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Learning improves through active participation
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Why Assess?

* To provide feedback to students
* Formative assessment - schools

* To certify performance
Summative assessment - Boards

* To improve system

*National/state assessment surveys —
state level academic institutions



/ Major concerns in students \

assessment

 Examination centred teaching learning
 Emphasis on cognitive aspects
* Textbook based evaluation

* Negligible opportunity to assess creative
work

 Mechanical use of MCQs
* CCE as synonymous to examination
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Records to facilitate, not a burden




Moving beyond, marks and grades




/ Misconceived notions in assessment \

*The term ‘continuous’ is misconstrued as
‘periodic’

*The term ‘comprehensive’ is undermined, due
to limited use of tools & techniques

*The term ‘evaluation’ was considered
synonymous to ‘measurement’

*The evaluation is dominated by class tests,
unit tests, formative and summative tests
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e ‘Assessment for learning” and ‘assessment as
learning’ are critical

 Autonomy to schools to conduct formative
assessment

Why formative assessment?

e Assessment of school students, by school
teachers and students, in the schools
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/ Importance of formative assessment\

Integrate teaching-learning and assessment

Minimum load on teachers of documentation
- recording, reporting

Child- centred and activity based pedagogy

Focus on competency development rather
than content memorisation

Non-threatening, stress free and enhanced
participation
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/ How formative assessment is useful \

* Broadening the scope of assessment by
way of including self-assessment, peer-
assessment besides teacher assessment

* Focus on learning rather than evaluation
of achievement

 Reposing faith on teacher leads to
motivation

* Enhancing self confidence in pupils

N /




/ Purpose of Assessment \

Assessment OF LEARNING:

e [t is used to benchmark students’
learning against criteria  (Process
Skills/Learning Indicators and Learning
Outcomes) based on identified
curricular aims and objectives

* |t provides comprehensive information
regarding the extent of student
learning vis-a-vis curricular objectives

on all aspects of curriculum including
\ performance in different subject areas /




/ Purpose of Assessment \

Assessment FOR LEARNING:

* This helps teachers not only to
understand the learning gaps of each
child but also to reflect, review and
modify their teaching learning as per
the need and learning styles of students

* [t involves students as partners in
planning, transaction and assessment of
the teaching learning process and, thus,

involves both giving and receiving
\ feedback by the students /
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Assessment AS LEARNING:
 This requires providing opportunities

Purpose of Assessment \

and space to students to critically
assess, reflect and analyse their own
work during the teaching Ilearning
process and identify their strengths and

gaps
Students may be encouraged to assess
themselves and reflect on peer and

group work /




NEP - 360 degree = Multi-layered
assessment
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360 degree assessment

Is rich in formal
feedback
(eg tutor commment,
self-review logs)

Uses high stakes
summative
assessment

rigourously but
sparingly

Develops students’
abilities to evaluate
own progress,
direct own learning

Is rich in informal
feedback
(eg peer review of
draft writing,
collaborative
project work)

Emphasises
authentic and
complex assessment
tasks

Offers extensive
‘low stakes’
confidence building
opportunities and
practice




/ CURRICULUM BASED LEARNING \

OUTCOMES AND ASSESSMENT

The learning outcomes defined can guide and

ensure the responsibility and accountability of
different stakeholders for the accomplishment

of expectations in different curricular areas
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/ THE CRITERIA OF ASSESSMENT: \

LEARNING OUTCOMES

Examples of some of Learning Outcomes
(LOs):

e Works with numbers 1 — 20

* Applies addition and subtraction of numbers
1 — 20 in daily life (Class I, Maths)

e Estimates and measures length/distances
and capacities of containers using uniform

non-standard units like a rod/pencil,
\cup/spoon/bucket etc. J




/ THE CRITERIA OF ASSESSMENT: \

LEARNING OUTCOMES

Examples of some of Learning Outcomes (LOs):

* |dentifies simple observable features (e.g.,
shape, colour, texture, aroma) of leaves,
trunk and bark of plants in immediate
surroundings (Class Ill)

* Describes roles of family members, family
influences traits/features/habits/practices),
needed for living together, through

!ral/written/and other ways (Class Ill) /




/ Assessment strategies for SBA \
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Using Rubrics in assessment

e A systematic scoring guideline (in the form
of a matrix or grid) to evaluate students’
performance through the use of a detailed
description of performance levels.

e Used to get consistent scores across all
students.

* To assess performance — degree of quality of
responses.
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Excellent
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Handwriting Well written,  Adequately Poorly written,

on poster easy to follow written, unorganised
organised, and difficult to
reasonably follow

easy to follow
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Thanks for your
‘attention’ and hope
‘together we can
make a difference’
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