 

Motivation. Desai’s verbal - non verbal group test of Intelligence was administrated to 

the students. Academic Motivation test was developed by Researcher and administrated 

to the students. This students’ Academic Achievement tool is last preliminary 

examination score in March, 2009. The mean value analysis of significance of the mean 

difference and the values were calculated, other calculation is mean value analysis of 
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variance and F - test. The findings showed that there was no significant difference in 

the I. Q. and Academic Motivation of standard : X students in the secondary schools of 

tribal area of the Panchmahals District. 

PART-II 

2.3 STUDIES RELATED TO ACADEMIC ACHIEVEMENT 

Foen Ng et al. (2014) This research investigated the contribution of time use 

among students to academic achievement. The sample of secondary school students 

was stratified to ensure balance of gender, school type and grade level. Correlation 

analyses were conducted to determine the associations among the variables identified in 

the study. Participants completed the Daily Record of How I Use My Time each day for 

seven consecutive days. Cooperating schools provided copies of the academic transcript 

of each participant. This information was used to establish the overall secondary school 

academic achievement of each participant. The data collected were subjected to 

bivariate comparison of means and t-test comparisons of  means to yield correlations 

among the target variables. The findings of this research supported those of some 

previous studies and contradict those of other studies, many conducted with non-

Malaysian populations. In sum, this study may help to develop a conceptual framework 

for guiding efforts to improve academic performance, as it relates to time use, as a 

contribution to accomplishing the national agenda of Malaysia. 

Raju (2013) studied on “Impact of Gender and Locality on Academic  

Achievement of  secondary school students in  Social Studies. The objective of this 

study was to investigate the relationship between gender and locality on academic 
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achievement of secondary school students. A sample of 120 boys and girls was 

collected from rural and urban schools in Puttur mandal, Chittoor dist, A.P. The 

collected data was statistically  analyzed; for this purpose ‘t’ test was calculated. Based 

on the findings of the study revealed that gender and locality has significant influence 

on academic achievement of students in social studies. The researcher suggested that 

care and interest may be taken in respect of parents background and education 

economic background and their motivation. It was also suggested that proper steps may 

be taken in appointment of specialized teachers and reorientation programmes and 

overall supervision of the government inspecting officers. The role of parent teacher 

association in the rural areas should neither neglected nor ignored. Teaching of third 

language English should be given emphasis in the light of modern trends and its due 

impact in the present day world. 

Ganai and Mir (2013) compared the study of adjustment and academic 

achievement of college students. The sample for the study comprised of 80 students 

who were on rolls in various higher secondary schools of district Baramulla. The tool 

used for data collection was Mental Health Battery by A.K. Singh and Alpana Sengupta 

which was the battery of six tests including Emotional Stability (ES), Overall 

adjustment (OA), Autonomy (AY), Security- Insecurity (SI), Self – Concept(SC), 

Intelligence (IQ).Data was analyzed by using mean, SD and t-value. The findings 

revealed that the male and female adolescents differ significantly on mental health. 

However the two groups showed no difference on academic achievement. Further the 

two groups showed difference on various dimensions of the Mental Health Battery 

including Emotional Stability (ES), Overall Adjustment (OA), Security Insecurity (SI) 
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and General Intelligence. The main difference favored the male adolescents in case of 

these dimensions. However, the two groups showed no difference on Autonomy (AY) 

and Self Concept dimension (SC). Based on the findings of the study recommendations 

were made to provide guidance and counseling facilities in the higher secondary 

schools of district Baramulla. 

Attri and Neelam (2013) studied of academic anxiety and achievement of 

secondary school students–a study on gender differences. The study was undertaken 

with a view to find out the academic anxiety and academic achievement of secondary 

school students. It was hypothesized that there exists a significant difference in 

academic anxiety and academic achievement of male and female secondary school 

students. For verification of these hypotheses, the data was collected from 200 

secondary school students of Mandi district of Himachal Pradesh by adopting lottery 

method of random sampling by administering ‘Academic Anxiety Scale for Children 

(AASC) and their marks of class 9th were taken as academic achievement. The 

statistical technique used was t- test. The findings of the study revealed that there exists 

significant differences in academic anxiety and academic achievement of male and 

female secondary school students. Girls found to be more academically anxious and had 

better academic achievement than boys.   

Krishnamurthy and Subramanian (2012) attempted to know the level of 

mental health of post graduate commerce subject students and their achievement in 

commerce subject. In this study, the investigator has used normative survey method and 

random sampling technique. The data was collected from 600 post graduate commerce 

students in various colleges from Cuddalore district. The findings of the study reveal 
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that the post graduate commerce subject students are having above average level of 

mental health and average level of achievement in commerce subject. The subsamples 

of gender, type of institution and community shows significant difference in their 

mental health and achievement in commerce subject but the remaining variables under 

study do not show any significant difference in it. The mental health level of female 

students was not as much of male students, so concern authorities should give special 

initiative to female students to develop their mental health. 

Bandhana and Sharma (2012) investigated the study of home environment, 

mental health and academic achievement among higher secondary school students. The 

impact of home environment and academic achievement on mental health were 

investigated in a 12th grade higher secondary school students sample consisting of 300 

participants, 150 of whom were females and 150 were males. The data was collected by 

Home Environment Inventory developed and validated by Dr. Karuna Shankar Misra 

Prof. & head, department of Education, Allahabad University, Allahabad and Mental 

Health Battery which was developed and validated by Arun Kumar Singh and Alpana 

Sen Gupta data collected was analyzed using mean, standard deviation and Three-Way 

ANOVA (2x2x2 Factorial Experiment). Results revealed that mean value of mental 

health of girls was 74.76 and boys was 70.76. Therefore, this was revealed after 

analyses that the mean value of mental health of girls was more in comparison to boys. 

Muola (2010) investigated the relationship between academic achievement 

motivation and home environment among standard eight pupils. The study was carried 

out on 235 standard eight Kenyan pupils from six urban and rural primary schools 

randomly selected from Machakos district. Their age ranged between 13 and 17 years. 
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Two questionnaires, the simple profile (SP) and home environment questionnaire, were 

used to provide information on the pupil’s levels of academic motivation and home 

environment. A significant (p < 0.05) positive relationship was found between six of 

the home environmental factors, that is fathers’ occupation (r = 0.22), mothers’ 

occupation (r = 0.26), fathers’ education (r = 0.15), mothers’ education (r = 0.14), 

family size(r = 0.26) and learning facilities at home(r = 0.23) and academic 

achievement motivation. Parental encouragement was the only factor that was not 

significantly (r = 0.03) related to academic achievement motivation. Although these 

correlations are low, they showed that pupils’ motivation to do well in academic work 

is to some extend dependent on the nature of their home environment.  

Nagaraj et al. (2006) study attempted to identify the ‘best’ cognitive and 

affective factors affecting the academic achievement of students in Mathematics at XII 

level.  To meet the objective, required data were collected from 1000 students drawn 

from 30 schools by giving due representation to the school –related factors like type of 

management, type of school and board of affiliation.  Students related factors like 

gender, subject group, community and parental educational were also given due 

representation while selecting the sample.  Four tools namely Index of Learning Style 

Inventory, Locus of Control Scale, Human Information Processing Scale and Attitude to 

Mathematics Scale were used to measure the factors (Decision variables) affecting 

academic achievement. To measure the students academic achievement in mathematics 

an objective type test was given to students.  Data collected were used to formulate a 

linear programming Problem and the problem was solved using TORA software and the 

best factors that maximize the academic achievement were identified. Applying Linear 
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programming technique to optimize (maximize) the academic performance of higher 

secondary students in Mathematics was a pioneering attempt in the field of 

Mathematics Education.  

Anuradha, Bharathi and Jayamma (2006) summaries the study was an 

attempt to study the television viewing behaviour of adolescents and its impact on their 

academic achievement.  The sample consisted of 48 adolescents (24 boys and 24 girls) 

selected randomly from Government Telugu medium schools (8
th
, 9

th
 and 10

th
 

standards) in Tirupati town and their mothers.  Adolescents TV viewing behaviour was 

collected from students as well as their mothers by using two tools ‘Omnibus Schedule 

for Parents’ and ‘Omnibus Schedule for Children’s (both developed by Anuradha and 

Bharathi, 1998).  Academic achievement was obtained form school records.  The results 

revealed that the Mean T.V. viewing time for boys was 166.47 mts (S.D. -= 98.97) and 

the same for girls was 182-89 mts (S.D. =93-820).  However, adolescent did not differ 

significantly in their T.V. viewing behaviour according to sex, grade and type of family.  

The percentage of marks was found to be more for adolescents with cable connection 

than those without cable connection.  

Muthumanickam (1992) The study addresses the problem of the relationship 

between the academic achievement of students and socio-economic status. The 

objective of the study was to find out the socio-economic status and also to find out the 

relationship, if any, among commerce achievement and socio-economic status. The 

sample comprised 377 plus-two commerce students (195 boys and182 girls) belonging 

to the academic stream of the 14 higher secondary schools (eight urban and six rural) 

who were selected as subjects. The random sampling technique was used in the 
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selection of the sample. The relevant data were collected using school marks register 

and the Socio-economic Status Scale prepared by the investigator. The correlational 

analysis and multi-variate analysis were used to treat the data. Major Findings of the 

study that Boys and girls did not differ in their achievement in commerce. There was a 

positive, significant correlation between achievement in commerce and socio-economic 

status.  

Harikrishnan (1992) examined academic achievement in relation to 

achievement -motivation and socio-economic status of students. To find out the 

relationship between academic achievement and socio-economic status among students. 

A sample of 300 students was selected at random. The tools used in the study were 

school marks, Socio-economic Status Scale developed by the researcher. For data 

analysis ‘t’ and correlation coefficients were used. It was found that socio-economic 

status was significantly related to academic achievement.  

Garg and Chaturvedi Seema (1992). This study attempts to measure the 

contribution of intelligence (IQ) and socio-economic status (SES) in determining 

academic achievement. To measure the academic achievement among rural and urban 

higher secondary students, and (ii) to assess the relationship of IQ and socio-economic 

status with academic achievement. A sample of 535 students, 179 from two higher 

secondary schools of tribal blocks of Harrai and Amarwara in district Chhindwara 

(M.P.) arid the rest from 14 higher secondary schools in Bhopal City were selected for 

the study. The Socio-economic Status Scale, apart from Class X examination results of 

the M.P. Board (1987-88). Statistical techniques used in treating the data included 

multivariate analysis and regression analysis. Academic performance was related to 
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socio-economic status and also has a linear correspondence. This position also held 

good for both rural and urban students.  

Arora (1988) investigated the role of parent-child and the teacher-student 

relationship in the academic achievement of higher secondary students. Objectives: (i) 

To study the relationship between educational standard and parent-child relationship, 

(ii) to study the relationship between the types of schools and backwardness, (iii) to 

study whether any difference exists in the educational achievement in different types of 

schools namely public schools, privately managed schools and centrally administered 

schools, (iv) to study whether there was any difference in the intellectual level of the 

three types of schools, namely public, private and central schools, and (v) to study the 

relationship between the teacher- student and educational standard. Methodology: The 

sample comprised 450 students studying in different types of schools of Agra City. The 

tools used to collect data included PARQ by Jai Prakash and Bhargava, MGII by P.N. 

Mehrotra and SLS by S.P. Malhotra and B.K.Passi. The collected data were treated with 

‘t’ test and coefficient of correlation. Major Findings: (1) No significant relationship 

existed between. educational achievement of students and. parent-child relationship. (2) 

Educational standard’ of students and teacher-student relationship were found to be 

significantly related. 

PART-III 

2.4 STUDIES RELATED TO STUDY INVOLVEMENT 

Bhandari (January 2014) found Socio Economic Status as correlate of Study 

Habits among Secondary School Students. The study has been conducted on a sample 
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of 200 secondary school students of Ludhiana, district of Punjab. Data were collected 

with the help of study habits inventory by M. Mukhopadhyay and D.N. Sansanwal and 

socio economic status scale by Dr. Meenakshi. The data obtained were analysed 

statistically and findings of the study reveal that there is a significant relationship 

between study habits and socio economic status of secondary school students. The 

study further shows that significant differences exist in the study habits of secondary 

school students with regard to socio economic status. It is suggested that in order to 

develop good study habits parents and teachers should provide congenial environment 

to students. 

Saini (2013) investigated on Academic Achievement of Scheduled Caste 

Secondary School Students in relation to Study Habits, Home Environment and School 

Environment, the scheduled caste which are treated as untouchables continue to remain 

at the bottom of India s caste hierarchy. They also remain at the bottom of economic 

hierarchy, having no land of the own and relegated to undertake only menial/dirty and 

ill paid jobs. The major caused that have kept the scheduled caste down in the society 

have been poverty, illiteracy, ignorance, fear and resultants inability to assert 

themselves. The descriptive survey method is used in the present investigation. The 

sample consists of 600 scheduled caste students. Amongst them 350 were boys and 250 

were girls from 30 schools of three districts viz. Jind, Jhajjar and Rohtak. There are 

three independent variables i.e. home environment, school environment and study 

habits and one dependent variable i.e., academic achievement. Home Environment 

Inventory, School Environment Inventory by K.S. Mishra and Study habit Inventory by 

M. Mukhopadhyaya and D.N. Sansanwal were used as tools for the study. Tenth class 
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marks were considered as academic achievement of respondents. Correlation, Mean, 

Standard Deviation and t test were the statistics used for data analysis. The findings of 

the study revealed that there was no significant relationship between study habit and 

academic achievement. Home environment had significant effect on academic 

achievement but school environment does not play a significant role in academic 

achievement. Ultimately the study while help teachers to touch the exact points of the 

deficiencies of their students. It is their disadvantageous environment which has pushed 

them for below, as regards academic achievement, study habits and concerned. 

Ehtesham Anwar (2013) This study investigated the degree of relationship 

between study habits and academic achievement of senior secondary school students.   

The investigator has also sought to compare the influence of good and poor study habits 

on the academic performance of the students at senior secondary level. The study 

employed a deceptive research of survey type. A study Habit Inventory (SHI) was 

employed to determine the study habits of the students. A reliability coefficient of 0.91 

was obtained using split half method. The population of the study includes all the senior 

secondary school students of Lucknow city of U.P. (India). Samples were selected 

through purposive random sampling technique. Two hypotheses were formulated and 

were tested using Pearson’s correlation and t – test at 0.05 and 0.01 level of 

significance. The descriptive analysis revealed positive relationship between academic 

achievement and study habits and the degree of relationship is high. It was also found 

that the academic performance of students having good and poor study habits differ 

significantly and good study habits result in high academic achievement. The findings 

of this study would be of immense help in improving the study habits of the students at 
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secondary and senior secondary level. Improvement in student’s academic achievement 

will further had to national development as competent manpower will be produced 

planning of specific items for study is highly recommended. Necessary study skills 

must be taught to our students with a view to improving their academic performance.  

Chaudhari (2013) found Study Habits of Higher Secondary School Students in 

Relation to their Academic Achievement. This study examined the usefulness of 

Imbibing in the students study habit as a means of enhancing their academic 

performance. The study tried to delve into the fallen standard of education in Nigeria 

and reasons for the fallen standard from the perspective of the stakeholders in 

education, the teacher, parents as well as the students themselves. The study also 

examined efforts that have been put in place in die past to put an end to the fallen 

standard of education. In these regard, some hypothesis were raised to find out reasons 

for the fallen standard. However, the study showed a high and academic performance. 

Furthermore, the difference in the study habits are attributed to the facts that students do 

not know how to study and those that manage to study do not adopt effective study 

methods! 

Chand (2013) studied on Study Habits of secondary school students in relation 

to Type of School and Type of Family. The study was conducted on 200 secondary 

school students to find out the study habits of  the students studying in government and 

private schools as well as students belonging from  nuclear and joint family. Study habit 

inventory (Hindi version) constructed by Dr. B.V.Patel  (1975) was used to collect the 

relevant data. Mean, S.D. and t-test was used to analyse the data.  The finding revealed 

that there exists no significant difference between secondary school students belonging 



 97 

to nuclear and joint family on different components of study habits and total study 

habits. Secondary school students studying in Govt. schools are significantly better on 

home environment and planning of work and planning of subjects than students 

studying in private schools but private school students are significantly better than 

Govt. school students on preparation for exam component of study habit. However, no 

significant difference exists between Govt. and private secondary school students on 

reading and note taking, concentration, habit and interest, school environment 

component of study habit and total study habit.  

Thakur (2012) studied on study involvement among women students. The 

study was undertaken to investigate the study involvement among women students in 

relation to residence locality, type of institution and socio-economic status. The sample 

of the study comprised 406 women subjects of Senior Secondary Schools who were 

selected through random cluster sampling technique. Two tools were used for data 

collection - (1). Study Involvement Inventory by Asha Bhatnagar and Socio-Economic 

Status Scale Questionnaire by Jalota et al. were used. The findings revealed that type of 

institution and SES had significant influence on study involvement of women students. 

Residence locality were not found to be important factors in study involvement.  

Sheikh and Jahan (2012) made research on Study Habits of Higher Secondary 

School Students of working  and Non-working Mothers. The study aims at to find out 

whether the study habits of higher secondary school students of working mothers (WM) 

differ significantly from those of non-working mothers (NWM). The study further 

compared the  study habits of higher secondary school students of working and non-

working mothers on the basis of gender.  The sample of the study consisted of 100 
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secondary school students (25 male students of working mothers, 25  female students of 

working mothers, 25 male students of non-working mothers & 25 female students of  

non-working mothers) of the age group 16 to 18 years belonging to different localities 

selected randomly from  different educational institutions of district Pulwama, Jammu 

& Kashmir. Study Habit Inventory constructed by  Mukhopadhyaya, M & Sansanwal, 

D.N was administered to the selected sample to assess their study habits and  Self 

constructed General Information Questionnaire was used to elicit information regarding 

the subjects age,  sex, family type, single parent or both parent, mother whether 

working or non-working, kind of work, number of  working hours, 

educated/uneducated etc. The data so collected was analyzed statistically by employing 

mean, SD and t-test. The study revealed there were insignificant differences between 

the adolescent students of WM  and NWM on the measure of comprehension, study 

sets, interaction, drilling, recording and language dimensions  of study habits but 

significant differences were found between the students of working and non-working 

mothers  on the measures of concentration, task orientation and supports. Regarding the 

total study habits the higher secondary school students of working mothers had 

significantly better study habits than those having  non-working mothers. Further the 

study revealed that female students of WM had significantly better study  habits 

fallowed by male students of WM, female students of NWM and male students of 

NWM.  

Oluwatimilehin and Owoyele (2012) investigated the relationship between 

study habits and students’ academic achievement in core subjects at the junior 

secondary school level. The aim was to determine the relationship between various 
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aspects of study habits including Homework and Assignments, Time Allocation, 

Reading and note taking, Study period procedures, Concentration, Written Work, 

Examination and Teacher Consultation and students’ achievement in English language, 

Mathematics, Integrated Science and Art. This was meant to provide clearer 

understanding of the phenomenon. The descriptive research design of an ex post facto 

approach was used in the study. A sample of 300 JS2 students was drawn using simple 

random sampling technique. A major hypothesis was raised leading to the application 

of correlation and stepwise linear regression analysis. Findings revealed that of all the 

study habits’ subscales, ‘teacher consultation’ was most influential while the ‘time 

allocation’ exercise, concentration, note taking, reading and assignments were regarded 

as less integral to students’ academic performances. Therefore, regular counseling 

services to train students on study skills strategies were advocated in order to boost 

their study habit and enhance their academic achievement.  

Bajwa et al. (2011) were studied on to compare the study habits of the students 

from formal and non-formal systems of education in Pakistan. The study habits mean 

theme setting of subject to be learned or investigated, and the tendency of pupils or 

students to study when the opportunity is provided to them. Students can’t use effective 

study skills, until they  are not having good habits. One individual learn more quickly 

and thoroughly than other due to good study habits. The study was conducted in order 

to determine the difference between the study habits of students from Formal and Non-

Formal systems of education in Pakistan. Five hundred students The Islamia University 

of  Bahawalpur and 500 students from the Bahawalpur region of the Allama Iqbal Open 

University were taken as  sample. A forty item questionnaire on five stages scale was 
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administered to the students and questionnaire was divided into seven clusters i.e. 

(Time management, Class attendance & participation, General study strategies, Exam 

preparation, Goal setting & motivation, Textbook reading and Note taking). Data was 

analyzed by using SPSS XII the reliability of the questionnaire was 0.869 (Cronbach’s 

alpha). Students of formal system are significantly better on time management. Students 

of non-formal system are significantly better on class attendance and participation. 

Students of non-formal system are significantly better on general studying strategies. 

Students of formal system are significantly better on exam preparation. Students of non- 

formal system are significantly better on general setting and motivation. Students of 

non- formal system are significantly better on text book reading. Students of formal 

system are significantly better on note taking. Over all students from non-formal system 

of education are significantly better than the students of formal system. 

Jayanthi (2010) made research on study involvement of higher secondary 

students in relation to achievement in English.  The study intends to find out (i) the 

significant difference in the level of Study Involvement of Higher Secondary School 

students with respect to certain variables and (ii) the nature of relationship existing 

between Study Involvement and Achievement in English. The Study Involvement Tool, 

constructed and standardized by Asha Bhatnagar (1982) and the Achievement Test in 

English constructed and validated by the investigator have been administered to a 

random sample of 950 students studying in different higher secondary schools of 

Cuddalore educational district on the basis of their sex, location of the school, and the 

educational status of the parents. The study reveals that the there exists a significant 
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relationship between the study involvement of the students and the achievement in 

English, which was really encouraging from the academic point of view. 

Onwuegbuzie (2001) also conducted a series of studies to find out relationship 

between study habits and academic success and reported positive relationship between 

study habits and academic success.  

Verma (1996), explore the effects of study habits and focus of control on 

academic performances of secondary school students in different school courses. The 

study was conducted on 504 male students are studying in X class in 10 secondary 

schools of Delhi.  Two instruments ‘study habits’ inventory by B.V. Patel and Hindi 

version of Rotters’ internal external locus of control by Kumar and Srivastava were 

employed for data collection. The results of the study yielded that study habits had 

significant effect on academic performance in Hindi, English and Social Studies. The 

interaction effect of the two variables however emerged as significant in two school 

courses only viz., Mathematics and General Science. 

Nagappa (1995), the objective was to find out the study habit among IX class 

high school students in Mysore City. A study habits scale was constructed by the 

investigators.  The sample was selected by following multistage random sampling 

technique. Data were collected by administering the study habits scale to 196 sample 

students.  Based on the level of study habits the sample was divided into (i) Good study 

habits group, (ii) Average study habits group, (iii) Poor study habits group. Percentages 

Pearson product moment correlation and Chi-square test were employed for the analysis 

of data and interpretation of results. Findings revealed that two third of the students had 
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only average study habits only 16.84% of students had good study habits, where as 

21.43% of students had poor study habits. Children studying in private schools both 

boys and girls were for better than the children both boys and girls studying in 

Government Schools. Girl’s percentages was more than boys in good study habits 

group their percentages was less than boys in poor study habits group. 

Freeman and Morss (1993) examined study habits an academic achievement 

among 31 Asian college students in the Midwest, using in depth interviews study habits 

were categorized in to 7 factors.  Analysis indicted that these students studied regularly, 

studied for long periods of time, and were very intense. They used study groups and 

adaptive study approaches.  

Panda (1992), investigated the study habits of disadvantaged and non-

disadvantaged adolescents in relation to their sex and academic achievement.  200, 9
th
 

and 10
th
 grades (100 disadvantaged with 50 boys and 50 girls, and 100 non-

disadvantaged with 50 boys and 50 girls) were randomly matched with age, sex, area of 

living and birth order. A study habits inventory and academic achievement tests were 

used for data collection.  Non-disadvantaged subjects have better study habits as 

compared with disadvantaged subjects. High achieving subjects had better study habits 

than low achieving subjects, boys had better study habits than girls. 

Geroge and Petoskey Barry (1991) examined the influence of high school 

study habits on achievement in high school and during the first semester of college 

using data from 159 from 159 female and 93 male freshmen.  The study habits 

contributed to success in high school were found to be unrelated to academic 
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achievement during the first semester in college.  Finding suggested that college 

freshman need to acquire new study habits to be academically successful. 

Patel Yashomati (1985) investigated the impact of the study habits on 

academic achievements among 76 intellectually backward students in the 8
th
 standard at 

rural and urban schools in Gujarat- India. Correlations analysis of results revealed that 

study habits are an important determinant of school achievement for both boys and girls 

in rural as well as urban settings.  

Cappella (1982) compared the relationship between study habits and attitudes 

to academic performance of 100 undergraduates.  The survey of study habits and 

attitudes and academic achievement test was determined and the scores were obtained. 

The pearson correlation of 46 showed a positive relation between GPA, academic 

performance and study behaviour. It was concluded that student’s attitudes determine 

the productivity of that study time as well as academic success. 

Shejwal (1980), The major objectives of the investigation were: (i) To identify 

the food and poor study habits of students.  (ii) To find out the difference, if any 

between the study habits of boys and girls. The sample comprised 50 boys and 50 girls 

from the rural areas. The major findings was boys have found to have better study 

habits than girls. 

Ansari (1980) found that study habits and study attitudes are both significant 

variables which determine the academic performance of the students. Russell and Petrie 

(1992) have cited a research study aimed to find out the relationship between study 

habits and student attitude and academic performance (cumulative GPA) of college 

students. Findings of this study indicate a positive correlation between study attitude, 

study habit and academic achievement.  
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PART-IV 

2.5 STUDIES RELATED TO EMOTIONAL MATURITY  

Kumar (2014) investigated on Emotional Maturity of Adolescent Students in 

relation to their Family Relationship. For this purpose, sample of 60 adolescent students 

(30 boys and 30 girls) of higher secondary level were taken from Karnal city. For this 

purpose two questioners were used 1st inventory standardized by Dr. G.P. Sherry and 

Dr. J.C. Sinha and 2
nd
 was emotional maturity scale which is given by Dr. Yashvir 

Sinha and Mahesh Bhargava. The testing of hypotheses was  done by using ‘r’ test to 

find out the relationship and‘t’ test was used to comparing the score of two groups 

(boys and  girls). The result revealed that there was a significant difference in emotional 

maturity of boys and girls adolescent. The result also revealed that there was significant 

relation between emotional maturity and family relationship of adolescent students. 

This shows that family relationship determinates emotional maturity of adolescent 

students. The findings of the study showed that attitudes of parents develop the 

emotional maturity of adolescent. The parents should understand what kind of 

relationship is needed and at which stage. Parents must learn quickly that each child is 

special and has distinct and unique assets, liabilities and purposes. If parents fail to 

provide child a close warm, emotional support then the child become anxious, hostile, 

defensive and confused person. 

Singh, Pant and Valentina (2013) conducted a study on Gender on Social and 

Emotional Maturity of Senior School Adolescents: A Case Study of Pantnagar.” The 

research study was undertaken to assess and compare the social and emotional maturity 
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of 277 randomly drawn class XI students of Pantnagar, Uttarakhand across gender. A 

self-designed questionnaire was used to study the socio-demographic characteristics of 

the respondents. Social and Emotional maturity of the respondents were assessed 

employing Rao’s Social Maturity Scale and Emotional Maturity Scale, respectively. 

The study revealed that girls scored significantly higher on the social adequacy 

component of social maturity whereas boys were observed score higher on the social 

adjustment component of emotional maturity. However, no gender differences were 

observed on the composite social maturity and emotional maturity scores. Social and 

emotional maturity was found to be significantly positively correlated under both 

genders.  

Roja, Sasikumar and Fathima (2013) The purpose of the study was to out the 

level of Emotional Maturity and Self Concept among Higher Secondary student who 

are studying in various schools in Pudukkottai district, Tamilnadu, South India. The 

Authors used Normative Survey method was found appropriate for this study. Since this 

study attempts to bring out relevant details from students regarding various expected 

outcomes of the systems of emotional maturity and self-concept assessment in schools. 

Normative Survey method was found appropriate for this study. The Authors were used 

Random sampling and samples are collected only from the Students of Higher 

Secondary level in various Schools located in and around Pudukkottai area which is 

located in Pudukkottai district, Tanil Nadu state, South India. The Emotional Maturity 

Scale and 2. Self Concept Scale were selected to collect the data. The findings in this 

study indicate a positive relationship between emotional maturity and self concept. It 

was concluded that emotional maturity among higher secondary students mean scores 
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between the variables taken for this study are same except gender and type of 

management. Also self concept among higher secondary students means scores between 

the variables taken for this study are same except gender and locality of residence. As 

the interest in studying plays a vital role in the emotional maturity, the welfare of the 

students should be protected by the government then only they have tension free mind 

which may lead concentrate on their studying. Innovative method should be motivated 

and find a place in the teaching learning strategies. 

Bansal (2013) studied on emotional maturity and class room behavioral 

problems of learning disabled and normal children in inclusive schools. The study 

focuses on the comparison of emotional maturity and class room behavior of leaning 

disabled and normal children in inclusive schools. The sample consisted of 70 learning 

disabled and normal children selected randomly from 4 secondary inclusive schools of 

Delhi. The finding of the study was that there was a significant difference between 

classroom behavior and emotional maturity of normal and leaning disabled children.  

Singh, Kaur and Dureja (2012) examined the ‘emotional maturity’ among 

university students. The investigators had selected two hundred (N = 200) male and 

female subjects, out of which one hundred [N = 100] sportspersons (N = 50 male and N 

= 50 female) and one hundred [N = 100] non-sportspersons (N = 50 male and N = 50 

female) who were studying in various affiliated colleges and campus of Punjab 

University, Chandigarh. Sportspersons were those who had participated in Inter-college 

and Interuniversity competitions in various games/sports. Non–sportspersons were 

those students who did not participate in any game or sport activity. The age of all 

subjects was ranged between 18 to 26 years. To collect the required data for the study, 
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‘emotional maturity’ questionnaire prepared by Singh and Bhargava (1988) was 

administered. t test was applied to determine the significance of difference and direction 

of difference in the mean scores of each variable between male sportspersons, female 

sportspersons, male non-sportspersons and female non-sportspersons. The results 

revealed significant differences on the sub-variable Social Maladjustment between male 

sportspersons and female sportspersons. However, no significant differences were 

found with regard to emotional instability, emotional regression, personality 

disintegration, lack of independence, ‘emotional maturity’ (total) between male 

sportspersons and female sportspersons. The results with regard to male non-sports 

persons and female non-sportspersons revealed significant differences on emotional 

instability, emotional regression, social maladjustment, personality disintegration, lack 

of independence and emotional maturity (total).  

Shah and Sharma (2012) investigated on social maturity, school adjustment 

and academic achievement among residential school girls. The study was aimed at 

studying the relationship between Social Maturity, School Adjustment and levels of 

Academic achievement among residential school girl students. The study was 

conducted on a sample of 347 girls from class ix –xii at an all girls residential school of 

North India. Dr. Nalini Rao’s Social Maturity Scale (RSMS) was used to measure 

social maturity, Sinha & Singh’s Adjustment Inventory for School Students (AISS) was 

used to measure school adjustment and aggregate score of the students in the year end 

final examination was taken to assess level of their academic achievement. The results 

indicated a significant relationship between social maturity and school adjustment. 
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Also, significant difference existed between the school adjustments of the three groups 

i.e. low, high and average levels of academic achievement. 

Rosa and Preethi (2012) studied the relationship between Academic stress and 

Emotional maturity among higher secondary school students of working and Non-

working mothers. A sample of 240 higher secondary students from Palakkad and 

Trissur districts were selected. Academic stress Scale and Emotional maturity Scale 

were employed to collect the requisite data which was analysed using Mean, S.D., t-test 

and correlation. The findings of the study revealed that Emotional maturity of children 

of non working mothers is less than that of children of working mothers. The study 

revealed that negligible relationship exists between Academic stress and Emotional 

maturity of higher secondary school students. Children of working mothers are 

emotionally matured than children of non working mothers. Children of non working 

mothers are low stressed than children of working mothers. Children of working 

mothers possess high Emotional maturity and at the same time, they are more 

indisposed to stress and strain.  

Resmy and Sujatha (2012) compared the study on Emotional Maturity among 

Adolescent Boys and Girls. In adolescents, emotional development refers to the 

attainment of emotional capabilities as they grow. In this study Emotional maturity was 

assessed and compared among adolescent boys and girls using Modified Emotional 

Maturity Scale. 300 adolescent boys and 300 adolescent girls were selected by simple 

random sampling. The study findings revealed that 78.7% of adolescent girls had high 

emotional maturity, while 64% of adolescent boys had high emotional maturity. This is 

indicating that adolescent girls are having higher emotional maturity than adolescent 
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boys. There was significant association between emotional maturity and selected 

variables like gender, aggregate marks in previous year, educational status of fathers, 

educational status of mothers, occupation of mothers and monthly family income. 

Rajakumara and Soundararajan (2012) conducted a study on Higher 

Secondary Students’ Emotional Maturity and Achievement in Economics in Tirunelveli 

District. The aim of this study was to find out the Emotional Maturity and Achievement 

in Economics of higher secondary students in Tirunelveli District. 1060 Higher 

secondary students were taken as sample. The tool used to find out the Emotional 

Maturity is constructed and standardized by Emotional Maturity Scale Constructed and 

Validated by K.M.Roma Pal (1984). The Academic Achievement in Economics was 

found out using the tool constructed by the investigator. The mean value of Emotional 

Maturity scores (136.53) indicates that the higher secondary students are having 

extremely unstable Emotional Maturity, The mean value of Achievement in Economics 

scores (M=75.47) indicates that the higher secondary students are having high 

Achievement in Economics. There is significant difference between male and female, 

Day scholar and Hostel staying Higher Secondary students with respect to their 

Emotional Maturity. There is no significant difference between rural and urban, 

Government and Aided Higher Secondary school students with respect to their 

Emotional Maturity. There is significant difference between male and female Higher 

Secondary students with respect to their Achievement in Economics. There is no 

significant difference between rural and urban, Day scholar and Hostel staying, 

Government and Aided Higher Secondary school students with respect to their 

Achievement in Economics. 
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Rajakumar and Soundararajan (2012) aimed to study on find out the 

Emotional Maturity and Achievement in Economics of higher secondary students in 

Tirunelveli District. 1060 Higher secondary students were taken as sample. The tool 

used to find out the Emotional Maturity was constructed and standardized by Emotional 

Maturity Scale Constructed and Validated by K.M. Roma Pal (1984). The Academic 

achievement in Economics was found out using the tool constructed by the investigator. 

The mean value of Emotional Maturity scores (136.53) indicates that the higher 

secondary students are having extremely unstable Emotional Maturity, The mean value 

of Achievement in Economics scores (M=75.47) indicates that the higher secondary 

students are having high Achievement in Economics. There was significant difference 

between male and female, Day scholar and Hostel staying Higher Secondary students 

with respect to their Emotional Maturity. There was no significant difference between 

rural and urban, Government and Aided Higher Secondary school students with respect 

to their Emotional Maturity. There was significant difference between male and female 

Higher Secondary students with respect to their Achievement in Economics.  

Mahmoudi (2012), compared the study on Emotional maturity and adjustment 

level of college students. The study was conducted to see the adjustment level of the 

post graduate Students of Yasouj city. Emotional maturity was measured by Singh’s 

emotional maturity Scale (EMS). While asthenia’s adjustment inventory was used to 

measure the adjustment Level of the students. For this study a sample of 160 female 

students of age range 18-22 years Studying in post graduate closes were selected from 

different colleges of Yasouj city. High Positive correlation was obtained between 

emotional maturity and overall adjustment.  The result showed that in the emotional 
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maturity scale the mean score of the female students were found to be significantly 

correlated with the mean acre obtained by the students on the adjustment inventory.  

Mahmoud (2012) found emotional maturity and adjustment level of college 

students. The present study was conducted to see the emotional maturity and adjustment 

levels of the post graduate Students of Yasouj city. Emotional maturity was measured 

by Singh’s emotional maturity Scale (EMS), while Asthenia’s adjustment inventory 

was used to measure the adjustment Level of the students. For this study a sample of 

160 female students of age range 18-22years studying in post graduate classes were 

selected from different colleges of Yasouj city. High Positive correlation was obtained 

between emotional maturity and overall adjustment. The researcher suggested that 

emotional maturity is very intimately related to individual’s health, adjustment and 

behavior. So it becomes necessary that a child should have a healthy emotional 

development. It means that ones pleasant and unpleasant emotions should develop in 

such a ratio so that unpleasant emotions could not influence his mental health. There 

should be proper development of the ability of emotional catharsis through which he 

could minimize the intensity of his mental tensions and  imbalances which arise due to 

unpleasant emotions.  

Kumawat (2012) studied on Emotional Maturity in Post Graduate Students of 

Vocational Education. Emotional disorder was major problem in Indian youth of PG 

students. Emotional Maturity gives us a perfect personality. The purpose of this study 

was to find out difference Emotional Maturity in Vocational Education postgraduate 

students.  The survey method was applied on 600 samples. Emotional Maturity Scale by 

Prof. Yushvir Sen and Dr. Mahesh Bhargava, questionnaires were administered and 
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(600 post graduate students of Vocational Education) responses were received.  The 

results of the study shows that there was no significant difference in Emotional 

Maturity between Master of Technology students, Master of Business Administration 

students and Master of Computer Application students.  

Bharti Sharma (2012) presented the study on Adjustment and Emotional 

Maturity among First Year College Students. The study compared college adjustment 

processes and emotional maturity between first and final year female students enrolled 

in different undergraduate courses offered by colleges affiliated with University of 

Rajasthan in Jaipur city. They were assessed on Adjustment Inventory for College 

Students (Sinha and Singh, 1995) and Emotional Maturity Scale (Bhargava and 

Singh,1991). Results indicated that the first year undergraduate students were less 

emotionally mature, and had difficulty in adjusting emotionally and socially to the 

changing demands of the environment and faced more academic difficulty as compared 

to final year students. The final year students were more socially adjusted and more 

integrated into the social fabric of the college. 

Lakshmi and Krishnamurthy (2011) The present investigation has been 

undertaken in order to study the Emotional Maturity of Higher Secondary Students in 

Coimbatore District. By using the purposive random sampling technique 220 Higher 

Secondary Students were selected from various schools in Coimbatore District and 

utilized as subjects of this study. Normative survey method was used. This study is 

intended to find out the levels of Emotional Maturity of Higher Secondary Students and 

if there is any significant difference between the selected pairs of sub-samples. 

Emotional Maturity scale was used to collect the data. The study revealed that the 
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majority of higher secondary students in Coimbatore District are in Emotionally 

Unstable condition. There exists significant difference between all the sub-samples 

except the age group of higher secondary students. 

Pastey and Aminbhavi (2006) conducted a study on Impact of Emotional 

Maturity on Stress and Self Confidence of Adolescents. An attempt was made to find 

out the impact of emotional maturity of adolescents on their stress and self confidence. 

Sample of the study consists of 105 adolescents studying in XI and XII class at 

Dharwad city Karnataka State, India. The scales such as emotional maturity (Singh and 

Bhargav, 1994), Self Confidence Inventory (Rekha Agnihotri, 1987) and Students’ 

Stress Scale (Deo, 1997) were administered on the selected sample. Along with 

responses to the above scales, some personal data information were also collected from 

the sample. The obtained responses were scored and converted to standard (t) scores, 

further subjected to ‘t’ and ‘F’ tests. The findings revealed that the adolescents with 

high emotional maturity have significantly high stress (t=10.44; p< 0.001) and self-

confidence (t=-2.92; p< 0.01) when compared to those with low emotional maturity.  

Kaur (2001) studied on Emotional Maturity of Adolescents in relation to 

Intelligence, Academic Achievement and Environmental Catalysts. The objectives of 

the study were: (1) To find out relationship between emotional maturity and intelligence 

of adolescents. (2) To find out relationship between emotional maturity and academic 

achievement of adolescents. The hypotheses of the study were: (1) There was 

significant relationship between emotional maturity and intelligence of the adolescents. 

(2) There was significant relationship between emotional maturity and academic 

achievement, and between emotional maturity.   The survey method was used by 



 114 

researcher. The sample comprised 350 students of class XI from 11 schools of Panjab 

state and was selected by random sampling. Emotional Maturity Scale by Singh and 

Bhargava, Group Test of General Mental Ability by Tandon were used for data 

collection. Class X Academic Achievement scores were taken from school records. The 

data were analyzed by correlation and t-test. The findings of the study were: (1) There 

was significant negative correlation between intelligence and emotional maturity. (2) 

Academic achievement of adolescents had not relationship with their emotional 

maturity. (3) Environmental catalysts variable was found to be significantly negatively 

correlated with the emotional maturity of the adolescents. (4) There was insignificant 

difference in the emotional maturity of adolescents due to urban rural differences. (5) 

There was insignificant difference in the emotional maturity of boys and girls.  

PART-V 

2.6 STUDIES RELATED TO SOCIO-ECONOMIC STATUS 

Gul and Rehman (January 2014) studied on Academic Performance in 

Science Stream in relation to Socio- Economic Status at Senior Secondary School 

Level. The study explored the extent to which the socio economic status has the relation 

with academic performance in science stream among senior secondary school students. 

The descriptive survey research method was used for the study, the sample consisted of 

100 students were selected by using stratified random sampling technique. A socio 

economic status scale developed by Dr. Gyanendra P. Srivastava (1991) were used for 

data collection. Moreover for academic performance in science, examination marks 

obtained by them in annual examination of previous class were noted down from the 
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school records. The finding of the study revealed that: (1) there is a significant positive 

correlation between the Socio Economic Status and Academic performance in science 

stream of senior secondary students. (2) there exist a positive correlation between the 

upper class socio economic status boys with their academic performance in science 

stream at senior secondary level. (3) there exist a positive correlation between the upper 

class socio economic status girls with their academic performance in science stream at 

senior secondary level.(4) there exist an insignificant relationship between the lower 

class socio economic status boys with their academic performance in science stream at 

senior secondary level. (5) there exist an insignificant relationship between the lower 

class socio economic status girls with their academic performance in science stream at 

senior secondary level 

Punia and Niwas (2013) conducted a study on the effect of socio-economic 

status on language creativity of scheduled caste students. The investigator’s aim was to 

investigate socio economic status influence on language creativity of scheduled caste 

students. In this study it was found that male performed better than female in both 

flexibility and originality dimensions but in fluency and elaboration both have equal 

potential in language creativity. Urban students' got high score in flexibility and rural 

are more creative in originality dimension but there was no effect found of residential 

area on fluency and elaboration dimensions of language creativity. There was positive 

relation was found between language creativity and type of family. This research, 

therefore suggests that education programmes to enhance the creativity in scheduled 

caste students modified according to the needs of the disadvantaged castes to empower 

them. 
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Chandra and Azimuddin (2013) found Influence of Socio Economic Status on 

Academic Achievement of Secondary School Students of Lucknow City. Socio 

Economic Status has always influenced the Academic Achievement of students. 

Academic Achievement varies for children from different social backgrounds. Their 

academic performance is an outcome of their social status. Previous studies have shown 

that Parent’s Socio Economic Status is strongly associated with students’ academic 

performance. The present study examines the influence of different categories of SES 

of students on their academic achievement. The study also examines the relationship 

between SES and Academic achievement of 14 Secondary school students of Lucknow 

city of Uttar Pradesh (India) The age range varies from 13years to 17 years. The sample 

of the study comprised of 614 students (358 males and 256 females) from classes IX 

and X. The Socio Economic Status scale developed by Dr. Meenakshi (2004) is used 

for collection of data. The board results of class IX and X are used for assessment of 

academic achievement. The statistical measures like t-test and Karl Pearson’s 

correlation coefficient is used. The result of the study revealed that difference between 

high, average and low SES groups and their academic achievement. A positive 

correlation is observed between SES and Academic achievement.  

Azhar et al. (2013) investigated on to find out the impact of Parental Education 

and Socio-Economic Status on Academic Achievements of University Students. This 

study examined the ways in which student’s academic achievements are effected by 

parental education and their socio-economic status. Participants were 250 students 

taken from randomly selected departments and research findings are to be generalized 

to the University of  Sargodha students. Students were selected from M.A 3
rd
  level 
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with the demographic information of gender, roll no and department. Data is collected 

from participants through questionnaire  which contains three basic variables. Parental 

education and Socio-economic status are  independent variables and student’s 

achievement is dependent variable. Analysis of data  indicated that students belonging 

to strong financial status perform better than those who face problems in finance. 

Similarly, parental education boosts up their children’s performance.  

Atef Yousef Makeed Alkhutaba (2013) This study examined Impact of the 

economic and social factors on the academic achievement of secondary school students: 

A case Study of Jordan. Two hundred and Fifty-five students were selected randomly. 

From each of the randomly selected schools the researcher selected. A questionnaire 

consisting of sixteen items were prepared. A number of related materials both of 

empirical and theoretical importance were reviewed. This study adopted a simple 

survey research design and made use of questionnaire in facilitating data collection. The 

statistical description (such as mean simple percentages and standard deviation) 

Pearson moment correlation coefficient, Based on result obtained: (a) There is 

significant effect of socio-economic Factors on student’s academic Achievements in 

their branch of education. (b) ) there is significant effect of socio-economic Factors on 

student’s academic Achievements in their gender to female. Moreover, 

recommendations were made for the academic Achievements students, teachers, 

parent’s government and curriculum developer on ways to improve academic 

achievement and inculcating positive attitudes in students towards learning.  

Ahmar and Anwar (2013) This study examined the effects of gender and 

socio-economic status on academic achievement of higher secondary school students of 
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Lucknow city. The sample consists of 102 males and 98 females in age  range of 15 to 

19 from five higher secondary schools of Lucknow city Uttar Pradesh (India).Socio 

economic  status scale developed by R.L.Bharadwaj (2005) was used for data 

collection, while the total mark obtained by  the students in the previous class i.e. 

standard X was used as an achievement criteria. Mean (M), Standard Deviation (S.D), 

Standard Error of the mean (S.E.M), t-test were used. This study shows that gender 

does not influence the achievement in science at higher secondary school (Standard -

XI) level. Also the result of this study showed the difference between high and low 

socio-economic status groups. It was found that the academic achievement was 

influenced by the socio-economic status and those who belonged to high socio-

economic status showed better performance.  

Ahmar and Anwar (2013) investigated on “Socio Economic Status and its 

Relation to Academic Achievement of Higher Secondary School Students.” This study 

examined the effects of gender and socio-economic status on academic achievement 

of higher secondary school students of Lucknow city. The sample consists of 102 males 

and 98 females in age range of 15 to 19 from five higher secondary schools of Lucknow 

city Uttar Pradesh (India). Socio economic status scale developed by R.L.Bharadwaj 

(2005) was used for data collection, while the total mark obtained by the students in the 

previous class i.e. standard X was used as an achievement criteria. Mean (M), Standard  

Deviation (S.D), Standard Error of the mean (S.E.M), t-test were used. This 

study shows that gender does not influence the achievement in science at higher 

secondary school (Standard-XI) level. Also the result of this study 

showed the difference between high and low socio-economic status groups. It 
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was found that the academic achievement was influenced by the socio-economic status 

and those who belonged to high socio-economic status showed better performance.  

Vellymalay (2012) studied to find out the Impact of Parent’s Socio-economic 

Status on Parental Involvement at Home: A Case Study on High Achievement Indian 

Students of a Tamil School in Malaysia. The current study focuses on the impact of 

parent’s socioeconomic status on parental involvement in their child’s education at 

home. Forty Indian students studying in one the best performance- based National Type 

Tamil Schools in the state of Kedah, Malaysia were chosen based on purposive 

sampling. The sample comprised 10 students from Year Two, 10 students from Year 

Three, 10 students from Year Four and 10 students from Year Five. Those were the 

high achievement students identified based on the previous final year school 

examination results. Questionnaires were used by the researcher to obtain quantitative 

data related to the parent’s socioeconomic background and their involvement strategies 

in their children’s education at home from the students’ parent. In addition, in-depth 

interviews with twenty students, that is, five students from each Year were conducted to 

gather information on their parent’s involvement. The findings of this study indicate 

that most parents are from a higher socioeconomic background and they show a high 

degree of involvement in most of the involvement strategies at home to ensure their 

child’s educational success. Moreover, the economic and academic capital among the 

middle-class parents serve to enhance their understanding and knowledge on the actual 

values that need to be placed on their child’s education. As a result, these children gain 

in terms of good skills, behaviour and values, all of which are crucial to their academic 

success. 
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Ewumi (2012) studied the gender and socio-economic status as correlates of 

students’ academic achievement in senior secondary schools. This study investigated 

gender and socio-economic status as correlates of students’ academic achievement in 

senior secondary schools. Two major hypotheses were formulated and tested at 0.05 

level of significance. Pearson-Moment Correlation Co-efficient was used to analyze the 

data. The participants were 108 students drawn from three senior secondary schools in 

Nigeria. Their ages ranged between 14 and 21 with a mean age of 17.1 years. Two 

validated instruments were used to elicit responses from the participants. Results 

revealed (i) negative significant relationship between gender and academic achievement 

(r = -.260; p<.05), (ii) no significant relationship between socio- economic status and 

academic achievement (r = .083; p<.05). 

Farooq et al. (2011) conducted to examine different factors influencing the 

academic performance of secondary school students in a metropolitan city of Pakistan. 

The respondents for this study were 10
th
 grade students (300 male & 300 female). A 

survey was conducted by using a questionnaire for information gathering about 

different factors relating to academic performance of students. The academic 

performance was gauged by the result of their 9th grade annual examination. Standard 

t-test and ANOVA were applied to investigate the effect of different factors on 

students’ achievement. The results of the study revealed that socio-economic status 

(SES) and parents’ education have a significant effect on students’ overall academic 

achievement as well as achievement in the subjects of Mathematics and English. The 

high and average socio-economic level affects the performance more than the lower 

level. It was very interesting that parents’ education means more than their occupation 
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in relation to their children’s academic performance at school. It was found that girls 

perform better than the male students. 

Memon; Joubish and Khurram (2010) studied to find out the impact of 

Parental Socio-Economic Status on Students’ Educational Achievements at Secondary 

Schools of District Malir, Karachi. Education is the lifeline for efficient and stable 

working of human society. Education help develop individual personality making the 

person knowledgeable, competent, capable and skillful. Parents with high socio-

economic status often have more success in preparing their young children for school 

because they typically have access to a wide range of resources to promote and support 

status often lack the financial, social and educational supports that characterize families 

with high socio-economic status. Poor resources could not promote and support 

children’s development and school readiness. Parents may have inadequate skills for 

such activities as reading to and with their children and they may lack information 

about childhood immunizations and nutrition. Inadequate resources and limited access 

to available resources can negatively affect families’ decisions regarding their young 

children’s development and learning. As a result, children from families with low 

socio-economic status are less prepared than their peers from families with medium or 

high socio-economic status. This study was attempted to find out the impact of parental 

socio-economic status on the student’s educational achievements at secondary schools 

of district Malir, Karachi. 

Aruna et al. (2009) studied academic achievement in relation to social phobia 

and socio economic status and found that there was no significant difference in the 

achievement of social studies for the students paired as government and private school; 
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management of school and social phobia were not the factors influencing the 

achievement in mathematics; significant difference in achievement in social studies was 

observed for the students paired as boys and girls, rural and urban students, and high 

and low socio economic status groups. This indicates that factors like gender and socio 

economic status were the factors influencing the achievement in social studies. 

Ganguly (2004) studied determinants of academic achievement in rural and 

urban areas and found that parental care about child’s education, emotional climate at 

home and socio-economic status of family had a positive correlation and crowded 

living conditions at home had a negative correlation with the academic achievement of 

students in rural and urban areas; library facilities, teacher’s training, teacher’s 

classroom behaviour and attitude towards teaching had a positive correlation and 

student teacher ratio had a negative correlation with the academic achievement of 

students; peer influence and movies had significant and positive, and the distance 

between home and school had significant negative correlation with achievement of 

students; attentiveness to study, school attendance, health and interest in study had a 

positive correlation with students’ achievement. 

Pandey et al. (2003) studied relationship between socio economic status and 

academic achievement of adolescents and found significant relationship between 

academic achievement and socio economic status; significant difference between 

academic achievement of adolescents studying in different types of school depending 

upon the socio economic status of parents. 
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Kasinath (2003) studied interactive effect of mental health, school adjustment 

and socio economic status on academic achievement with the objective to find out the 

difference among students who were well adjusted and mal-adjusted to school 

environment differ in their academic achievement by taking a sample of 200 students 

(102 boys and 98 girls) with the age range of 15-16 years and found that mental health 

had significant determinant effect on achievement in school subjects; students having 

better social and emotional adjustment attain good academic scores. 

Alam (2001) studied academic achievement in relation to socio economic 

status, anxiety level and achievement motivation with the objective to study academic 

achievement in relation to socio economic status and to view the extent up to which 

academic achievement of the children was affected by their anxiety level and revealed 

significant positive relation between socio economic status and academic achievement, 

achievement motivation and academic achievement; and a negative relationship 

between anxiety and academic achievement. 

Radha (1998) studied academic achievement and certain selected variables with 

the objective to build a discriminate function model for academic achievement in high 

school by taking creativity, medium of instruction, religion, socio economic status, sex 

and type of school as an independent variable and found that the difference between 

academic achievement of boys and girls was marginal and not statistically significant; 

students from English medium school were high academic achievers than Malayam 

medium schools; Navodaya Vidyalayas appeared to promote academic achievement 

followed by unaided schools, and students of government schools did not represent any 
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among the high academic achiever category; socio economic status appeared to be the 

best predictor of academic achievement. 

Mishra (1997) examined the correlates of academic achievement of high school 

students and found that intelligence was significantly correlated with academic 

achievement for both boys and girls; the correlation between intelligence and academic 

achievement was higher in case of girls; socio economic status was not significantly 

related with academic achievement of boys and girls; academic achievement of rural 

students was lower than the achievement of urban students; academic performance of 

girls was superior to the performance of boys. 

Indra (1991) investigated the relationship of socio-economic status and certain 

demographic factors and religion with the academic achievement. Objectives: (i) To 

compare the academic achievement scores of the students having different social class, 

(ii) to compare the academic achievement scores, of the students having different 

religions, (iii) to compare the academic achievement scores of the students having 

different family size, and (iv) to compare the academic achievement of the students 

having different birth order. The sample consisted of 700 male and female students 

studying in Class XI of different schools of Agra City. For the selection of the sample 

stratified random sampling procedure was used. The tools used in the study were Socio-

economic Status Scale developed by G.P. Srivastava, Demographic Information Sheet 

developed by the investigator and High School marks. Mean. SD and ‘t’ test were used 

to study group differences. Major Findings: (1) Students belonging to different social 

classes differed in their academic achievement. (2) Hindu. Muslim and Christian 

students differed in their academic achievement scores. (3) Family size of the students 
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had its effect on the academic achievement of the students. (4) Birth order of students 

had its effect on their academic achievement.  

Devanesan, Paul (1990) studied on socio-economic status, achievement-

motivation and scholastic achievement of higher secondary students. Objectives: (i) To 

find out the relationship between socio-economic status, achievement- motivation and 

scholastic achievement of higher secondary. students, and (ii) to find out the difference 

among various groups of higher secondary students in socio-economic status, 

achievement-motivation and scholastic achievement. Simple random sampling was 

adopted in this study. The data for the study were collected from the students of 

Standard XI (+1) studying in the higher secondary schools of P.T.T. District. Among 

these 300 students, 159 were boys and 150 were girls. Ten schools were selected 

randomly, five schools from rural areas and the remaining five schools from urban 

areas. From each school 30 students were selected randomly; of these 30 students, 10 

students (5 boys + 5 girls) were from mathematics group and 10 students from science 

group and 10 students from arts group. The tools used in collecting data included 

Prayag Mehta’s Achievement-Motivation Inventory Test and Kuppuswamy’s Socio-

economic Status Scale. Collected data were analysed using correlation. Major Findings: 

(1) There was significant and positive relationship between the achievement-motivation 

and scholastic achievement of higher secondary students. (2) There was significant and 

positive relationship between the achievement motivation and scholastic achievement 

of higher secondary mathematics group students. (3) There was a significant and 

positive relationship between the achievement-motivation and scholastic achievement 
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of higher secondary science group students. (4) There was a significant relationship 

between socio-economic status and scholastic achievement.   

Rajput (1989) studied the educational aspiration and academic achievement of 

secondary school students with the objective to examine the influence of family factors 

on the academic achievement of adolescents by taking a sample of 1000 higher 

secondary school students through stratified random sampling technique and found that 

the academic achievement of students was influenced in proportion to their parental 

encouragement; was no effect of socio economic status on the academic achievement of 

the students, but academic achievement of urban students was influenced by the socio 

economic status of family; academic achievement was influenced by their family 

environment. 

Ganguly, Malabika (1989) The study addresses the problem of establishing the 

relationship between socio-economic status (SES) and scholastic achievement of 

students in a particular setting. Objectives: (i) To investigate whether there was any 

appreciable difference in the scholastic achievement of upper, middle and lower 

socio-economic groups of students, and (ii) to enquire whether different SES groups of 

students in urban areas differ in their achievement scores from those in rural areas. 

Methodology: The sample comprised 400 students of Class VIII of different secondary 

schools, both urban and rural in the district of Birbhum, in West Bengal. The schools 

were selected through stratified random sampling on the basis of their results in 

Madhyamik Examinations for three successive years. The tools used included Socio-

economic Status Scale for urban and rural areas, and Achievement Tests in three groups 

of subjects, viz. language, science and humanities. Critical ratios were calculated to 
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study the significance of difference between means. Major Findings: (1) The mean 

achievement scores of the upper SES group of urban areas in all the three groups of 

subjects differed significantly from those of the lower groups. The upper SES groups 

had done better in all the three groups of subjects. (2) In rural areas also the upper 

socio-economic status group differed significantly in its achievement scores from the 

lower socio-economic status group in all three groups of subjects and all these were 

found to be significant. (3) The upper and lower socio-economic status groups of urban 

areas differed significantly in their mean scores in the three areas of achievement from 

those of the upper socio-economic status and lower socio-economic status of rural 

areas. The difference between the means in all the areas of achievement were found to 

be significant.  

Gupta (1987) studied relationship between academic achievement and 

academic achievement of secondary school students with the objective to assess the 

magnitude and direction of relationship of socio economic status with academic 

achievement by taking a sample of 670 students of average intelligence drawn from a 

population of 3780 students of class XI of Hindi medium school of Allahabad city and 

found that socio economic status had significant positive correlation with academic 

achievement. 

Sukhia (1972) studied the adjustment of students as a determinant of academic 

achievement with the objective to study the relationship between adjustment, socio 

economic status and academic achievement by taking a sample of 450 senior secondary 

school students and found that adjustment scores of children having high socio-

economic status was highly significant with academic achievement. 
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2.7 OVERVIEW OF THE STUDIES  

The researcher reviewed 90 studies in India and abroad, out of which 16 studies 

on Schedule Tribes, 13 studies on Academic Achievement, 20 studies on Study 

Involvement/Study Habits and Academic Achievement, 17 studies on Emotional 

Studies and Academic Achievement and 24 studies on Socio-Economic Status and 

Academic Achievement. The same represented in graphical presentation in Fig.2.1 

16

13

20

17

24

Part-I : Studies on Scheduled Tribes

Part-II : Studies on Academic Achievement

Part-III : Studies on Study Involvement and Academic Achievement

Part-IV : Studies on Emotional Maturity and Academic Achievement

Part-V  : Studies on Socio-Economic Status and Academic Achievement

 

Fig.2.1 : Pie Diagram shows number of studies reviewed on various variables 

Most part of these studies revealed positive correlation of academic 

achievement with study involvement, emotional maturity and socio economic status. A 

few studies revealed no significant relation between these variables. It should be noted 

that population of these studies were different such as student with specific subject and 

specific area.  Regarding the relationship of academic achievement, study involvement, 

emotional maturity with socio economic status the findings were inconsistent.   
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Few researches showed the significant influence of gender on academic 

achievement without any direction and some studies showed significant gender 

difference regarding academic achievement, study involvement and emotional maturity 

as indicating that girls showed better achievement than girls.  The influence of different 

types of schools was assessed on academic achievement in previous literature. Majority 

of studies showed that academic achievement of students studying in government 

schools was poor. Few studies reported a significant influence of type of school on 

academic achievement without any direction.  Indian studies showed that most of the 

urban private school performed better than private and rural government school.  

Regarding the adolescents residing in urban and rural area, the majority 

literature divulged the difference in academic achievement, study involvement and 

emotional maturity. The literature revealed that large number of research assessed on 

location of school rather than location of residence of students, whereas in the study 

location of residence of students was assessed (as a variable). The literature showed that 

students studying in urban schools performed better in academic achievement than 

students studying in rural schools. Some studies reported significant difference in 

academic achievement between adolescents residing in rural and urban area without any 

direction. A few studies reported no difference on the basis of location. Only few 

studies were conducted to assess the location difference for socio economic status with 

inconsistent results. Although some studies were conducted on location difference for 

socio economic status, but the findings were inconsistent. 

It is evident from the above that studies done in the field of education have 

either focus on study involvement, emotional maturity, academic achievement and 
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tribal education with varied emphasized.  The variables indicated above have been 

tagged with other sub variables such as study involvement and academic achievement 

in English (Jayanthi 2010), Comparative Studies on Achievement Motivation of Tribal 

and Non Tribal Students (Bidyadhar 2006), Cognitive functioning, affective 

adjustment) and academic adjustments of tribal children (Tripathy 1991), Relationship 

between study habits and academic success (Onwueabuzie 2011), Emotional Maturity 

and Classroom behaviour problems of disabled etc. have focused more on single 

variable than in relation to each other.  No study has attempted to study the academic 

achievement in relation to study involvement and emotional maturity of secondary 

school tribal students.  Hence the present study is a new effort in this direction. 

The review of the literature helped the researcher to spot out relevant problems 

and parameters. Further the literature helped the researcher to form the suitable 

hypotheses leading to the problems. The latest literature also helped the researcher to 

support his findings with regard to the problem. Further the literature collected in the 

study will also help the research scholar understanding in the similar areas.  
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CHAPTER-III

METHODOLOGY

In this chapter, methodology adopted for the study has been discussed in detail.  

Methodology is the procedure or technique adopted in a research study.  The 

methodology occupies a very important position in research.  It lays out the way that 

formal research is to be carried out and outline the detailed description of the research 

variables and procedure.  In an investigation requiring use of the quantitative method, 

statements should be made of the number of kinds of subject used, the instruments 

employed and other kind of information.

In order to take any problem, proper methods should be selected in advance.  

The decision about the method depends on the nature of the problem selected and the 

kind of data necessary for its solution (Sukhla, 1960).  The methodology part of the 

present study consists of the following headings:

1. Statement of the Problem

2. Objectives of the Study

3. Operational Definitions.

4. Variables of the Study.

5. Discussion of Variables

6. Statement of Hypotheses.

7. Sampling Procedure.

8. Tools used for the study



132

9. Description of Tools.

10. Collection of data.

11. Statistical Techniques used to analyze the data

3.1 STATEMENT OF THE PROBLEM 

The problem undertaken for research is 

“A STUDY OF ACADEMIC ACHIEVEMENT, STUDY INVOLVEMENT 

AND EMOTIONAL MATURITY OF SECONDARY SCHOOL TRIBAL 

STUDENTS OF NAGALAND.”

3.2 OBJECTIVES OF THE STUDY

The present study was undertaken with the following broad objectives;

1. To examine whether differences in the background variables such as sex, type 

of school management, locality, birth ordinal position, type of family and size 

of family on academic achievement of secondary school tribal students.

2. To examine the effect of background variables such as sex, type of school 

management, locality, birth ordinal position, type of family and size of family 

on study involvement of secondary school tribal students.

3. To find out the effect of background variables such as sex, type of school 

management, locality, birth ordinal position, type of family and size of family 

on emotional maturity of secondary school tribal students.

4. To study whether there is a significant relationship of academic achievement of 

secondary school tribal students with their study involvement, emotional 

maturity and socio-economic status.
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5. To find out the effect of background variables such as sex, type of school 

management, locality, birth ordinal position, type of family and size of family 

on socio-economic status of secondary school tribal students.

6. To investigate the effect of independent variable such as socio-economic status 

on academic achievement of secondary school tribal students.

7. To examine whether study involvement, emotional maturity and socio-

economic status would turn out to be significant predictors of the academic 

achievement of secondary school tribal students. 

3.3 OPERATIONAL DEFINITIONS :

The methodology is never complete without determining the definitions of the 

concepts involved in the study as they operate in the total research framework.

1. Academic Achievement :

         According to Cosmo Dictionary of Education, “Achievement is a performance in 

school or college on standardized series of education tests. The term is used more 

generally to describe performance in the subjects of the curriculum”.

            Academic achievement can be defined as excellence in all academic disciplines, 

in class as well as extracurricular activities. It includes excellence in sporting, 

behaviour, confidence, communication skills, punctuality, assertiveness, arts, culture, 

and the like.

Based on past literature, there were numerous definitions of academic 

achievement.  Generally speaking academic achievement was defined as “a student’s 

academic performance in school” (Chen 2007). 
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In the current research, Academic Achievement is defined as the scores 

obtained by VIII and IX standard students in all subjects in the previous examination 

held in March 2012.

2. Study Involvement :

Involvement has been conceived in different ways by different researchers 

Sherif and Cantril (1947) were the first to use the concept of ego involvement.  

According to them the behaviour can be designed as ego involved when in the course 

of development, acquire attitudes related to one’s own ego are brought into play in a 

certain situation by relevant objects, people or groups, so that either a high degree of 

participation is produced or attitudes relative to one’s own ego, the image of one’s ego 

etc are called upon.

Ego involvement in the Dictionary of the Social Sciences (1969) also refers to 

the process (or the state which emerges from that process) by which the ego (q.v.) 

becomes identified with various objects, acts, attitudes, values and so on to the extent 

that their fate becomes the fate of the ego.  A threat that to them threatens the ego, and 

their enhancement exalts the ego, this involvement of the ego lead, to particularly 

intensive, strongly motivated behaviour when such outside elements seem to be 

pertinent to the action situation.

Goldenson (1970) states: “We do not react to all situations with the same degree 

of effort or concern.  The more deeply our goals and self-esteem are concerned, that is, 

the more ego-involved we are, the more intense our reactions.”

Study Involvement in this study means the study habits or study interest of the 

secondary school students.
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3. Emotional Maturity :

In the present study, emotional maturity was defined by Yashvir Singh and 

Mahesh Bhargav is that emotional level of growth of an individual in which is capable 

of meeting any emotional challenges without breaking up, able to keep himself free 

from any emotional conflict, strain, fright and also capable of raising above such 

tendencies like anger, jealousy, irritability, self centeredness, presentation, intolerance 

irresponsibility.  It is an ability to sense the equinity under all conditions of stress and 

strain.

A person who lacks emotional maturity reacts like a child who looks for 

sympathy, conceited, quarrelsome, self centred and demanding person, has preservative 

emotional is excitable and feel very much upset to lose a game.

4. Socio-Economic Status

Status is a term used to designate the comparative amount of prestige difference 

or respect accorded to persons who have been assigned different roles in a group or 

community. In order to indicate the influence of present education, occupation and 

income on the immediate welfare of creative people, an analysis of the parental sources 

of livelihood is made in terms of

a. Educational background of the parent/guardian.

b. Occupational status.

c. Income of the parent/Guardian.

Hence, socio-economic status is the status of the parents as determined by the 

three accepted factor namely –
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a. Education status.

b. Occupational status.

c. Economic status.

 Educational status: It is the position one occupies in society in terms of the 

educational qualification.

 Occupational status: It is the position one occupies in society in terms of the 

nature of job he is employed.  

 Income status: It is the position one occupies in the society by virtue of his 

income. 

The total score on these three areas determines the socio-economic status of 

parents of secondary School students.

In the present study socio-economic status of the students are defined by the 

scores gained by the student through the composite scores received by them according 

to the parent’s income, education and occupation.

3.4 VARIABLES OF THE STUDY :

The variables considered for the present study are as follows :

1. Dependent Variable :

1. Academic Achievement

2. Study Involvement

3. Emotional Maturity
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2. Intervening variables:

1. Sex

2. Type of the School Management

3. Locality

4. Type of Family

5. Size of Family

6. Birth Ordinal Position

7. Socio-Economic Status

1. Sex :

It has been included in order to find out how for girls and boys differ in their 

academic achievement whether sex is significantly relates towards their academic 

achievement, thus sex was considered as one of the background variable.

2. Type of Management :

The data has been collected from various types of schools or managements.  

Two categories of managements are considered for the studies are:

1. Government Schools and 

2. Private schools

In the present study, students studying in government and private schools are 

included to examine the effect of type of school management on the academic 

achievement of students.



138

3. Locality 

In locality we can include two areas i.e. urban and rural localities. In the 

present study locality refers to two types – Urban and Rural locality.  The areas whose 

population is less than 10,000 is called rural area.  The areas whose population is more 

than 10,000 is called an urban area. 

4. Type of Family :

Type of family refers to

 Nuclear Family: It is a small family consists of parents and only their children.

 Joint Family: It is a large family, which consists of parents, grand parents, 

children’s, aunts and uncles. 

In the present study students coming from nuclear and joint families were 

included to examine the effect of type of family on the academic achievement of 

students.

5. Size of the Family :

In this study size of family refers to number of persons living in the family 

depending upon the number of persons the size of the family has been categorized 

under three headings :

1. Small Family : 2-4 members

2. Medium Family : 5-6 members

3. Large Family : Above 7 members

In the present study students belonging to small, medium and large size family 

were included to examine the effect of size of family on the academic achievement of 

students.
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6. Birth Ordinal Position:

Childs birth order like First born, Second born, Last born has been called as 

Birth Ordinal Position. In this study birth ordinal position is considered as one of the 

background variable.

3.5 DISCUSSION OF VARIABLES :

1. Academic Achievement :

In this era of globalization and technological revolution, education is considered 

as a first step for every human activity. It plays a vital role in the development of 

human capital and is linked with an individual’s well-being and opportunities for better 

living (Battle & Lewis, 2002). 

Academic Achievement is essential for every student who is under the process 

of acquiring education because it helps in the successful development of young people 

in contemporary Indian society. Those students who develop higher-order cognitive 

capacities will be most equipped to pursue more education to meet novel challenges. 

Unlike the past, most jobs in the world wide economy of the future will require high-

level cognitive capacities to function effectively in a globalized nation. It is therefore 

necessary for the acquisition, organization and application, of information to cope with 

challenges in a complex society.

These variables are inside and outside school that affect students’ quality of 

academic achievement.  In the present study the researcher intended to study the 

influence of study involvement, emotional maturity and socio-economic status of 

secondary school tribal students of Nagaland. The Academic Achievement was 

considered as dependent variable.



140

2. Study Involvement :

School performance has been related to students’ prior achievement, attitudes 

towards specific aspects of school earning, and to motivations factors (Keeves, 1972). 

The importance of student’s self-efficacy (Shunk, 1996), self regulation (Pintrich and 

Garcia, 1991; Zimmerman, 1990).  Self determination (Deci and Ryan, 1991), and 

casual attributions (Graham, 1991) have been emphasized within motivational 

psychology.  In particular, goal orientation theory has been advanced to explain the 

relationship between student’s beliefs about the causes of school success, and their 

engagement and persistence in academic learning (Dweek and Sorich, 1999).

A relationship between involvement and need satisfaction has been visualized 

by a few researchers.  These researchers indicate that a positive relationship does exist 

between personal involvement of individuals in any activity and the satisfaction of their

needs, studies conduced by Perkins (1975) and Rufus (1976) showed this relationship.

Study Involvement in this study means the study habits, study interest self 

esteem, self regulation etc. of secondary school students. Students achievement is based 

on the school learning and mostly the motivational factors.  From the view of the above 

studies, Study Involvement considered as one of the important independent variable in 

this study. 

3. Emotional Maturity :

Study Involvement was also found to be influenced by the emotional maturity 

of students.  Most of the studies [(Asbury, 1976), Berger and Satker (1956), Kohn and 

Rosman, (1974), Jamud (1961), Tewari and Rai (1976).  Feldhasen and Thurston 
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(1964) indicated that the emotionally adjusted students have better study involvement. 

In the present study Emotional Maturity was considered as independent variable.

3.6 STATEMENT OF HYPOTHESES :

Based on the above issues raised and assumptions made, research hypotheses 

were formulated, but for the purpose of testing, they were converted to null form. The 

hypotheses are stated in null form are opened for verification.  Keeping various 

variables involved in the study the following hypotheses were formulated in the null 

form. The present study attempts to test the following hypotheses :

1. There is no significant difference in the Academic Achievement of secondary 

school tribal boys and girls.

2. There is no significant difference in the Academic Achievement of secondary 

school tribal students studying in government and private schools.

3. There is no significant difference in the Academic Achievement of secondary 

school students studying in urban and rural locality. 

4. There is no significant difference in the Academic Achievement of secondary 

school students belonging to nuclear and joint family. 

5. There is no significant difference in the Study Involvement of secondary school 

tribal boys and girls.

6. There is no significant difference in the Study Involvement of secondary school 

tribal boys and girls.

7. There is no significant difference in the Study Involvement of secondary school 

students studying in urban and rural locality. 
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8. There is no significant difference in the Study Involvement of secondary school 

students belonging to nuclear and joint family.

9. There is no significant difference in the Emotional Maturity of secondary school 

tribal boys and girls.

10. There is no significant difference in the Emotional Maturity of secondary school 

tribal studying in government and private schools. 

11. There is no significant difference in the Emotional Maturity of secondary school 

students studying in urban and rural locality.

12. There is no significant difference in the Emotional Maturity of secondary school 

students belonging to nuclear and joint family.

13. There is no significant difference in the Socio-Economic Status of secondary 

school tribal boys and girls.

14. There is no significant difference in the Socio-Economic Status of secondary 

school tribal students studying in government and private schools.

15. There is no significant difference in the Socio-Economic Status of secondary 

school tribal students studying in urban and rural localities. 

16. There is no significant difference in the Socio-Economic Status of secondary 

school students belonging to nuclear and joint family.  

17. There is no significant difference in the Academic Achievement of secondary 

school tribal students belonging to different sized families.

18. There is no significant difference in the Academic Achievement of secondary 

school tribal students belonging to different birth ordinal positions.
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19. There is no significant difference in the Academic Achievement of secondary 

school tribal students belonging to different levels of emotional maturity.

20. There is no significant difference in the Academic Achievement of secondary 

school tribal students belonging to different levels of study involvement.

21. There is no significant difference in the Academic Achievement of secondary 

school tribal students belonging to different levels of socio-economic status.

22. There is no significant difference in the Study Involvement of secondary school 

tribal students belonging to different sized families. 

23. There is no significant difference in the Study Involvement of secondary school 

tribal students belonging to different birth ordinal positions.

24. There is no significant difference in the Study Involvement of secondary school 

tribal students belonging to different levels of socio-economic status.

25. There is no significant difference in the Emotional Maturity of secondary school 

tribal students belonging to different sized families. 

26. There is no significant difference in the Emotional Maturity of secondary school 

tribal students belonging to different birth ordinal positions.

27. There is no significant difference in the Emotional Maturity of secondary school 

tribal students belonging to different levels of socio-economic status.

28. There is no significant difference in the Socio-Economic Status of secondary 

school tribal students belonging to different sized families. 

29. There is no significant difference in the Socio-Economic Status of secondary 

school tribal students belonging to different birth ordinal positions .

30. There is no significant relationship between Academic Achievement and Study 

Involvement of secondary school tribal.
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31. There is no significant relationship between Academic Achievement and 

Emotional Maturity of secondary school tribal students

32. There is no significant relationship between Academic Achievement and Socio-

Economic Status of secondary school tribal students 

33. Emotional Maturity was not found to be the significant predictor in predicting 

the Academic Achievement of secondary school tribal students. 

34. Emotional Maturity and Study Involvement are not found to be the significant 

predictor in predicting the Academic Achievement of secondary school tribal 

students. 

35. Emotional Maturity, Study Involvement and Socio-Economic Status were not 

found to be the significant predictor in predicting the Academic Achievement of 

secondary school tribal students. 

3.7 SAMPLING PROCEDURE:

The researcher used the simple random sampling method for drawing the 

sample. This is a technique designed to ensure the representative sample and avoid bias 

by the use of random selection within each subgroups. The population comprises of 

tribals of secondary schools students from Nagaland state. A sample of 1000 tribal 

students was chosen from Government and Private schools giving representation to sex. 

The data for the present study was obtained from 1000 secondary school tribal students 

from Eight districts of Nagaland District such as Dimapur, Kohima, Mon, Tuensang as 

high population districts and Longleng, Kiphire, Peren and Zunheboto as low 

population districts as per the 2011 Census. The sample selection on type of institution 

wise is presented in Table-3.1and 3.2 and Fig.3.1 and 3.2.
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Table-3.1

Number of students selected as a sample from Government and Private 

schools of Nagaland.

Sl. 
No.

Sex

Boys Girls Total

N % N % N %

1 Government 125 50.00 125 50.00 250 100.0

2 Private 375 50.00 375 50.00 750 100.0

Total 500 50.00 500 50.00 1000 100.0

Fig.3.1

Bar graph showing number of students selected as a sample from Government 

and Private schools of Nagaland.
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Table-3.2

Number of students selected as a sample from Urban and Rural schools of 

Nagaland.

Sl. 
No.

Sex

Boys Girls Total

N % N % N %

1 Urban 175 58.30 125 41.70 300 100.0

2 Rural 325 46.40 375 53.60 700 100.0

Total 500 50.00 500 50.00 1000 100.0

Fig.3.2

Bar graph showing number of students selected as a sample from Urban and 

Rural schools of Nagaland.
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3.8 TOOLS OF THE STUDY:

For the collection of research data the following tools were used :

1. Study Involvement Inventory developed and standardized by Dr. Asha 

Bhatnagar (2004). 

2. Emotional Maturity Scale developed and standardized by Dr. Yashvir Singh and 

Dr. Mahesh Bhargava (2010).

3. Socio-Economic Status Scale by Lakshminarayana (2001) was used to assess 

the socio economic status of students

4. Academic Achievement was collected from the office records of their respective 

schools. 

5. Personal proforma

3.9 DESCRIPTION OF THE TOOLS :

1. Study Involvement Inventory :

The inventory contains 40 items. The ten need areas (Murray, 1938) taken into 

consideration for the inventory are:

(i) n – Abasement;

(ii) n - Achievement ;

(iii) n -Affiliation;

(iv) n - Aggression;

(v) n - Autonomy ;

(vi) n - Deference;
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(vii) n - Nurturance;

(viii) n - Order;

(ix) n - Recognition;

(x) n - Succorance.

In addition to the theoretical postulates of Murray, data were also collected by 

interviewing 100 students of class X from randomly selected 9 schools on what they 

thought to be the various aspects of involvement in studies.

First Try Out : 

The first draft of the SII which had 180 open ended items with complete 

instructions was administered on a group of 240 students, both boys and girls, of class 

X, belonging to 9 Higher Secondary Schools of Delhi, These schools were selected 

from all zones of the Union Territory of Delhi according to the type of management of 

schools, sex, geographical area etc., so as to make it a representative sample. The 

students were instructed to complete the incomplete sentences. 

After the data were collected, content analysis (Kerlinger, 1966) was done in 

which the frequency of each completion was found out.  Then the responses were 

categorized in ten need areas.  On the basis of the content analysis of the data 78 

statements (items) representing all the 10 need areas, were selected for the second draft 

of the inventory.

Second Draft : 

The second draft was then given to a panel of judges which consisted of 33 

experts in the area of psychology to evaluate each statement in two respects 
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(i) To see whether the statements indicate involvement in studies or not; 

(ii) To classify each statement in one of the ten need areas.

Selection of Items : 

After the judges’ evaluation, the following statistical analyses were done in 

order to select items for the final farm of the inventory;

(i) In order to ascertain whether the statement showed involvement in studies or 

not, chi-square test (2) was applied and P. value was found for each statement 

(Siegal, 1956). All those statements which had P. value of less that .05 level of 

significance were selected. One statement with P. value less that 10 was also 

selected to maintain an equal number of items in each need area.

(ii) Percentage of judges’ agreement with regard to classification of each statement 

in one need area was found out and items having agreement between 70 and 100 

percent were selected.

(iii) All those statements which had a P value indicative of involvement in studies 

and judges’ agreement (between 70 to 100 percent) regarding the classification 

of each statement in one need area, were selected for the final draft of the 

inventory. 

Final Draft : 

The final draft of the SII has 40 items in a Likert type format with three point 

response scale namely ‘Yes’, ‘Undecided’ and ‘No’. It also has two filler items.
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Scoring :

All statements are scored as 2, 1 and 0. However, the direction of the scoring 

vary between positively worded statements and negatively worded statements. Item 

Nos.13 and 37 are scored in a reversed order.

The statement composition of SII is shown below -

Sl. 
No.

Need Area No. of Statements
Identification of Statements 

by Number on SII

1. n – Abasement 4 1, 11, 21, 23

2. n – Achievement 4 2, 12, 22, 32

3. n –Affiliation 4 3, 13, 23, 33

4. n – Aggression 4 4, 14, 24, 34

5. n - Autonomy 4 5, 15, 25, 35

6. n – Deference 4 6, 16, 26, 36

7. n – Nurturance 4 7, 17, 27, 37

8. n – Order 4 8, 18, 28, 38

9. n – Recognition 4 9, 19, 29, 39

10. n – Succorance 4 10, 20, 30, 40

Total number of statements is 40.

The total score of the respondent is obtained by adding the scores on all the 

individual statements in the SII. The possible maximum score is 80.

Time Limit :

There is no fixed time limit to answer the inventory, but an average student 

would take about 10-15 minutes to complete it.



151

Administration and Instructions :

1. Though the inventory is self administering, it can be used in groups.

2. Count carefully the number of inventory before you go for administration.

3. Carefully see and ensure the proper seating Arrangements for the students.

4. Ask the students to remove all the material from the desk apart and keep only a 

pen or pencil in their hands. 

5. Then introduce the inventory. Today, I am going to know your views about 

various teaching learning situations through this study involvement inventory 

(Show the booklet).

6. Distribute the booklets and instruct the students to fill the required information 

on the booklet.

7. Ensure and check that everyone has completed the requested information.

8. Then say “Do not open them until you are told to do so”.

9. Ask the students to see the cover page of the inventory and read the instruction 

silently when the tester reads them aloud.

10. After the instructions are over ask the students to start. 

11. The study involvement inventory has no fixed time limit. However the 

quickness to, respond should be greatly emphasized. 

12. Take the booklets as soon as the student finishes.

13. Count the total number of booklets before leaving the testing room.
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Interpretation and Norms :

The inventory has been standardized on a sample of 600 students (boys and 

girls of class X of Delhi Schools. The percentile norms have been prepared to interpret 

student involvement in studies. The percentile distribution shows that scores on the 

inventory range from 16 to 76. The scores can be interpreted in terms of norms given in 

the Table below.

Norms for the classification of involvement in studies

Category Score Range

High Involvement 63-80

Average Involvement 53 - 62

Low Involvement 52 - 16

Author, however, favours development of local norms for more accurate 

interpretation. 

Sample : The sample consists of 600 students (both boys and girls) of class X of Delhi 

schools only. The sample was selected on the basis of quota sampling technique.

Reliability : The test - re-test reliability of the inventory is .87 (N = 150) with a time 

interval of one month. The split-half reliability applying the Spearman-Brown formula 

has been found to be .67(N = 150) with an index of reliability of 70.

Validity : Inventory has a high content and construct validity as expressed by 33 

experts of Psychology. It is expected that other types of validity will be established in 

due course, when the inventory is used more and more by research workers and 

guidance workers.
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2. Emotional Maturity Scale :

Description and Scoring : Emotional Maturity Scale has a total of 48 items under the 

five categories given below:

Sl. No. Areas Total No. of Items

a. Emotional Stability. 10

b. Emotional Progression. 10

c. Social Adjustment 10

d. Personality Integration. 10

e. Independence. 8

Total 48

EMS is a self-reporting Five Point Scale. Items of the scale are in question form 

demanding information for each in either of the five options mentioned below:

V. Much Much Undecided Probably Never

(5) (4) (3) (2) (1)

The items are so stated that if the answer is very much a score of 5 is given; for 

much 4 ; for undecided 3 ; and for probably 2 and for negative answer of never, a score 

of 1 is to be awarded.

Therefore, total score on the scale is indicative of emotional maturity whereas 

the greater the total score on the scale is expressed in terms or emotional immaturity. 

Reliability

The reliability of the scale was determined by : (i) Test – re-test Method, and ii) 

Internal Consistency.
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(i) Test - re-test Reliability : The scale was measured for its test - re-test 

reliability by administering upon a group of collegiate students (N = 150) 

including male and female students aged 20-24 years. The time interval between 

the two testing was that of six months. The product moment r between the two 

testing was. 75.

(ii) Internal Consistency : The internal consistency of the scale was checked by 

calculating the coefficient of correlations between total scores and scores on 

each of the five areas. Table A given below, shows the values of internal 

consistency.

Table-A: Internal Consistency of EMS ( =98)

Sl. 
No.

Areas r Value

a. Emotional Stability .75

b. Emotional Progression .63

c. Social Adjustment .58

d. Personality Integration .86

e. Independence .42

Validity :

The scale was validated against external criteria, i.e., the Gha area of the 

adjustment inventory for college students by Sinha and Singh.  The inventory has ‘Gha’ 

area measuring emotional adjustment of college students.  The number of items of this 

area is twenty-one.  Product moment correlation obtained between total scores of all 

twenty-one ‘Gha’ items and total scores on EMS was .64 (N=46).
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Interpretation :

The scale was administered upon 198 collegiate students belonging to urban as 

well as rural background.  The three quartiles were calculated for the scores of all the 

198 respondents.

3. Socio-Economic Scale

Socio-Economic Scale has been constructed by many individuals.  For the 

present study, Socio-Economic Status Scale (Urban) constructed by Mr. 

Laxminarayana (2001) was used for the IX standard tribal students of Nagaland.

By administering this scale, it was possible to know the educational, 

occupational, and financial status of the parents, which was categorized with different 

weightages.  The total of all the three weightages was taken for further analysis. The 

weightages given to various categories are given in the appendix.

Scoring :

Information given was scored according to the scoring key provided by the 

manual.  By using Q1, Q2, and Q3 values of the total students.  The obtained index of 

Socio-Economic Status used to categorize each student and ascribe them to any one of 

the following socio-economic status class.

Level Score

Upper 23 and above

Middle 17-22

Lower 3-16



156

4. Academic Achievement Scores:

The academic achievement scores of IX standard students were considered from 

examination for the year 2012 were obtained from respective school records.

3.10 COLLECTION OF DATA :

The data was collected by the researcher herself by personally visiting the 

schools. The tools were administered to IX standard students under normal conditions. 

The students have been told to respond to the items of the questionnaires freely and 

frankly. The students included in the sample were told to furnish the details required 

from them also to give the details on their Study Involvement, Emotional Maturity and 

Socio-Economic Status along with personal proforma.

3.11 STATISTICAL TECHNIQUE USED TO ANALYZE THE DATA: 

The following statistical techniques and purpose for which they were used as 

follows : 

Sl. 
No.

Statistical techniques used Purpose

1 ‘t’ test Analysis To examine the significant differences between 
groups. 

2 Analysis of Variance (One-
way ANOVA)

To examine the significant differences among groups.

3 Pearson’s Co-efficient of 
Correlation

To find out the significant relationship between 
Variables 

4 Multiple Regression  and 
Multiple Correlation

To identify the significant predictors of the criterion 
variable. 
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In this Chapter, methodology adopted for the study was discussed.  In the next 

chapter, analysis of the data collected will be presented and the interpretation of the 

results will be given.
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CHAPTER-IV

ANALYSIS AND INTERPRETATION OF THE DATA

The purpose of the present study was to study the academic achievement, study 

involvement and emotional maturity of secondary school tribal students of Nagaland, 

India. To achieve the purpose of the study, one thousand secondary school students 

were selected randomly from various schools who have studying in IX standard. The 

age of the subjects ranged from 13-15 years. 

The Academic Achievement, Study Involvement and Emotional Maturity were 

studied as dependent variables and Socio-Economic Status was considered independent 

variable. The intervening variables selected such as sex, type of school management, 

locality, birth ordinal position, type of family and size of family. The present study 

consists of three dependent variables one independent variable and six intervening 

variables. 

In this chapter, the collected data has been tabulated and analyzed with the help 

of statistical techniques viz., mean, standard deviation, ‘t’ test, One-way ANOVA, 

coefficient of correlation, multiple correlation and regression equation to develop the 

prediction equations for assessing the academic achievement of secondary school tribal 

students.

4.1 ANALYSIS OF DATA :

The data pertaining to the criterion variables of secondary school tribal students 

have been examined by ‘t’ test for each variable, to see the significant difference 

between mean scores of sex, type of school management, locality and type of family.  
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The data pertaining to the criterion variables of secondary school tribal students 

have been examined by One-way ANOVA for each variable, to see the significant 

difference between the mean scores among different birth ordinal position, size of 

family and socio economic status levels.  In case of significant F ratio obtained, 

Scheffe’s post hoc test was applied to test the significant differences between the 

ordered paired means. 

To determine the relationship between dependent variables and independent 

variable, Pearson’s Product Moment Method of Correlation was used. 

The Multiple Correlation and Multiple Regression equations were computed to 

find out the effects of selected variables for the prediction of academic achievement of 

secondary school tribal students. In this section Study Involvement, Emotional Maturity 

and Socio-Economic Status were considered as independent variables to know the 

contribution of the these variables on achievement of the students.  

In all the cases 0.05 and 0.01 level of significance was fixed to test the 

hypotheses.
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SECTION-I

‘t’ TEST ANALYSIS

The ‘t’ test was used by the researcher to find out the significant difference in 

the Academic Achievement, Study Involvement, Emotional Maturity and Socio 

Economic Status variables among secondary school tribal students with differences in 

their independent and intervening variables.  The significant was set at 0.05 and 0.01 

level of confidence.  

ACADEMIC ACHIEVEMENT 

The results pertaining to the significant difference between the mean scores of 

Academic Achievement of secondary school tribal students due to variations in their 

sex, type of school management, locality and type of family by using the ‘t’ test 

analysis are presented in the following table-4.1

Table-4.1

Table shows the ‘t’ test analysis on Academic Achievement scores of secondary 

school tribal students due to variations in their sex, type of management, locality and 

type of family. 

Variables Groups f df
Mean 
Scores

Standard 
Deviation

Mean 
Difference

‘t’ Value 
and 

Sig.level
Sig.

Sex
Boys 500

998
265.062 37.271

0.072 0.29NS 0.977
Girls 500 264.990 41.035

Type of 
Management

Government 250
998

263.222 36.608
7.213 2.27* 0.024

Private 750 270.436 45.696

Locality
Urban 300

998
261.650 46.259

4.822 1.61NS 0.108
Rural 700 266.472 35.657

Type of 
Family

Nuclear 821
998

265.504 39.827
2.671 0.88NS 0.379

Joint 179 262.832 36.083

NSNot Significant; *Significant at 0.05 level; ** Significant at 0.01 level.
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Table-4.1 shows that the obtained ‘t’ value 0.29 which is less than the table 

value 1.96 with df (998) required for significance at 0.05 level (P>0.05) indicating that 

it is not significant. It concludes that there is no significant difference in the Academic 

Achievement of secondary school boys and girls. Hence, the stated null hypothesis is 

accepted

The table-4.1 also shows that the obtained ‘t’ value 2.27 which is greater than 

the table value 1.96 with df (998) required for significance at 0.05 level (P<0.05) 

indicating that it is a significant. It concludes that there is a significant difference in the 

Academic Achievement of secondary school boys and girls. Hence, stated null 

hypothesis that “there is no significant difference in the academic achievement of 

secondary school boys and girls” is rejected and an alternative hypothesis has been 

accepted that “there is a significant difference in the academic achievement of 

secondary school students studying in government and private schools”. The private 

school students (M=270.436) had better academic achievement than government school 

students (M=263.222).

Table-4.1 further shows that the obtained ‘t’ value 1.61 which is less than the 

table value 1.96 with df (998) required for significance at 0.05 level (P>0.05) indicating 

that it is no significant. It concludes that there is no significant difference in the 

academic achievement of secondary school students studying in urban and rural 

localities. Hence, the stated null hypothesis is accepted.

The table-4.1 lastly shows that the obtained ‘t’ value 0.88 which is less than the 

table value 1.96 with df (998) required for significance at 0.05 level (P>0.05) indicating 

that it is not significant. It concludes that there is no significant difference in the 

academic achievement of secondary school students belonging to nuclear and joint 

families. Hence, the stated null hypothesis is accepted.
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Fig.4.1

Bar graph shows comparison of Academic Achievement scores of secondary 

school tribal students due to variations in their sex, type of management, locality and 

type of family.
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STUDY INVOLVEMENT :

The results pertaining to the significant difference between the mean scores of 

Study Involvement of secondary school tribal students due to variations in their sex, 

type of school management, locality and type of family by using the ‘t’ test analysis are 

presented in the following table5-2.

Table-4.2

Table shows the ‘t’ test analysis on Study Involvement scores of secondary 

school tribal students due to variations in their sex, type of management, locality and 

type of family. 

Variables Groups f df
Mean 
Scores

Standard 
Deviation

Mean 
Difference

‘t’ Value 
and 

Sig.level
Sig.

Sex
Boys 500

998
55.662 9.979

0.532 0.85NS 0.397
Girls 500 56.194 9.894

Type of 
Management

Government 250
998

54.977 9.955
3.802 5.49** 0.000

Private 750 58.780 9.329

Locality
Urban 300

998
55.826 11.094

0.145 0.20NS 0.843
Rural 700 55.971 9.403

Type of 
Family

Nuclear 821
998

55.182 10.160
4.163 5.99** 0.000

Joint 179 59.346 8.005

NSNot Significant; *Significant at 0.05 level; ** Significant at 0.01 level.

The above table-4.2 shows that the obtained ‘t’ value 0.85 which is less than the 

table value 1.96 with df (998) required for significance at 0.05 level (P>0.05) indicating 

that it was not significant. It concludes that there is no significant difference in the 

Study Involvement of secondary school boys and girls. Hence, the stated null 

hypothesis is accepted
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The table-4.2 also shows that the obtained ‘t’ value 5.49 which is greater than 

the table value 2.58 with df (998) required for significance at 0.01 level (P<0.01) 

indicating that there is a significant. It concludes that there is a significant difference in 

the Study Involvement of secondary school students studying in Government and 

Private schools. Hence, stated null hypothesis that “there was no significant difference 

in the Study Involvement of secondary school boys and girls” is rejected and an 

alternative hypothesis has been accepted that “there is a significant difference in the 

Study Involvement of secondary school students studying in Government and Private 

schools”. The Private school students (M=58.780) had better involvement in their 

studies than Government school students (M=54.977).

The table-4.2 further shows that the obtained ‘t’ value 0.20 which is less than 

the table value 1.96 with df (998) required for significance at 0.05 level (P>0.05) 

indicates that there is no significant. It concludes that there is no significant difference 

in the Study Involvement of secondary school students studying in urban and rural 

localities. Hence, the stated null hypothesis is accepted

The table-4.2 lastly shows that the obtained ‘t’ value 5.99 which is greater than 

the table value 2.58 with df (998) required for significance at 0.01 level (P<0.01) 

indicating that it was a significant. It concludes that there is a significant difference in 

the Study Involvement of secondary school students belonging to nuclear and joint 

families. Hence, stated null hypothesis that “there is no significant difference in the 

Study Involvement of secondary school students belonging to nuclear and joint 

families” rejected and an alternative hypothesis has been accepted that “there is a 

significant difference in the Study Involvement of secondary school students belonging 

to nuclear and joint families”. The joint family students (M=59.346) had better 

involvement in their studies than nuclear family students (M=55.182).
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Fig.4.2

Bar graph shows comparison of Study Involvement scores of secondary school 

tribal students due to variations in their sex, type of management, locality and type of 

family.
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EMOTIONAL MATURITY:

The results pertaining to the significant difference between the mean scores of 

Emotional Maturity of secondary school tribal students due to variations in their sex, 

type of school management, locality and type of family by using the ‘t’ test analysis are 

presented in the following table-4.3.

Table-4.3

Table shows the ‘t’ test analysis on Emotional Maturity scores of secondary 

school tribal students due to variations in their sex, type of management, locality and 

type of family. 

Variables Groups f df
Mean 
Scores

Standard 
Deviation

Mean 
Difference

‘t’ Value 
and 

Sig.level
Sig.

Sex
Boys 500

998
109.836 27.423

8.342 5.04** 0.000
Girls 500 101.494 24.889

Type of 
Management

Government 250
998

104.624 38.319
1.388 0.55NS 0.586

Private 750 106.012 21.174

Locality
Urban 300

998
113.336 39.954

10.960 4.58** 0.000
Rural 700 102.377 16.883

Type of 
Family

Nuclear 821
998

108.032 27.670
13.228 8.46** 0.000

Joint 179 94.804 16.465

NSNot Significant; *Significant at 0.05 level; ** Significant at 0.01 level.

The able-5.3 shows that the obtained ‘t’ value 5.04 which is greater than the 

table value 2.58 with df (998) required for significance at 0.01 level (P<0.01) indicating 

that there is a significant. It concludes that there is a significant difference in the 

Emotional Maturity of secondary school boys and girls. Hence, the stated null 

hypothesis that is “there is no significant difference in the Emotional Maturity of 

secondary school boys and girls” is rejected and an alternative hypothesis has been 

accepted that “there is a significant difference in the Emotional Maturity of secondary 
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school boys and girls. The girls (M=101.494) are more emotionally matured than boys 

(M=109.836).

The table-4.3 also shows that the obtained ‘t’ value 0.55 which is less than the 

table value 1.95 with df (998) required for significance at 0.05 level (P>0.05) indicating 

that there is no significant. It concludes that there is no significant difference in the 

Emotional Maturity of secondary school students studying in government and private 

schools. Hence, the stated null hypothesis is accepted

The table-4.3 further shows that the obtained ‘t’ value 4.58 which is greater than 

the table value 2.58 with df (998) required for significance at 0.01 level (P<0.01) 

indicating that it was a significant. It concludes that there is a significant difference in 

the Emotional Maturity of secondary school students studying in urban and rural 

localities. Hence, stated null hypothesis that is “there is no significant difference in the 

Emotional Maturity of secondary school boys and girls” rejected and an alternative 

hypothesis has been accepted that “there is a significant difference in the Emotional 

Maturity of secondary school students studying in urban and rural localities”. The rural 

school students (M=102.377) are more emotionally matured than urban school students 

(M=113.336).

The table-4.3 lastly shows that the obtained ‘t’ value 8.46 which is greater than 

the table value 2.58 with df (998) required for significance at 0.01 level (P<0.01) 

indicating that there is a significant. It concludes that there is a significant difference in 

the Emotional Maturity of secondary school students belonging to nuclear and joint 

families. Hence, stated null hypothesis that “there is no significant difference in the 

Emotional Maturity of secondary school students belonging to nuclear and joint 

families” is rejected and an alternative hypothesis has been accepted that “there is a 

significant difference in the Emotional Maturity of secondary school students belonging 

to nuclear and joint families.” The joint family students (M=94.804) are more 

emotionally matured than nuclear family students (M=108.032).
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Fig.4.3

Bar graph shows comparison of Emotional Maturity scores of secondary school 

tribal students due to variations in their sex, type of management, locality and type of 

family.
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SOCIO ECONOMIC STATUS:

The results pertaining to the significant difference between the mean scores of 

Socio-Economic Status of secondary school tribal students due to variations in their 

sex, type of school management, locality and type of family by using the ‘t’ test 

analysis are presented in the following table-4.4.

Table-4.4

Table shows the ‘t’ test analysis on Socio-Economic Status scores of secondary 

school tribal students due to variations in their sex, type of management, locality and 

type of family. 

Variables Groups f df
Mean 
Scores

Standard 
Deviation

Mean 
Difference

‘t’ Value 
and 

Sig.level
Sig.

Sex
Boys 500

998
20.322 8.929

1.174 2.04* 0.042
Girls 500 21.496 9.273

Type of 
Management

Government 250
998

19.853 8.569
4.222 6.00** 0.000

Private 750 24.076 9.959

Locality
Urban 300

998
21.463 10.101

0.791 1.18NS 0.791
Rural 700 20.671 8.658

Type of 
Family

Nuclear 821
998

20.364 9.191
3.043 4.33** 0.000

Joint 179 23.407 8.347

NSNot Significant; *Significant at 0.05 level; ** Significant at 0.01 level.

The table-4.4 shows that the obtained ‘t’ value 2.04 which is greater than the 

table value 1.96 with df (998) required for significance at 0.05 level (P<0.05) indicating 

that there is a significant. It concludes that there is a significant difference in the Socio 

Economic Status of secondary school boys and girls. Hence, the stated null hypothesis 

that “there is no significant difference in the Socio Economic Status of secondary 

school boys and girls” is rejected and an alternative hypothesis has been accepted that 

“there is a significant difference in the Socio Economic Status of secondary school 
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boys and girls. The girls are better socio economic status (M=21.496) than boys 

(M=20.322).

The table-4.4 also shows that the obtained ‘t’ value 6.00 which is greater than 

the table value 2.58 with df (998) required for significance at 0.01 level (P<0.01) 

indicating that there is a significant. It concludes that there is a significant difference in 

the Socio Economic Status of secondary school students studying in government and 

private schools. Hence, stated null hypothesis that “there is no significant difference in 

the Socio Economic Status of secondary school students studying in government and 

private schools” is rejected and an alternative hypothesis has been accepted that “there 

is a significant difference in the Socio Economic Status of secondary school students 

studying in government and private schools.” The private school students (M=24.076) 

have better socio economic status than government school students (M=19.853).

The table-4.4 further shows that the obtained ‘t’ value 1.18 which is less than 

the table value 1.96 with df (998) required for significance at 0.05 level (P>0.05) 

indicating that there is no significant. It concludes that there is no significant difference 

in the Socio Economic Status of secondary school students studying in urban and rural 

locality. Hence, the stated null hypothesis is accepted

The table-4.4 lastly shows that the obtained ‘t’ value 4.33 which is greater than 

the table value 2.58 with df (998) required for significance at 0.01 level (P<0.01) 

indicating that there is a significant. It concludes that there is a significant difference in 

the Socio Economic Status of secondary school students belonging to nuclear and joint 

families. Hence, stated null hypothesis “there is no significant difference in the Socio 

Economic Status of secondary school students belonging to nuclear and joint families” 

is rejected and an alternative hypothesis has been accepted that “there is a significant 

difference in the Socio Economic Status of secondary school students belonging to 

nuclear and joint families”. The joint family students (M=23.407) are better socio 

economic status than nuclear family students (M=20.364).
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Fig.4.4

Bar graph shows comparison of Socio Economic Status scores of secondary 

school tribal students due to variations in their sex, type of management, locality and 

type of family.
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SECTION-II

ANALYSIS OF VARIANCE 

One-way Analysis of Variance (One-way ANOVA) was used by the researcher 

to find out the significant difference in the Academic Achievement, Study Involvement, 

Emotional Maturity and Socio Economic Status variables among secondary school 

tribal students due to variations in their independent and intervening variables.  In case 

of significant F ratio obtained, Scheffe’s post hoc test was applied to test the significant 

differences between the ordered paired means. The significant was set at 0.05 and 0.01 

level of confidence.  

ACADEMIC ACHIEVEMENT 

The results pertaining to the significant difference between the mean scores of 

Academic Achievement of secondary school tribal students due to variations in their 

size of family, birth ordinal position, Study Involvement, Emotional Maturity and Socio 

Economic Status levels by using the One-Way Analysis of Variance are presented in 

the following table-4.5 to 5.9

Table-4.5

Analysis of Variance of Academic Achievement of secondary school tribal 

students belonging to different sized families. 

Variable
Source of 
Variation

Sum of 
Squares

df
Mean 

Squares
F Ratio and 
Sig. Level

Sig.

Size of Family

Between Groups 26619.680 2 13309840

8.806** 0.000Within Groups 150687.600 997 1511.406

Total 1533491.300 999

**P < 0.01 Table F, df (2,997) (0.01) = 4.63
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The table-4.5 shows that the obtained F-ratio is 8.806 which is higher than the 

table value 4.63 with df (2, 997) required for significance at 0.01 level (P<0.01) 

indicating that there is a significant at 0.01 level. It concludes that there is a significant 

difference in the Academic Achievement of secondary school tribal students belonging 

to different sized families. Hence the stated null hypothesis that is “there is no 

significant difference in the Academic Achievement of secondary school tribal students 

belonging to different sized families” is rejected and in its place an alternative 

hypothesis has been accepted that “there is a significant difference in the Academic 

Achievement of secondary school students belonging to different sized families.”

The Academic Achievement mean scores for small, medium and large sized 

family students were 267.057, 268.288 and 254.765 respectively. To find out which of 

these paired mean scores had a significant difference, the Scheffe’s post-hoc test was 

applied and the results are presented in the Table-4.5(a)

Table-5(a)

Scheffe’s Post-Hoc Test for significant difference in the Academic 

Achievement mean scores of secondary school tribal students belonging different sized 

families. 

Size of Family
Mean Difference and 

Significance Level
Critical 

Difference
Small Medium Large

267.057 268.288 1.230 6.792

268.288 254.765 13.523* 8.453

267.057 254.765 12.292* 8.083

*Significant at 0.05 level

The table-4.5(a) shows that the significant paired mean differences in the 

Academic Achievement between medium & large; and small & large sized family 

students and the values are 13.523 and 12.292 which are greater than the critical 
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difference values 8.453 and 8.083 at 0.05 level of confidence and no significant paired 

mean difference in the Academic Achievement between small & medium sized family 

students and the value 1.230 which is less than the critical difference value 6.792 at 

0.05 level of confidence.

The result of the study shows that significant differences exists in the Academic 

Achievement between medium & large; and small & large sized family students and  

no significant difference exists between small & medium sized family students. It is 

concluded that medium and small sized family students have better Academic 

Achievement than large families.

The comparison of Academic Achievement means scores of secondary school 

tribal students belonging to different sized families are graphically presented in Fig.4.5
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Fig.4.5

Bar graph shows the comparison of Academic Achievement mean scores of 

secondary school tribal students belonging to different sized families. 
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Table-4.6

Analysis of Variance of Academic Achievement of secondary school tribal 

students belonging to different birth ordinal positions. 

Variable
Source of 
Variation

Sum of 
Squares

df
Mean 

Squares
F Ratio and 
Sig. Level

Sig.

Birth Ordinal 
Position

Between Groups 47892.984 2 23946.492

16.071** 0.000Within Groups 1485598.300 997 1490.069

Total 1533491.300 999

**P < 0.01 Table F, df (2,997) (0.01) = 4.63

The table-4.6 shows that the obtained F-ratio 16.071 which is higher than the 

table value 4.63 with df (2, 997) required for significance at 0.01 level (P<0.01) 

indicating that there is a significant at 0.01 level. It concludes that there is significant 

difference in the Academic Achievement of secondary school tribal students among 

different birth ordinal positions. Hence the stated null hypothesis that is “there is no 

significant difference in the Academic Achievement of secondary school students 

belonging to different birth ordinal positions” is rejected and in its place an alternative 

hypothesis has been accepted that “there is a significant difference in the Academic 

Achievement of secondary school tribal students belonging to different birth ordinal 

positions.”

The Academic Achievement mean scores for first, middle and last born students 

were 270.856, 253.764 and 265.832 respectively. To find out which of these paired 

mean scores had a significant difference, the Scheffe’s post-hoc test was applied and 

the results are presented in the Table-4.6(a)
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Table-4.6(a)

Scheffe’s Post-Hoc Test for significant difference in the Academic 

Achievement mean scores of secondary school tribal students belonging to different 

birth ordinal positions. 

Birth Ordinal Position
Mean Difference and 

Significance Level
Critical 

Difference
First Middle Last

270.856 253.764 17.091* 7.404

253.764 265.832 12.068* 8.096

270.856 265.832 5.023 7.090

*Significant at 0.05 level

The table-4.6(a) shows that the significant paired mean differences in the 

Academic Achievement between first & middle and middle & last born students and 

the values are 17.091 and 12.068 which are greater than the critical difference values 

7.404 and 8.096 at 0.05 level of confidence and no significant paired mean difference 

in the Academic Achievement between first and last born students and the value 5.023

which is less than the critical difference value 7.090 at 0.05 level of confidence.

The results of the study shows that significant differences exists in the 

Academic Achievement scores between first & middle and middle & last born students 

and  no significant difference exists between first and last born students. It is concluded 

that first born students have better Academic Achievement than middle and last born 

students.
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Fig.4.6

Bar graph shows the comparison of Academic Achievement mean scores of 

secondary school tribal students belonging to different birth ordinal positions.
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Table-4.7

Analysis of Variance of Academic Achievement of secondary school tribal 

students among different levels of study involvement.

Variable
Source of 
Variation

Sum of 
Squares

df
Mean 

Squares
F Ratio and 
Sig. Level

Sig.

Study 
Involvement 
Levels

Between Groups 647253.870 2 323626.933

364.074** 0.000Within Groups 886237.460 997 888.904

Total 1533491.300 999

**P < 0.01 Table F, df (2,997) (0.01) = 4.63

The table-4.7 shows that the obtained F-ratio is 364.074 which is higher than 

the table value 4.63 with df (2, 997) required for significance at 0.01 level (P<0.01) 

indicating that there is a significant at 0.01 level. It concludes that there is a significant 

difference in the Academic Achievement of secondary school tribal students among 

different levels of study involvement. Hence the stated null hypothesis that is “there is 

no significant difference in the Academic Achievement of secondary school tribal 

students among different levels of study involvement” is rejected and in its place an 

alternative hypothesis has been accepted that “there is a significant difference in the 

Academic Achievement of secondary school tribal students among different levels of

study involvement.”

The Academic Achievement mean scores for low, moderate and high levels of 

involvement in their studies were 226.707, 271.546 and 294.064 respectively. To find 

out which of these paired mean scores had a significant difference, the Scheffe’s post-

hoc test was applied and the results are presented in the Table-4.7(a).
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Table-4.7(a)

Scheffe’s Post-Hoc Test for significant difference in the Academic 

Achievement of secondary school tribal students among different levels of study 

involvement.

Study Involvement Levels
Mean Difference and 

Significance Level
Critical 

Difference
Low Moderate High

226.707 271.546 44.839* 5.551

271.546 294.064 22.518* 5.649

226.707 294.064 67.357* 6.292

*Significant at 0.05 level

The table-4.7(a) shows that the significant paired mean differences in the 

Academic Achievement between low & moderate; moderate & high and low & high 

levels of study involvement of secondary school tribal students and the values are 

44.839, 22.518 and 67.357 which are greater than the critical difference values 5.551, 

5.649 and 6.292 at 0.05 level of confidence.

The results of the study shows that significant differences exists in the 

Academic Achievement scores between low & moderate; moderate & high and low & 

high levels of study involvement of secondary school tribal students. It is concluded 

that the students had high level of involvement in their studies have better Academic 

Achievement than moderate and low levels of study involvement.
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Fig.4.7

Bar graph shows the comparison of Academic Achievement mean scores of 

secondary school tribal students among different levels of study involvement.
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Table-4.8

Analysis of Variance of Academic Achievement of secondary school tribal 

students among different levels of emotional maturity.

Variable
Source of 
Variation

Sum of 
Squares

df
Mean 

Squares
F Ratio and 
Sig. Level

Sig.

Emotional 
Maturity
levels

Between Groups 596282.260 2 298141.129

317.162** 0.000Within Groups 937209.070 997 940.029

Total 1533491.300 999

**P < 0.01 Table F, df (2,997) (0.01) = 4.63

The table-4.8 shows that the obtained F-ratio is 317.162 which is higher than 

the table value 4.63 with df (2, 997) required for significance at 0.01 level (P<0.01) 

indicating that there is a significant at 0.01 level. It concludes that there is a significant 

difference in the Academic Achievement of secondary school tribal students among 

different levels of emotional maturity. Hence the stated null hypothesis that is “there 

was no significant difference in the Academic Achievement of secondary school tribal

students among different levels of emotional maturity” is rejected and in its place an 

alternative hypothesis has been accepted that “there is a significant difference in the 

Academic Achievement of secondary school tribal students among different levels of 

emotional maturity.”

The Academic Achievement mean scores for emotionally immature, moderately 

mature and emotionally matured secondary school tribal students were 219.890, 

276.764 and 312.600 respectively. To find out which of these paired mean scores had a 

significant difference, the Scheffe’s post-hoc test was applied and the results are 

presented in the Table-4.8(a)
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Table-4.8(a)

Scheffe’s Post-Hoc Test for Significant Difference in the Academic 

Achievement of secondary school tribal students among different levels of emotional 

maturity.

Emotional Maturity levels
Mean Difference 
and Significance 

Level

Critical 
DifferenceEmotionally 

Immature
Moderately 

Mature
Emotionally 

mature

219.890 276.764 56.874* 5.758

276.764 312.600 35.835* 17.009

219.890 312.600 92.709* 17.540

*Significant at 0.05 level

The table-4.8(a) shows that the significant paired mean differences in the 

Academic Achievement between emotionally immature & moderately mature; 

moderately & emotionally matured and emotionally immature & matured students and 

the values are 56.874, 35.835 and 92.709 which are greater than the critical difference 

values 5.758, 17.009  and 17.540 at 0.05 level of confidence.

The results of the study shows that significant differences exists in the 

Academic Achievement scores between emotionally immature & moderately mature; 

moderately & emotionally matured and emotionally immature and matured students. It 

is concluded that the students who have emotionally matured have better Academic 

Achievement than moderately mature and emotionally immature students.
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Fig.4.8

Bar graph shows the comparison of Academic Achievement mean scores of 

secondary school tribal students among different levels of emotional maturity.
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Table-4.9

Analysis of Variance of Academic Achievement of secondary school tribal 

students among different levels of socio economic status.

Variable
Source of 
Variation

Sum of 
Squares

df
Mean 

Squares

F Ratio 
and Sig. 

Level
Sig.

Socio 
Economic 
Status 
Levels

Between Groups 580234.930 2 290117.463

303.43** 0.000Within Groups 953256.400 997 956.125

Total 1533491.300 999

**P < 0.01 Table F, df (2,997) (0.01) = 4.63

The table-4.9 shows that the obtained F-ratio is 303.431 which is higher than 

the table value 4.63 with df (2, 997) required for significance at 0.01 level (P<0.01) 

indicating that it was significant at 0.01 level. It concludes that there is a significant 

difference in the Academic Achievement of secondary school tribal students among 

different levels of socio economic status. Hence the stated null hypothesis that is “there 

is no significant difference in the Academic Achievement of secondary school tribal 

students among different levels of socio economic status” is rejected and in its place an 

alternative hypothesis has been accepted that “there is a significant difference in the 

Academic Achievement of secondary school tribal students among different levels of 

socio economic status.”

The Academic Achievement mean scores for low, moderate and high levels of 

socio economic status were 226.707, 277.901 and 293.258 respectively. To find out 

which of these paired means had a significant difference, the Scheffe’s post-hoc test 

was applied and the results are presented in the Table-4.9(a)
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Table-4.9(a)

Scheffe’s Post-Hoc Test for Significant Difference in the Academic 

Achievement mean scores of secondary school students among different levels of socio 

economic status.

Socio Economic Status Levels
Mean Difference and 

Significance Level
Critical 

Difference
Low Moderate High

226.707 277.901 51.193* 5.449

277.901 293.258 15.357* 8.744

226.707 293.258 66.551* 9.390

*Significant at 0.05 level

The table-4.9(a) shows that the significant paired mean differences in the 

Academic Achievement between low & moderate; moderate & high and low & high 

levels of socio-economic status of students and the values are 51.193, 15.357 and 

66.551 which are greater than the critical difference values 5.449, 8.744 and 9.390 at 

0.05 level of confidence.

The results of the study shows that significant differences exists in the 

Academic Achievement mean scores between low & moderate; moderate & high and 

low & high levels of socio economic status of secondary school tribal students. It is 

concluded that the students had high level of socio economic status have better 

Academic Achievement than moderate and low levels of socio economic status.
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Fig.4.9

Bar graph shows the comparison of Academic Achievement mean scores of 

secondary school tribal students among different levels of socio economic status.
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STUDY INVOLVEMENT 

The results pertaining to the significant difference between the mean scores of 

Study Involvement of secondary school tribal students due to variations in their size of 

family, birth ordinal position and Socio Economic Status levels by using the One-Way 

Analysis of Variance are presented in the following table-4.10 to 4.13.

Table-4.10

Analysis of Variance of Study Involvement of secondary school tribal students 

belonging to different sized families. 

Variable
Source of 
Variation

Sum of 
Squares

df
Mean 

Squares
F Ratio and 
Sig. Level

Sig.

Size of Family

Between Groups 209.210 2 104.605

1.060NS 0.347Within Groups 98405.606 997 98.702

Total 98614.816 999

NSNot Significant

The table-4.10 shows that the obtained F-ratio is 1.060 which is less than the 

table value 3.00 with df (2, 997) required for significance at 0.05 level (P>0.05) 

indicating that it was not significant. It concludes that there is no significant difference 

in the Study Involvement of secondary school tribal students belonging to different 

sized families. Hence the stated null hypothesis is accepted.  The Study Involvement 

mean scores for small, medium and large sized family students were 55.432, 56.417 

and 56.200 respectively. The comparison of Study Involvement mean scores of 

secondary school tribal students belonging to different sized families are graphically 

presented in Fig.4.10
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Fig.4.10

Bar graph shows the comparison of Study Involvement mean scores of 

secondary school tribal students belonging to different sized families. 
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Table-4.11

Analysis of Variance of Study Involvement of secondary school tribal students 

belonging to different birth ordinal positions. 

Variable
Source of 
Variation

Sum of 
Squares

df
Mean 

Squares
F Ratio and 
Sig. Level

Sig.

Birth Ordinal 
Position

Between Groups 4116.027 2 2058.013

21.713** 0.000Within Groups 94498.789 997 94.783

Total 98614.816 999

**P < 0.01 Table F, df (2,997) (0.01) = 4.63

The table-4.11 shows that the obtained F-ratio 21.713 which is higher than the 

table value 4.63 with df (2, 997) required for significance at 0.01 level (P<0.01) 

indicating that it was significant at 0.01 level. It concludes that there is a significant 

difference in the Study Involvement of secondary school tribal students among 

different birth ordinal positions. Hence the stated null hypothesis that is “there is no 

significant difference in the Study Involvement of secondary school students belonging 

to different birth ordinal positions” is rejected and in its place an alternative hypothesis 

has been accepted that “there is a significant difference in the Study Involvement of 

secondary school tribal students belonging to different birth ordinal positions.”

The Study Involvement mean scores for first, middle and last born students 

were 57.458, 52.525 and 56.529 respectively. To find out which of these paired mean

scores had a significant difference, the Scheffe’s post-hoc test was applied and the 

results are presented in the Table-4.12(a)
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Table-4.11(a)

Scheffe’s Post-Hoc Test for significant difference in the Study Involvement 

mean scores of secondary school tribal students belonging to different birth ordinal 

positions. 

Birth Ordinal Position
Mean Difference and 

Significance Level
Critical 

Difference
First Middle Last

57.458 52.525 4.932* 1.867

52.525 56.529 4.003* 2.042

57.458 56.529 0.929 1.788

*Significant at 0.05 level

The table5-12(a) shows that the significant paired mean differences in the Study 

Involvement between first & middle and middle & last born students and the values are 

4.932 and 4.003 which are greater than the critical difference values 1.867 and 2.042 at 

0.05 level of confidence and no significant paired mean difference in the Study 

Involvement between first and last born students and the value 0.929 which is less than 

the critical difference value 1.788 at 0.05 level of confidence.

The results of the study shows that significant differences exists in the Study 

Involvement scores between first & middle and middle & last born students and  no 

significant difference exists between first and last born students. It is concluded that 

first born students have better Study Involvement than last and middle born students.
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Fig.4.11

Bar graph shows the comparison of Study Involvement mean scores of 

secondary school tribal students belonging to different birth ordinal positions.
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Table-4.12

Analysis of Variance of Study Involvement of secondary school tribal students 

among different levels of socio economic status.

Variable
Source of 
Variation

Sum of 
Squares

df
Mean 

Squares

F Ratio 
and Sig. 

Level
Sig.

Socio 
Economic 
Status 
Levels

Between Groups 65803.163 2 32901.581

999.733** 0.000Within Groups 32811.653 997 32.910

Total 98614.816 999

**P < 0.01 Table F, df (2,997) (0.01) = 4.63

The table-4.13 shows that the obtained F-ratio is 999.733 which is higher than 

the table value 4.63 with df (2, 997) required for significance at 0.01 level (P<0.01) 

indicating that it was significant at 0.01 level. It concludes that there is a significant 

difference in the Study Involvement of secondary school tribal students among 

different levels of socio economic status. Hence the stated null hypothesis that is “there 

is no significant difference in the Study Involvement of secondary school tribal students 

among different levels of socio economic status” is rejected and in its place an 

alternative hypothesis has been accepted that “there is a significant difference in the 

Study Involvement of secondary school tribal students among different levels of socio 

economic status.”

The Study Involvement mean scores for low, moderate and high levels of socio 

economic status were 43.191, 59.987 and 66.964 respectively. To find out which of 

these paired means had a significant difference, the Scheffe’s post-hoc test was applied 

and the results are presented in the Table-4.12
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Table-4.12(a)

Scheffe’s Post-Hoc Test for Significant Difference in the Study Involvement 

mean scores of secondary school students among different levels of socio economic 

status.

Socio Economic Status Levels
Mean Difference and 

Significance Level
Critical 

Difference
Low Moderate High

43.191 59.987 16.796* 1.011

59.987 66.964 6.977* 1.622

43.191 66.964 23.773* 1.742

*Significant at 0.05 level

The table-4.13(a) shows that the significant paired mean differences in the 

Study Involvement between low & moderate; moderate & high and low & high levels 

of socio-economic status of students and the values are 16.796, 6.977 and 23.773 which 

are greater than the critical difference values 1.011, 1.622  and 1.742 at 0.05 level of 

confidence.

The results of the study shows that significant differences exists in the Study 

Involvement mean scores between low & moderate; moderate & high and low & high 

levels of socio economic status of secondary school tribal students. It is concluded that 

the students had high level of socio economic status have better Study Involvement 

than moderate and low levels of socio economic status.
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Fig.4.12

Bar graph shows the comparison of Study Involvement mean scores of 

secondary school tribal students among different levels of socio economic status.
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EMOTIONAL MATURITY 

The results pertaining to the significant difference between the mean scores of 

Emotional Maturity of secondary school tribal students due to variations in their size of 

family, birth ordinal position and Socio Economic Status levels by using the One-Way 

Analysis of Variance are presented in the following table-4.14 to 4.16.

Table-4.14

Analysis of Variance of Emotional Maturity of secondary school tribal students 

belonging to different sized families. 

Variable
Source of 
Variation

Sum of 
Squares

df
Mean 

Squares
F Ratio and 
Sig. Level

Sig.

Size of Family

Between Groups 3034.519 2 1517.260

2.165NS 0.115Within Groups 698754.260 997 700.857

Total 701788.780 999

NSNot Significant

The table-4.14 shows that the obtained F-ratio is 2.165 which is less than the 

table value 3.00 with df (2, 997) required for significance at 0.05 level (P>0.05) 

indicating that it was not significant. It concludes that there is no significant difference 

in the Emotional Maturity of secondary school tribal students belonging to different 

sized families. Hence the stated null hypothesis is accepted.  The Emotional Maturity 

mean scores for small, medium and large sized family students were 107.472, 103.579 

and 105.190 respectively. The comparison of Emotional Maturity mean scores of 

secondary school tribal students belonging to different sized families are graphically 

presented in Fig.4.13.
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Fig.4.13

Bar graph shows the comparison of Emotional Maturity mean scores of 

secondary school tribal students belonging to different sized families. 
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Table-4.15

Analysis of Variance of Emotional Maturity of secondary school tribal students 

belonging to different birth ordinal positions. 

Variable
Source of 
Variation

Sum of 
Squares

df
Mean 

Squares
F Ratio and 
Sig. Level

Sig.

Birth Ordinal 
Positions

Between Groups 38904.496 2 19452.248

29.257** 0.000Within Groups 662884.280 997 664.879

Total 701788.780 999

**P < 0.01 Table F, df (2,997) (0.01) = 4.63

The table-4.15 shows that the obtained F-ratio 29.257 which is higher than the 

table value 4.63 with df (2, 997) required for significance at 0.01 level (P<0.01) 

indicating that it was significant at 0.01 level. It concludes that there is a significant 

difference in the Emotional Maturity of secondary school tribal students among 

different birth ordinal positions. Hence the stated null hypothesis that is “there is no 

significant difference in the Emotional Maturity of secondary school students belonging 

to different birth ordinal positions” is rejected and in its place an alternative hypothesis 

has been accepted that “there is a significant difference in the Emotional Maturity of 

secondary school tribal students belonging to different birth ordinal positions.”

The Emotional Maturity mean scores for first, middle and last born students 

were 101.845, 116.321 and 102.283 respectively. To find out which of these paired 

mean scores had a significant difference, the Scheffe’s post-hoc test was applied and 

the results are presented in the Table-15(a)
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Table-4.15(a)

Scheffe’s Post-Hoc Test for significant difference in the Emotional Maturity 

mean scores of secondary school tribal students belonging to different birth ordinal 

positions. 

Birth Ordinal Position
Mean Difference and 

Significance Level
Critical 

Difference
First Middle Last

101.845 116.321 14.476* 4.946

116.321 102.283 14.038* 5.408

101.845 102.283 0.438 4.736

*Significant at 0.05 level

The table-4.15(a) shows that the significant paired mean differences in the 

Emotional Maturity between first & middle and middle & last born students and the 

values are 14.476 and 14.038 which are greater than the critical difference values 4.946

and 5.408 at 0.05 level of confidence and no significant paired mean difference in the 

Emotional Maturity between first and last born students and the value 0.438 which is 

less than the critical difference value 4.736 at 0.05 level of confidence.

The results of the study shows that significant differences exists in the 

Emotional Maturity scores between first & middle and middle & last born students and  

no significant difference exists between first and last born students. It is concluded that 

first born students have better Emotional Maturity than last and middle born students.



206

Fig.4.14

Bar graph shows the comparison of Emotional Maturity mean scores of 

secondary school tribal students belonging to different birth ordinal positions.
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Table-4.16

Analysis of Variance of Emotional Maturity of secondary school tribal students 

among different levels of socio economic status.

Variable
Source of 
Variation

Sum of 
Squares

df
Mean 

Squares

F Ratio 
and Sig. 

Level
Sig.

Socio 
Economic 
Status 
Levels

Between Groups 449113.830 2 224556.914

886.052** 0.000Within Groups 252674.950 997 253.435

Total 701788.770 999

**P < 0.01 Table F, df (2,997) (0.01) = 4.63

The table-4.16 shows that the obtained F-ratio is 886.052 which is higher than 

the table value 4.63 with df (2, 997) required for significance at 0.01 level (P<0.01) 

indicating that it was significant at 0.01 level. It concludes that there is a significant 

difference in the Emotional Maturity of secondary school tribal students among 

different levels of socio economic status. Hence the stated null hypothesis that is “there 

is no significant difference in the Emotional Maturity of secondary school tribal 

students among different levels of socio economic status” is rejected and in its place an 

alternative hypothesis has been accepted that “there is a significant difference in the 

Emotional Maturity of secondary school tribal students among different levels of socio 

economic status.”

The Emotional Maturity mean scores for low, moderate and high levels of socio 

economic status were 139.855, 93.043 and 88.976 respectively. To find out which of 

these paired means had a significant difference, the Scheffe’s post-hoc test was applied 

and the results are presented in the Table-4.16(a)
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Table-4.16(a)

Scheffe’s Post-Hoc Test for Significant Difference in the Emotional Maturity 

mean scores of secondary school students among different levels of socio economic 

status.

Socio Economic Status Levels
Mean Difference and 

Significance Level
Critical 

Difference
Low Moderate High

139.855 93.043 46.811* 2.805

93.043 88.976 4.067 4.502

139.855 88.976 50.879* 4.834

*Significant at 0.05 level

The table-4.16(a) shows that the significant paired mean differences in the 

Emotional Maturity between low & moderate and low & high levels of socio-economic 

status of students and the values are 46.811 and 50.879 which are greater than the 

critical difference values 2.805 and 4.834 at 0.05 level of confidence and no significant 

paired mean difference in the Emotional Maturity between middle and high level of 

socio economic status and the value 4.067 which is less than the critical difference 

value 4.502 at 0.05 level of confidence.

The results of the study shows that significant differences exists in the 

Emotional Maturity mean scores between low & moderate and low & high levels of 

socio economic status of secondary school tribal students. It is concluded that the 

students had high level of socio economic status have better Emotional Maturity than 

moderate and low levels of socio economic status.



209

Fig.4.15

Bar graph shows the comparison of Emotional Maturity mean scores of 

secondary school tribal students among different levels of socio economic status.
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SOCIO ECONOMIC STATUS 

The results pertaining to the significant difference between the mean scores of 

Socio Economic Status of secondary school tribal students due to variations in their 

size of family and birth ordinal position by using the One-Way Analysis of Variance 

are presented in the following table-4.17 to 4.18.

Table-4.17

Analysis of Variance of Socio Economic Status of secondary school tribal 

students belonging to different sized families. 

Variable
Source of 
Variation

Sum of 
Squares

df
Mean 

Squares
F Ratio and 
Sig. Level

Sig.

Size of Family

Between Groups 78.440 2 39.220

0.471NS 0.624Within Groups 82964.279 997 83.214

Total 83042.719 999

NSNot Significant

The table-4.17 shows that the obtained F-ratio is 0.471 which is less than the 

table value 3.00 with df (2, 997) required for significance at 0.05 level (P>0.05) 

indicating that it was not significant. It concludes that there is no significant difference 

in the Socio Economic Status of secondary school tribal students belonging to different 

sized families. Hence the stated null hypothesis is accepted.  The Socio Economic 

Status mean scores for small, medium and large sized family students were 107.472, 

103.579 and 105.190 respectively. The comparison of Socio Economic Status mean 

scores of secondary school tribal students belonging to different sized families are 

graphically presented in Fig.4.16.
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Fig.4.16

Bar graph shows the comparison of Socio Economic Status mean scores of 

secondary school tribal students belonging to different sized families. 
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Table-4.18

Analysis of Variance of Socio Economic Status of secondary school tribal 

students belonging to different birth ordinal positions. 

Variable
Source of 
Variation

Sum of 
Squares

df
Mean 

Squares
F Ratio and 
Sig. Level

Sig.

Birth Ordinal 
Position

Between Groups 1950.483 2 975.242

11.990** 0.000Within Groups 81092.236 997 81.336

Total 83042.719 999

**P < 0.01 Table F, df (2,997) (0.01) = 4.63

The table-4.18 shows that the obtained F-ratio 11.990 which is higher than the 

table value 4.63 with df (2, 997) required for significance at 0.01 level (P<0.01) 

indicating that it was significant at 0.01 level. It concludes that there was significant 

difference in the Socio Economic Status of secondary school tribal students among 

different birth ordinal positions. Hence the stated null hypothesis that is “there is no 

significant difference in the Socio Economic Status of secondary school students 

belonging to different birth ordinal positions” is rejected and in its place an alternative 

hypothesis has been accepted that “there is a significant difference in the Socio 

Economic Status of secondary school tribal students belonging to different birth ordinal 

positions.”

The Socio Economic Status mean scores for first, middle and last born students 

were 22.084, 18.635 and 21.075 respectively. To find out which of these paired mean

scores had a significant difference, the Scheffe’s post-hoc test was applied and the 

results are presented in the Table-4.18(a)
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Table-4.18(a)

Scheffe’s Post-Hoc Test for significant difference in the Socio Economic Status 

mean scores of secondary school tribal students belonging to different birth ordinal 

positions. 

Birth Ordinal Position
Mean Difference and 

Significance Level
Critical 

Difference
First Middle Last

22.084 18.635 3.448* 1.730

18.635 21.075 2.438* 1.892

22.084 21.075 1.009 1.657

*Significant at 0.05 level

The table-4.18 shows that the significant paired mean differences in the Socio 

Economic Status between first & middle and middle & last born students and the values 

are 3.448 and 2.438 which are greater than the critical difference values 1.730 and 

1.892 at 0.05 level of confidence and no significant paired mean difference in the Socio 

Economic Status between first and last born students and the value 1.009 which is less 

than the critical difference value 1.657 at 0.05 level of confidence.

The results of the study shows that significant differences exists in the Socio 

Economic Status scores between first & middle and middle & last born students and  no 

significant difference exists between first and last born students. It is concluded that 

first born students have better Socio Economic Status than last and middle born 

students.



214

Fig.4.17

Bar graph shows the comparison of Socio Economic Status mean scores of 

secondary school tribal students belonging to different birth ordinal positions.
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SECTION-III

PEARSON’S COEFFICIENT OF CORRELATION

The collected data was analyzed by using Pearson’s Product Moment Method of 

Correlation among secondary school tribal students on the selected variables and the 

results were presented as under:

The data on academic achievement, study involvement, emotional maturity 

variables with socio economic status of secondary school tribal students were 

statistically analyzed by using Pearson’s Product Moment Method of Correlation and 

the results were presented in the table-4.19

Table-4.19

The table shows inter-correlation of Pearson’s Product Moment Method of 

Correlation of academic achievement, study involvement emotional maturity with socio 

economic status of secondary school tribal students (N=1000, df =998)

Variables 1 2 3 4

1 Academic 
Achievement 

Pearson correlation  0.599** -0.611** 0.554**

Sig. (2 tailed) - 0.000 0.000 0.000

2
Study 
Involvement

Pearson correlation   -0.671** 0.800**

Sig. (2 tailed) - - 0.000 0.000

3 Emotional 

Maturity 

Pearson correlation    -0.604**

Sig. (2 tailed) - - - 0000

4 Socio Economic 
Status

Pearson correlation    

Sig. (2 tailed) - - - -

**Significant at 0.01 level with df 998 is 0.081.
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The table-4.19 shows that the Pearson’s Coefficient of Correlation values of 

socio economic status with academic achievement (0.554), study involvement (0.800), 

and emotional maturity (-0.604) of secondary school tribal students were greater than 

the tabulated ‘r’ value at 0.01 level of confidence. Therefore, it is concluded that there 

is a significant relationship of socio economic status with academic achievement, study 

involvement and emotional maturity in each variables separately. The socio economic 

status positively correlated with academic achievement and study involvement and 

emotional maturity was negatively correlated with socio economic status.

The inter correlations of academic achievement with study involvement (0.599), 

emotional maturity (-0.611) and emotional maturity with study involvement (-0.671) of 

secondary school tribal students were greater than the tabulated ‘r’ value at 0.01 level 

of confidence. Therefore, it was concluded that there is a significant relationship of 

academic achievement with study involvement and emotional maturity and significant 

relationship of emotional maturity with study involvement in each variables separately. 

The study involvement was positively correlated with academic achievement and 

academic achievement and study involvement were negatively correlated with 

emotional maturity.

The Pearson’s coefficient of correlation values of criterion variables with socio 

economic status were graphically presented in Fig.4.18.
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Fig.4.18

Pearson’s Product Moment Correlation values between the criterion variables 
with socio economic status of secondary school tribal students.
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SECTION-IV

PREDICTING FROM MULTIPLE PREDICTORS                              

(REGRESSION ANALYSIS)

Multiple Correlations were computed to identify the variables within this 

research design which account for the variance in the criterion variable.  Multiple 

Correlations are also employed as a statistical technique here, to obtain the maximum 

correlation obtainable from a linear equation, linking the earned and the predicted 

scores.  The other purpose in applying this multiple correlation technique which goes 

parallel to the previous was to evolve a workable regression equation which makes the 

results of the multiple correlation statistics, more applications through the regression 

equation, worked out to predict the scores on criterion variable. The computed multiple 

regression equation indicates the number of points the criterion can be expected to 

change for every point increase in each of the predictors.  

The main assumption in employing the statistical technique of multiple 

correlations and deriving regression equations for prediction, that the scores are 

assumed to have linearity of regression, fitting into an appropriate straight line.  This 

major assumption was met in this research design, by studying the association between 

the predictor and predictive variables and confirming the relationship as rectilinear 

through scatter diagrams. After establishing the linearity of scores, the inter-

correlations among variables were used as the primary data for working out the 

multiple correlations co-efficient.  The total effect of multiple variables on the criterion 

was determined by means of whereby Dolittle Method, working out for the beta 

weights by stepwise (Guilford 1965, P.411), whenever more than three variables were 

employed. 
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Multiple correlations were computed using direct formula, whenever the 

working involved not more than three variables two of which were independent 

(Guilford 1965). This has the distinct advantage of obtaining optional ‘’ weights, thus 

ensuring maximum correlation between predicted and obtained scores through the 

regression process.  The other worthwhile benefit of using the direct formula is 

obtaining “standard partial regression co-efficient”, derived indirectly through beta 

coefficients rather than directly from correlations. The statistical advantage which lies 

in the use of such partial regression co-efficient is, that the ‘’ weights so derived 

presupposes that other independent variables are held constant.

Multiple correlation coefficients were worked out and multiple regression 

equations were derived to predict the scores on criterion variable by using independent 

variables. To workout multiple correlations, the data was reorganized in a frame using 

two sets of variables.  The purpose was to estimate the amount of variance accounted 

for, in the academic achievement by these sets of variables. 

The following statistical computations were worked out for each model on the 

frame to develop regression equations and obtain the co-efficient of multiple 

determinations:

1. Mean scores and Standard Deviations and inter-correlations 

2. Summary of Regression Analysis between the predictor variables and 

Predictor.

3. Relative contributions of independent variables for prediction 

4. The Betas of the Predicting Variables on the Predictor.
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1. Mean Scores and Standard Deviations and Inter-correlations :

The correlation matrix of the measured variable i.e. study involvement, 

emotional maturity and socio economic status with academic achievement are 

presented in the following table-4.20

Table-4.20

Inter-correlations among study involvement, emotional maturity and socio 

economic status as predictors of academic achievement of secondary school tribal 

students (N =1000)

Correlations

Study 
Involvement

Emotional 
Maturity

Socio 
Economic 

Status

Academic 
Achievement

Study 
Involvement

Pearson Correlation 1 .671 .800 .599

Sig. (2-tailed) . .000 .000 .000

Emotional 
Maturity

Pearson Correlation .671 1 .604 .611

Sig. (2-tailed) .000 . .000 .000

Socio Economic 
Status

Pearson Correlation .800 .604 1 .554

Sig. (2-tailed) .000 .000 . .000

Academic 
Achievement

Pearson Correlation .599 .611 .554 1

Sig. (2-tailed) .000 .000 .000 .

Mean 105.665 55.928 20.909

Standard Deviation 25.504 9.935 9.117

Number 1000 1000 1000

** Correlation is significant at the 0.01 level (2-tailed).



221

2. Summary of Regression Analysis between the predictor variables and 

Predictor.

Table-4.21

Summary of Regression Analysis between the predictor variables and Skill 

Performance.

Regression Analysis Analysis of Variance

R 0.667 Source df Sum of Squares Mean Squares F Value

R2 0.445 Regression 3 682316.31 227438.769

266.137**Adj R2 0.443 Residual 996 851175.02 854.593

Std. Error 29.233 Total 999 1533491.30

Table- above shows the values of the parameters of the regression analysis 

between the predictor variables and academic achievement of secondary school tribal 

children. The results of the analysis showed that predictor variables predicted academic 

achievement of secondary school tribal students. The predictor variables taken against 

the criterion variable yielded a coefficient of multiple correlations (R) of .667 and 

adjusted multiple correlation square (R2) of 0.445. The R2 value translated into 44.50% 

of the observed variance in the academic achievement scores. The analysis also gave a 

standard error (SE) of 29.233 and F-value of 266.137 significant at an alpha level of 

0.01. 
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3. Relative contributions of independent variables to the prediction.

Table-4.22

Relative contributions of predictor variables to the observed variance in 

Academic Achievement of secondary school tribal students.

Model Variable R R2 Adjusted R2 S.E. F value Sign.

1 Emotional 
maturity

0.611 0.373 0.373 31.029 594.735 0.000

2 Study 
Involvement

0.662 0.438 0.437 29.399 388.606 0.000

3 Socio Economic 
Status

0.667 0.445 0.443 29.233 266.137 0.000

Significant at < .05.

Table-4.22 shows the relative contributions of emotional maturity, study 

involvement and socio economic status to the observed variance in the interior variable 

of academic achievement as indicated by the R and R2 values at the various steps of the 

regression analysis. It was found that emotional maturity had R and R2 value of .611 

and 0.662 respectively; study involvement entered the equation at step 2; the 

cumulative R was .0.662 and R2 was 0.438 respectively; socio economic status entered 

the equation at step 3; the cumulative R was 0.667 and R2 was 0.445 respectively.

The values corresponding to the three steps involved in the multiple regressions 

were significant at P 0.05 level. The results in Table- confirm that emotional maturity is 

the best predictor of academic achievement of secondary school tribal students among 

the studied sample followed by study involvement and socio economic status.
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4. The Betas of the Predicting Variables on the Predictor.

Table-4.23

The Betas of the Predicting Variables on Academic Achievement of secondary 

school tribal students.

Model Variable B SEB Beta t Sig.

1 (Constant) 360.472 4.035 89.338 0.000

Emotional Maturity 0.903 0.037 0.611 24.387 0.000

2 (Constant) 248.888 11.098 22.427 0.000

Emotional Maturity 0.563 0.047 0.381 11.896 0.000

Study Involvement 1.352 0.126 0.343 10.710 0.000

3 (Constant) 255.828 11.210 22.821 0.000

Emotional Maturity 0.538 0.048 0.364 11.299 0.000

Study Involvement 0.956 0.169 0.242 5.664 0.000

Socio Economic Status 0.601 0.171 0.140 3.514 0.000

Table- gives the prediction variables in the regression equation, the Beta values, 

and significant ‘t’ corresponding to the variables regressed against the dependent 

variable. A look at Table-4.22 reveals that the Beta values for emotional maturity, study 

involvement and socio economic status were found to be significant. This confirms the 

results in table- where emotional maturity was earlier revealed to be the best predictor 

of academic achievement of secondary school children followed by study involvement 

and socio economic status. 
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Table-4.24

The Betas, ‘r values and contribution of the Predicting variables on the 

Academic Achievement of secondary school tribal students.

Variables Beta r value
Beta × r 

value
Contribution

Emotional Maturity 0.364 0.611 0.2225 22.25

Study Involvement 0.242 0.599 0.1450 14.50

Socio Economic Status 0.140 0.554 0.0775 07.75

44.50

Fig.4.19

The pie diagram showing contribution of the Predicting variables on Academic 

Achievement of secondary school students.
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CHAPTER-V

SUMMARY, CONCLUSION AND SUGGESTIONS

5.1 SUMMARY OF THE STUDY

5.1.1 Introduction 

Nagaland is a hilly state located in the far north-eastern part of India. It borders 

the state of Assam to the west, Arunachal Pradesh and part of Assam to the north, 

Burma to the east and Manipur to the south. The state capital is Kohima, and the largest 

city is Dimapur. The State consists of 16 major tribes along with other sub-tribes. Each 

tribe is distinct in character from the other in terms of customs, language and dress. The 

population of Nagaland is entirely tribal. The Nagas belong to the Indo-Mongoloid 

family. The sixteen major Naga tribes are the Angami, Ao, Chakhesang, Chang, 

Khemungan, Konyak, Lotha, Phom, Pochury, Rengma, Sangtam, Sumi, Yimchunger, 

Zeliang etc. Each tribe has their own languages and cultural features. Nagaland is 

largely a mountainous state. The state is divided into eleven districts such as Dimapur, 

Kiphire, Kohima, Longleng, Mokokchung, Mon, Peren, Phek, Tuensang, Wokha and 

Zunheboto 

India, which has the largest concentration of tribal population next to Africa, the 

Government both at the national and state levels, are engaged in various task of 

uplifting the Tribal population through specially designed programmes which are 

expected to achieve the objective of tribal integration within the shortest period of time. 

It may be pointed out that very few programmes have made significant impact on the 

Tribal population of the country. 
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The main problem with Indian Tribal population is isolation.  Our knowledge 

does not comprehend the details of their social structure and social processes that 

contribute to this isolation, different value system and state of development of the 

Tribal communities in Nagaland.  Indian tribes are unique in nature. Their culture, 

social customs and traditions are very special when compared to general population.  

Research on tribal education is another neglected area. Unfortunately 

educationists, sociologists and research experts have not drawn enough light on tribal 

education. Therefore, the required amount of literature on tribal education in general 

and tribes of Nagaland in particular are not available. 

Academic Achievement of students by and large is determined by various 

factors which include, home, school, peer group, school environment, study 

involvement, emotional maturity, self concept and socio-economic status. All these 

collectively contribute for the enhancement of Academic achievement of Students. In 

the present study, emotional maturity, study involvement and socio-economic status 

have been considered as important factors in the process of learning. 

Study involvement has found to be positively related to student achievement, 

therefore it is necessary to determine such situations to understand and guide them (Dr. 

B.S. Sujendra Prakash). The system of education need to understand, how student 

participation can be fostered in schools as cultural dimensions were found to be 

significant, which  influence on  student participation (Holdsworth).  

Emotional Maturity helps for the growth of behaviour and promotes the 

capacity to control a reasonable amount of frustration which results in students leading 

a happy healthy and peaceful life. The development of emotion lay a strong foundation 
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for various development of a child’s personality. Emotions like fear, anger and 

affection are direct contribution to emotional maturity. Once students are emotionally 

mature, they will have ability to comprehend whatever they learn in the classroom  that 

results in better academic achievement. As far as researches related to study 

involvement is concerned, the guiding spirit behind these studies is not directly on 

Tribal Education. But these studies have not either considered socio-economic 

background of Tribal students or prevailing conditions in Tribal schools. Therefore, 

these studies have failed to attempt the most important factor that join areas of research 

viz. tribal education, emotional maturity, study involvement and socio-economic status 

of students.

5.1.2 Need and importance of the study

In the present study, emotional maturity and study involvement have been 

considered as important factors in the learning process. Emotional Maturity helps for 

the growth of behaviour and promotes a capacity to control a reasonable amount of 

frustration which results in students leading a happy healthy, and peaceful life. The 

development of emotions will lay a strong foundation for various development of a 

child’s personality. Emotions like fear, anger and affection are direct contribution to 

emotional maturity. Once students are emotionally mature, they will have ability to 

comprehend whatever they learn in the classroom resulting in better academic 

achievement. The review of related literature clearly show that studies in the area of 

Tribal Education, emotional maturity, study involvement and academic achievement 

have generated the background for the present study.  Researchers have given different 

treatments from the different perspectives. In the case of studies related to Tribal 

Education, emphasis is more on enrolment problems of scheduled caste, scheduled 
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tribes students in different educational levels (N.K. Dasgupta), social aspects of 

academic achievement of schedule tribe students (Pandey M.R), comparison of 

Christian and non-Christian tribal adolescents in verbal intelligence, reasoning ability 

etc. (P.C. Dave), Higher education among different groups in Schedule Tribe 

Community  (Kumar V), comparison of academic achievement of tribal students 

studying in Ashrama schools and Orissa integrated  upper primary schools (Tripathy & 

Prabhu Kumar) etc. have focused in different dimensions of Tribal education in our 

country.

The area of academic achievement has been addressed by various researchers in 

various countries. Academic achievement is such a common area of educational 

research that it has been studied vastly applicable to various stages of education.  But, 

each one of these studies either focuses on socio-economic environment, medium of 

instruction, mental abilities and academic achievement of students (Anand C.L.) or 

academic under achievement of IX class students was found to be more or less uniform 

in the urban and rural areas (Beedawat S.S). In other circumstances, relationship 

between school perception and academic achievement of high school students result in 

lower the school perception have lower the students behavior (Bhasin M.P) on the other 

hand, characteristic behavioral and environmental correlates of academic achievement 

of over and under achievers with different levels of intelligence which has resulted non-

intellectual behaviour environment was differently related to academic achievement 

(Kohli T.K). Therefore, there is no unanimity in proving that, what factor has what 

amount of influence on academic achievement of students. 

  Keeping these considerations in view, the present study focuses on whether 

Academic Achievement of secondary school Tribal students in Nagaland has been 

influenced by their Emotional Maturity, Study Involvement and socio-economic status. 
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This study would provide empirical evidences to emphasize these factors in the process 

of learning and teaching at school.

5.1.3 Statement of the Problem 

The problem undertaken for research is

“A STUDY OF ACADEMIC ACHIEVEMENT, STUDY INVOLVEMENT 

AND EMOTIONAL MATURITY OF SECONDARY SCHOOL TRIBAL STUDENTS 

OF NAGALAND.”

5.1.4 Objectives of the study

The present study was undertaken with the following broad objectives;

1. To examine whether differences in the background variables such as sex, type 

of school management, locality, birth ordinal position, type of family and size 

of family on academic achievement of secondary school tribal students.

2. To examine the effect of background variables such as sex, type of school 

management, locality, birth ordinal position, type of family and size of family 

on study involvement of secondary school tribal students.

3. To find out the effect of background variables such as sex, type of school 

management, locality, birth ordinal position, type of family and size of family 

on emotional maturity of secondary school tribal students.

4. To study whether there is a significant relationship of academic achievement of 

secondary school tribal students with their study involvement, emotional 

maturity and socio-economic status.

5. To find out the effect of background variables such as sex, type of school 

management, locality, birth ordinal position, type of family and size of family 

on socio-economic status of secondary school tribal students.
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6. To investigate the effect of independent variable such as socio-economic status 

on academic achievement of secondary school tribal students.

7. To examine whether study involvement, emotional maturity and socio-

economic status would turn out to be significant predictors of the academic 

achievement of secondary school tribal students. 

5.1.5 Scope of the Study:

The present study is attempted to study the academic achievement, study 

involvement and emotional maturity of secondary school tribal students of Nagaland in 

relation to their socio-economic status. To attain this academic achievement, study 

involvement and emotional maturity considered as the criterion variables and the 

independent variable socio-economic status along with a few background variables 

such as sex, type of school management, locality, birth ordinal position, type of family 

and size of family were selected. The study was constituted with a sample of secondary 

school tribal students drawn from various secondary schools of Nagaland district 

(Urban and Rural) recognized by State Government of Nagaland representing two types 

of  management (private and government) giving  representation to locality (Rural and 

Urban) sex (Boys and Girls). Data was collected and analyzed with the help of SPSS 

package. The descriptive analysis, ‘t’ test, One-way ANOVA (F Test), Multiple 

Regression and Multiple Correlation statistical techniques were applied to realize the 

objectives and statement of hypotheses. Based on the data analysis major findings and 

conclusion were drawn. 
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5.1.6 Operational Definitions 

Academic Achievement

The term academic achievement is defined as “as excellence in all academic 

disciplines.” In the present study academic achievement scores obtained by the 

examination will be considered as academic achievement of the students.

Emotional Maturity

Emotional maturity is the children’s susceptibility to emotions. It is the reaction 

of children to different emotional behaviours considered appropriate to the norms and 

values of the society. Emotional Maturity is studied in terms of emotional instability, 

emotional regression, social maladjustment, personality disintegration and lack of 

independence as reported by Singh and Bhargava (1988).

Study Involvement

Study Involvement is a process where student involves in their studies whole 

heartedly. This involvement makes the students conscious about the subject they 

studied. Without complete involvement of students, they cannot excel good 

performance and there are all chances of becoming good performers. The study 

involvement was taken in the present research to examine whether study involvement 

influences the level of students achievement.

Socio-Economic Status

Status is a term used to designate the comparative amount of prestige difference 

or respect accorded to persons who have been assigned different roles in a group or 

community. In order to indicate the influence of present education, occupation and 
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income on the immediate welfare of creative people, an analysis of the parental sources 

of livelihood is made in terms of Educational background of the parent/guardian; 

Occupational status and Income of the parent/Guardian.

Hence, socio-economic status is the status of the parents as determined by the 

three accepted factor namely –

 Educational status: It is the position one occupies in society in terms of the 

educational qualification.

 Occupational status: It is the position one occupies in society in terms of the 

nature of job he is employed.  

 Income status: It is the position one occupies in the society by virtue of his 

income. 

The total score on these three areas determines the socio-economic status of 

parents of secondary School students. In the present study socio-economic status of the 

students are defined by the scores gained by the student through the composite scores 

received by them according to the parent’s income, education and occupation.

5.1.7 Variables of the Study

The present study has been undertaken employing the following variables.

I. Dependent variables

1. Academic Achievement

2. Study Involvement

3. Emotional Maturity
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II. Intervening variables

1. Sex

2. Type of School Management

3. Locality 

4. Birth Ordinal Position

5. Type of Family 

6. Size of Family

7. Socio-Economic Status

5.1.8 Statement of Hypotheses :

Based on the above issues raised and assumptions made, research hypotheses 

were formulated, but for the purpose of testing, they were converted to null form. The 

hypotheses are stated in null form are opened for verification.  Keeping various 

variables involved in the study the following hypotheses were formulated in the null 

form. The present study attempts to test the following hypotheses :

1. There is no significant difference in the Academic Achievement of secondary 

school tribal boys and girls.

2. There is no significant difference in the Academic Achievement of secondary 

school tribal students studying in government and private schools.

3. There is no significant difference in the Academic Achievement of secondary 

school students studying in urban and rural locality. 
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4. There is no significant difference in the Academic Achievement of secondary 

school students belonging to nuclear and joint family. 

5. There is no significant difference in the Study Involvement of secondary school 

tribal boys and girls.

6. There is no significant difference in the Study Involvement of secondary school 

tribal boys and girls.

7. There is no significant difference in the Study Involvement of secondary school 

students studying in urban and rural locality. 

8. There is no significant difference in the Study Involvement of secondary school 

students belonging to nuclear and joint family.

9. There is no significant difference in the Emotional Maturity of secondary school 

tribal boys and girls.

10. There is no significant difference in the Emotional Maturity of secondary school 

tribal studying in government and private schools. 

11. There is no significant difference in the Emotional Maturity of secondary school 

students studying in urban and rural locality.

12. There is no significant difference in the Emotional Maturity of secondary school 

students belonging to nuclear and joint family.

13. There is no significant difference in the Socio-Economic Status of secondary 

school tribal boys and girls.

14. There is no significant difference in the Socio-Economic Status of secondary 

school tribal students studying in government and private schools.
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15. There is no significant difference in the Socio-Economic Status of secondary 

school tribal students studying in urban and rural localities. 

16. There is no significant difference in the Socio-Economic Status of secondary 

school students belonging to nuclear and joint family.  

17. There is no significant difference in the Academic Achievement of secondary 

school tribal students belonging to different sized families.

18. There is no significant difference in the Academic Achievement of secondary 

school tribal students belonging to different birth ordinal positions.

19. There is no significant difference in the Academic Achievement of secondary 

school tribal students belonging to different levels of emotional maturity.

20. There is no significant difference in the Academic Achievement of secondary 

school tribal students belonging to different levels of study involvement.

21. There is no significant difference in the Academic Achievement of secondary 

school tribal students belonging to different levels of socio-economic status.

22. There is no significant difference in the Study Involvement of secondary school 

tribal students belonging to different sized families. 

23. There is no significant difference in the Study Involvement of secondary school 

tribal students belonging to different birth ordinal positions.

24. There is no significant difference in the Study Involvement of secondary school 

tribal students belonging to different levels of socio-economic status.

25. There is no significant difference in the Emotional Maturity of secondary school 

tribal students belonging to different sized families. 
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26. There is no significant difference in the Emotional Maturity of secondary school 

tribal students belonging to different birth ordinal positions.

27. There is no significant difference in the Emotional Maturity of secondary school 

tribal students belonging to different levels of socio-economic status.

28. There is no significant difference in the Socio-Economic Status of secondary 

school tribal students belonging to different sized families. 

29. There is no significant difference in the Socio-Economic Status of secondary 

school tribal students belonging to different birth ordinal positions .

30. There is no significant relationship between Academic Achievement and Study 

Involvement of secondary school tribal.

31. There is no significant relationship between Academic Achievement and 

Emotional Maturity of secondary school tribal students

32. There is no significant relationship between Academic Achievement and Socio-

Economic Status of secondary school tribal students 

33. Emotional Maturity is not found to be the significant predictor in predicting the 

Academic Achievement of secondary school tribal students. 

34. Emotional Maturity and Study Involvement are not found to be the significant 

predictor in predicting the Academic Achievement of secondary school tribal 

students. 

35. Emotional Maturity, Study Involvement and Socio-Economic Status were not 

found to be the significant predictor in predicting the Academic Achievement of 

secondary school tribal students. 
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5.1.9 Sampling Design :

The researcher used the simple random sampling method for drawing the 

sample. This is a technique designed to ensure the representative sample and avoid bias 

by the use of random selection within each subgroups. The population comprises of 

tribal secondary schools students from Nagaland state. A sample of 1000 tribal students 

was chosen from Government and Private schools giving representation to sex. The 

data for the present study was obtained from 1000 secondary school tribal students 

from Nagaland. The data for the present study was obtained from 1000 secondary 

school tribal students from Nagaland is presented in Table-5.1 and Table-5.2 

Table-5.1

Number of students selected as a sample from Government and Private 

schools of Nagaland.

Sl. 
No.

Sex
Boys Girls Total

N % N % N %

1 Government 125 50.00 125 50.00 250 100.0

2 Private 375 50.00 375 50.00 750 100.0

Total 500 50.00 500 50.00 1000 100.0

Table-5.2

Number of students selected as a sample from Urban and Rural schools of 

Nagaland.

Sl. 
No.

Sex
Boys Girls Total

N % N % N %

1 Urban 175 58.30 125 41.70 300 100.0

2 Rural 325 46.40 375 53.60 700 100.0

Total 500 50.00 500 50.00 1000 100.0

5.1.10 Research Tools used in the present study:
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The following tools used in the present study :

1. Academic Achievement was collected from the office records of their respective 

schools. 

2. Study Involvement Inventory developed and standardized by Dr. Asha 

Bhatnagar (2004). 

3. Emotional Maturity Scale developed and standardized by Dr. Yashvir Singh and 

Dr.Mahesh Bhargava (2010).

4. Socio-Economic Status Scale by Lakshminarayana (2001) was used to assess 

the socio economic status of students

5.1.11 Statistical Techniques Used In Analyzing Data

The following statistical techniques and purpose for which they were used as 

follows : 

Sl. 
No.

Statistical techniques used Purpose

1 ‘t’ test Analysis To examine the significant differences between 
groups. 

2 Analysis of Variance (One-
way ANOVA)

To examine the significant differences among 
groups.

3 Pearson’s Co-efficient of 
Correlation

To find out the significant relationship between 
Variables 

4 Multiple Regression  and 
Multiple Correlation

To identify the significant predictors of the 
criterion variable. 
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5.2 MAJOR FINDINGS OF THE STUDY :

The following are the major findings of the study :

‘t’ test Results  for Academic Achievement :

1. There is no significant difference in the Academic Achievement of secondary 

school tribal boys and girls.

2. There is a significant difference in the Academic Achievement of secondary 

school tribal students studying in government and private schools (‘t’=2.27; 

1.95 @ 0.05 level; P=0.02; P<0.05). The private school students (M=270.436) 

having better academic achievement than government school students 

(M=263.222).

3. There is no significant difference in the Academic Achievement of secondary 

school students studying in urban and rural locality. 

4. There is no significant difference in the Academic Achievement of secondary 

school students belonging to nuclear and joint family. 

‘t’ test Results  for Study Involvement:

5. There is no significant difference in the Study Involvement of secondary school 

tribal boys and girls.

6. There is a significant difference in the Study Involvement of secondary school 

studying in government and private schools (‘t’=5.49; 2.58 @ 0.01 level; 

P=0.00; P<0.01). The private school students (M=58.780) having better study 

involvement than government school students (M=54.977).

7. There is no significant difference in the Study Involvement of secondary school 

students studying in urban and rural locality. 
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8. There is a significant difference in the Study Involvement of secondary school 

students belonging to nuclear and joint family  (‘t’=5.98; 2.58 @ 0.01 level; 

P=0.00; P<0.01). The joint family students (M=59.346) having better study 

involvement than nuclear family students (M=55.182).

‘t’ test Results  for Emotional Maturity :

9. There is a significant difference in the Emotional Maturity of secondary school 

tribal boys and girls (‘t’=5.03; 2.58 @ 0.01 level; P.000; P<0.01). The girls 

have more emotionally matured (101.494) than boys (M=109.836).

10. There is no significant difference in the Emotional Maturity of secondary school 

tribal studying in government and private schools. 

11. There is a significant difference in the Emotional Maturity of secondary school 

students studying in urban and rural locality (‘t’=4.58 @ 0.01 level; P=0.00; 

P<0.01).

12. There is a significant difference in the Emotional Maturity of secondary school 

students belonging to nuclear and joint family  (‘t’=8.45; 2.58 @ 0.01 level; 

P=0.00; P<0.01). The joint family students (M=94.804) having emotionally 

matured than nuclear family students (M=108.032).

‘t’ test Results  for Socio-Economic Status:

13. There is a significant difference in the Socio-Economic Status of secondary 

school tribal boys and girls (‘t’=2.04; 1.96 @ 0.05 level; P=0.00; P<0.01). The 

girls have better socio economic (121.496) than boys (M=20.322).

14. There is a significant difference in the Socio-Economic Status of secondary 

school tribal students studying in government and private schools (‘t’=6.00; 



241

2.58 @ 0.01 level; P=0.00; P<0.01). The private school students have better 

socio economic (24.076) than government school students (M=19.853).

15. There is no significant difference in the Socio-Economic Status of secondary 

school tribal students studying in urban and rural localities. 

16. There is a significant difference in the Socio-Economic Status of secondary 

school students belonging to nuclear and joint family  (‘t’=4.33; 2.58 @ 0.01 

level; P=0.00; P<0.01). The joint family students (M=23.407) have better socio-

economic status than nuclear family students (M=20.364).

One-Way ANOVA (‘F’ Test) Results for Academic Achievement : 

1. There is a significant difference in the Academic Achievement of secondary 

school tribal students belonging to different sized families (F=8.806 @ 0.01 

level; P=0.115; P<0.01). There is a significant difference in Academic 

Achievement of secondary school tribal students belonging to small & large 

(MD=12.292; P<0.05) and medium & large (MD=13.523; P<0.05) sized family 

students but there is no significant difference in the Academic achievement of 

secondary school tribal students belonging to small and medium sized families.

2. There is a significant difference in the Academic Achievement of secondary 

school tribal students belonging to different birth ordinal positions (F=16.071 @ 

0.01 level; P=0.00; P<0.01). There is a significant difference in Academic 

Achievement of secondary school tribal students belonging to first & middle 

(MD=17.091; P<0.05); middle & last (MD=12.068; P<0.05) ordinal position 

but there is no significant difference in the Academic achievement of secondary 

school tribal students belonging to first and last ordinal position.
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3. There is a significant difference in the Academic Achievement of secondary 

school tribal students belonging to different levels of emotional maturity 

(F=317.162 @ 0.01 level; P=0.00; P<0.01). There is a significant difference in 

Academic Achievement of secondary school tribal students having emotionally 

immature and moderately mature (MD=56.874; P<0.05); moderately matured 

and matured (MD=35.832; P<0.05) and emotionally immature and matured 

levels (MD=92.709; P<0.05).

4. There is a significant difference in the Academic Achievement of secondary 

school tribal students belonging to different levels of study involvement 

(F=364.074 @ 0.01 level; P=0.00; P<0.01). There is a significant difference in 

Academic Achievement of secondary school tribal students having low & 

moderate (MD=44.839; P<0.05); moderate & high (MD=422.518; P<0.05) and 

low & high levels of study involvement (MD=67.357; P<0.05).

5. There is a significant difference in the Academic Achievement of secondary 

school tribal students belonging to different levels of socio-economic status 

(F=303.431 @ 0.01 level; P=0.00; P<0.01). There is a significant difference in 

Academic Achievement of secondary school tribal students having low & 

moderate (MD=51.193; P<0.05); moderate & high (MD=15.357; P<0.05) and 

low & high levels of socio-economic status (MD=66.551; P<0.05).

One-Way ANOVA (F Test) Results for Study Involvement: 

6. There is no significant difference in the Study Involvement of secondary school 

tribal students belonging to different sized families. 
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7. There is a significant difference in the Study Involvement of secondary school 

tribal students belonging to different birth ordinal positions (F=21.713 @ 0.01 

level; P=0.00; P<0.01). There is a significant difference in study involvement of 

secondary school tribal students belonging to first & middle (MD=4.935; 

P<0.05); middle & last (MD=4.003; P<0.05) ordinal position but there was no 

significant difference in the Study Involvement of secondary school tribal 

students belonging to first and last ordinal position.

8. There is a significant difference in the Study Involvement of secondary school 

tribal students belonging to different levels of socio-economic status 

(F=999.733 @ 0.01 level; P=0.00; P<0.01). There is a significant difference in 

Study Involvement of secondary school tribal students having low & moderate 

(MD=16.796; P<0.05); low & high (MD=23.773; P<0.05) and low and high 

(MD=23.773) levels of socio-economic status. 

One-Way ANOVA (F Test) Results for Emotional Maturity : 

9. There is no significant difference in the Emotional Maturity of secondary school 

tribal students belonging to different sized families. 

10. There is a significant difference in the Emotional Maturity of secondary school 

tribal students belonging to different birth ordinal positions (F=16.071 @ 0.01 

level; P=0.00; P<0.01). There is a significant difference in emotional maturity 

of secondary school tribal students belonging to first & middle (MD=14.476; 

P<0.05); middle & last (MD=14.038; P<0.05) ordinal position but there is no 

significant difference in the Emotional Maturity of secondary school tribal 

students belonging to first and middle ordinal position.
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11. There is a significant difference in the Emotional Maturity of secondary school 

tribal students belonging to different levels of socio-economic status (F=88.052 

@ 0.01 level; P=0.00; P<0.01). There is a significant difference in Emotional 

Maturity of secondary school tribal students having low & moderate 

(MD=46.811; P<0.05); low & high (MD=150.879; P<0.05) and no difference in 

the moderate &  high levels of socio-economic status levels. 

One-Way ANOVA (F Test) Results for Socio-Economic Status: 

12. There is no significant difference in the Socio-Economic Status of secondary 

school tribal students belonging to different sized families. 

13. There is a significant difference in the Socio-Economic Status of secondary 

school tribal students belonging to different birth ordinal positions (F=11.990 @ 

0.01 level; P=0.00; P<0.01). There is a significant difference in socio-economic 

status of secondary school tribal students belonging to first & middle 

(MD=3.448; P<0.05); middle & last (MD=2.439; P<0.05) ordinal position but 

there is no significant difference in the socio-economic status of secondary 

school tribal students belonging to first and last ordinal position.

Correlation Results (‘r’ value)

1. There is a significant positive relationship between Academic Achievement and 

Study Involvement of secondary school tribal students   (‘r’= 0.599; P=0.00; P 

<0.01).

2. There is a significant negative relationship between Academic Achievement and 

Emotional Maturity of secondary school tribal students (‘r’= –0.611; P=0.00; 

P<0.01).
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3. There is a significant positive relationship between Academic Achievement and 

Socio-Economic Status of secondary school tribal students (‘r’= 0.554; P=0.00;      

P <0.01).

Regression Analysis Results : 

1. Emotional Maturity was found to be the significant predictor in predicting the 

Academic Achievement of secondary school tribal students. The Emotional 

Maturity accounted for 37.33% of variance in the criterion variable.

2. Emotional Maturity (23.27%) and Study Involvement (20.53%) are found to be 

the significant predictor in predicting the Academic Achievement of secondary 

school tribal students. These two variables accounted together for 43.80% of 

variance in the criterion variable.

3. Emotional Maturity (22.25%); Study Involvement (14.50%) and Socio-

Economic Status (7.75%) were found to be the significant predictor in 

predicting the Academic Achievement of secondary school tribal students. 

These three variables accounted together for 44.50% of variance in the criterion 

variable.

4. The two independent variables namely Study Involvement and Socio-Economic

Status which were positively (22.26%) contributed and Emotional Maturity 

negatively (22.24%) contributed with Academic Achievement of secondary 

school tribal students. 

5.3 EDUCATIONAL IMPLICATIONS :

From the present study, the correlation result shows that there was a positive 

significant relationship between Academic Achievement and Socio-Economic Status of 
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secondary school tribal students and also the ‘t’ test result shows that students having 

high socio-economic status have better academic achievement. Also, this variable was 

significant positive predictor in prediction of academic achievement (‘t’=3.514; 

ß=0.140, P<0.00; 7.75%).   There is a positive relationship between the socioeconomic 

status of the parents (calculated in terms of education, occupation and family income, 

either by father, mother or both) and the academic achievements of their children.  The 

analysis of the data shows that the socio-economics status of a family positively effects 

the academic achievements of their children.  The findings of the present research also 

agreed with Baharudin and Luster (1998) and Seyfried (1998), they found a positive 

correlation between SES and students academic achievements   Mc Neal (2001) has 

also pointed out in his study that SES has overridden other educational influences such 

as family  size, parental involvements and educational level of the parents.  Jeynes 

(2002) shows that there is a positive correlation between SES of a family and the 

academic achievements  of a student.  Hochschild (2003) says that students who have a 

low SES earn lower test  scores and are more likely to drop out of  school.  Eamon 

(2005) believed that low SES  negatively affects academic  achievements because low 

SES prevents  access to vital resources and creates  additional stress at home.

The correlation result shows that there is a negative significant relationship 

between Academic Achievement and Emotional Maturity of secondary school tribal 

students and also the ‘t’ test result shows that emotionally matured tribal students have 

better academic achievement. Also, this variable was significant positive predictor in 

prediction of Academic Achievement (‘t’= 11.299; ß=0.169, P<0.00; 22.25%).  

Actually, emotional maturity is very intimately related to individuals health, adjustment 

and behavior. So it becomes necessary that a child should have a healthy emotional 
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development. It means that one’s pleasant and unpleasant emotions should develop in 

such a ratio so that unpleasant emotions could not influence his mental health. There 

should be proper development of the ability of emotional catharsis through which he 

could minimize the intensity of his mental tensions and imbalances which arise due to 

unpleasant emotions.

The correlation result further shows that there is a positive significant 

relationship between Academic Achievement and Study Involvement of secondary 

school tribal students and also the ‘t’ test result shows that students involved  more in 

their studies have better academic achievement. Also, this variable was significant 

positive predictor in prediction of Academic Achievement (‘t’=5.664; ß=0.242, P<0.00; 

14.50%). Teachers should inculcate their parents to plan to provide a good environment 

to their children. This finding is in agreement with (Sood, 2000). 

Implications and Suggestion to Improve Academic Achievement of Tribal students

 Low SES and its correlates, such as lower education, poverty, and poor health, 

ultimately affect society as a whole. Inequities in wealth distribution, resource 

distribution, and quality of life are increasing globally. Society benefits from an 

increased focus on the foundations of socioeconomic inequities and efforts to 

reduce the deep gaps in socioeconomic status. Behavioral and other social science 

professionals possess the tools necessary to study and identify strategies that could 

alleviate these disparities at both individual and societal levels.

 Research indicates that children from low-SES households and communities 

develop academic skills more slowly compared to children from higher SES groups 

(Morgan, Farkas, Hillemeier, & Maczuga, 2009). The school systems in low-SES 
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communities are often under resourced, negatively affecting students’ academic 

progress (Aikens & Barbarin, 2008). Inadequate education and increased dropout 

rates affect children’s academic achievement, perpetuating the low-SES status of 

the community. Improving school systems and early intervention programs may 

help to reduce these risk factors, and thus increased research on the correlation 

between SES and education is essential.

 Provide extra funds for the poorest schools and offering incentives for quality 

teachers to work in disadvantaged schools could be the beginning steps for a more 

successful future for all students.

 Regular counseling services to train students on study skills strategies are advocated 

in order to boost their study involvement/habit and enhance their academic 

achievement. 

 School is a place where environment is created for students, to learn desirable  

behaviours. It is generally said that start with a child from where he is in other 

words  any one who is trying to create effective learning environment for his 

students should know the present status of them and should improve his students’ 

study habits. The teachers should know the nature of his students

 Schools should organize various personality development programs from time to 

time to help adolescents mature socially and emotionally.

 There is a felt need to counsel tribal children to enhance their positive self-concept, 

emotional maturity and achievement. 

 There is a need for training in management of emotions, increasing the degree of 

happiness and satisfaction among adolescents. 



249

 Mothers are also in need of guidance and counseling as far as bringing up their 

children effectively with the democratic attitude.

There was a significant difference in the Academic Achievement of secondary 

school tribal students studying in government and private schools. One of the reasons 

for this finding may be that in government schools maximum teachers are available 

regularly for teaching and to render academic help to students while in private 

institutions required number of teachers is hardly available because of their more 

earning policy. Definitely this situation in private institutions puts the students in loss 

from the angle of study motivation. There was a significant difference in the Academic 

Achievement of secondary school tribal students belonging to different sized families 

and birth ordinal position. The sex, locality and type of family of secondary school 

tribal students does not affect on their Academic Achievement.

There was a significant difference in the Study Involvement of secondary 

school tribal boys and girls. The finding of a significant difference in study 

involvement of government and private secondary school tribal students is a 

contradiction to the finding of Bhatnagar (1985) who reported that government students 

had significantly higher level of study involvement than private school students. The 

finding of present study of a significant difference in study involvement on account of 

government and private may be justified in view of the increasing aspiration, feeling of 

competition and advancement in life of government students' which might in turn has 

enhanced the level of their study involvement. The sex, locality and size of family of 

the secondary school tribal students does not affect on their Study Involvement. There 

was a significant difference in the Study Involvement of secondary school tribal 
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students belonging to different birth ordinal position. The middle born students have 

better study involvement than last and first ordinal position.

The ‘t’ test analysis further shows that there was a significant difference in the 

Emotional Maturity of secondary school boys and girls. The girls have more 

emotionally matured than boys. The rural and joint family students have emotionally 

matured than urban and nuclear family students.  The school type and size of family of 

tribal students does not affect on their Emotional Maturity. There was a significant 

difference in the Emotional Maturity of secondary school tribal students belonging to 

different birth ordinal positions. The middle born students were emotionally matured 

than first and last born students. 

The ‘t’ test further shows that there was a significant difference in the Socio-

Economic Status of secondary school tribal boys and girls. The girls have better socio 

economic than boys.  There was a significant difference in the Socio-Economic Status 

of secondary school tribal students studying in government and private schools. The 

government school students have better socio economic than boys. The locality of the 

students does affect on their Socio-Economic Status. The tribal students have low and 

average level of socio-economic status.  There was a significant difference in the Socio-

Economic Status of secondary school students belonging to nuclear and joint family. 

The joint family students have better socio-economic status than nuclear family 

students. There was no significant difference in the Socio-Economic Status of 

secondary school tribal students belonging to different sized families and there was a 

significant difference in the Socio-Economic Status of secondary school tribal students 

belonging to different birth ordinal positions. The first born students have better 

academic achievement than last and middle born tribal students.



251

5.4 CONCLUSION :

Education is an important avenue for upgrading the economic and social 

conditions of the Tribal people.  Agriculture is the main important economic activity in 

Nagaland. More than 90% of the population employed within it. Forestry is also an 

important source of income. Cottage industries such as weaving, woodwork and pottery 

are also an important source of revenue. The educational systems should make all 

efforts to develop their capacity to create wealth in school going children and college 

youths. 

This study shows that overview regarding the academic achievement, study 

involvement and emotional maturity of tribal students along with their socio-economic 

status and obstacles to schooling faced by the various tribes in India. Thus, a broad 

study is encompassing the social, culture, and economic conditions of the tribes along 

with their propinquity and revelation to the mainstream. Hindu culture would, to a large 

degree, provide policymakers with a better understanding of the heterogeneity among 

the tribes. This, in turn, would help in formulating appropriate policies in different in 

states and regions of India in order to facilitate higher education among the tribes.

There is a need to have a separate educational policy exclusively for the 

Nagaland tribes which take into consideration the unique socio-cultural features of the 

region and frame such a policy of education which is conducive to the socio-economic 

development of the Nagaland state.

Although economic constraints hinder tribal people from getting educated, 

cultural, social, and family structures also contribute to the tremendous variations in the 

dropout rates among different tribal children.  Socio-economic factors contribute 

significantly to disparities in literacy and educational attainment among tribal in rural 
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and urban areas. The tribe population have been discriminated against and confined to 

the lowest rungs of social and economic hierarchies. As Dreze pointed out educational 

disparities, which contribute a great deal to the persistence of massive inequalities in 

Indian society, also largely derive from more fundamental inequalities such as those of 

class, caste and gender (Dreze, 2003). High poverty rates and dependence on 

agriculture call for increasing rates of child labor force participation among many of the 

tribes in India. The tribal dropout rate is extremely high relative to the mainstream 

population. Children often enroll in primary education and then drop out of school in 

order to help the family.  

This study shows the nature of emotional maturity and study involvement of 

secondary school students in Nagaland urban and rural districts.  Further this study 

reveals the differences influence by the demography of the students. To sustain and to 

increase good emotional maturity and study involvement, special concern is to be 

extended by the parents. Parents should be met by the teachers frequently report about 

students’ positives and negatives and needs.

5.5 LIMITATIONS OF THE STUDY :

The study has the following limitations:

1. Students studying in the high schools affiliated to the Nagaland state board of 

School education were selected for the present study. 

2. The study was limited to 1000 tribal students only.

3. The study was limited to main four variables such as Academic Achievement, 

Study Involvement, Emotional Maturity and Socio-Economic Status only.

4. Sample was restricted to eight districts of Nagaland state only.
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5.6 SUGGESTIONS FOR FURTHER STUDY :

The following suggestions were presented for further research :

1. Similar study can be undertaken in other districts of State of Nagaland of India 

also, since it is confined to Nagaland State only. 

2. Similar study can be undertaken on primary school, college and university 

students of Nagaland.

3. Similar study can be undertaken in order to find out other variables influencing 

the academic achievement of students. 

4. Interaction effect of sex and students studying at different levels of education 

(primary, secondary and higher) on their academic achievement can be taken 

into consideration for further studies. 

5. Study may be extended to larger sample drawn from the Nagaland state as a 

whole.
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Appendix-II 

 

REQUESTING LETTER 

 

T. Yolila Sangtam 
NCERT Doctoral Fellow and Research Scholar 

 

Dear Students, 

I am T. Yolila Sangtam, NCERT Doctoral Fellow, doing my Doctoral Research 

entitled “A study of Academic Achievement, Study Involvement and Emotional Maturity 

of Secondary School Tribal Students of Nagaland” under the guidance of Dr. M.S. 

Talawar, Professor, Department of Education, Bangalore University, Bangalore.  In order 

to collect the data for the study, I have presently undertaken a field work so as to collect 

necessary data. 

In this booklet there are  parts, viz., Personal Data Proforma, Study Involvement 

Inventory (SII) and Emotional Maturity Scale (EMS).  Please read them carefully and 

stat working on them one by one.  Separate instructions are given in the beginning of 

each part, so as to enable you to complete the task easily.  Even through there is no time 

limit for you to complete this work, start immediately and work till you complete each 

one of them. 

Since, this is research work your name will not be disclosed anywhere to anyone.  

Therefore please respond honestly and your cooperation will be highly solicited. 

Thanking you, 

 

 

T. Yolila Sangtam 

 

Enclosure :  

1. Personal Data Proforma (PDP) 

2. Study Involvement Inventory (SII) 

3. Emotional Maturity Scale (EMS) 
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Appendix-III 

 

PERSONAL DATA PROFORMA 

 

Please fill the following information 

 

Name :  

   

Name of the Institution :  

   

Name of the Tribe :  

   

Type of Institution : Government  �      Private � 

   

Sex : Boys  �                  Girls  � 

   

Locality : Rural �                  Urban � 

   

Ordinal Position : 1
st
 � 2

nd 
� 3

rd 
� 4

th 
� 5

th 
� 6

th 
� 7

th 
�, 8

th 
�, 9

th 
�,10 

th 
�  

   

Type of Family : Nuclear �               Joint � 

   

Size of Family : __________ numbers 

   

Education :   

Father 

 

Mother 

: 

 

: 

 

   

Occupation:   

Father 

 

Mother 

: 

 

: 

 

Income:    

Father 

 

Mother 

 

Other members 

: 

 

: 

 

: 
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Appendix-IV 

 

STUDY INVOLVEMENT INVENTORY (SII) 

 

Instructions : 

There are forty statements in this inventory. These statements are related to the 

teaching-learning situation.  You have to read each statement and express your views on 

it. Read each statement carefully and think what your view about it is then respond to the 

each statement in any of these alternatives on your right hand side. You will find ‘Yes’, 

‘Undecided’, ‘No’ cells against the number of each statement.  If you agree with the 

statement, put a ‘×’ [tick mark] in first cell, if you disagree with it, put the ‘×’ in the third 

cell and if you are not able to decide, put the ‘×’ [cross mark] in the middle cell. 

  Yes Undecided No 

(i) Life is meaningless without education  [ x ] [   ] [   ] 

(ii) It is difficult to get good marks. [   ] [   ] [ x ] 

Therefore in the first example a cross ‘x’ has been put in the first cell indicating 

‘Yes’, similarly for statement (ii) ‘No’ response is crossed out with the third cell 

indicating ‘No’ response.  Thus it is clear from these examples that there is no right or 

wrong answer whatever is correct for you is the correct answer. There is no time limit for 

the inventory, but try to finish it quickly.  Answer sincerely and without any hesitation.  

Do not try to think which answer is desirable. Respond to each statement.  Do not leave 

any statement unanswered.  If you have any problem, please feel free to ask. 

Sl. 

No. 
Statements Yes 

Un-

decided 
No Score 

1.  One has to work very hard to achieve 

success. 

[   ] [   ] [   ] [       ] 

2.  I study because my parents want me to 

study 

[   ] [   ] [   ] [       ] 

3.  Teacher should ask students before 

giving home work. 

[   ] [   ] [   ] [       ] 

4.  I like teachers very much [   ] [   ] [   ] [       ] 

5.  I am proud of the marks I get. [   ] [   ] [   ] [       ] 

6.  I always like to be neat in the school [   ] [   ] [   ] [       ] 

7.  Teacher seems to be very proud. [   ] [   ] [   ] [       ] 

8.  I often dream that I have failed. [   ] [   ] [   ] [       ] 

9.  I feel pity on students who are weak in 

studies 

[   ] [   ] [   ] [       ] 
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Sl. 

No. 
Statements Yes 

Un-

decided 
No Score 

10.  If I do not understand lesson, I ask 

somebody. 

[   ] [   ] [   ] [       ] 

11.  I can do anything to continue my studies. [   ] [   ] [   ] [       ] 

12.  I like those students who study well. [   ] [   ] [   ] [       ] 

13.  Inspite of my parents’ insistence I do not 

study. 

[   ] [   ] [   ] [       ] 

14.  Teachers know a great deal about 

homework. 

[   ] [   ] [   ] [       ] 

15.  It is my strong desire to get prizes for 

studies. 

[   ] [   ] [   ] [       ] 

16.  My books are always arranged properly 

at one place. 

[   ] [   ] [   ] [       ] 

17.  I enjoy very much when some students 

imitate teachers. 

[   ] [   ] [   ] [       ] 

18.  I find arithmetic sums very difficult. [   ] [   ] [   ] [       ] 

19.  I feel attention should be paid to students 

who are week in studies. 

[   ] [   ] [   ] [       ] 

20.  Most of my friends help me in studies. [   ] [   ] [   ] [       ] 

21.  I hope to be a great person when I grow 

up. 

[   ] [   ] [   ] [       ] 

22.  I am proud of my school [   ] [   ] [   ] [       ] 

23.  One feels happy without studies. [   ] [   ] [   ] [       ] 

24.  Teachers in my school get good children. [   ] [   ] [   ] [       ] 

25.  Success to gets praise from all. [   ] [   ] [   ] [       ] 

26.  One should finish work on time. [   ] [   ] [   ] [       ] 

27.  It is foolish to work on mathematical 

problems. 

[   ] [   ] [   ] [       ] 

28.  I feel ashamed if I am not able to answer 

a question in my class. 

[   ] [   ] [   ] [       ] 

29.  Most of my friends are weak in studies. [   ] [   ] [   ] [       ] 

30.  My brothers and sisters help me in my 

studies. 

[   ] [   ] [   ] [       ] 

31.  My goal of life is to study. [   ] [   ] [   ] [       ] 

32.  I like all my class fellows. [   ] [   ] [   ] [       ] 
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Sl. 

No. 
Statements Yes 

Un-

decided 
No Score 

33.  Home work should not be given. [   ] [   ] [   ] [       ] 

34.  Teachers’ works is full of 

responsibilities. 

[   ] [   ] [   ] [       ] 

35.  Only educated persons get respect in the 

society. 

[   ] [   ] [   ] [       ] 

36.  Home work should be finished on time. [   ] [   ] [   ] [       ] 

37.  No students can be happy in school. [   ] [   ] [   ] [       ] 

38.  I feel ashamed when I fall behind in the 

class. 

[   ] [   ] [   ] [       ] 

39.  I help my friends in solving 

mathematical problems. 

[   ] [   ] [   ] [       ] 

40.  I like those teachers who help us. [   ] [   ] [   ] [       ] 
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Appendix-V 

EMOTIONAL MATURITY SCALE (EMS) 

Instructions : 

In the following pages are given forty-eight statements about yourself.  Five 

possible modes of responses are provided, such as : Very much, Much; Undecided; 

Probably and Never.  Read each statements carefully and mark tick (� ) in ANY ONE of 

the five alternative response modes to indicate your level of agreement with the 

particular content of the statements. Do not think too much while answering, whatever 

you feel may indicate. 

Your responses would be kept confidential. 

Responses 

Sl. 

No. 
Statements 

V
er
y
 

M
u
ch
 

M
u
ch
 

U
n
-

d
ec
id
ed
 

P
ro
b
ab
ly
 

N
ev
er
 

Score 

 Part-A       

1.  Are you involved in mental 

botherations 

[    ] [    ] [    ] [    ] [    ] [       ] 

2.  Do you get frightened about the coming 

situations? 

[    ] [    ] [    ] [    ] [    ] [       ] 

3.  Do you stop in the middle of any work 

before reaching the goal? 

[    ] [    ] [    ] [    ] [    ] [       ] 

4.  Do you take the help of other person/s 

to complete your personal work? 

[    ] [    ] [    ] [    ] [    ] [       ] 

5.  Is there any difference between your 

desires and objectives? 

[    ] [    ] [    ] [    ] [    ] [       ] 

6.  Do you feel within yourself that you are 

short-tempered? 

[    ] [    ] [    ] [    ] [    ] [       ] 

7.  Do you feel that you are very stubborn? [    ] [    ] [    ] [    ] [    ] [       ] 

8.  Do you feel jealous of other people? [    ] [    ] [    ] [    ] [    ] [       ] 

9.  Do you get wild due to anger? [    ] [    ] [    ] [    ] [    ] [       ] 

10.  Do you get lost in imagination and day 

dream? 

[    ] [    ] [    ] [    ] [    ] [       ] 

 Part-B       

11.  If you fail to achieve your goal, do you 

feel inferior? 

[    ] [    ] [    ] [    ] [    ] [       ] 

12.  Do you experience a sense of 

discomfort and lack of peace of mind? 

[    ] [    ] [    ] [    ] [    ] [       ] 

13.  Do you like teasing against others? [    ] [    ] [    ] [    ] [    ] [       ] 
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Responses 

Sl. 

No. 
Statements 

V
er
y
 

M
u
ch
 

M
u
ch
 

U
n
-

d
ec
id
ed
 

P
ro
b
ab
ly
 

N
ev
er
 

Score 

14.  Do you try to put the blame on others, 

for your lapses? 

[    ] [    ] [    ] [    ] [    ] [       ] 

15.  When you do not agree with others, do 

you start quarrelling with them? 

[    ] [    ] [    ] [    ] [    ] [       ] 

16.  Do you feel yourself as exhausted? [    ] [    ] [    ] [    ] [    ] [       ] 

17.  Is your behaviour more aggressive than 

your friends and others? 

[    ] [    ] [    ] [    ] [    ] [       ] 

18.  Do you get lost in the World of 

imaginations? 

[    ] [    ] [    ] [    ] [    ] [       ] 

19.  Do you feel that you are self-centered? [    ] [    ] [    ] [    ] [    ] [       ] 

20.  Do you feel that you are dissatisfied 

with yourself? 

[    ] [    ] [    ] [    ] [    ] [       ] 

 Part-C       

21.  Do you have a strained companionship 

with your friends and colleagues? 

[    ] [    ] [    ] [    ] [    ] [       ] 

22.  Do you hate others? [    ] [    ] [    ] [    ] [    ] [       ] 

23.  Do you praise yourself? [    ] [    ] [    ] [    ] [    ] [       ] 

24.  Do you avoid joining in social 

gatherings? 

[    ] [    ] [    ] [    ] [    ] [       ] 

25.  Do you spend much of your time for 

your own sake? 

[    ] [    ] [    ] [    ] [    ] [       ] 

26.  Do you lie? [    ] [    ] [    ] [    ] [    ] [       ] 

27.  Do you bluff? [    ] [    ] [    ] [    ] [    ] [       ] 

28.  Do you like very much to be alone? [    ] [    ] [    ] [    ] [    ] [       ] 

29.  Are you proud by nature? [    ] [    ] [    ] [    ] [    ] [       ] 

30.  Do you shrink from work? [    ] [    ] [    ] [    ] [    ] [       ] 

 Part-D       

31.  Even though you know some work, do 

you pretend as if you do not know it? 

[    ] [    ] [    ] [    ] [    ] [       ] 

32.  Even if you do not know about some 

work, do you pose as if you know it? 

[    ] [    ] [    ] [    ] [    ] [       ] 

33.  Having known that you are at fault, 

instead of accepting it, do you try to 

establish that you are right? 

[    ] [    ] [    ] [    ] [    ] [       ] 
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Responses 

Sl. 

No. 
Statements 

V
er
y
 

M
u
ch
 

M
u
ch
 

U
n
-

d
ec
id
ed
 

P
ro
b
ab
ly
 

N
ev
er
 

Score 

34.  Do you suffer from any kind of fear? [    ] [    ] [    ] [    ] [    ] [       ] 

35.  Do you lose your mental balance 

(poise)? 

[    ] [    ] [    ] [    ] [    ] [       ] 

36.  Are you in the habit of stealing any 

thing? 

[    ] [    ] [    ] [    ] [    ] [       ] 

37.  Do you indulge freely without 

bothering about moral codes of 

conduct? 

[    ] [    ] [    ] [    ] [    ] [       ] 

38.  Are you pessimistic towards life? [    ] [    ] [    ] [    ] [    ] [       ] 

39.  Do you have a weak will? (self-will or 

determination). 

[    ] [    ] [    ] [    ] [    ] [       ] 

40.  Are you intolerant about the views of 

others? 

[    ] [    ] [    ] [    ] [    ] [       ] 

 Part-E       

41.  Do people consider you as 

undependable?  

[    ] [    ] [    ] [    ] [    ] [       ] 

42.  Do people disagree with your views? [    ] [    ] [    ] [    ] [    ] [       ] 

43.  Would you like to be a follower? [    ] [    ] [    ] [    ] [    ] [       ] 

44.  Do you disagree with the opinions of 

your group? 

[    ] [    ] [    ] [    ] [    ] [       ] 

45.  Do people think of you as an 

irresponsible person? 

[    ] [    ] [    ] [    ] [    ] [       ] 

46.  Don’t you evince interest in other’s 

work? 

[    ] [    ] [    ] [    ] [    ] [       ] 

47.  Do people hesitate to take your help in 

any work? 

[    ] [    ] [    ] [    ] [    ] [       ] 

48.  Do you give more importance to your 

work than other’s work? 

[    ] [    ] [    ] [    ] [    ] [       ] 

 

Thank you 
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Appendix-VI 

SOCIO-ECONOMIC STATUS WEIGHTAGE 

 

1.  Weightages for Occupation (For Urban Citizen) 

Sl. 

No. 

Occupational Status Weightages 

1 Unemployed/dependents, beggars, household workers 1 

2 Manual labourers, peons, servants, petty businessmen, 

construction workers, farm labourers, attenders, transport 

workers, cattle rearers, sellers, vendors and similar works 

2 

3 Skilled workers, carpenters, tailors, goldsmiths, electricians, 

electronic workers, pottery and similar workers. 

3 

4 Self-employed, big agriculturalists, land lords, entrepreneurs, 

hotel management, industrialists, contractors and similar 

workers. 

4 

5 Supporting staff, professional viz., clerks (FDC, SDC), 

Stenographers, sales representatives and similar workers. 

5 

6 Politicians 6 

7 Film stars 7 

8 Police 8 

9 Managers/Executives 9 

10 Engineers 10 

11 Lawyers 11 

12 Bankers 12 

13 Journalists 13 

14 Businessmen 14 

15 Sports persons 15 

16 Judges 16 

17 Teachers/College Lecturers 17 

18 Doctors 18 

19 Scientists 19 

20 Armed Forces 20 
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2. Weightates for Family Income 

Sl. No. Family Income (in Indian Rupees) Weightages 

1 Below poverty line – Rs.10,000 1 

2 Above poverty line and upto 40,000 (poverty line – 40,000) 2 

3 40,000 to 60,000 3 

4 60,000 to 80,000 4 

5 80,000 to 1,00,000 5 

6 1,00,000 to 1,25,000 6 

7 1,25,000 to 1,50,000 7 

8 1,50,000 to 5,00,000 8 

9 5,00,000 to 10,00,000 9 

10 Above 10,00,000 10 

3.  Weightages for Educational Status 

Sl. No. Educational Status Weightages 

1 Illiterate 1 

2 Literate (Read/Write) 2 

3 Primary completed 3 

4 Middle class completed 4 

5 Secondary completed 5 

6 Higher secondary/Intermediate/PUC 6 

7 SSC + TTI (Technical) 7 

8 PUC + Technical Diploma 8 

9 Graduate – B.A./B.Sc./B.Com/B.Ed. and LLB and other 

degrees 

9 

10 B.E./MBBS, other similar degrees 10 

11 Post Graduation – M.A./M.Sc./M.Com/M.Ed./M.Phil. 11 

12 University or Higher degree – Ph.D./MS/MD, Similar 

professional degrees. 

12 

 

 

~ * ~ 
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